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How to Use This Book 


Learn by Solving Problems 


This book is probably very different from most of the math books that you have read before. We believe 
that the best way to learn mathematics is by solving problems. Lots and lots of problems. In fact, we 
believe that the best way to learn mathematics is to try to solve problems that you don’t know how to 
do. When you discover something on your own, you'll understand it much better than if someone just 
tells it to you. 


Most of the sections of this book begin with several problems. The solutions to these problems will 
be covered in the text, but try to solve the problems before reading the section. If you can’t solve some 
of the problems, that’s OK, because they will all be fully solved as you read the section. Even if you 
solve all of the problems, it’s still important to read the section, both to make sure that your solution is 
correct, and also because you may find that the book’s solution is simpler or easier to understand than 
your own. 


If you find that the problems are too easy, this means that you should try harder problems. Nobody 
learns very much by solving problems that are too easy for them. 


Explanation of Icons 


Throughout the book, you will see various shaded boxes and icons. 


Concept: This will be a general problem-solving technique or strategy. These are the 
O= =e = “keys” to becoming a better problem solver! 


Important: This will be something important that you should learn. It might bea 
Vv formula, a solution technique, or a caution. 


WARNING! Beware if you see this box! This will point out a common mistake or. 
oxy : 
a pitfall. 
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‘Sidenote: This box will contain material which, although interesting, is not part of 
ay the main material of the text. It’s OK to skip over these boxes, but if you 
read them, you might learn something interesting! 


| Bogus Solution: Just like the impossible cube shown to the left, there’s something 
wrong with any “solution” that appears in this box. 


Exercises, Review Problems, and Challenge Problems 


Most sections end with several Exercises. These will test your understanding of the material that was 
covered in the section that you just finished. You should try to solve all of the exercises. Exercises 
marked with a * are more difficult. 


Most chapters have several Review Problems. These are problems that test your basic understanding 
of the material covered in the chapter. Your goal should be to solve most or all of the Review Problems 
for every chapter — if you’re unable to do this, it means that you haven’t yet mastered the material, and 
you should probably go back and read the chapter again. 


All of the chapters end with Challenge Problems. These problems are generally more difficult than 
the other problems in the book, and will really test your mastery of the material. Some of them are very, 
very hard — the hardest ones are marked with a *. Don’t necessarily expect to be able to solve all of 
the Challenge Problems on your first try — these are difficult problems even for experienced problem 
solvers. If you are able to solve a large number of Challenge Problems, then congratulations, you are on 
you way to becoming an expert problem solver! 


Hints 


Many problems come with one or more hints. You can look up the hints in the Hints section in the 
back of the book. The hints are numbered in random order, so that when you're looking up a hint to a 
problem you don’t accidentally glance at the hint to the next problem at the same time. 


It is very important that you first try to solve the problem without resorting to the hints. Only after 
you've seriously thought about a problem and are stuck should you seek a hint. Also, for problems that 
have multiple hints, use the hints one at a time; don’t go to the second hint until you’ve thought about 
the first one. 


Solutions 


The solutions to all of the Exercises, Review Problems, and Challenge Problems are in the separate 
solution book. If you are using this textbook in a regular school class, then your teacher may decide not 
to make this solution book available to you, and instead present the solutions him/herself. However, 
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if you are using this book on your own to learn independently, then you probably have a copy of the 
solution book, in which case there are some very important things to keep in mind: 


1. Make sure that you make a serious attempt at solving the problem before looking at the solution. 
Don’t use the solution book as a crutch to avoid really thinking about a problem first. You should 
think hard about a problem before deciding to give up and look at the solution. 


2. After you solve a problem, it’s usually a good idea to read the solution, even if you think you 
know how to solve the problem. The solution in the solution book might show you a quicker or 
more concise way to solve the problem, or it might have a completely different solution method. 
that you might not have thought of. 


3. If you have to look at the solution in order to solve a problem, make sure that you make a note of 
that problem. Come back to it ina week or two to make sure that you are able to solve it on your 
own, without resorting to the solution. 


Resources 
Here are some other good resources for you to further pursue your study of mathematics: 


e Introduction to Algebra is just one of the texts in a series of textbooks designed by Art of Problem 
Solving specifically for outstanding math students. Our Introduction series constitutes a complete 
curriculum for outstanding math students in grades 6-10. The other books in this series are: 


- Introduction to Counting & Probability. This text offers a thorough introduction to counting and 
probability topics such as permutations, combinations, Pascal's triangle, geometric probabil- 
ity, basic combinatorial identities, the Binomial Theorem, and more. 


— Introduction to Geometry. This text is a full geometry course, plus many advanced topics in 
geometry, including similar triangles, congruent triangles, quadrilaterals, polygons, circles, 
funky areas, power of a point, three-dimensional geometry, transformations, and more. 


— Introduction to Number Theory. The text includes topics in number theory such as primes 
& composites, multiples & divisors, prime factorization and its uses, simple Diophantine 
equations, base numbers, modular arithmetic, divisibility rules, linear congruences, how to 
develop number sense, and more. 


e The Art of Problem Solving books, by Sandor Lehoczky and Richard Rusczyk. Whereas the book 
that you’re reading right now will go into great detail of one specific subject area — algebra — Art 
of Problem Solving books cover a wide range of problem solving topics across many different areas 
of mathematics. 
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e The www.artofproblemsolving.com website. The Art of Problem Solving website has a wide 
range of resources for students and teachers, including: 


— avery active discussion forum 

— online classes 

— resource lists of books, contests, and other websites 

— a [4TpxX tutorial 

- the AoPSWiki - a community-built math encyclopedia 
— and much more! 


e You can hone your problem solving skills (and perhaps win prizes!) by participating in various 
math contests. For middle school students in the United States, the major contests are MATH- 
COUNTS, MOEMS, and the AMC 8. For U.S. high school students, some of the best-known 
contests are the AMC/AIME/USAMO series of contests (which help determine the U.S. team for 
the International Mathematics Olympiad), the American Regions Math League (ARML), the Man- 
delbrot Competition, the Harvard-MIT Mathematics Tournament, and the USA Mathematical 
Talent Search. More details about some of these contests are on page vii, and links to these and 
many other contests are available on the Art of Problem Solving website. 


A Note to Teachers 


We believe that students learn best when they are challenged with hard problems that at first they may 
not know how to do. This is the motivating philosophy behind this book. 


Rather than first introducing new material and then giving students exercises, we present problems 
at the start of each section that students should try to solve before the new material is presented. The 
goal is to get students to discover the new material on their own. Often, complicated problems are 
broken into smaller parts, so that students can discover new techniques one piece at a time. Then the 
new material is formally presented in the text, and full solutions to each problem are explained, along 
with problem-solving strategies. 


We hope that teachers will find that their stronger students will discover most of the material in this 
book on their own by working through the problems. Other students may learn better from a more 
traditional approach of first seeing the new material, then working the problems. Teachers have the 
flexibility to use either approach when teaching from this book. 


The book is linear in coverage. Generally, students and teachers should progress straight through the 
book in order, without skipping chapters. Sections denoted with a * contain supplementary material 
that may be safely skipped. In general, chapters are not equal in length, so different chapters may take 
different amounts of classroom time. 


Extra! Occasionally, you'll see a box like this at the bottom of a page. This is an “Extra!” and 
pomp §~mieht be a quote, some biographical or historical background, or perhaps an interesting 
idea to think about. 
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Extra! The grids at the top of each chapter in this book together form an example of John 
pani Conway's Game of Life. The Game of Life is played on a grid of squares. Each square 
cell is either alive or dead. We'll place a black circle in each live cell, and leave each dead 
cell blank. Each cell has 8 neighboring cells; these are the cells vertically, horizontally, or 
diagonally adjacent to it. 
On each turn, the following occurs: 


1. Ifa cell is alive but has fewer than 2 live neighbors, it dies of loneliness. 

2. If a cell is alive but has more than 3 live neighbors, it dies of overcrowding. 
3. If a cell is alive and has exactly 2 or 3 live neighbors, it stays alive. 

4. Ifa cell is dead but has exactly 3 live neighbors, it springs to life. 


For a simple example of one turn in the game of life, consider the two grids below. 


| 
| 
1% {1 20 1% «f17~«(it 1 20 
| ee 
A: agile |e a 25 na (2 |e |e (2s 
| 
Grid A Grid B 


Grid B shows what happens after we take one step when starting with Grid A. Let’s 
take a closer look to see how Grid B is formed. First, we'll look at what happens to each 
of the live cells in Grid A. Cell 6 has only one neighbor, so it dies of loneliness. Therefore, 
Cell 6 of Grid B is empty. Cells 8, 13, and 14 in Grid A are all overcrowded, so they die 
too, leaving these cells empty in Grid B. Cells 7 and 9 each have three live neighbors in 
Grid A and Cell 19 has two live neighbors, so these cells stay alive in Grid B. 

Next, let’s look for dead cells in Grid A that spring to life in Grid B. Dead Cells 2, 3, 
15, and 18 in Grid A each have three live neighbors, so they spring to life in Grid B. 

Combining all these observations gives us our completed Grid B, and we’re ready to 
take the next step. Although our board is only 5 x5, typically the Game of Life is played 
on an infinite board. Despite such simple rules, there are patterns that grow forever. 

Conway’s Game of Life has been thoroughly studied by mathematicians and com- 
puter scientists because the very simple rules of the game lead to very complex and 
interesting results... just like mathematics in general! Visit the links page cited on 
page viii to find links to many resources about the Game of Life, including applets that 
will allow you to experiment with patterns of your own. Better yet, if you know how, 
program a computer yourself to play Conway’s Game of Life. 
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It’s not enough to create magic. You have to create a price for magic, too. You have to create rules. - Eric A. Burns 


CHAPTER 


——__—_—__——_, 


Follow the Rules 


Arithmetic consists of combining numbers with addition, subtraction, multiplication, division, and 
exponentiation to make new numbers. For example, we combine 2 and 4 with addition to make 6: 


2+4=6. 


(Don’t worry, the math will get more challenging than this!) 


Suppose that instead of my saying, 
I’m thinking of the numbers 2 and 4, and their sum is 6, 
T tell you, 
lam thinking of two numbers whose sum is 6. 


My numbers could be 2 and 4, but they could also be 1 and 5, or 3.5 and 2.5, or any other combination 
that adds to 6. To write a mathematical statement that represents the fact that my two numbers add to 6, 
we need to step from mere arithmetic to algebra. With algebra, we can write a mathematical statement 
that says, “Here are two numbers that add to 6,” even if we don’t know exactly what the numbers are! 


We pick two letters to stand for the two numbers, such as a and b. These letters that stand for 
numbers are called variables. Since the two numbers that these variables represent add to 6, we can 
write the equation 

at+b=6. 


This equation says, “The numbers represented by a and b add to 6.” 
The step “let a represent some number” is the big difference between algebra and arithmetic. The rest 


of this book largely involves applying what you probably already know about arithmetic to variables 
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like a and b above in order to solve problems. But, before we dive into algebra, we must first go over 
the rules of arithmetic. 


Maybe you think you have to follow too many rules. Well, if so, you’ve come to the right place: 
mathematics. Part of the beauty of mathematics is that there are very, very few rules, and most of them 
are very simple. In fact, you're already familiar with most of the rules of mathematics that you need 
to know to master algebra. In this chapter, we'll give names to some of these rules, most of which you 
probably already think of as “obvious.” The names are not terribly important. But what these simple 
rules allow us to do is. 


The elegance and power of mathematics is in the way these basic rules can be combined to give 
complicated and beautiful results. In fact, to a large extent, building powerful conclusions from simple 
rules is mathematics. 


1.1 Numbers 


For most of us, mathematics begins with numbers. We have special names for different types of numbers. 
The integers are the whole numbers we use for counting, and their opposites: 


.., 4, -3, -2,-1,0,1,2,3,4,... 


Numbers greater than 0 are positive and numbers less than 0 are negative. 


WARNING!!! The number 0 is neither negative nor positive. It is nonnegative (that) 
OS is, not negative), as are all positive integers, and it is also nonpositive, 
as are the negative integers. 


When we divide one integer by another nonzero integer, we form a rational number. All integers 
are rational numbers, but not all rational numbers are integers! For example, 1/2 is not an integer, but 
it is a rational number. 


Not all numbers are rational. Numbers that cannot be written as one integer divided by another are 
called irrational numbers. For example, the square root of 2 is irrational. 


In Chapter 12, we encounter a new kind of number that arises when we take the square root of a 
negative number. That’s right — the square root of a negative number! It’s not illegal after all, although 
such a square root is called an imaginary number. However, you'll have to wait until Chapter 12 to 
learn more. It took mathematicians thousands of years to get from integers all the way up to imaginary 
numbers, but you'll get there in just a few more chapters! But, note that “You can’t take the square root 
of a negative number” is one “rule” mathematicians accepted for a long time, only to discover that it 
didn’t need to be a rule at all! 


For now, we'll stick with the real numbers, which are basically the numbers we can write as a 
decimal, even if we have to use infinitely many decimal places. For example, all integers, rational 
numbers, and irrational numbers are real numbers. 
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1.2 Order of Operations 


By using arithmetic, we combine numbers to form other numbers. Our usual tools are addition, 
subtraction, multiplication, division, and exponentiation (raising numbers to powers). We call these 
tools operations. Here are examples of each: 


2+4=6, 

2-4=-2, 

2x4=8, 
2 
7705, 
= 16. 


he one operation we have to be careful with is division. Here’s one of our simple rules: 
Th t h to b ful with is d. Here’ f le rul 


WARNING!! You cannot divide by 0. 
ry 


While each operation by itself is simple, we need some ground rules when we start using these 
operations in combination. For example, what do we mean when we write 


2+3%x4? 
Do we mean, “Add 2 and 3, then multiply by 4?” If so, then we have 
2+3xX4=5x4= 20. 
Or, do we mean “Multiply 3 and 4, then add 2?” If so, then we have 


24+3x4=2+12=14. 


We need to choose one rule and stick to it so it’s clear what mathematical expressions with many 
operations mean. 


Important: The rules for evaluating a mathematical expression with multiple oper- 
Y ations are called the order of operations. Here they are: 


1. If there are parentheses in the expression, evaluate all expressions 
within parentheses, working from the inside out. Compute each 
expression inside parentheses using the order of operations. 


2. Perform all exponentiations. 


3. Perform all multiplications and divisions from left to right. 


4. Perform all additions and subtractions from left to right. 
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Here are a couple of examples: 


5+3x6* = 5+3%x36 (Exponentiation) 
= 5+108 (Multiplication) 
= 113 (Addition) 


If we want to add before multiplying, we have to put the 5 + 3 in parentheses: 


(54+3)x6 = 8x6? (Parentheses) 
8 x 36 (Exponentiation) 
288 (Multiplication) 


Now it’s your turn. 


Problems ils 


Problem 1.1: Evaluate each of the following expressions: 
(a) 6+3x8 (d) 17-(2«3/) 
(b) (6+3)x8 (e) (17-2x3) 
(c) 17-2x34 (f) [(45-—3)/2] x3 - (22 x 3)/6 


Problem 1.1: Evaluate each of the following expressions: 


(a) 64+3x8 (d) 17-(2x3) 
() 6+3)x8 (e) (7-2x3? 
/(@ 17-2x3 ()  [(15—3)/2]x3-(2x3)/6 


Solution for Problem 1.1: Nothing fancy here. We just follow the rules: 


Parentheses, then Exponentiation, then Multiplication and Division, then Addition and Subtraction. 


(a) Multiplication before addition: 
6+3xX8=6+ 24 = 30. 


(b) Parentheses before multiplication: 
(64+3)x8=9x8=72. 
(c) Exponentiation, then multiplication, then subtraction: 
17-23? =17-2x9=17-18 =-1. 
(d) Parentheses, then exponentiation, then subtraction: 


17 - (2x3) =17-6? = 17-36 = -19. 


1.3. WHEN DOES ORDER MATTER? 


(e) Parentheses (multiplication before subtraction inside the parentheses), then exponentiation: 
(17-23)? = (17-6 = 11? = 121. 


(f) Parentheses, working inside out (and following the appropriate order inside); then multiplication 
and division, then subtraction: 


[(15 — 3)/2] x 3 - (22 x 3)/6 = (12/2) x3 - (4x 3)/6 =63- 12/6 =18-2= 16. 


J txercives ie 


1.2.1 Compute each of the following: 


(a) 374+4x2 (d) 8/(6—2)+5 
(b) (5-8)x(2+7) (e) 87/444+3x4 
(c) (3? -5*)x5-8 () 11x 62-3) 


1.33. When Does Order Matter? 


ca ~ 


Problem 1.2: Josey has 14 marbles and Beth has 8 marbles. Josey counts all the marbles by starting 
with her marbles, then adding on Beth’s marbles. Beth counts all the marbles by starting with her 
marbles, then adding on Josey’s marbles. 

If they add correctly, will Josey and Beth find the same number of marbles? 


Problem 1.3: Joe and Renee are counting the tiles on their deck. Their deck is shown below: 


Joe says there are 6 columns with 4 tiles each, so there are 6 x 4 tiles. Renee says there are 4 rows 
with 6 tiles each, so there are 4 x 6 tiles. Who is correct? 


| Problem 1.4: State whether each of the equations below is true or false. 


(a) 2-5=5-2. 

(b) 2+(-5) = (-5) +2. 
(c) 8/4 =4/8. 

(d) 8x(3)=(3)x8. 
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Problem 1.5: In American football, a touchdown is worth 7 points, a field goal is worth 3 points, and 
a safety is worth 2 points. In the first quarter of a game between the Eagles and the Cowboys, the 
Eagles score a field goal, then score a touchdown, while the Cowboys only score a field goal. In the 
second quarter of the game, the Cowboys score a touchdown and a safety, while the Eagles only score 
a safety. 

(a) How many points does each team score in the first quarter? 

(b) How many points does each team score in the second quarter? 


(c) Who is winning at the end of the second quarter? 


Problem 1.6: Bart and Lisa use a pile of blocks to build the box shown at right. 
They’d like to figure out how many blocks they used. The box is solid, so each layer 
has the same number of blocks as the top layer does. Lisa sees that there are 3x4 = 12 
blocks on the top layer, and that there are 5 layers. So, she says there are 12 x5 blocks 
total. 

Bart disagrees. He says that there are 4 x 5 = 20 blocks on the front face, and that 
there are two other layers just like this face: the middle and the back. So, there are 3 
layers with 20 blocks each, for a total of 3 x 20 blocks total. 

Who is correct? 


(a) Evaluate 47 + 99 — 45. (c) Evaluate 13 x 64 x #. 


Problem 1.7: 1 58, 
(b) Evaluate (613 — 298) + (299 — 610). (d) Evaluate 23 x gs x 3 x 47. 


Problem 1.2: josey has 14 marbles and Beth has 8 marbles. Josey counts all the marbles by starting 
with her marbles, then adding on Beth’s marbles. Beth counts all the marbles by starting with her 
marbles, then adding on Josey’s marbles. 
| If they add correctly, will Josey and Beth find the same number of marbles? 


Solution for Problem 1.2: Josey starts with 14 and adds 8, so she counts a total of 
14+ 8 = 22 marbles. 

Beth starts with 8 and adds 14, so she counts a total of 
8 + 14 = 22 marbles. 


So, they find the same number of marbles. This shouldn’t be a surprise: no matter how we count the 
marbles, there are always the same number of marbles. 0 


Problem 1.2 is an example of the obvious, yet important, commutative property of addition. This is 
just a fancy way of saying, “The sum of two numbers is the same no matter which order we add them.” 
For example, 

14+8=8+4+ 14. 


A few more examples are: 


53 +81 =81+53 8 + (-4) = (-4) +8 


1.3. WHEN DOES ORDER MATTER? 


Rather than stating in words that the sum of any two numbers is the same no matter which order we 
add them, we can write an equation that says it for us. We don’t use specific numbers in this equation, 
because the equation has to represent any two numbers being added. So, we use letters to represent our 
two numbers. We let one of them be a and the other be b, and we write 


at+b=b+a. 


We call a and b variables, because they can vary. In fact, no matter what numbers we put in place of 
a and b, the statement a + b = b + ais true. For example, if a = 14 and b = 8, we get our introductory 
example: 14+8=8+ 14. 


Writing general math statements in terms of mathematical symbols instead of just using words is 
one of the many uses of variables. In most cases, the mathematical symbols are far simpler and easier 
to work with than words. For example, which do you think is simpler: 


The sum of two numbers is the same no matter which order we add them 


or 
a+b=b+a? 


If your answer isn’t the latter, it will be by the end of this book. 


| Important: Addition is commutative, which means we can reverse the order of two 
Vv? numbers being added without changing their sum. In other words, for 
any numbers a and b, we have 


| 
| _ at+b=bta. 


The order in which we write two numbers being added doesn’t matter. What about two numbers 
being multiplied? 


Problem 1.3: Joe and Renee are counting the tiles on their deck. Their deck is shown below: _ 
| 


——+ 


j—--}-—+—+—{ | | 


Joe says there are 6 columns with 4 tiles each, so there are 6 x 4 tiles. Renee says there are 4 rows 
with 6 tiles each, so there are 4 x 6 tiles. Who is correct? 


Solution for Problem 1.3: They’re both right! If we count by columns, we have 6 columns of 4 tiles each, 
or 
44+44+4444+44+4=6x4= 24 tiles. 


If we count by rows, we have 
6+64+6+6=4X6= 24 tiles. 


We're counting the same group of tiles in both cases, so we must get the same number. 
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As you might have guessed, we call the fact that 
6x4=4x6 


anexample of the commutative property of multiplication. More examples of the commutative property 
of multiplication in action are: 


1 
5x3=3x5 (-7) x 8 = 8 x (-7) 35X%<. =. X35. 


As with addition, we can use variables to write an equation showing the commutative property of 
multiplication. 


Important: Multiplication is commutative, which means we can reverse the order of 
V two numbers being multiplied without changing their product. In other 
words, for any numbers 4 and b, we have 


| axb=bxa. ~ j 


Order doesn’t matter for addition or for multiplication. What about subtraction and division? 


Problem 1.4: State whether each of the equations below is true or false. 
(a) 2-5=5-2. 
(b) 2+ (—5) = (-5) +2. 
(c) 8/4 = 4/8. 


(d) 8x(})=(4)x8. 


Solution for Problem 1.4: 


(a) Because 2~—5 = —3 and 5-2 = 3, the given equation is not true. We can use the symbol # to show 
that these quantities are not equal: 
2-5#45-2., 


So, we see that order does matter for subtraction. This makes sense, because the first number in 
subtraction is treated differently than the second. The first number is the amount being taken 
away from, while the second is the amount taken away. 

We therefore say that subtraction is not commutative, because reversing the order usually 
changes the result of subtraction. 


(b) We have 2 + (—5) = -3 and (—5) + 2 = -3, so this is a true statement. This shows us that if we 
think of subtraction as addition of a negative number, we can then use the commutative property 
of addition to reverse the numbers being added: 


2+ (-5) = (-5) +2. 


(c) Because 8/4 = 2 and 4/8 = 1/2, the given equation is not true. Just as with subtraction, order 
matters with division. Again, this is nota surprise, as splitting 8 into 4 equal pieces is very different 
from splitting 4 into 8 equal pieces! 


foe] 
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(d) Both sides of the equation equal 2, so this equation is true. Just as we can turn subtraction into 
addition of a negative number, we can turn division into multiplication, then use the commutative 
property of multiplication. For example, we write 8/4 as 8 x ¢ and we have 


1 1 
aor tear haa 


WARNING!! Subtraction and division are not commutative. 
a 


We know that order doesn’t matter if we add two numbers. What if we add more than two numbers? 


Problem 1.5: In American football, a touchdown is worth 7 points, a field goal is worth 3 points, 
and a safety is worth 2 points. In the first quarter of a game between the Eagles and the Cowboys, 
the Eagles score a field goal, then score a touchdown, while the Cowboys only score a field goal. In 
the second quarter of the game, the Cowboys score a touchdown and a safety, while the Eagles only 
score a safety. 


(a) How many points does each team score in the first quarter? 


(b) How many points does each team score in the second quarter? 


(c) Who is winning at the end of the second quarter? 


Solution for Problem 1.5: 


(a) In the first quarter, the Eagles score 3 + 7 = 10 points, and the Cowboys score only 3 points. 
(b) In the second quarter, the Eagles score 2 points, and the Cowboys score 7 + 2 = 9 points. 


(c) After two quarters, the Eagles have scored 10 + 2 = 12 points and the Cowboys have scored 
3+9 = 12 points. They’re tied! 


Grouping the points scored by each team in each quarter in Problem 1.5, we have 
Eagles first quarter + Eagles second quarter = Cowboys first quarter + Cowboys second quarter, 


or 
(34+7)+2=3+(7+2). 


This is an example of the associative property of addition. The associative property tells us that if we 
add three numbers by adding two of the numbers, then adding the third to this sum, then it doesn’t 
matter which two numbers we add first. That’s a mouthful of words; it’s much easier to write this 
statement with variables: 


Important: The associative property of addition tells us that for any three numbers. 


Vv a, b, and c, we have 


(a+b)+c=a+(b+c). 
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Because it doesn’t matter which pair of numbers we add first when we add three numbers, we 
usually just omit the parentheses entirely. For example, we would write 


34+74+2 


instead of writing either (3 + 7) + 2 or3 + (7 +2). 
What about multiplying three numbers? 


Problem 1.6; Bart and Lisa use a pile of blocks to build the box shown at right. 
They'd like to figure out how many blocks they used. The box is solid, so each 
layer has the same number of blocks as the top layer does. Lisa sees that there are 
3 x 4 = 12 blocks on the top layer, and that there are 5 layers. So, she says there are 
12 x 5 blocks total. 

Bart disagrees. He says that there are 4 x 5 = 20 blocks on the front face, and that 
there are two other layers just like this face: the middle and the back. So, there are 
3 layers with 20 blocks each, for a total of 3 x 20 blocks total. 

Who is correct? 


Solution for Problem 1.6: Lisa counts 12 x 5 = 60 blocks, and Bart counts 3 x 20 = 60 blocks. As expected, 
they’re both right! 0 


Problem 1.6 is an example of the associative property of multiplication. Lisa counts the blocks by 
computing (3 x 4) x 5, and Bart counts them by computing 3 x (4 x 5). The associative property tells us 
that 

(3x4)x5=3x (4x5). 


Just as with addition, if we multiply three numbers, it doesn’t matter which two we multiply first. 


Important: The associative property of multiplication tells us that for any numbers 
Vv a,b, and c, we have 
(axb)xc=ax(bx 0). 


As with addition, we don’t bother with the parentheses when multiplying a group of numbers. So, 
we would write 3 x 4 x 5 instead of (3 x 4) x 5. 

We can extend the associativity of addition and of multiplication to more than three numbers. For 
example, it doesn’t matter in what order we add the first six positive integers. So, we can write such a 
sum as 

1+2+3+4+5+6, 
without using any parentheses. The same holds for multiplication: we can write the product of the first 
six positive integers as simply 

1x2x3x4x5x6. 


Why do commutativity and associativity matter? 
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Problem 1.7: 


(a) Evaluate 47 + 99 — 45. (c) Evaluate 13 x 64 x i. 
(b) Evaluate (613 — 298) + (299 — 610). (d) Evaluate 23x # x 4 x 47. 


Solution for Problem 1.7: 


(a) 


We could first add the 47 and 99, then subtract 45, but if we use our associativity and commutativity, 
we can find the answer more quickly. Because addition is commutative, we can reverse the first 
two numbers: 

47 +99 — 45 = 99 + 47 — 45. 


Treating subtraction as addition of a negative number, our expression is 99 + 47 + (—45). Because 
addition is associative, we can add the last two numbers first: 


99 + 47 + (—45) = 99 + [47 + (—45)] = 99 + (47 - 45) = 99 +2. 
Then we have a much simpler addition: 99 + 2 = 101. 


Once again, we view subtraction as addition of a negative number: 
[613 + (—298)] + [299 + (-610)]. 
Because addition is associative, it doesn’t matter in what order we write the four numbers being 
added: 
[613 + (—298)] + [299 + (—610)] = 613 + (—298) + 299 + (-610). 
We can use the commutativity of addition to move 613 and (—610) together: 
613 + (—298) + 299 + (—610) = (—298) + 613 + 299 + (-610) 
= (~298) + 299 + 613 + (-610). 
Now, we group the first two numbers and the last two numbers, and our computation comes 
easily: 
(—298) + 299 + 613 + (-610) = (—298 + 299) + (613 — 610) =14+3=4. 
Of course, you don’t have to show every single step like this when doing computations yourself. 
Once you understand that you can order a group of numbers you must add however you like, 
then you can just do all the reordering in fewer steps: 
(613 — 298) + (299 — 610) = (299 — 298) + (613 —- 610) =1+3=4. 
However, you must be careful about negative signs. 
WARNING!! When reordering a group of numbers that involves addition and sub- 
“S traction, be careful to keep track of the negative signs. Think of 


subtraction as addition of a negative number, and you'll be careful 
not to make a mistake like rewriting 


(2-6) +(-5 +7) 


as 
2+7+6-5., 


Notice that the sign of 6 has been mistakenly changed from negative 
to positive! 
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(c) Just as with addition, reorganizing terms in a product using associativity and commutativity can 
make computations much easier: 


1 1 1 
13 x 64 x = = 64x 13 x = 64x (13 x 5) = 64x 1 = 64, 


(d) Again, we reorganize the numbers in our product conveniently: 


1 3 3 1 
25% aq % gq BY = 28K Gn Mig SAE 
3 1 

= (23x =) x (= x47] 
3x2 

= x1 
B | 

=3. 


Concept: Don’t make computations harder than they need tobe! Rearrange numbers 
©==2 _ in sums and products using the commutative and associative properties 
in ways that make the calculations easier. 


)__Exercises 
1.3.1. Which of the following equals 63 — 27? 
(A) 27-63  (B)-27-63 (C)27+63 (D)-27+63 


1.3.2 Compute each of the following: 
(a) 83-27-81 (b) 273 — 8198 — 274 + 8200 


1.3.3 Compute each of the following: 


2.2 1 1 
(a) Gk ok ae (b) ge 5 


1.3.4 We saw in the text that 5 — 2 # 2 — 5. Is it ever possible to switch the order of the numbers in a 
subtraction problem without changing the value of the difference? 


1.4 Distribution and Factoring 


Below are two grids of dots. How many dots total are there in the two grids combined? 
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Yes, there are 27. The number of dots is not so interesting. The more interesting question is: how 
did you count them? 


I Probiems il 


Problem 1.8: Jake has 5 cats and 7 dogs. Each cat and each dog has 4 legs. 
(a) How many legs total do the cats have? 


(b) How many legs total do the dogs have? 
(c) How many animals are there? 


(d) How many legs total do all the animals have? 


Problem 1.9: There are 9 children in the Connor family. Their parents buy 99 goldfish and 72 angel 
fish. If each child receives the same total number of fish, then how many fish will each receive? 


Problem 1.8: Jake has 5 cats and 7 dogs. Each cat and each dog has 4 legs. How many legs total do 
| all the animals have? 


Solution for Problem 1.8: We'll walk through two solutions, then combine them to produce a very useful 
arithmetic rule. 


Solution 1: Count the animals first. Each animal has 4 legs, so we can count the total number of legs 
by first counting all the animals, then multiplying by 4. There are 5 + 7 = 12 animals total, so there are 


4x(5+7) =4x 12 = 48 legs. 
Solution 2: Count the cat legs, then the dog legs. Our 5 cats together have 4 x 5 legs and our 7 dogs 
together have 4 x 7 legs, so there are a total of 


4x5+4x7 = 20+ 28 = 48 legs. 


Of course, the two methods of counting must come up with the same number of legs! But this 
problem shows us more than just how many legs Jake’s animals have. If we put our two methods 


together, we see that 
4x(5+7)=4x5+4x7. 


This is an example of the distributive property. Here are a few more examples of the distributive 
property in action: 


3x (17+4)=3x174+3x4, 
(—5) x (8 + 7.3) = (-5) x 8 + (-5) x 7.3. 
Extra! There are no rules here — we're trying to accomplish something. 


(a — Thomas Edison 
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Because multiplication is commutative (meaning the order in which we write the two numbers 
doesn’t matter), we can also write examples of the distributive property like these: 


(5+8)x3=5x3+8x3, 
(-3 +7) x (-4) = (-3) x (-4) + 7 x (-4). 


Returning to our introduction, let’s see how the distributive property is illustrated by counting the 
dots in the picture below. 


The grid on the right has 3 x 4 dots, and the grid on the left has 3 x 5 dots, for a total of 


3x4+3-x5 dots. 


However, we could also count the number of dots total in each combined row: 


Each row has 4 + 5 dots, and there are 3 rows, so there is a total of 
3x (4+ 5) dots. 
Combining this with our earlier count, we again have the distributive property in action: 


3x(4+5)=3x4+4+3x5., 


Important: For any three numbers a, b, and c, the distributive property states that 


5 ax(b+c)=axb+axc, 


One special case to note is when a = —1. Usually, in this case we would just write —(b + c) instead of 


(-1) x (b +c). When we expand this product with the distributive property, we must pay close attention 
to our signs! For example, 


(13 — 77) = (-1) x (13 - 77) 
= (~1) x (13) + (-1) x (-77) 
= ATT, 
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Notice that when we let c be a negative number in a x (b+ c) =axb+ax c, we see the distributive 
property in action with subtraction: 


5x (7-3) =5« [7+ (-3)]} =5*7+5*x (-3) =5x7-5x3. 


We can also extend the distributive property to long sums. For example, 


3xK (1424344) =3x14+3x*%24+3x%34+3x«4. 


The distributive property is also particularly useful when we run it in reverse! 


Problem 1.9: There are 9 children in the Connor family. Their parents buy 99 goldfish and 72 angel | 
fish. If each child receives the same total number of fish, then how many fish will each receive? 


Solution for Problem 1.9: We could divide the fish by first counting all the fish, then dividing by 9. There 
are 
99 + 72 


fish total. However, before we add and divide by 9, we notice that both 99 and 72 are divisible by 9. So 
we instead divide the goldfish among the children, giving each child 99/9 = 11 goldfish, and we divide 
the angel fish among them, giving each child 72/9 = 8 angel fish. Since each child receives 11 goldfish 
and 8 angel fish, there is a total of 

9x (11 +8) 


fish. Comparing our two totals, which must be equal, we see that we have run the distributive property 
in reverse: 
99 +72 =9x (11 + 8). 


When we run the distributive property forwards, we multiply a factor of 9 by each term in the sum: 
9x (11+8)=9x11+9x8. 
When we run it backwards, we take the common factor of 9 out of each term and put it by itself: 


9x114+9x8=9x (1148). 


This process of reversing the distributive property is called factoring. When we write 
99 +72 =9x (11+ 8), 


we say that we “factor a 9 out of the sum 99 + 72.” So, what is factoring good for? In this problem it 
gives us our answer much more quickly. To count the number of fish each child gets, we want to divide 
the total number of fish by 9. To compute 
99 + 72 
9 


by first computing the numerator then dividing requires considerably more work than computing 


9x (1148) 
—=———* 
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That’s because in this latter expression, the 9 in the numerator cancels with the 9 in the denominator, 


like this: Sotited r 148 
x ae x! = ) ay (1148) 21148. 


So, there are 11 + 8 = 19 fish for each child. O 


Important: Factoring is the process of reversing the distributive property. When 
YV factoring, we take a common factor out of each term in a sum and write | 
the result as this factor times a simpler sum: 


axb+axc=ax(b+c). 


Here are a few more examples of factoring in action: 


14426 = 2x74+2x13 = 2x(7+13), 
36-18 = 3x12-3x6 = 3x(12-6), 
444+36-8 = 4x114+4x9-4x2 = 4x(11+9-2). 


As we saw in Problem 1.9, factoring can help us simplify a fraction by allowing us to cancel common 
factors in the numerator and denominator. We did this the “long way” in our solution when we wrote 
9x(11+8) 9 . (11+8) _ 
9 9 1 
Instead of pulling the common factors in the numerator and denominator out into their own fraction, 
as we did with 3 above, we will typically just draw lines through them to “cancel” them: 


1x (11 +8) =1148. 


9x(11+8) 9x(114+8)  114+8_ 


11 : 
9 J i +8 


Important: If the numerator and the denominator of a fraction have a common 
Vv factor, then that factor can be canceled from both the numerator and the 
denominator. 


Here are a couple more examples: 


3x5xX6 = 3xX5x6 — 3x5 

7X6 xP 77 
4 7 A 1 
4x9 AxG 


Notice that if all the terms in the numerator or denominator are canceled, there’s still a 1 left. To see 
why, notice that we can write the numerator in our last example above as 4 x 1, so that we have: 


4x1_4x1_ 1 


4x9 4x9 9 
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/'WARNING!! — Canceling only works when the numerator and denominator are prod- 
v ucts. (If either is just a single number alone, we can think of it as the 
product of that number and 1.) We cannot cancel a term of a sum in 

either the numerator or denominator. For example, this is not valid: 


3+9 349 
DO Gangs 
34+9 


1 pe 
9” but we cannot cancel the 9’s in 749° 


. 4x 
Make sure you understand why we can cancel the 4’s in ree 
In the first case, we can separate the 4’s into their own fraction: 


4x14 


x 5° 
1 
That fraction equals 1, so we have effectively canceled the 4’s and are left with 5° However, we can’t 


349. 2 ne F : 
separate the 9’s from 54908 similar way because they are added in the numerator and denominator, 
not multiplied. 


J txercises ils 
1.4.1 Evaluate each of the following first by computing the expression inside the parentheses, then by 
using the the distributive property to expand the product. For example, 


2x (8-3) = 2x5 = 10, 
2x(8-3) = 2x8-2x3 = 16-6 = 10. 
(a) 6xX(34+5) (c) 7x (5-2) 
(b) (4+8)x(-2) (d) (8-13) x(-3) 


1.4.2. Richard expanded the product (—2) x (5 — 3) like this: 
(—2) x (5 —3) = (-2) x 5 + (-2) x (3) = -10 + (-6) = —-16. 


Where did he go wrong? 
1.4.3. Factor a 4 out of each expression in the parts below. For example, 36 + 44 = 4 x (9 + 11). 

(a) 88+16 (c) -24+16+72 

(b) 400 — 32 (d) 92-160 + 36 

99 + 88 — 77 
1.4.4 Evaluate wee by factoring the numerator first. 
1.4.5 Simplify the following fractions by canceling common terms: 
4x6X7 3x8 
@ 7x4 0) y 
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Sidenote: You can use the distributive property to perform some products quickly in 
a your head! For example, 


8x 89 =8x (90-1) =8x90-8x1 = 720-8 = 712, 
21 x 398 = 21 x (400 — 2) = 21 x 400 — 21 x 2 = 8400 — 42 = 8358. 


Try it yourself on these products: 


7 X 88, 12 x 399, 23 x 1997. 


1.5 Equations 


Back in the days before electronic scales (if you can imagine such a time!), some scales consisted of a 
pair of carefully balanced pans. An object was placed on one pan, and known weights were placed on 
the other pan. A sketch of such a scale is shown below. 


If the objects in the pans are of the same weight, the scale balances evenly. (If they don’t balance 
when both pans are empty, something is wrong with the scale!) If the total weight of one pan is heavier 
than the other, the scale will tip, with the heavier side going down and the lighter side going up. If 
you've ever been on a see-saw, you probably know the feeling of an unbalanced scale. 


To weigh an object, we place the object on one pan and place known weights on the other pan until 
the scale is balanced. 


Because the total weight on the left side of the scale above is 1 +5 +1 = 7 and the scale is balanced, 
we know that the weight on the right weighs 7 as well. 


Just as a scale balances when its two sides have the same weight, we can write an equation when 
two mathematical expressions are equal. For example, 


14+54+1=7 


tells us that the quantities 1 + 5 + 1 and 7 are equal. 
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In this section we explore various ways in which we can manipulate valid equations to create other 
valid equations. 


I Froviems i 


Problem 1.10: Consider the balanced scale below, and assume all the weights are in pounds. 


If we switch the sides of the weights, moving the 3-pound weight to the right pan and the 2-pound 
and 1-pound weights to the left, will the scale still balance? 


Problem 1.11: Consider the balanced scale below, and assume all the weights are in pounds. 


(a) What equation does the scale represent? 


(b) If we add a 3-pound weight to the right and another 3-pound weight to the left, will the scale 
still be balanced? 


(c) After adding the weights in part (b), what equation will the scale represent? 


(d) Suppose that, instead of adding weights, we remove the 2-pound weight from the right and 
remove the 2-pound weight from the left. Will the scale still be balanced? 


Problem 1.12: Start with the equation 17 — 7 = 9 + 1. Notice that this equation is true. 
(a) Suppose we multiply both sides of the equation by three: 3x (17-7) = 3x(9+1). Is this equation 


true? 
ae : = . 17-7 9+1 ’ : 
(b) Suppose we divide both sides of the original equation by two: ieee: Is this equation | 
true? 


(c) If we multiply or divide both sides of a true equation by the same quantity, is the resulting 
equation true? 


Extra! Any impatient student of mathematics or science or engineering who is irked by having algebraic 
minim symbolism thrust upon him should try to get along without it for a week. 
— Eric Temple Bell 
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——— 
Problem 1.13: 
(a) Multiply both sides of the equation 

15 


0 = 
by 20, then multiply both sides of the equation by 8. Is the resulting equation true? 


col ON 


(b) Suppose we have two fractions that are equal: 
73 _ si 
43 301° 
Why is it true that the product of numerator of the left side and the denominator of the right 
equals the product of the denominator of the left and the numerator of the right: 


73 x 301 = 43 x 511? 


Problem 1.14: Suppose we start with the two scales below: 


as |e, 


(a) What equation does the first scale represent? The second scale? 


(b) Suppose we take the weights from the two left sides shown and put them on one side of a new 
scale. Then, we move the weights from the two right sides above to the other side of the new 
scale. Will the new scale be balanced? If so, what equation does the new scale represent? 


(c) Does the sum of the left sides of two equations always equal the sum of the right sides of those 
two equations? 


(d) Is the difference between the left sides of two equations always equal to the difference between 
the right sides of the equations? 


Extra! Perhaps the most surprising thing about mathematics is that it is so surprising. The rules which 
n> iapn a TE make up at the beginning seem ordinary and inevitable, but it is impossible to foresee their 
consequences. These have only been found out by long study, extending over many centuries. 

Much of our knowledge is due to a comparatively few great mathematicians such as Newton, 

Euler, Gauss, or Riemann; few careers can have been more satisfying than theirs. They have 
contributed something to human thought even more lasting than great literature, since it is 
independent of language. -E. C. Titchmarsh 
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Problem 1.15: Consider these two equations: 


15-8 =7, 
6=-5+11. 


(a) Multiply the left sides and multiply the right sides. Are these two products equal? 


(b) If we square both sides of the first equation, will the two squares be equal? 


(c) Does the product of the left sides of two equations always equal the product of the right sides 
of those two equations? 


Problem 1.16: Consider the two balanced scales below: 


Suppose we place the weights from the left pan of the first scale on the left side of a new scale, and 
place the weights from the right pan of the second scale on the right side of the new scale. Will the new 
scale be balanced? If so, what equation does the new scale represent, and how is the new equation 
| related to the equations represented by the original two scales? 


We start with a particularly obvious property of equality. 


Problem 1.10: Consider the balanced scale below, and assume all the weights are in pounds. 


If we switch the sides of the weights, moving the 3-pound weight to the right pan and the 2-pound 
and 1-pound weights to the left, will the scale still balance? 


Extra! Play by the rules, but be ferocious. 
Te dliadlad — Phil Knight, founder of Nike 
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Solution for Problem 1.10: 


Yep, the scale still balances, with a total of 3 pounds on each side. 9 


This problem illustrates the symmetric property of equality, which tells us that we can reverse the 
sides of an equation to get another valid equation. 


\Important: The symmetric property of equality tells us that if a = b, then b = a. 


Problem 1.11: Consider the balanced scale below, and assume all the weights are in pounds. 


(a) What equation does the scale represent? 


(b) If we add a 3-pound weight to the right and another 3-pound weight to the left, will the scale 
still be balanced? 


(c) After adding the weights in part (b), what equation will the scale represent? 


(d) Suppose that, instead of adding weights, we remove the 2-pound weight from the right and 
remove the 2-pound weight from the left. Will the scale still be balanced? 


Solution for Problem 1.11: 


(a) The scale represents the equation] +5+1+2=7+2. 


(b) If we add a 3-pound weight to the left and another to the right, then the two sides will still be 
balanced since we have increased the weights of both sides by the same amount. 


(c) Adding 3 pounds to each side is just like adding 3 to both sides of our equation above: 
(14+54+14+2)43=(74+2)+3. 


All we do when we add the same number to both sides is increase both sides by the same amount, 
thereby leaving the two sides still equal to each other. So, adding any number to both sides of an 
equation results in a new true equation. 
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(d) Removing the 2-pound weight from both sides of the original scale results in: 


-z 
5 7 


As we can see, the scale still balances. This example shows that subtracting 2 from both sides of 
the equation 


1454+4142=74+2 


results in another true equation: 
145414+2-2=74+2-2. 


As with adding the same number to both sides of an equation, we can subtract the same number 
from both sides of an equation to get a new equation. 


Oo 


Problem 1.12: Start with the equation 17 — 7 = 9 + 1. Notice that this equation is true. 


(a) Suppose we multiply both sides of the equation by three: 3 x (17 — 7) = 3 x (9+ 1). Is this 
equation true? 


(b) Suppose we divide both sides of the equation by two: oes aa Is this equation true? 


Solution for Problem 1.12: 


(a) On the left side we have 3 x (17-7) = 3x 10 = 30 and on the right we have 3x (9+ 1) = 3x10 = 30. 
So, our new equation is true. This shouldn't be surprising. Both sides represent the product of the 
same two numbers, since we know 3 equals itself and we know that 17 — 7 and 9 + 1 are equal. 


Similarly, we can multiply both sides by any number to get a new valid equation. We often call 
this “multiplying an equation by a number,” instead of explicitly saying that we multiply both 
sides of the equation by the number. For example, we can multiply 10 — 7 = -6 + 9 by 2 to get 


2x (10-7) =2 x (-6+4 9). 


(b) As you might guess, dividing an equation by a number works, too, as long as that number isn’t 
0! We can see this by viewing the division as dividing both sides of our original equation into the 
same number of pieces. The quantity 17 — 7 divided by 2 leaves 5, as does 9 + 1 divided by 2. In 
both cases, we are dividing the same number, 10, into the same number of parts. 


We could also just view division by a number as multiplication by the reciprocal of that number. 
For example, dividing both sides of 17-7 = 9 + 1 by 2 is the same as multiplying both sides of the 
equation by }. Viewing division in this manner, we can use part (a) to see that we can divide both 
sides of an equation by the same number to get a new equation. 


We can use variables to write general mathematical statements representing the last two problems. 
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Important: If cis any number and 


V a=b, 


then all of the following equations are true: 
a 
a+c=b+c a-—c=b-c axc=bxc re 


(We must have c not equal to 0 for the last equation to be valid.) 


Multiplying equations by a number can be particularly useful when we have two equal fractions. 
Problem 1.13: Suppose we have two fractions that are equal: 
73 _ sul 
43 301° 
| Why is it true that the product of the numerator of the left side and the denominator of the right 
equals the product of the denominator of the left and the numerator of the right: 


73 X 301 = 43 x 511? 


Solution for Problem 1.13: Starting with 


7a. pit 
43 301’ 
we can multiply both sides by 43 to get rid of the denominator on the left: 
73 511 
43 x B 43 x 301° 


We rewrite this equation by including our 43 in both numerators. We see that the 43 in the denominator 
on the left cancels with the 43 in the numerator on the left: 


MBx73 43x51 
a 301 


This leaves 73 alone on the left. Now we multiply both sides by 301: 


43 x S11 


7. l= 
3 x 30 301 


x 301. 


The 301’s on the right cancel: 


43 x 511 x 36T 
73 X 301 = —————_ = 48 K 11. 
30T 


Therefore, we see that when we have equal fractions such as 


73 _ Sil 
43 301’ 
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then the numerator of the first fraction times the denominator of the second equals the product of the 
numerator of the second fraction and the denominator of the first: 


73 X 301 = 43 x 511. 


This equation manipulation is often referred to as cross-multiplying. For example, we cross-multiply 
the equation ¢ = 2 to get 2X6 =4x3. 


We can illustrate cross-multiplying in general using variables: 


Important: _ If : s “i then ad = be. 


What if instead of adding a number to an equation, we add two equations together? 


Problem 1.14: Suppose we start with the two scales below: 


Ae | 


(a) What equation does the first scale represent? The second scale? 


(b) Suppose we take the weights from the two left sides shown and put them on one side of a new 
scale. Then, we take the weights from the two right sides above and put them on the other 
side of the new scale. Will the new scale be balanced? If so, what equation does the new scale 
represent? 


(c) Does the sum of the left sides of two equations always equal the sum of the right sides of those 
two equations? 


(d) Is the difference between the left sides of two equations always equal to the difference between 
the right sides of the equations? 


Solution for Problem 1.14: 


(a) Our two scales represent the equations 


14+54+2=8, 
3=2+4+1. 


nm 
or 
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(b) If we combine the two left sides and combine the two right sides, we have the balanced scale 
below: 


Our balanced scale exhibits that when we add the left sides of two equations and add the right 
sides of two equations, we get a new equation: 


(14+54+2)+3=84+(2+1). 


(c) When we sum the left sides of two equations, we are adding two numbers that are equivalent to 
the right sides of those equations. So, when we add the left sides of two equations, we get the 
same sum as when we add the right sides of those equations. We call this process “adding the 
two equations.” 


(d) Because we can add two equations, we can subtract two equations. All we have to do is multiply 
the second equation by —1, which we know we can do, and add the result to the first equation. 
The result is the difference between the first and second equations. For example, suppose we start 
with 


1+54+2=8, 
3=2+41. 


We multiply the second equation by —1 to get 


145+2=8, 
-3 = -(24+1). 


We then add these two equations, which is the same as subtracting the original second equation 
from the original first equation: 


(14+54+2)-3=8-(2+1). 


Important: Ifa=bandc=d,then —— : 


at+c=b+d and a= Dea 


We can add and subtract two equations. Can we multiply them? 


Problem 1.15: Does the product of the left sides of two equations always equal the product of the| 
right sides of those two equations? 
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Solution for Problem 1.15: Let's try it with a sample pair of equations: 
15S =0=7, 
6=-5+11. 


When we multiply the left sides we have (15 — 8) x 6 = 7 x 6 = 42. Multiplying the right sides gives 
7xX(-54+11) =7x6 = 42. 

Our example gives us a good idea why we can multiply equations to get another equation. The 
values of the expressions on the left sides of two equations are the same as the values of the right sides 
of the equations. So, when we multiply the two left sides, we are multiplying the same two values as 
when we multiply the right sides. Therefore, we'll get the same product multiplying the left sides as we 
do multiplying the right sides. 


Important: ‘Ifa=bandc= a, then 


VY | ac = bd. . ~.. 


With multiplication of equations also comes raising equations to powers. We can raise an equation 
to any integer power because that’s just multiplying an equation by itself. 


Problem 1.16: Consider the two balanced scales below: 


Suppose we place the weights from the left pan of the first scale on the left side of a new scale, and 
place the weights from the right pan of the second scale on the right side of the new scale. Will the 
new scale be balanced? If so, what equation does the new scale represent, and how is the equation 
related to the equations represented by the original two scales? 


Solution for Problem 1.16: The new scale does indeed balance: 
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The equations representing the original two scales are 
3+2=5, 
5=24+1+4+2. 
Both equations have 5 on one side. The equation representing the new scale relates the sides opposite 


the 5’s on our two original scales: 
342=24+14+2. 


O 


This is an example of the transitive property of equality, which tells us that if one expression is 
equal to two other expressions, then these two other expressions are equal. We can write this property 
with variables as follows: 


Important: The transitive property of equality tells us that if a = b and b = c, then 


Vv a=c. 


Like we said, most of our arithmetic rules are pretty obvious. However, as we'll see in the rest of 
this book, there are many amazing non-obvious things we can do with these obvious rules! 


=m ~ 


1.5.1 Stanley subtracted the equation 3 = 4—1 from the equation 16 = 2+4x3 +2 and thereby created 
the equation 
16-3=24+4x3+2-4-1. 


Is this new equation true? If not, then where did Stanley go wrong? 
1.5.2 If we take the reciprocal of both sides of an equation, are the two reciprocals equal? 


1.5.3 Suppose we have two equations such that neither left side equals zero. Is the quotient of the two 
left sides equal to the quotient of the two right sides? In other words, if a = b and c = d, and neither a 
nor c is Q, then is a/c = b/d? 


1.6 Summary 


The rules for evaluating a mathematical expression with multiple operations are called the order of 
operations. Here they are: 


1. If there are parentheses in the expression, evaluate all expressions within parentheses, working 
from the inside out. Compute each expression inside parentheses using the order of operations. 

2. Perform all exponentiations. 

3. Perform all multiplications and divisions from left to right. 


4. Perform all additions and subtractions from left to right. 
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Important: Addition and multiplication are commutative, which means 


V 


at+b=bta and ab = ba. 


They are also both associative, which means 


at+(b+c)=(a+b)+c and a(bc) = (ab)c. 


Important: For any three numbers a, b, and c, the distributive property states that 


V 


ax(b+c)=axb+axc. 


Factoring is the process of reversing the distributive property. When 
factoring, we take a common factor out of each term in a sum and write 
the result as this factor times a simpler sum: 


axb+axc=ax(b+c). 


Important: If the numerator and the denominator of a fraction have a common 
VY factor, then that factor can be canceled from both the numerator and the 
denominator. 


WARNING! Canceling only works when the numerator and denominator are prod- 
“ ucts. We cannot cancel a term of a sum in either the numerator or 
denominator. For example, this is not valid: 


Important: ° 


Ws 


SD ak 


24+9 249 


The symmetric property of equality tells us that ifa = b, thenb = a. 


If cis any number and a = 5, then all of the following equations are 
true: 

a_b 

at+c=bte, a-c=b-c, EXCH, rig = 


(We must have c not equal to 0 for the last equation to be valid.) 


aoc 
a a 
Ifa =bandc=d, then 


then ad = bc. 


atc=b+d, a-c=b-d, and ac = bd. 


The transitive property of equality tells us that ifa = band b=c, 
thena=c. 
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Problem Solving Strategies 


Concept; Don’tmake computations harder than they need to be! Rearrange numbers 
OSs in sums and products using the commutative and associative properties 
in ways that make the calculations easier. 


Extra! An excellent game for sharpening your number sense skills and understanding the order 
moa > Of Operations is the 24 game, invented by Robert Sun. The goal of the game is to create 
the number 24 using four given numbers and the basic operations addition, subtraction, 
multiplication, and/or division. You're allowed to use parentheses as much as you like. 

Here are a couple simple examples. 


Starting numbers: 1,3,4,5 
One solution: 4x54+1+3=24 


Starting numbers: 2,3, 6,6 
One solution: (6+ 2) x (6~3) = 24 


While it sounds like a pretty simple game, sometimes it can be very hard! Try forming 
24 with each of these starting groups of numbers: 


e 2,3,3,6 
e 1,2,6,9 
© 4,6,8,8 
e 4,5,6,8 
e 1,3,6,8 
e 6,8,8,9 
e 1,3,4,7 
e 3,3,7,7 
0 1,5,5,5 
e 1,3,4,6 


Once you've mastered the game, try inventing your own groups of numbers and chal- 
lenging your friends! 
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x Marks the Spot 


It’s a little-known fact that the famed pirate Captain Hook loved number puzzles. He left one such 
puzzle on Algebra Island, where he buried a magic treasure. The puzzle read: 


Get ye to the palm tree at the middle of the isle. Face ye to the west. Think ye of the number that 1s 
seventeen more than the quotient when six times the number of paces to the treasure is divided by two. 
This number be equal to the sum when twelve more than nine minus fifteen is added to four times the 
number of paces to the treasure. Dig ye only once, for if ye dig in the wrong spot, the treasure will 
disappear. 


Unfortunately, Captain Hook did not leave a map. However, we can build our own map. A map 
is just a substitute for words. We use maps instead of words because they are better for finding places 
than words alone. So, we need to convert the words Captain Hook left us into a map we can read to 
find the treasure. 


Instead of a drawing with a little tree to represent the palm, we will convert the words into the 


language of mathematics. This will be our map. First, we convert the statement: 


Think ye of the number that is seventeen more than the quotient when six times the number of paces 
to the treasure is divided by two. 


We turn this into a mathematical expression using +, X and /. We do so in steps. We start with 
“seventeen more,” which means we are adding 17 to something: 
17 + (Rest of expression). 
We add the quotient of six times the number of paces divided by two, so our expression is 


17 + [6 x (number of paces)]/2. 
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We still have a few words in our expression. We get rid of these words by choosing a symbol to represent 
the desired number of paces. On a pirate’s map, usually an X marks the spot where the treasure is. So, 
we let x be our number of paces: 

17 + (6X x)/2. 


That's a whole lot simpler than “Think ye of the number that is seventeen more than the quotient when 
six times the number of paces to the treasure is divided by two.” We call the x in this expression a 
variable. 


A variable is basically a placeholder. The name “variable” distinguishes our x from a constant, which 
is a number like 6 or 0.5 or 2.3 that can only ever have one specific value. So, for example, in 


17+ (6x x)/2, 


we can let any number be x. We could let x be 2, or let it be 5, or whatever. But we can’t let 17 be anything 
but 17. So, x can vary, but 17 must remain constant. 


Let’s try building an expression with the words: 


The sum when twelve more than nine minus fifteen is added to four times the number of paces to the 
treasure 


This one is a little easier to write in the language of mathematics: 
12 + (9 — 15) + 4 x (number of paces). 
Using our label x for the number of paces, this expression is 
12+ (9-15) +4xx. 
Captain Hook tells us that these two expressions are equal, so we can combine our expressions to 


write the equation 
17+6xx/2=12+(9-15)+4xx. 


This is our map to find the value of x that leads to the treasure. In the next two chapters, we will learn 
the tools needed to read this map and find the treasure. 


2.1 Expressions 


When we combine numbers and/or variables using operations such as addition, multiplication, division, 
and subtraction, we form a mathematical expression. For example, the following are all expressions: 


e473 46/23 +9x3 34x-6. 


Because x is such a commonly used variable, we will no longer use “x” for multiplication. Instead, 
we will sometimes denote products using ”-”, so that 3-4 equals 3 times 4. Other times, we will indicate 
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a product by simply putting two expressions in parentheses next to each other, or just putting a number 
next to an expression in parentheses: 
(44+5)(6-3) means (44+5)- (6-3), 
4(6-19) means 4- (6-19). 


When we multiply a constant, such as 6, by a variable, like x, we usually don’t use any multiplication 
sign at all. For example, 6x means the product of 6 and x. 


When a constant is multiplied by a variable, we say that the constant is the coefficient of the variable, 
so that 6 is the coefficient of x in the expression 6x. We call the product of a constant and a variable 
raised to some power a term. A constant by itself is a term as well, so in the expression 3x + 7, both 3x 
and 7 are considered terms. 


We have described variables as placeholders. In this section, we evaluate mathematical expressions 
when these placeholders have specific values. Just as we did in Section 1.2, we must follow the order of 
operations when evaluating these expressions. 


J] Probiems | 


Problem 2.1: In each of the following, place 4 in the blank(s) and evaluate the resulting expression. 


(a) _+3 () (+2) 
(b) 2. qd) 3(_) 


Problem 2.2: Evaluate each of the following when x = 6. 
(a) x+3 (c) x*4+3 (e) 3x? 


(b) 2x (d) (x +12)/x (f) v5x—5 


| Problem 2.1: In each of the following, place 4 in the blank(s) and evaluate the resulting expression. 


C1 () (_+2RY/C) 
[A le (@) 3(_? 


Solution for Problem 2.1: 


(a) 4+3=7 

(b) 2-4=8 

(c) (44+12)/4=16/4=4. 
(d) 3(4)* = 3(16) = 48. 


oO 


Because a variable is essentially a placeholder, substituting for a variable in an expression is essentially 
the same as the “fill-in-the-blank” computations of Problem 2.1. 


33 


GHAPTER 2. X MARKS THE SPOT 


Problem 2.2: Evaluate each of the following when x = 6. 
(a) x+3 (ce) x*+3 (e) 3x2 


(b) 2x (d) (x +12)/x (f) v5x—5 


Solution for Problem 2.2: In each of the following, we place 6 in for x, just as we put 4 in the blanks of the 
previous problem. 
(a) x+3=64+3=9. 
(b) 2x = 2(6) = 12. 
() Sse +3 33649= 39, 
(d) (x4 12)/x = (6 + 12)/6 = 18/6 = 3. 
(e) 3x* = 3(6*) = 3(36) = 108. Make sure you see why the answer to this part is not 3x* = (3 - 6)? = 
(18)? = 324. 
WARNING!! When a constant is multiplied by a variable that is raised to a power, 
2 only the variable is raised to the power! 


(f) V5x—5= V5-6-5=V25=5. 


| ___txercises 


2.1.1 Evaluate each of the following when r = 3. 


a). ¢e7 () VP +(r+ipP 


(b) -3r (d) 5r/3-9/r 
2.1.2 Evaluate each of the following when s = —4. 


(a) 13-s (b) Y-9s (c) ~s? + 45-12 (d) (s—8)/3 


2.2 Arithmetic with Expressions 


iil Problems od 


Problem 2.3: Michelle has five Lego sets and Adam has three Lego sets. 


(a) If each Lego set has 4 Legos, how many Legos does Michelle have? How many does Adam 
have? How many do they have together? 


(b) Suppose each Lego set has x Legos. Write an expression for the number of Legos Michelle has. 
Write an expression for the number of Legos Adam has. 


(c) Simplify the expression 5x + 3x. 
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Problem 2.4: 
(a) Lisa has four packs of gum and five extra pieces of gum. Nathan has seven packs of gum and 
three extra pieces of gum. Suppose each pack of gum has x pieces of gum. Write an expression 
for the total number of pieces Lisa has. 


(b} Write an expression for the total number of pieces Nathan has. 

(c) Write an expression for the total number of pieces they have together. 
(d) Simplify the expression (4x + 5) + (7x + 3). 

(e) Simplify the expression (3r — 2) + (8r — 4) + (7 — 5r). 


Problem 2.5: We use exponents to denote repeated multiplication. For example, 
2-2=27, BOD 2a2.° and 22 -Das- Sa Bes". 


When we write 2°, the 2 is called the base and the 3 is called the exponent. 
(a) Use an exponent to write the product y- y- y. 
(b) Simplify the product y? - y*. 
(c) Simplify the product (2x)(3x°). 
(d) Write (v*)° as v raised to a single power. 


(e) Write (2x)* as a constant times some power of x. 


Problem 2.6: We can simplify fractions by eliminating factors that appear in both the numerator and 
denominator: 


igh 25323. 2.33.2 
45° 3-3-5 3-3-5 5 
Papin ate se ar oe 
(a) Simplify = (c) Simplify —: 
Meee De ee ged 
(b) Simplify va (d) Simplify 0x2" 
Problem 2.7: 3 
(a) Simplify the expression —. 


8 
(b) Evaluate the expression 2°. 


1 
(c) Evaluate the expression 72 


Problem 2.3: Michelle has five Lego sets and Adam has three Lego sets. 


(a) Suppose each Lego set has x Legos. Write an expression for the number of Legos Michelle has. 
Write an expression for the number of Legos Adam has. 


(b) Simplify the expression 5x + 3x. 
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Solution for Problem 2.3: 
(a) If cach set has x Legos and Michelle has 5 sets, then Michelle has 
X+x4+xX+xX4x = 5x Legos. 


Similarly, Adam’s 3 sets contain 3x Legos total. 


(b) Michelle has 5x Legos and Adam has 3x Legos, so together they have 5x + 3x Legos. Counting their 
Legos in a different way, we see they have 5 + 3 = 8 boxes total, so they have 8x Legos together. 
Since 5x + 3x and 8x both equal the total number of Legos, these two expressions must be equal: 


5x + 3x = 8x. 


Notice that our reasoning here is just a long-winded way of factoring. Just as we can factor a 2 out 
of 5-24+3-2 to write (5 + 3) -2, we can factor an x out of 5x + 3x: 


5x + 3x = (5+3)-x = 8x. 


This shouldn’t be a surprise. Even without the fancy factoring, common sense tells us that we get 
8 x’s when we add 5 x’s to 3 x’s. 


Adding 5 x’s and 3 x's gives us 8 x’s. Subtracting 3 x’s from 5 x’s leaves 2 x’s: 
5x — 3x = (5-3)x = 2x, 
Just as we can add a whole group of numbers, we can easily add a bunch of numbers that are multiplied 


by x: 
3x+x+6x-2x =(34+14+6-2)x = 8x. 


We're now ready to add more complicated expressions. 


Problem 2.4: 
(a) Lisa has four packs of gum and five extra pieces of gum. Nathan has seven packs of gum and 
three extra pieces of gum. Suppose each pack of gum has x pieces of gum. Write an expression 
for the total number of pieces Lisa has. 


(b) Write an expression for the total number of pieces Nathan has. 


(c) Write an expression for the total number of pieces they have together. 
| (d) Simplify the expression (4x + 5) + (7x + 3). 
(e) Simplify the expression (3r — 2) + (3r — 4) + (7 — 57). 


Solution for Problem 2.4: 


(a) Each of Lisa’s 4 packs has x pieces of gum, so together they have 4x pieces. She has 5 extra pieces, 
giving her a total of 4x + 5 pieces of gum. 


(b) Nathan’s 7 packs of gum have x pieces each, for a total of 7x pieces all together. Including his 
extra 3 pieces, Nathan has 7x + 3 pieces of gum. 


36 


2.2. ARITHMETIC WITH EXPRESSIONS 


(c) Together, Lisa and Nathan have 4 +7 = 11 packs of gum. These packs each have x pieces, for a 
total of 11x pieces of gum. Together, they have 5 + 3 = 8 extra pieces. Combining the packs and 
the extras gives us 11x + 8 pieces. 


(d) Since Lisa has 4x + 5 pieces of gum, Nathan has 7x +3 pieces, and together they have 11x+8 pieces, 
we know that 
(4x +5) + (7x +3) =11x4+8. 


Because it doesn’t matter in what order we add a group of numbers, we can add 4x + 5 and 7x +3 
by grouping the x terms and grouping the constants: 


(4x + 5) + (7x +3) = 4x 4+54+7x4+3 
=4x+7x+5+3 
= (4x + 7x) + (5 +3) 
= 11x +8. 
Manipulations like this show why the “obvious” commutative and associative properties of ad- 


dition are so important. It’s these properties that allow us to group the x terms and group the 
constants when we add 4x + 5 and 7x + 3. 


(e) We group the terms with r and we group the constants: 
(3r — 2) + Br -—4) + (7 -5r) = 3r -24+3r-44+7-5r 
=3r+3r—-5r-2-4+7 
= (3r + 3r —5r) + (-2 -44+7) 
=rt+l. 


WARNING! We have to keep careful track of our signs when rearranging a group 
= of numbers that we are adding and subtracting. For example, we 
cannot rearrange 


(3r — 2) + (3r — 4) + (7 — 5r) 


into 
3r4+3r+5r4+2-—447. 


| In this mistaken rearrangement, we've accidentally changed the sign 
of —2 to +2 and changed the —5r to +5r. 


When we add (3r — 2) + (3r — 4) + (7 — 5r) to get r+ 1 we say we are combining like terms because we 
are combining all the r terms into another term, 3r + 3r — 5r = r, and we are combining all the constants 
into one term, -2-4+7=1. 


We use exponents to denote repeated multiplication. For example, 
D2=2), 2622-322, and 2-2-2-5-5=2? +5 
When we write 2°, the 2 is called the base and the 3 is called the exponent. 
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Problem 2.5: — 
(a) Use an exponent to write the product y- y- y. 


(b) Simplify the product y? - y*. 
(c) Simplify the product (2x)(3x°). 
(d) Write (v°)° as v raised to a single power. 


(e) Write (2x)° as a constant times some power of x. 


Solution for Problem 2.5: 


(a) Just as we write the product of 3 twos with an exponent: 
22 = 2, 
we write the product of 3 y’s using 3 as an exponent: 
yryyay. 
(b) Since y* is the product of 2 y’s and y? is the product of 4 y’s, so we can write y? - y* as 
yv=Yy-Yyyy) 
We see now that that the product y* - y* is a product of a total of 2 + 4 = 6 y's. So, we have 


poy ay ay. 


Important: The product of two powers of an expression equals the expression raised 
Vv to the sum of the two exponents. For example, 


48 12 


a’ -@ =a esas xx? = x9. 


(c) We can use the associative and commutative properties of multiplication to reorder the product 
(2x)(3x3) to group the constants together and the x’s together: 


(2x)(3x°) = 2-x-3-x9 = (2-3): (x- 29) = 6x7. 


(d) The expression (v7)? is the product of 5 v° terms. Each v? is itself the product of 3 v’s, so (v*)5 is 
the product of 3-5 = 15 v's: 
(3)8 = veo v3 a8 oP = 933131313 _ 35 = Dd, 


Following this same logic, we can show: 


‘Important: _ If an expression raised toa power is itself raised to another power, then 
Vv the result is the expression raised to the product of the powers. For 
example, 


(2)! = 24 = 38 (35)” = 3°7 = 3%5 (23)4 = 234 = 212, 
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(e) (2x)? means we multiply three 2x’s: 
(2x)? = (2x) - (2x) - (2x). 


Since it doesn’t matter in what order we multiply when we multiply a group of numbers, we can 
group the 2’s and group the x’s: 


(2x) - (2x) - (2x) =2-x-2-x"-2-x 
= (2-2-2)-(«-x-x) 
= 7. 
= 8x°, 


Notice that (2x)* = 23x°. 


Important: - When a product of a group of numbers is raised to a power, the result) 
Vv? is the product of each number in the group raised to that power. For) 
example, | 


(3z)* = 34. 24 (-5a)’ = (-5)? - a” at (3x? = 33 ; er, 


Note that writing (2x)° = 23x? is very much like using the distributive property to expand (2+x)-3: 
(24+x)-3=2-34+x-3, 


| WARNING! Although (2x)3 = 23x3 and (2+ x)-3 = 2-3+2x-3, it is not true that 
“ 


a , 5 
(2 + x) equals 2° + x°. We'll explore why in Chapter 10. 


7 z 2 

(a) Simplify _ (c) Simplify = 

Problem 2.6: ax 4x9 
| (b) Simplify =. (a) Simplify —S. 


Solution for Problem 2.6: 


(a) If we write our fraction as the product of seven x’s in the numerator and the product of three x’s 
in the denominator, we can cancel 3 of the x’s in the numerator with 3 x’s in the denominator, 
leaving 7 — 3 = 4 x’s remaining in the numerator: 


ee Se ee ee 
aa Reex 7 


Using exactly the same reasoning, we can determine: 


| Important: A fraction (or quotient) consisting of two powers of the same expression. 
Vv equals that expression raised to the power equal to the power of the| 
numerator minus the power of the denominator. For example, 
x 4° 


5 
a ee P oe 
5=f=6 pite=# al el a | 
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(b) Since 6 = 2-3, we can cancel the 2 in the numerator with a 2 in the denominator: 


ea et ad 


6 23 3) 


(c) We cancel one of the x terms in the numerator with one in the denominator: 


6x7 6 +x 
—e= = 6x. 
x x . 
We could also have used our rule from part (a): 
2 2 
et ete eke 
x x 
(d) We handle the constants and the x’s separately: 
48 4 8 1 oa ll le 
20x? 20 x2 5 i: re 


When reducing fractions in the previous problem, we frequently “canceled” terms that appear in 
the numerator and denominator. That we are allowed to “cancel” like this is a direct result of the 
commutative and associative properties of multiplication. In other words, because we can multiply a 
group of numbers in any order we like, we can “cancel” like this: 


ne See: See ee ere xi)=O 11233, 
x2 x x a x 


So, canceling isn’t just magic! It’s a direct result of one of the few basic rules of arithmetic. 


However, we can’t get too carried away with canceling: 


'WARNING!! We cannot “cancel” terms in the numerator and denominator when 
os the numerator or denominator is a sum. For example, it is incorrect to 


write 
3+2x 342% 342 


54+3x 543% 54+3° 


If you don’t understand why the canceling in the warning is incorrect, then re-read the explanation 
of why canceling works. 


In each of our examples in Problem 2.6, the power of x in the numerator was higher than that in the 
denominator. What if this isn’t the case? For example, consider the expression 


= 
x8 
If we write the multiplication out in the numerator and denominator, we can cancel and simplify: 


a xx -# aes 


So dee KKK OO 
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If we use our difference of exponents rule, we have 


x3 


1 
Since both x~° and 3 equal a’ they must equal each other: 


Similarly, we can evaluate any nonzero expression raised to a negative exponent by taking the reciprocal 
of the expression and changing the sign of the exponent: 


‘Important: Ifa #0, then art ae 


Vv i. = =. 


Problem 2.7: 
(a) Evaluate 2-3. 


(b) Evaluate = 


Solution for Problem 2.7: 


(a) We have a negative exponent, so we must take the reciprocal of the expression and change the 


sign of the exponent: 


1.1 
Qe te 
23 8 


(b) Again we have a negative exponent, so we must take the reciprocal of the expression and change 
the sign of the exponent: 


1 
Notice that 32 = 32. This isn’t an accident! If we take the reciprocal of both sides of 


a? 


i 


we have 


1 
a-P 


Extra! I advise my students to listen carefully the moment they decide to take no more mathematics 
sa wmb-uine wa Courses. They might be able to hear the sound of closing doors. ~James Caballero 
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| txercises ih 


2.2.1 Simplify each of the following: 


(a) (x—-8)+(5x +7) (b) (3 -3x) + (-19x + 27) 
2.2.2 Simplify each of the following: 
a) Po ) (yy 
(b)  (16x?)(4x°) (d) (3x*)° 
2.2.3 Simplify each of the following: 
7 
p (4x°)(2x°) 
(a) ra Q a 
252° 24 otf 
b) => qd =x 
") 3027 C 15t4 346 
2.2.4 Write each of the following without negative exponents: 
2x3 
-1 
(a) 3 (c) ar 
) 5° @ = 


2.2.5 Simplify each of the following: 
(a) (2f-7) + (2t-7) 
(b) (26-7) + (26-7) + (2t-7) 
(c) (2-7) + (2-7) + (2t-7) + (24-7) 


Notice anything interesting? 


2.2.6 How many r“’s must be multiplied together to get 779? 


2.2.7 Is the following correct: 
5+3x 543% 


x x 


=54+3=8? 
If not, explain why it is not correct. 
2.3 Distribution, Subtraction, and Factoring 


In Section 1.4 we introduced the distributive property, and used it to expand products such as 5 x (3 + 8), 
like this: 
5x(34+8)=5x*«34+5x8. 
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We also ran the distributive property in reverse, which we call factoring. In this section, we apply these 
both to expressions that include variables. 


Problems i 


Problem 2.8: 
(a) Expand the product 2(x + 7). 
(b) Simplify the expression 2(x? + 3) + 3(x? — 9) by first expanding both products, then combining 


like terms. 


Problem 2.9: 
(a) Manute Bol is 7 feet, 7 inches tall. Earl Boykins is 5 feet, 3 inches tall, How much taller is Manute 


Bol than Earl Boykins? 
(b) Simplify the expression (x + 3) — (3x + 9). 
(c) Simplify the expression (#7 — 5¢ + 4) - (? — 7). 


Problem 2.10: 
(a) Factor a3 out of 3x + 6 to write it as the product of 3 and an expression. 


(b) Factor —15a* + 35. 
(c) Write 3x* + 2x as the product of x and another expression. 


(d) Factor 22° + 16a? — 8a as completely as you can. 
Ip. yasy 


Problem 2.11: In this problem we factor the expression n(2n + 1) + 5(2n + 1). 


(a) What expression is a factor of both n(2n + 1) and 5(2n + 1)? 
(b) Notice that 1-n+5-n = (#+5)(n). Use this and your observation from the first part to factor 
n(2n + 1) + 5(2n + 1). 


Problem 2.12; Shauna did a number trick with Zach. She told him to pick an even number, double it, 
add 48, divide by 4, subtract 7, multiply by 2, and subtract his original number. She then told him the 


result he should have attained. 
(a) Let be Zach’s number. Write an expression that describes the operations Shauna tells Zach to 


perform on the number. 
(b) Simplify your expression from part (a) to find the result Shauna tells Zach. 
(Source: MATHCOUNTS) 


Problem 2.8: 
| (a) Expand the product 2(x + 7). (b) Simplify the expression 2(x? + 3) + 3(x? — 9). 


Solution for Problem 2.8: There’s nothing special about variables; we can use the distributive property 
with them the same way we do with numbers. 
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(a) 2(44+7) = 2x4+2-7=2x4+14. 
(b) First, we use the distributive property to expand our two products: 


2(x* + 3) + 3(x? — 9) = (2-42 42-3) 4 [3-27 +3-(-9)] = 2x7 +6 + 3x? - 27. 
Now we can combine like terms to find 


2x? +64 3x" — 27 = 5x? - 21. 


As we saw back on page 15, the distributive property can also be used if our sum has more than 2 
terms: 
x(2x? + 3x — 7) = x- (2x*) + x- (3x) + x+(-7) = 2x7 + 3x? - 7x. 


The distributive property also helps us subtract one expression from another. 


| Problem 2.9: 
(a) Manute Bol is 7 feet, 7 inches tall. Earl Boykins is 5 feet, 3 inches tall. How much taller is 
Manute Bol than Earl Boykins? 


(b) Simplify the expression (x + 3) — Gx + 9). 
(c) Simplify the expression (f — 5t + 4) — (#2 — 7). 


Solution for Problem 2.9: 


(a) We could find both of the heights in inches, but we can find the difference in their heights more 
quickly by subtracting the feet and inches separately. Bol is taller than Boykins by 7—5 = 2 feet and 
7 —3 =4 inches. We're basically using the distributive property to help subtract two expressions: 
(7 feet + 7 inches) — (5 feet + 3 inches) = 7 feet + 7 inches + (—1)(5 feet + 3 inches) 

= 7 feet + 7 inches + (—1)(5 feet) + (-1)(3 inches) 

= 7 feet + 7 inches — 5 feet ~ 3 inches 

= (7 feet — 5 feet) + (7 inches — 3 inches) 

= 2 feet + 4 inches. 


(b) We have 


(x +3) ~ Gx + 9) = (x +3) + (-1)Gx 4+ 9) 
= (x + 3) + (-1)3x) + (-1)(9) 
=x+3-3x-9 
= -2x- 6. 


After you've subtracted one expression from another a few times, you should be able to skip a 
few steps above and write: 


(x +3) -Gx4+ 9) =x+3- (3x) - (49) = -2x -6. 


Just be careful that you get your signs right! 
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(c) We have 


(P —5t+4)-(P -7) = —5t+4-() -(-7) 
=P -5t+4-P 47 
=P-P-5t+4+7 
= —-5t+11. 


Again, make sure you see how we were careful to keep our signs correct. Specifically, make sure 
you see why subtracting the —7 of the second expression results in adding 7, not subtracting 7. 


Just as the distributive property works the same with variables as it does without them, so does 
reversing the distributive property to factor expressions. 


| Problem 2.10: 
(a) Factor a3 out of 3x + 6 to write it as the product of 3 and an expression. 


(b) Factor -15a? + 35. 
(c) Write 3x* + 2x as the product of x and another expression. 


(d) Factor 2a3 + 16a? — 8a as completely as you can. 


Solution for Problem 2.10: 


(a) Since 3x+6=3-x+3-+2, we can factor out a 3 to find 


3x+6=3+x+3-2=3(x +42). 


(b) Since 5 is a factor of —15 and of 35, we have 


—15a? + 35 =5- (-3a*) +5 -7 = 5(-3a? +7). 


(c) First, make sure you see why we can’t just directly combine the two terms with addition the way 
we add 3x +2x = 5x. When we add 3x? and 2x, we are adding two terms that have different variable 
expressions. One has x”, the other x. While x and x? share the same variable, they are not the same 
variable expression. 


WARNING!! _ If two terms do not have the same variable expressions, we cannot 
ry 


r add them by simply adding their coefficients. So, while we can add 
5x? and 6x* by adding the 5 and 6, 


5x? + 6x7 = (54 6)x* = 1122, 


we cannot add 5x? and 6x by adding 5 and 6. If we tried to do so, 
what would the 5 + 6 = 11 be multiplied by?!? 


— 1 


We can use our 3x + 2x = 5x as a guide, though. We add 3x + 2x by factoring out an x: 
3x + 2x =3+-x4+2-x = (34 2)x = 5x. 
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Because there is also an x in each term of 3x* + 2x, we can similarly factor it out: 
3x7 + 2x = x- (3x) +x-(2) = x(3x +2). 
Make sure you see why we cannot factor 3x + 2. 
(d) Factors of both 2 and a appear in all three terms, so we can factor them out: 


2a? + 16a? — 8a = 2a- (a*) + 2a - (Ba) + 2a - (—4) = 2a(a* + 8a — 4). 


We can check our work when factoring by multiplying out our answers. When we do so, we should 
get the expression we were trying to factor. For example, in part (d) above, we check our answer by 
expanding it: 

2a(a” + 8a — 4) = 2a- a? + 2a- (8a) + 2a- (-4) = 2a + 160" — Ba. 


Since this expansion equals the expression we were trying to factor, we have factored correctly. 


So far we’ve only factored common constants or variables out of expressions. We can also factor out 
entire expressions! 


Problem 2.11: Factor the expression n(2n + 1) + 5(2n + 1). ; 


Solution for Problem 2.11: We see that 2n + 1 is a factor of both n(2n + 1) and 5(2n + 1). This means we 
can factor 2n + 1 out of both expressions. Just as we can factor out an x from x-x +5 x, 


X+¥+5-x = (x45)-x, 
we can factor out a 2 + 1 from n(2n + 1) + 5(2n + 1): 
n(2n + 1) + 5(2n + 1) = (n + 5)(2n + 1). 
In case you don’t find that convincing, we'll look at another approach. We see that (2 + 1) is a factor 
of both n(2n + 1) and 5(2n +1). To make it very clear that these two terms have a factor in common, we'll 
give that common factor its own special symbol. We'll put a © wherever we see 2n + 1. This makes our 


expression become 
n:-©O+5-©. 


Now we see that we can factor out the ©: 


n-O+5-O=(n+5)-9O. 


Since © is just 2n + 1, our factorization is (1 + 5)(2n + 1). 


Problem 2.11 shows that we can factor out more than just constants and single variables. Above, we 
factored the entire expression 2n + 1 out of n(2n + 1) + 5(2n + 1). 


Here are a couple more examples: 
(x? + 1)- (4) — (2 4 1): (x) = (x? +: 14 — 0), 
3iV2 —¢-142V2—-t-1 = (3t+2) V2 -E-1. 


Notice that our substituting © for 27 + 1 made the factoring clearer in our solution to Problem 2.11. 
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Concept: Substitutions often simplify algebraic expressions and clarify solutions. 


O=a 


We'll be using a whole lot more substitution throughout this book; it’s one of the most powerful 
problem solving techniques in algebra. Indeed, the very idea of using a variable to represent an unknown 
number is essentially a substitution. However, we'll say goodbye now to the ©. In the future we'll use 
a letter variable for our substitutions instead of a smiley face. 


Let’s put all our expression manipulation tools together to solve a problem. 


Problem 2.12: Shauna did a number trick with Zach. She told him to pick an even number, double 
it, add 48, divide by 4, subtract 7, multiply by 2, and subtract his original number. She then told him 
the result he should have attained. What number did Shauna tell Zach? (Source: MATHCOUNTS) 


Solution for Problem 2.12; We have to turn the words into an expression, just as we did with Captain 
Hook’s puzzle. We let Zach’s number be x. We follow Shauna’s instructions to build our expression. 


Start with Zach’s number: x 
Double it: 2x 


Add 48: 2x + 48 


Divide by 4: a : = 
Subtract 7: = ; te 7 
Multiply by 2: 2 (= ; a 
Subtract his original number: (= ; a ) = 


Hmmm... Surely Shauna didn’t say that big nasty expression back to Zach! That would be a pretty 
annoying number game. This expression must simplify. But how? 


We start by distributing the product of 2 and the big expression inside parentheses: 


o(74% — 7) =(2- S48 -2.7)-2 = ME ys 


We simplify the fraction by canceling the 2 with one of the 2’s in 4 = 2-2 in the denominator to give 


2(2x +48) 2(2x+48) 2x +48 


4 2-2 2 


We can simplify this fraction further! We do so either by factoring a 2 out of the numerator: 


2x +48 2A(x+24)  Ax+24)_ 
nn Se ae 


x +24, 
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or by separating our fraction into two different fractions: 


2x+48 2x 48 


7a > + 7 —x+24. 
Either way, our expression is much simpler now: 
2(2x +4 
x 3) _ta-x= — 14-x=x+24-14-x. 


Now we see why Shauna is able to answer guess Zach’s result! The x’s cancel, so Zach’s number doesn’t 
matter at all: 
x+24-14-x=x-x+24-14=10, 


| _Exercises 


2.3.1 Expand each of the following products: 
(a) 2(2t — 7) (c) (x3 — 2x? +x +41)- (3x?) 
(b) x(x +9) 


2.3.2 Simplify each of the following: 


(a) (3x+7)- (4x49) (c) 3(E+7)— #649) 
(b) (7? +3r-2)-(r? +7r—-5) 


2.3.3 Factor each of the following: 


(a) 12a—18 (c) 82 +4t+16 

(b)  7x* — 30x (d) 923 — 272° + 272 
2.3.4 Ihave a magic machine. If you stick a number in my magic machine, the machine adds 8 to the 
number, then multiplies the result by 6, then subtracts 12 from this product. The machine then divides 


the difference by 2, then subtracts from this quotient the number that is 18 more than your original 
number. 


(a) Try out my machine by putting a few numbers in it. What does it look like my machine really 
does to each number you put in? 

(b) Show that my machine does what your trials in part (a) suggest by putting x into the machine. 
Write an expression representing the machine’s actions, then simplify it. 


2.3.5 In our solution to Problem 2.12, we split a fraction into two fractions like this: 


2x+48 2x | 48 
2 2° 2° 


Why is this possible? What arithmetic property are we using to do this? 


2.3.6 Factor the expression 2x(x — 3) + 3(x — 3). 
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2.4 Fractions 


[]_Probiems ie 


[Problem 2.13: Factoring helps reduce fractions. For example, 


a ee 
US ae ao 
(a) Factor the numerator of eu z} 


(b) Cancel factors that appear in both the numerator and the denominator of your expression in (a). 
7# + 3t 


(c) Simplify the fraction by first factoring the numerator. 


3x -6 
d) Simplify the fracti 
(d) Simplify the fraction ales 


Problem 2.14: We can add or subtract two fractions by finding a common denominator: 


E 
3 


EE eR 
2 66 6 6 


In this problem we learn how to add or subtract two fractions that involve variables. 
(a) Consider the expression 


2,3 
3x é 


tad 


3 
By what must we multiply the denominator of * to make it the same as the denominator of the 
other fraction? 


(b) If we multiply the denominator of s by some number, what must we also do to the numerator? 


(c) Write the expression 


2.3 
3x x 


with a common denominator. 


Problem 2.15: Write each of the following expressions with a common denominator: 


2 MBX 
oe Ss 

4 5-y 
©) ay oe 


Extra! By relieving the brain of all unnecessary work, a good notation sets it free to concentrate on more 
moar advanced problems, and, in effect, increases the mental power of the race. 
— Alfred North Whitehead 
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Problem 2.16: In this problem we will write the expression 


as a single fraction. 


(a) Find a common denominator for the two fractions. (Note that the common denominator we 
used earlier for 4 + 3 was the product of the denominators, 2 -3 = 6.) 


(b) Write each fraction in the sum with the denominator you found in (a). 


{c) Combine the two fractions, writing the sum as a single fraction. 


Factoring helps simplify fractions that involve variable expressions. 


(a) Simplify the fraction = zs 


+3t 


Baty ee 
(b) Simplify the fraction 


(c) Simplify the fraction = 


Solution for Problem 2.13: 
(a) We factor a3 out of both terms in the numerator, and write 12 as 3 - 4, so we have 


6x+9  3-(Qx+3) _ B-(2x+3) 2x43 


12 °»~=— 3-4 3-4 4 


(b) We factor a f out of both terms in the numerator: 


7P +3 t(7E+3)  (7E+3) _ 


7t+3. 
t £ f 


(c) We factor a3 from the numerator and an x from the denominator: 


3x-6  3-x-3-2 _ 3(x-2) 
x2-2x  x-xtx-(-2) x(x-2) 


Now our numerator and denominator are both products. Moreover, these products have a 
common factor, x — 2, so we can cancel it: 


3(x-2) _ 3e-2y_ 3 
a aa - 


x(x-—2)  x(x—-2Y 


Important: Factoring can help simplify fractions when the numerator and denomi- 
Vv nator have variables. 
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We can add or subtract two fractions by finding a common denominator: 


2 1 4 3 #443 =7 
-+->-4¢-25>—_—H= -, 
3 2 6 6 6 6 
But what if the denominators have variables? 
| Problem 2.14: Write the expression 
| 2,3 
Sie ant, 


with a common denominator. 


Solution for Problem 2.14: Our first denominator is 3x and our second is just x, so we need to multiply our 
second denominator by 3 to make the denominators the same. Of course, if we multiply the denominator 
of 3 by 3, we must also multiply the numerator by 3: 


23_2,33_2 9 249 _U 
3x x 3x x 3 3x 3x 3x 3x’ 


So, adding fractions that have variables in their denominators is just like adding fractions that have 
numbers as denominators. We multiply the numerators and denominators of each fraction by the 
appropriate expression to make the denominators of all our added fractions the same. Then we can 
combine the fractions. 


Note that our usual method of adding or subtracting fractions that have the same denominator is 


just factoring in disguise: 
_2+4 


2 4 1 1 
pt gaeath 5s (2+4): 


Nile 


| Problem 2.15; Write each of the following expressions with a common denominator: 


Solution for Problem 2.15: 


(a) Our common denominator must have a factor of 5 and a factor of x°, so we let 5x? be our common 
denominator. Just as we can use the product of the denominators as the common denominator 
when adding fractions without variables, we can use the product of the denominators when 
adding fractions with variables. 

So, we need to multiply the numerator and denominator of our first fraction by 5 and our 
second by x°: 

oe oF 10 a. Ie 

5 8 58 SS 5x8 
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(b) We can use the product of our denominators as the common denominator: 
(3y)(Sy*) = (3 - 5)(y- y*) = 15y?. 


Using this, we have to multiply the numerator and denominator of the first fraction by 5y* and of 
the second fraction by 3y: 


_ 20y? (5 -y)Gy) 


~ 1543 153 
20y* = 15y — 3y* 
“15 15y3 
20y? — (15y — 3y?) 
~ 15y8 
20y* — 15y + 3y? 
~ 153 
23y? - 15y 
~5ys 


We notice that there is a y in each term in the numerator, so we can factor it out and cancel it with 
a y in the denominator: 
23y*-15y  y(23y-15)  23y-15 
1ysy(15y2) 1S y? 
Notice that our final denominator is 15y?. This suggests that while 15y? is a common denominator 
of our original two fractions, it isn’t the simplest possible common denominator. 


Looking at our original denominators, 3y and 5y”, we see why. We only need 2 y’s in our 
common denominator. In the same way that the lowest common denominator of 3 and i is 4 
(instead of 2 - 4 = 8), the simplest common denominator of + and 4 isx*,notx-x7 =x. 


We still need the 15 in our common denominator because of the 3 in one denominator and 
the 5 in the other, but we only need y* instead of y° to take care of the y’s. So, we multiply the 
numerator and denominator of the first fraction by 5y and the second by 3: 

4 5-y 4 Sy S-y 3 2y 15-3y Wy-15+3y 2By-15 


By oy? By Sy «Sy2 3 1Sy2 — 15y2 15y2 15y2 


So, while the product of the denominators of two fractions will always work as a common 
denominator, it isn’t always the simplest common denominator. 


We saw in the last part of the previous problem that to create a common denominator, we can treat 
the constant factors in the denominators separately from the variables. Specifically, the 3 and the 5 in 
our denominators gave us the 15 in the common denominator, while the y and y* gave us the y? in the 
common denominator. 
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What if we have two different variable expressions in our denominators? 


Problem 2.16: Write the expression 


as a single fraction. 


Solution for Problem 2.16: What’s wrong here: 


| Bogus Solution: We treat the 2 and the s separately. The 2 gives us a 2 in our common 
pia denominator and the s’s give us an s, so the common denominator 
is 2s. 


We can’t do this because the 2 is not a factor in the denominator of Js. The 2 is added to s in the 
denominator, not multiplied by it. So, we consider the entire s + 2 as one factor in the denominator. 
The other denominator is just s, so these two denominators have no factors in common, just like the 
denominators of z and 5 have no factors in common. Therefore, our common denominator is the 
product of these two denominators, s($ + 2). 


Since s(s + 2) is our common denominator, we multiply the numerator and denominator of our first 
fraction by s + 2 and of our second fraction by s: 


35 +6 752 3s +6-7s*  -757 +35 +6 


3 7s _3 s+2 7s S$ 
s st+2 $s s+2 s4+2 5 s(st+2) s(s+2) s(+2) — s(s +2) 


Notice that we write the numerator of our final answer such that the powers of s are decreasing. By 
always writing expressions so that our variable’s powers are decreasing, we can easily see when two 
expressions are the same. For example, it takes some work to see that 


xt 3? +349 -2+7x9+4x and 2+ 4x — x9 4x4 43409 + 7x8 
are the same, but this is easy to see if we write both such that the powers of x are decreasing: 


x9 + 7x9 4344348 44x -2 and = x9 + 7x8 + x4 4 34x? + dx — 2. 


I} __txercises 


2.4.1 Simplify the fractions below: 


—5x? +25 7t 
(a) 5x spa 
3r> —21r 3x2 + 9x 
(b) —ja— 1G) Gee gs 
Or 4x? + 12x 


3 6x 
2.4.2 Write m7 with a common denominator. 
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2 9-2t 


2.4.3 Write 7 + with a common denominator. 


5 ; : 
+ —, as a single fraction. 


2.4.4 Writ 
ea” 


2.4.5 Write 


3x 2 ¢ : 
+ — asa single fraction. 
x(x-1) x 
, 3° BS 2s : 
2.4.6% Write 2+ So al with a common denominator. 


2.5 Summary 


In this chapter, we introduced the main character of this text: the variable. A variable is basically a 
placeholder. For example, in the expression 3 + x, the x is a variable, which means that it can take on 
any value. On the other hand, the 3 in 3 + x is a constant, which means it always has the same value. 


When we combine numbers and/or variables using operations such as addition, multiplication, 
division, and subtraction, we form a mathematical expression. We call the product of a constant and a 
variable raised to some power a term. The constant is called the coefficient of the term. 


We can apply the properties of arithmetic from Chapter 1 to expressions involving variables. For 
example, we can use the distributive property to add terms that have the same variable expression: 


3x? + 5x7 = (3 +5)x? = 8x". 


We add fractions involving variables just as we add constant fractions — by finding a common 
denominator. For example: 


We also explored several rules about operations involving exponents: 
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W] REVIEW PROBLEMS 


2.17 Evaluate each of the following when x = 3. 
(a) x-3 
(b) 3x/4+7/4 


2.18 Evaulate each of the following when t = —7. 


(a) -t+4 


(b) 
2.19 Simplify each of the following: 
(a) 


2.20 What must we multiply 3y° by to get 36y8? 


(5 —)*/(£ + 6) 


ppp? 


2.21 Simplify each of the following: 


(a) (yt 
2.22 Simplify each of the following: 
a 
(a) yo 
16¢° 
b) == 
(b) 146 


(c) 
(d) 


(b) 


(c) 


(d) 


REVIEW PROBLEMS 


(2x — 3)(2x + 3) 
22x 


p 
B 


22 — 3t/7+8 


(4x*)(6x°) 


(2k) (3K) 


(-8u4)(2u°) 
(4u?)(6u5) 


28 5x2 3r? 


2.23 Write each of the following without negative exponents: 


(a) (-2)° 
1 
(b) Rm 
2.24 Expand each of the following: 
i 46 (5 2 >) 


x 3. 1 
2.25 E th t ( =) 
5 Expand the product 3x 3 + : + 3y 


2.26 Simplify the following: 
(a) (7—-3x) + (5x ~- 8) 


(c) 


(d) 


(b) 


6 ly 372 


p 


55 


CHAPTER 2. X MARKS THE SPOT 


2.27. Simplify the expression 2(f — 4t + 1) — t(t + 7). 


2.28 Each can of tennis balls has x balls. Initially, Sam has 14 cans of tennis balls, plus 3 extras. Jerri 
initially has 7 cans of tennis balls, plus 8 extras. If Jerri doubles the number of tennis balls she has, how 
many more balls will she have than Sam has? 


2.29 Factor each of the following: 
(a) x4-6x (c) —24x? + 8x5 
(b) 16-4 (d) 42u3 + 36u? -72u 
2.30 MathWizard likes to play a fun number trick on her friends. She tells them to think of a number. 


She then tells them to subtract their number from 7 and multiply the result by 3. To this product she 
tells them to add half the difference when 36 is subtracted from 8 times their number. 


(a) IfT use the number 6 and follow MathWizard’s steps, what number will I get? 


(b) How can MathWizard quickly use the result of these steps to figure what number her friends start 
with? 


2.31 Factor the following: 


(a) 2x(x* — 3) + 5(x? - 3) (b) 3(2d + 7) — 5d(2d +7) 
2.32 Simplify each of the following fractions: 
3x? - 6 aa 
@ > o gee 
18 — 36x 1529 + 1524 + 1523 
b) .——— d ———_ 
(b) 2-4x (@) 12z3 + 122? + 122 
3x 
2.33 Simplif jon 2-2 
: implify the fraction at 
9x 
x-1 


2.34 Write each of the following with a common denominator. 


(a) 3x 11 (c) 2 3-Z 
5 40x 8z3 Dz 
2-r or e-a 70 
b = d + — 
>) 73 @) a-1  49a4 
. 1 1 ; ; : 
2.35 Write ~—— — — asa fraction with a common denominator. 


tl 2 


Extra! One of the big misapprehensions about mathematics that we perpetrate in our classrooms is that 
inpum> imp the teacher always seems to know the answer to any problem that is discussed. This gives students 
the idea that there ts a book somewhere with all the right answers to all of the interesting questions, 

and that teachers know those answers. And if one could get hold of the book, one would have 
everything settled. That's so unlike the true nature of mathematics. —Leon Henkin 
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TT 
| Challenge Problems - 


2.36 Factor the expression 2r7(r* + 1) — 8r(r? + 1) as completely as you can. 


3 
2.37 Write the expression 2 + --+ = as a single fraction. Hints: 189 
z 


4 
2z-1 z 22 - 
2.38 What number must be in the blank in the expression 


3(x + 7)—__ (2x4 9) 


if the expression is the same for all values of x? 
2.39 Factor the expression 2r(r — 7) + 8r — 56. Hints: 214 
2.40 

(a) Expand the product x(x + 2). 

(b) Expand the product (x + 1)(x + 2). Hints: 14 


(c)* Factor the expression x7 45x +4 by finding the numbers that correctly fill in the blanks below: 
(x+__ )(x+__). 
Hints: 57 


2.41x Alice, Bob, and Carol each think of an expression that is a fraction with 1 as the numerator and 
a constant integer times some power of x as the denominator. The simplest common denominator of 
Alice’s and Bob’s expressions is 4x*. The simplest common denominator of Bob’s and Carol’s expressions 
is 12x°. The simplest common denominator of Alice and Carol’s expressions is 6x°. 


Find all possible expressions that could be Carol’s expression. Hints: 49 
2.42% 


(a) Find thesum1+2+3. 
(b) Find thesum1+24+3+4. 
(c) Find thesum1+2+3+4+4+5. 


(d) Compare your answers for the first three parts to 3-4, 4-5, and 5 - 6, respectively. Use your 
observation to guess what 1+2+3+4+54+6+7+8+9+ 10 is, then add the 10 numbers and see 
if you are right. 


(e) Guess an expression in terms of n that is always equal to1+2+3+--:+(n—-1)+n,no matter what 
positive integer 1 is. 


(f)x Addn +1 to your expression from part (e). Find a common denominator, add the fractions, then 
factor the numerator as much as possible. Does the result confirm your guess from part (e)? 
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All animals are equal, but some animals are more equal than others. - George Orwell 


CHAPTER rs 


One-Variable Linear Equations 


In Section 1.5 we described equations as mathematical “scales” that tell us that two expressions have the 
same value. We also saw various ways we can manipulate equations to give other valid equations. In 
this chapter, we explore using these manipulations to solve one-variable linear equations. By “solving” 
an equation, we mean finding all values of the variable for which the equation is true. The “one-variable” 
in “one-variable linear equation” means that only one variable appears in the equation, though it may 
appear multiple times. The “linear” means that the variable only appears as a constant times the first 
power of the variable. For example, the following are one-variable linear equations: 


3x+5=6 2-7y=5+3y 32.1a — 14a = 7a —7 5 oad 


The following are not linear equations: 


1 
v2 3x =4 ay al ac Vr+Vr4+5=5 


3.1 Solving Linear Equations I 


In this section we learn how to solve linear equations by isolating the variable in the equation. We do so 
by using many of the equation manipulations we learned in Section 1.5. 


<=! > 


Problem 3.1: My sister has 3 fewer books than I do. If she has 6 books, then how many books do I 
have? 
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Problem 3.2: Consider the equation x — 3 = 6. We will solve this equation in several different ways. 
(a) Use your understanding of numbers to find a value of x that makes the equation true. 
(b) Use the number line to find a value of x that makes the equation true. 


(c) What number can be added to both sides of the equation to give an equation in which x is alone 
on the left side? 


(d) Use the previous part to solve the equation. 


Problem 3.3: Solve the following equations: 
(a) x+7=-19 (c) -5.142=17-3.24+x+63 
(b) x-22=64 


Problem 3.4; My sister has three times as many friends as I do. She has 15 friends, so how many 
friends do I have? 


Problem 3.5: Consider the equation 3x = 15. 
(a) Use your understanding of numbers to find a value of x that makes the equation true. 


(b) By what number can we divide both sides of the equation to give an equation in which x is alone | 
on the left side? 


(c) Use the previous part to solve the equation. 


Problem 3.6: Solve the following equations: 


(a) 4x=20 (d) a5 
(b) 3z=-8 (e) -2 a 
(c) 15=-2y 


Problem 3.1: My sister has 3 fewer books than I do. If she has 6 books, then how many books dol 
have? 


Solution for Problem 3.1: Since my sister has 3 fewer books than I have, I must have 3 more books than 
she does. She has 6 books, so J have 6 + 3 = 9 books. 


You might be wondering what this problem has to do with linear equations. The problem describes 
a simple linear equation. If we let the number of books I have be x, then my sister has x — 3 books 
because she has 3 fewer books than I do. But we also know that she has 6 books. Since x — 3 and 6 both 
describe the number of books my sister has, they must be equal: 


x-3=6. 


There are a number of ways to solve this simple linear equation. 
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Problem 3.2: Solve the equation x —3 = 6. _i 
Solution for Problem 3.2: We present three different solutions. 


Inspection. The equation means that 3 less than x equals 6. Since 6 is 3 less than x, x must be 3 more 
than 6. Therefore, x equals 9. 


Number Line. If we consider the number line, the equation x —3 = 6 tells us that 6 is 3 steps to the left 
of x. 


i aS Ss epee! R  |  C Pac t—1— 
11-10 -9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 10 11 


This means that x is 3 steps to the right of 6, so x is 9. 


Algebra. To solve the equation, we manipulate it until it reads x = (some number). Therefore, we 
must get x alone on one side of the equation. To do so, we eliminate the —3 on the left side by adding 3 
to both sides of the equation: 


x-3= 6 
+43=43 
x = 9 


The solution to the equation x — 3 = 6 is therefore x = 9. We can check our answer by plugging our 
solution back in to the original equation: 9 — 3 = 6. This equation is true, so our solution works. 


Perhaps you noticed that each of our three solution approaches comes down to the same key step, 
adding 3 to 6 to get our answer. The first uses words, the second uses pictures, the third uses algebra. 


Concept: Much of this book is about using algebraic methods to solve equations, as 
O==s we did in our third solution above. However, do not lose track of what 
equations mean! Basic logic (our first solution) and pictures (our second 

| solution) are very important tools that can help us understand and solve 


| equations. | 


While logic and pictures are sometimes helpful in solving equations, algebraic manipulations are by 
far the most generally useful tools to solve equations. Try using algebra to solve the following equations. 


Problem 3.3: Solve the following equations: 


(a) x+7=-19 (c) =5.1+2=17-3.24%+63 
(b) x-22 = 6% 


Solution for Problem 3.3: 


(a) We can isolate the x by subtracting 7 from both sides of the equation: 
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x+7=-19 
-7= -7 
x = -—26 
The solution tox + 7 = -19 is x = —26. 

(b) We isolate x by adding 23 to both sides: 
3_ «4 
x — 25 = 65 
3 493 
+ 23 = +23 
x = 92 


This example shows how algebra can help keep our work organized and simple. If we take a 
logic or picture approach, the fractions might lead to confusion if we’re not careful. The algebraic 
approach makes it very clear how to find the answer. 


(c) We start by simplifying both sides of the equation. The left side is simply —5.1 + 2 = —3.1. On the 
right side, we combine all the constants: 
17-3.2+x+63=x+ (17 -3.2 +63) =x + 20.1. 
Now our equation is 
-3.1=x+20.1. 


To solve, we isolate x by subtracting 20.1 from both sides: 


-3.1=x+ 20.1 
-201 = —- 20.1 
-23.2=x 


Concept: Isolate, isolate, isolate. The key to solving many equations is to get the 
CO === - variable alone on one side of the equation. 


Addition and subtraction are not the only tools we can use to solve linear equations. 


Problem 3.4: My sister has three times as many friends as I do. She has 15 friends, so how many 
friends do I have? 


Solution for Problem 3.4: Since she has 3 times as many friends as I have, we can find how many friends 
[have by dividing her 15 friends into 3 equal groups. Since 15/3 = 5, we see that I have just 5 friends. 


Just as with Problem 3.1, this example describes a simple linear equation. If we let the number of 
friends I have be x, then my sister has 3x friends because she has 3 times as many as I do. We also know 
she has 15 friends, so 3x and 15 must be equal: 


3x = 15. 


61 


CHAPTER 3. ONE-VARIABLE LINEAR EQUATIONS 


Problem 3.5: Solve the equation 3x = 15. { 


Solution for Problem 3.5: We can again simply reason our way to the solution. We seek the number that, 
when multiplied by 3, gives us 15. Since 15 = 3 x 5, the number we are looking for is 5. 


To use algebra to find x, we divide both sides of the equation by 3. This leaves x alone on the left: 


3x _ 15 
30° 30 


Since 3x/3 = x and 15/3 = 5, we have x = 5. 


In this solution we used division to change the coefficient of x from 3 to 1. We could also have viewed 
this as multiplying both sides of the equation by the reciprocal of the coefficient of x, or 1/3. 


"Important: When the variable in a linear equation has a coefficient besides 1, we can 
Vv multiply both sides of the equation by the reciprocal of the variable’s 
coefficient to help isolate the variable. 


Problem 3.6: Solve the following equations: 
(a) 4x =20 (OQ). Wha 2y Cal 


| (b) 3z=-8 (d) 


Solution for Problem 3.6: 
(a) We isolate x by dividing both sides of the equation by 4: 
4x _ 20 
4 40 
Since 4x/4 = x and 20/4 = 5, we have x = 5 as our solution. 
(b) We divide both sides by 3 to find z = -8/3. 
(c) We divide both sides by —2 to get —-15/2 = y. So, our solution is y = —15/2. 
(d) We multiply both sides by 9 to find that a = (2/3)(9) = 6. 


(e) We wish to get rid of the coefficient of r, so we multiply by the reciprocal of the coefficient: 


5\¢ 2r 5 
(-3)(-5) = (C3) 2 
Make sure you see why we must multiply by -3, not just 3. On the left we have only r remaining, 
since (-3) (-2) = |. Therefore, we find 
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Exercises hg 


3.1.1 Solve each of the following equations: 


(a) x-7=14 () -3+y=7-45 
(b) 19-3=2+Fr (d) 4-3=34x 
3.1.2 Solve each of the following equations: 
(a) 3x=24 (c) : - : 
3s 
(b) 1.2 =2r (d) -S=-6 
x1 


3.1.3 Find x if = 5. Hints: 54 


3.1.4 Find rif 3(r—5) = 24. 


3.1.5 Finda if x = 3 is a solution to the equation x/a = 7. Hints: 48 


3.2 Solving Linear Equations II 


In this section, we combine the addition/subtraction and multiplication/division techniques from the 
previous section to tackle more complicated linear equations. 


J Probiems 


Problem 3.7: Consider the equation 7r -8=55. 
(a) Isolate the 7r by adding the appropriate constant to both sides. 


(b) Solve the resulting equation for r. 


Problem 3.8: Consider the equation 3t — 7 — 6 + 2t = 4 + 2 — 6t. 
(a) Simplify both sides of the equation by combining like terms. 


(b) What must be added to both sides of the equation from part (a) to give an equation in which no 
variables are on the right side? Perform this addition. 


(c) Solve the equation resulting from part (b). 


(d) Check your answer! Substitute your value of t into the original equation. If it doesn’t work, 
then do the problem again. 


Extra! Archimedes will be remembered when Aeschylus is forgotten, because languages die and mathe- 
mim wim matical ideas do not. “Immortality” may be a silly word, but probably a mathematician has the 
best chance of whatever it may mean. -G. H. Hardy 
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Problem 3.9; Solve the following equations: 


(a) 3#+9=-13 (c) 8-3x=-6+2x 

ate. x Hngat F 
(b) 5 7 = 19 (d) 2 y+10+ 5 =3y 3 ty 
Problem 3.10: 


(a) Find all values of z that satisfy 2z +3 -4 =3z-5-z. 
(b) Find all values of 7 that satisfy 3r+5+7 =7r-—2+7 -3r. 


Problem 3.11: The equations 2x + 7 = 3 and bx — 10 = —2 have the same solution x. 
(a) What is the value of x? 
(b) What is the value of b? (Source: AMC 10) 


In the last section, we used addition and subtraction on some problems, then used multiplication 
and division on others. In solving most linear equations, however, we’ll have to use a combination of 
these tactics. 


Problem 3.7: Solve the equation 7r — 8 = 55. rl 


Solution for Problem 3.7: This equation doesn’t look exactly like any of the equations we already know 
how to solve. However, if we think of the whole 7r as our unknown, we see that we know how to isolate 
7r. All we have to do is add 8 to both sides: 


7r—8 = 55 
+8= +8 
7r = 63 


Now we have an equation we know how to solve! We divide both sides by 7 to find r = 9. We can check 
our work by substituting this value for r back into our original equation. We find that 7(9) — 8 = 55, so 
our answer works. 


Important: When solving an equation, we can check our answer by substituting it 
Vv back into the original equation. If the original equation is not satisfied 
by our answer, then we made a mistake. 


We didn’t have to do the addition first when we solved this equation. We could have divided first: 


78 58 
7 7° 
Since 
(kes Sane 
7 7 7 7 
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we have 
8 55 
rao 
jas 
8 55 8 63 
We then add 5 to both sides of this equation to get r = Gta taZ 9, as before. O 


Once again, our goal in solving linear equations is to isolate the variable. Sometimes this will take 
several steps, and it doesn’t matter in what order you perform the steps. Of the two solutions above, 
most people prefer the first, because we like avoiding fractions when we can. 


| Concept: There are often many ways to tackle a problem. When you have multiple | 
O== paths toa solution, first try the one that looks most likely to work easily. | 


The initial equation in Problem 3.7 is not exactly like any of the equations we solved in the previous 
section. However, we were still able to solve it with the same tools. 


Concept; When solving an equation that isn’t exactly like an equation you have 
O== solved before, try to manipulate it into a form you already know how to 
(‘ deal with. 


See if you can apply this strategy to the following problem. 


Problem 3.8: Solve the equation 3t-7-6+2t=4t+2-6 j 
Solution for Problem 3.8: Our first step is to simplify both sides of the equation. By grouping like terms, 
the left side equals 
3£- 7-64 2¢ = (3f + 28) + (—-7 — 6) = 5t + (-13) = 5t - 13. 
The right side equals 
4t+2—6t = (4t — 6t) + 2 = —2t + 2. 


Therefore, our simplified equation is 
5t-— 13 = —2t + 2. 


We haven't tackled any linear equations in which the variable appears on both sides. We know how to 
handle a linear equation if the variable only appears on one side, so we add 2£ to both sides to eliminate 
the variable from the right side: 


5t -—13 = -2¢+ 2 
+ 25 = +2t 


7t—13= 2 


Now we have an equation we know how to solve! We add 13 to both sides to get 7f = 15, then we divide 
both sides by 7 to find t = 15/7. 
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Important: To solve a linear equation with one variable, we isolate the variable by 
NW following a few simple steps: 


1. Simplify both sides of the equation by combining like terms on 
each side. 


3t-7-64+2t=4t+2-6t becomes 5i-—13 = —2¢ +2. 


2. Move all the terms with the variable to one side and all the con- 
stants to the other using addition and subtraction. 


5t-13 = -2t+2 becomes Treas, 


3. After simplifying the equation that results from the previous step, 
multiply by the reciprocal of the variable’s coefficient to solve for 
the variable. 

15 


Time=wlls) becomes i= 7: 


DO NOT MEMORIZE THESE STEPS! Understand them, so they’ll be 
obvious to you when you need them. 


Here’s a little practice. 


Problem 3.9: Solve the following equations: 


(a) 3t+9=-13 (°c) 63 —b tox 
(b) 5-2=19 (d) 2-y+0+ 4 =3y-7 +2y 


Solution for Problem 3.9: 


(a) Subtracting 9 from both sides gives 3t = —22. We then solve for t by dividing both sides by 3: 


t = -22/3. 

(b) First, we isolate the term with y in it by subtracting 5 from both sides. This gives us 
y _ 
7 14, 


We then solve for y by multiplying both sides by —7, which gives y = (—7)(14) = —98. Make sure 
you see why we multiply by —7 instead of 7. 


(c) We move the 2x to the left by subtracting 2x from both sides: 
8 — 3x = -6 + 2x 
—2x= —-2x 
8 — 5x = -6 
Now we can simplify further by subtracting 8 from each side, yielding 
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8-5x= -6 
-8 = -8 
-5x=-14 


Finally, we divide by —5 (or multiply by -1/5) to get x = 14/5. 
First we simplify both sides. On the left, we have 


- 4 =(- 3 | ae 
2 y+ +s y+5 + (2410) 9 1 12. 


On the right, we have 
3 sD, = (By+2 joes ae 
Therefore, our equation is 
a 
5 +12=5y 3° 
We could continue by adding # to both sides, then adding { to both sides, but we can instead 
avoid working with the fractions altogether by multiplying both sides of the equation by 6. This 


will get rid of all the fractions: 
; ( 3) 
6( +12] =6|5y : 


Expanding both sides gives 
-3) = (-2) 
6 5 + 6(12) = 6(5y) + 6 3): 
Simplifying this gives us 
—3y + 72 = 30y — 14. 
No more fractions! Now we add 3y to both sides: 
—3y + 72 = 30y — 14 
+3y = +3y 
72 = 33y —14 
Next, we add 14 to both sides to get 86 = 33y. Finally, we divide both sides by 33 to find y = 86/33. 


Our last example above showed another way to simplify working with equations: 


Concept: If you don’t like dealing with fractions, you can eliminate fractions from 
a linear equation by multiplying both sides of the equation by the least 
common denominator of the fractions in the equation. 


So far, all the equations we have solved have had exactly one solution. This isn’t always the case! 


Problem 3.10: 
(a) Find all values of z that satisfy 2z + 3-4 = 3z-5-z. 


(b) Find all values of r that satisfy 3r +5 +7 = 7r~24+7 —3r. 
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Solution for Problem 3.10: 
(a) We first simplify both sides, which gives us 
2z-1=2z—-5, 
When we next try to get all the z terms on one side by subtracting 2z from both sides, we have 
-l=-5. 
Uh-oh! What happened to the z’s? They all cancel. Worse yet, we are left with an equation that 


can clearly never be true, since —5 cannot ever equal —1! 


Since the equation —1 = —5 can never be true, we know that the original equation can never be 
true, either. (Try it for a few values of z; you should find that the left side is always 4 higher than 
the right, so the two can never be equal.) 


We conclude that there are no solutions to the original equation. 


(b) Once again, we simplify both sides of the equation, which gives 
4r+5=4r+5. 


Since both sides of the equation simplify to the same expression, we see that the equation is always 
true! No matter what value of r we choose, the equation will always be true. Therefore, all possible 
values of r satisfy the given equation. 


We see now that some linear equations have no solutions, and others have infinitely many solutions. 


Important: Ifa linear equation can be manipulated into an equation that is never true 
Vv (such as —1 = —5), then there are no solutions to the equation. Similarly, 
if a linear equation can be manipulated into an equation that is always 
true (such as 4r + 5 = 4r + 5), then all possible values of the variable are 
solutions to the original equation. 


Problem 3.11: The equations 2x +7 =3 and bx — 10 = —2 have the same solution x. What is the value 
of b? (Source: AMC 10) 


Solution for Problem 3.11: We can find the x that satisfies both equations because we can solve the first 
equation for x. Subtracting 7 from both sides of 2x + 7 = 3 gives 2x = —4. Dividing by 2 then gives 
x = —2. This value of x must satisfy the other equation. So, when we substitute x = —2 into bx — 10 = -2, 
we must have a true equation. This substitution gives 


—2b—10 = -2. 
Now that we have a linear equation for b, we can find b, Adding 10 to both sides gives —2b = 8. Dividing 


by —2 then gives b = —4.0 


68 


3.3. WORD PROBLEMS 


I) txercises i 


3.2.1 Solve each of the following equations: 
(a) 3x-4=17 (e) -27u+13u-5=3-14u 
(b) 4-2r=17+5r (f) 3-2y+5=8-17y 
(c) 44+23y = 1.7y- 20 (g) 347) =53—-7r) 
( x-7 _%2 2 
5 3 


3.2.2. Tommy solved the equation 3x — 7 = x/2 +9 and found x = 5. He then shakes his head and starts 
over. How did he know so quickly that he made a mistake? 


3 ft 


(d) -24+ 555-12 h) 


3.2.3 For what value of a does the equation 3y + 2a = 4y+7—y+3 have infinitely many solutions for y? 
Hints: 99 


3.2.4x Joan can’t quite read the board in her math class. She writes down the equation she reads on 
the board as 3x — 7 = 38. She correctly solves the equation she wrote down, but is surprised to hear the 
teacher say the answer is 6 less than the answer she found. When she asks the teacher to check her work, 
the teacher says that Joan copied the coefficient of x incorrectly (but copied everything else correctly). 
What should the coefficient of x have been? 


3.3. Word Problems 


In life, most math problems are not initially handed to us as equations to solve. They are given to us 
in words, which we must then convert to equations. Often, figuring out which equation to solve is the 
hardest part of the problem. 


Concept: The key to solving word problems is converting the words into the lan- 
C==2 — guage of mathematics. 


Problems is 


Problem 3.12: Three less than two times a number equals four times the number plus eight. 
(a) Choose a variable to represent the number. 


(b) Write expressions for “three less than two times the number” and for “four times the number 
plus eight.” 


(c) Write an equation to represent the problem. 
(d) Solve the equation. 


(e) Check your answer! Does your number satisfy the original problem? 
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Problem 3.13: Each sack of apples at the Farmer’s Market has the same number of apples. Seven 
apples are needed to make one of Mama’s Excellent Apple Pies. I use three sacks plus two extra apples 
to make five Excellent Apple Pies. 


(a) Letxbe the number of apples in a sack. Use the information in the problem to write an equation. 


(b) How many apples are in each sack? 


Problem 3.14: I am now three years younger than twice what my age was six years ago. What is my 
age now? 


Problem 3.15: Al gets the disease algebritis and must take one green pill and one pink pill each day 
for two weeks. A green pill costs $1 more than a pink pill, and Al’s pills cost a total of $546 for the two 


weeks. How much does one green pill cost? (Source: AMC 10) 
alee Sa 


As we have seen, solving one-variable linear equations is not too hard. Indeed, we can easily 
program a computer to solve them, and computers won't make careless errors. The far more important 
skill is being able to look at a problem and figure out what equation needs to be solved to get the answer. 


Problem 3.12: Three less than two times a number equals four times the number plus eight. Find 
the number. 


Solution for Problem 3.12: We could try guessing a number over and over until we get it right; fortunately, 
algebra gives us a much better approach. We start by Jetting our number be x. Then, we turn the phrases 
of the problem into mathematical expressions: 


In Words In Math 


Three less than two times anumber 2x —3 
Four times the number plus eight 4x +8 


The problem tells us that these two quantities are equal, so we have an equation: 
2x-3=4x +8. 


Subtracting 2x from both sides gives us —3 = 2x + 8. Subtracting 8 from both sides gives us —11 = 2x. 
Finally, we divide by 2 to find -11/2 = x. Our number is —11/2, or —53. 


We can check our answer by seeing if our number fits the problem. Three less than two times our 
number is 


Four times the number plus eight is 


4 + \+8= 2948 = <14, 


Yep, our answer works! (And notice that it is a tough answer to guess!) 
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|Concept: Check your answer when you finish a word problem by making sure your 
C©==2 _ solution fits the problem. 


Our first sample word problem consisted of simply rewriting an equation as a sentence about “a 
number.” In most word problems, the sentences are a little tougher to turn into equations. 


Problem 3.13: Each sack of apples at t the Farmer’s Market has the same number of apples. Seven 
, apples are needed to make one of Mama’s Excellent Apple Pies. I use three sacks plus two extra 
apples to make five Excellent Apple Pies. How many apples are in each sack? 


Solution for Problem 3.13: We could keep guessing how many apples are in each sack until we find a 
number that satisfies the problem. However, an algebraic approach will get us the right answer more 
reliably. We want to find how many apples are in each sack, so we let x be the number of apples in each 
sack. 


Concept: “Assign a variable to be the quantity you seek. Then, try to build an equation 
| CO == _ to solve for that variable. 


When making five pies, I use three sacks, plus two apples. Since there are x apples in each sack, | 
use 3x + 2 apples to make five pies. Since each pie needs seven apples, I need 5 x 7 = 35 apples to make 


five pies. Now I have my equation: 
3x +2 = 35. 


Subtracting two from both sides gives 3x = 33, and dividing by 3 yields x = 11. There are 11 apples in 
each sack. Once again, we can check our answer quickly. Three sacks of 11 apples each plus two extra 
apples is 3 x 11 +2 = 35 apples. With 35 apples we can make 35/7 = 5 Excellent Apple Pies, as required 
by the problem. 


WARNING! You won’t see every answer checked in this text as we’ve done for. 
3 our first few word problems. That doesn’t mean you shouldn’t check 
your answers! (Rest assured, we checked the answers many times, 

even if we didn’t write about it.) 


Problem 3.14: Iam now three years younger than twice what my age was six years ago. What is my | 
age now? 


Solution for Problem 3.14: What's wrong with this solution: 


Bogus Solution: Let my age be x. Twice my age is 2x. Since I am now three years 
pia younger than this, my age now must be 2x — 3. My age now is x, so 
we must have 
x= 2x -3. 
Subtracting 2x from both sides gives —x = —3, so x = 3. Therefore, I 
am now 3 years old. 
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This is an example of how checking your answer helps catch a mistake. In the problem, my age must 
be three years younger than twice my age six years ago. If I’m 3 years old now, then six years ago my 
age was —3. Clearly something went wrong! 


What went wrong is that we used the same variable to mean two different things. Specifically, we 
used x to mean both my age now and my age six years ago. That’s a big no-no! 


WARNING!! _ Define your variables clearly and use them exactly as you've defined 
ry them. 


So, we let x be my age now. Six years ago, my age was x — 6. Twice my age six years ago is 2(x — 6). I 
am now three years younger than this quantity, so my age now must be 2(x — 6) — 3. Since my age now 
is also x, we have an equation: 

x = 2(x — 6) -3. 


We first note that 2(x — 6) = 2x — 2(6) = 2x — 12, so our equation is 
x =2x~ 12-3. 


Simplifying the right side gives x = 2x — 15. Subtracting 2x from both sides gives —x = —-15,so0 x = 15. I 
am 15 years old now. Six years ago, I was 9. Double this is 18 years old, which is three years older than 
my age now, as required. 


| Problem 3.15: Al gets the disease algebritis and must take one green pill and one pink pill each day 
for two weeks. A green pill costs $1 more than a pink pill, and Al's pills cost a total of $546 for the 
two weeks. How much does one green pill cost? (Source: AMC 10) 


Solution for Problem 3.15: We seek the cost of a green pill, so we let x be the price of a green pill. Therefore, 
the price of a pink pill is x + 1. Each day we buy one of each pill, for a total cost of x + (x + 1) = 2x +1. 
Two weeks is 14 days, so the total cost of the pills is 14(2x + 1). We are told that this total cost is 546 
dollars, so we have an equation: 

14(2x + 1) = 546. 


We could multiply out the left side. Instead, we divide both sides of the equation by 14, which gives 


2x+1=39. 


Subtracting 1 from each side gives 2x = 38, so x = 19. One green pill costs $19. 


had asked for the cost of a pink pill, our final answer of $19 would be 


| Vv have answered the question that is asked. If the previous question 
| incorrect. | 


Extra! Man can learn nothing unless he proceeds from the known to the unknown. 
rst st wi — Claude Bernard 
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‘Sidenote: A mastery of algebraic manipulation can help with computation, too. For 
Ay example, in the last problem, to divide 546 by 14, we might note that) 
546 + 14 = 560. Fans of American football will quickly note that 56 (8 | 
touchdowns) is divisible by 14 (2 touchdowns), so 560/14 = 40. Therefore, | 
we can compute 546/14 as follows: 
546 560-14 560 14 

agree prc; 7 uae ait me, amet 

Here, we have used the distributive property to avoid long division. We) 
like avoiding long division! 


We finish this section where we started: 


Concept: The key to solving word problems is converting the words into the lan- 
O==2 ~~ guage of mathematics. 


ftxercises ig 


3.3.1 Three times a number is seven more than double the number. What is the number? 


3.3.2 My brother is 4 times as old as I am. Six years from now, he will be twice as old as am. How old 
is my brother now? 


3.3.3 Recall Captain Hook’s clue to find his treasure: 


Get ye to the palm tree at the middle of the isle. Face ye to the west. Think ye of the number that is 
seventeen more than the quotient when six times the number of paces to the treasure is divided by two. 
This number be equal to the sum when twelve more than nine minus fifteen is added to four times the 
number of paces to the treasure. Dig ye only once, for if ye dig in the wrong spot, the treasure will 
disappear. 


How many paces should you take? 


3.3.4 Bocephus has a bag full of nickels and dimes. If there are 3 times as many dimes as nickels, and 
he has $36.05 in his bag, how many nickels does he have? 


3.3.5 Cindy was asked by her teacher to subtract 3 from a certain number and then divide the result 
by 9. Instead, she subtracted 9 and then divided the result by 3, giving an answer of 43. What would 
her answer have been had she worked the problem correctly? (Source: AMC 10) 


3.3.6 At the end of 1994 Walter was half as old as his grandmother. The sum of the years in which they 
were born is 3838. How old will Walter be at the end of 1999? (Source: AHSME) Hints: 19 


Extra! What we know is not much. What we do not know is immense. 
DL diadladlind — Pierre-Simon de Laplace 
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3.4x Linear Equations in Disguise 


Not all equations are as complicated as they seem. In this section, we explore equations that look more 
complicated than one-variable linear equations, but which are only one small step away from being 
simple linear equations. If you have a hard time with this section, come back to it after you have worked 
through more of the book. 


Protest 


Problem 3.16: In this problem we solve for x in the equation 3 x — 2 = 30 - yx. 
(a) Let y = ¥x. Write the equation 3 Vx - 2 = 30 — Vx in terms of y instead of x. 
(b) Solve the equation in the previous part for y. 


(c) Use your value of y to find x. 


Problem 3.17: In this problem we find x if 


= 227 4 =, 
x 


We will find two different approaches to solving the problem. 
(a) Approach 1: Notice that the two terms with x in them have the same denominator. What could 
we multiply both sides by in order to get rid of those annoying denominators? 
(b) Multiply both sides of the original equation by your answer to part (a) and solve the resulting 
equation. 
(c) Approach 2: What expression could we subtract from both sides of the original equation in order 
to eliminate the 2 term from the right side? 


(d) Subtract your answer to part (c) from both sides and solve the resulting equation by isolating 
the term with x in it. 


Problem 3.18: Solve the following equations: 
(a) ¥2c+1-5+2V2z+1=-14. 


(b) 2vr4+13- yr =9-->. 
ve 2 2 
O”=5 (See 


Some equations can be solved by viewing them as linear equations in disguise. 


| Problem 3.16: Find all values of x that satisfy the equation 3 yx — 2 = 30 — yx. 


Solution for Problem 3.16: We'll find two different solutions. 


Solution 1: Substitution. We're not sure what to do about that x term. To make the equation look 
a little simpler, we can let y = x. Then, if we find y, we have a much simpler equation to find x. Our 
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substitution turns the equation into 

3y-2=30-y. 
This is just a linear equation that we already know how to solve! We add y to both sides, then add 2 to 
both sides, yielding 

Ay = 32. 

Now we divide by 4 to get y = 8. However, we have to find x. We put our value for y into y = x and 
we have 8 = x. We can solve this by noting that 64 has a square root of 8, or we can square both sides 
of the equation: 


2 
(8)? = (vx) . 
2 
Since (vx) = x, we find that our solution is x = 64. 


We can check our solution by letting x = 64 in the original equation. On the left, we have 3 V64—2 = 
3(8) - 2 = 22, and on the right we have 30 — V64 = 30-8 = 22. So, x = 64 does satisfy the original 
equation. 


|Concept: Muchof understanding and applying algebra requires recognizing general 
O=== forms. It’s easy to see that 


sy—2=30>y 
is a linear equation. The next step is to understand that an equation like 
3 Vx —2 = 30- vx 


can also be treated like a linear equation. The expression we solve for first, 
in this equation is -¥x, rather than just a variable. After we find x, we can 
easily find x. 

Substitution is a powerful tool that helps us recognize forms. By) 
substituting a simple variable y for the more complex expression x, | 
we can see how to use our linear equation solving techniques to solve 


3 VE 2= 30 i | . | 


Once we are able to recognize forms well, we can skip the substitution step: 


Solution 2: Isolate x. Just as we isolate the variable to solve a linear equation, we can isolate ¥x. Our 
first step is to get all the yx terms on one side by adding yx to both sides. Just as 3y + y = 4y, we have 
3 yx + Vx = (3+ 1) vx =4 Vx. So, adding yx to both sides of the equation gives us: 


3yx-2=30- yx 
+ve = + vx 
4vx -2 = 30 


Adding 2 to both sides gives 4 Vx = 32. We isolate ¥x by dividing both sides by 4, which gives yx = 8. 
Squaring both sides then gives x = 64, as before. 01 
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Here’s another non-linear equation we can solve using our linear equation techniques: 


ae i mo ; 2 
Problem 3.17: Solve the equation : Scr < 


Solution for Problem 3.17: Again, we present two solutions. 


Solution 1: Get rid of the fractions first. We don’t like fractions, so we get rid of them. Multiplying both 
sides of the equation by x will cancel the x’s in the denominators of our fractions: 


a) 


oF ee, 
x x 


Expanding both sides gives 


so our equation now is 3—2x = 7x +2. This is a linear equation! We add 2x to both sides to get 3 = 9x +2. 
Subtracting 2 from both sides gives 1 = 9x. Therefore, x = 1/9. 


-WARNING!! Whenever you solve an equation that has variables in denominators, 
oo you must check to make sure your solutions do not make any of those 
denominators 0. 


We check our answer, and it works because 


3 2 
ye! 


This solution approach is essentially the same as finding a common denominator on both sides (in 
this case, x) and setting the numerators of the resulting two sides equal. 


Solution 2: Get rid of the fractions last. We can combine the two terms with x in them by subtracting 2 
from both sides: 


| 
ho 
Il 
NX 
of 


RIN RIO 
RIN RIN 


-2=7 


Ril 


Adding 2 to both sides gives i = 9. We take the reciprocal of both sides to find x = 1/9. (Notice that 
“taking the reciprocal of both sides” is the same as multiplying both sides by x, then dividing both sides 
by9.) oO 


Now that you’ve mastered linear equations in disguise, try these. 
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3.4*. LINEAR EQUATIONS IN DISGUISE 


Problem 3.18: Solve the following equations: 
(a) V2z41-542V2z4+1 = -14. 
(b) 2vr4+13-vr=9--vr. 
x Z 2 


PS isa 


Solution for Problem 3.18: 


(a) Since our cube roots are the cube root of the same quantity, we can combine them. We have 


Viz +142V2241 = (1+2)V¥2z4+1=392z+1,s80 simplifying the left side gives us 
3V2z+1-5=-14, 


Adding 5 to both sides gives 3 V2z+1=-9. Dividing both sides by 3 gives V2z +1 = —-3. We get 
rid of the cube root by cubing both sides: 


(¥2241)° = (3). 


3 
Because (V2z +1) = 2z+1,our equation now is 2z+1 = —27. This isa linear equation! Subtracting 
1 from both sides gives 2z = —28, and dividing by 2 gives us z = —14. 


‘Concept: Equations in which a variable appears inside a radical are often solved by 


| ©===  saising the equation to the appropriate power. For example, equations with 
| a variable inside a square root are often tackled by squaring the equation, 


and equations with a variable inside a cube root usually require cubing the 
| 


equation. 
(b) We start by simplifying both sides: 
vr+13=9- vr. 
We then add +y¢ to both sides and subtract 13 from both sides to isolate yr: 
vWrt+13= 9--+v%r 
+ Vr -—13 =-13 + vr 
2vr = -4 


Dividing both sides by 2 yields Vr = —2, and squaring both sides of this equation gives r = 4. As 
our last step, we substitute r = 4 in both sides of our original equation to check our answer. 


Leftside: 2V¥r+13-Vr=2V4+13- V4=2-24+13-2=15, 
Right side: 9- yr =9-V4=9-2=7. 


Uh-oh! These two numbers aren’t equal, so the original equation isn’t true when r = 4! What 
went wrong? 

What went wrong was squaring the equation Vr = —2. When we square this equation, we get 
r = 4, While —2 squared is indeed 4, the expression vr is defined to mean the positive number 
whose square is r. Specifically, V4 equals 2, not —2. The equation Yr = —2 has no solutions. 
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We call a solution we find upon simplifying an equation an extraneous solution if it does not 
satisfy the original equation. The answer r = 4 we found in working this problem is an extraneous 
solution to the equation yr + 13 = 9 — vr, and is not a valid solution to the original equation. 


WARNING!! — If you raise an equation to an even power, you must check your 


| “S solution at the end to make sure it isn’t an extraneous solution! 


Our initial equation is 
K woe 2 


wl ot ger 
We don’t like fractions, so we could multiply both of the equations first by 3 and then by x — 1. 
However, before doing so, we see that the denominators of the two terms with x in them are the 
same. So, we can combine them by subtracting => from both sides: 


x 478 2 
x-1 3 x-1 
x _ x 
ee] #24 
2 in 
3° x-1 


Now we can get rid of the fractions by multiplying both sides by 3(x — 1): 


| 
x-1 


@e-(F) =@e-0/( 


The 3’s on the left cancel, leaving 2(x — 1). The (x — 1)’s on the right cancel, leaving 3(2 — x). 
Therefore, our equation now is 
2(x — 1) = 3(2 — x). 
A linear equation! Expanding both sides, we have 2x — 2 = 6 — 3x. Adding 3x to both sides gives 
5x —2 = 6. Adding 2 to both sides yields 5x = 8, so our solution is x = 8/5. 
Our original equation has variables in denominators, so we have to check and make sure our 


solution doesn’t make any of these denominators equal to 0. Since x — 1 is not 0 when x = 8/5, our 
solution is not extraneous. 


WARNING!!! Equations in which a variable appears in a denominator can have 
“S extraneous solutions, just as equations with variables inside a square 
root can. 


We could also have used cross-multiplication to get from the equation 


2 2-x 


3 Ke] 


to the equation 
2(x — 1) = 3(2 — x). 


If you don’t remember cross-multiplication, go back to Problem 1.13 and review it. Make sure you 
see how this is essentially the same as multiplying both sides of the equation by 3(x — 1). 


3.5. SUMMARY 


Notice that we could have used substitution in our first two problems to better see the linear 
equations. For example, letting y = ¥2z + 1 turns 


¥9z41-54+2V224+1=-14 


into 
y-5+2y=-14. 


Substitution doesn’t always immediately save the day, though. For example, if we let r = =; in 


x go 2 
x-1 3 x-1’ 
we get 
2 
xr + 3 = 2p. 


Now we have two variables, instead of one. As a challenging Exercise, you'll have a chance to finish the 
problem from here. 


| __Exercises 
1 
= 
3.4.2 Find rif4— Vr = V2r-6. 


444 Hinde 24S 
x 5 x 


3.4.3. The denominator of a fraction is 7 less than 3 times the numerator. If the fraction is equivalent to 
2/5, what is the numerator of the fraction? 


3.4.4 Findzif12+2¥2-z-9= ¥2-z. 
x 2 


1 2 2 
3.4.5% At the end of the section, we let r = in ; to get xr + = = 2r. 
x-1 x-1 3 x-1 & 3 
While at first we may seem stuck because we have two variables instead of one, we can still use this 
substitution to solve the problem! 


(a) Solve the equation r = 4 for x in terms of r. In other words, manipulate the equation until you 
have x equal to an expression with r’s in it, but no x’s. 


(b) Substitute this expression for x in the equation xr + 3 = 2r. Do you have a linear equation now? 
Solve that equation for r. Use your value of r to find x. 


3.5 Summary 


In this chapter, we learned how to solve one-variable linear equations. By “solving” an equation, we 
mean finding all values of the variable for which the equation is true. The “one-variable” in “one- 
variable linear equation” means that only one variable appears in the equation, though it may appear 
multiple times. The “linear” means that the variable only appears as a constant times the first power of 
the variable. 
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| Important: To solve a linear equation with one variable, we isolate the variable by 
| Vv following a few simple steps: 


1. Simplify both sides of the equation by combining like terms on 
each side. 


3t-7-64+2t=4t+2-6t becomes 5t-13 = —2t+ 2. 


2. Move all the terms with the variable to one side and all the con- 
stants to the other using addition and subtraction. 


5t-—13 = -2t+2 becomes 7i— 19. 


3. After simplifying the equation that results from the previous step, 
multiply by the reciprocal of the variable’s coefficient to solve for 
the variable. 

15 


ig Ne) becomes C= 7 


DO NOT MEMORIZE THESE STEPS! Understand them, so they'll be 
obvious to you when you need them. 


Important: When solving an equation, we can check our answer by substituting it 
Y back into the original equation. If the original equation is not satisfied 
by our answer, then we made a mistake. 


Important: _ Ifa linear equation can be manipulated into an equation that is never true 
Vv (such as -1 = —5), then there are no solutions to the equation. Similarly, 
if a linear equation can be manipulated into an equation that is always 
true (such as 47 + 5 = 4r + 5), then all possible values of the variable are| 
solutions to the original equation. 


We can often solve word problems by turning them into linear equations. 


‘Important: - The key to solving “word problems is converting the words into the 
vv? language of mathematics. To do so, assign a variable to be the quantity 
you seek. Then, try to build an equation to solve for that variable. 


WARNING!! When solving a word problem, define your variables clearly and use 
“Ss them exactly as you’ve defined them. 
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3.5. SUMMARY 


Much of understanding and applying algebra requires recognizing general forms. The equation 
3 vx —2 = 30- vx 


can be treated like a linear equation. The expression we solve for first in this equation is ¥x, rather than 
just a variable. After we find x, we can easily find x. 


Substitution is a powerful tool that helps us recognize forms. By substituting a simple variable y for 
the more complex expression x in 3-Yx -2 = 30— yx, we have 3y —2 = 30 — y. We can now use our 
linear equation techniques to find y, then use y = Vx to find x. 


Equations in which a variable appears inside a radical are often solved by raising the equation to the 
appropriate power. However, when we do so, we must be careful, for sometimes the resulting equation 
has a solution that does not satisfy the original equation. We call such a solution an extraneous solution. 


WARNING!! _ If you raise an equation to an even power, you must check your) 


mae solution at the end to make sure it isn’t an extraneous solution! 


Problem Solving Strategies 


Concepts: e Much of this book is about using algebraic methods to solve equa- | 
O== tions. However, do not lose track of what equations mean! Basic logic 
and pictures are very important tools that can help us understand. 


and solve equations. 


Isolate, isolate, isolate. The key to solving many equations is to get) 
the variable alone on one side of the equation. 


e There are often many ways to tackle a problem. When you have) 
multiple paths to a solution, first try the one that looks most likely to 
work easily. 


¢ When solving an equation that isn’t exactly like an equation you have | 
solved before, try to manipulate it into a form you already know how | 
to deal with. 


e If you don’t like dealing with fractions, you can eliminate fractions | 
from a linear equation by multiplying both sides of the equation by | 
the least common denominator of the fractions in the equation. 


e Check your answer when you finish a word problem by making sure | 
your solution fits the problem. __ | 


Extra! The discovery in 1846 of the planet Neptune was a dramatic and spectacular achievement of 
‘wip iiabimti — rnathematical astronomy. The very existence of this new member of the solar system, and its exact 
location, were demonstrated with pencil and paper; there was left to observers only the routine 

task of pointing their telescopes at the spot the mathematicians had marked. — James Newman. 


81 


CHAPTER 3. ONE-VARIABLE LINEAR EQUATIONS 


| REVIEW PROBLEMS 


3.19 Try to solve each of the following equations in your head, then check your work by working the 
problems with paper and pencil. 


(a) 6=24r (c) 15+3t-5—-2t=8-4 
t 2t 4x —3x+2x-x 4-34+2-1 

(b) 5-7+Z=-3-4 (d) ; 4 =—2 
3.20 Solve each of the following equations without a calculator: 

(a) 5t=35 (c) -y/2+y-2y = -2] 

(b) 24=-2.5x (d) a Ba 
3.21 Solve each of the following equations: 

9-2y yrt2 
(a) 3z-5= -2z24+15 (c) ——+ =6 
4 2 
8—2y 
(b) x-3.8+1.10% =-4.2+2174+04 (d) 3- = = 2(y - 9) 


3.22. I'm thinking of a number. My number is 5 more than one-half my number. What is my number? 
3.23 Kyle is taking the SAT. He is asked to solve the equation 5x + 10 = : + 24. The question is 
multiple-choice, with the following options for answers: 

(Al (B20 (3 (D4 (ES 
How does Kyle know the correct answer is (C) without solving the equation or testing the five choices? 


3.24 Abag containing some widgets weighs 81 kg. When 2 of the widgets are removed, the weight of 
the bag of widgets drops to 73 kg. The bag weighs 1 kg when empty. How many widgets are left in the 
bag? 


3.25 Six years ago, I was half as old as I will be four years from now. How old will I be five years from 
now? 


3.26 Find all values of z such that : +5= : - 4, 


2x 
+ 


x-1 x-1 =e 


3.27 Find all values of x such that 


3.28 Members of the Rockham Soccer League buy socks and T-shirts. Socks cost $4 per pair and each 
T-shirt costs $5 more than a pair of socks. Each member needs 2 pairs of socks and 2 T-shirts. If the total 
cost for the socks and T-shirts is $2366, how many members are in the league? (Source: AMC 12) 


3.29 Three plus the reciprocal of a number equals 7 divided by that number. What is the number? 


3.30 Five years ago, my grandfather was five times as old as I was. Three years from now, my 
grandfather will be three times as old as I will be. How old am I now? 
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CHALLENGE PROBLEMS 


3.31 Five consecutive integers are added. The resulting sum is 6 more than the greatest of the five 
integers. What was the smallest of the five integers? 


3.32 For what value of b is x = 3.a solution to the equation bx? + 3x — 2b = 0? 


3.33 What values of z satisfy the equation Vz - 13 = 5 — Wz? 


4-— 
3.34 For what values of z does ae a= Fy 
44+Z Zz+z4+2z+2z 


i _Challenge Problems _ [ig 


3.35 Find r if 37? + 7 = 27 + 3r —2r. 
3.36 Find yif y+ ~/l6y —2=4. Hints: 204 
+ =1 
2+ fy 24+ Vy 
3.38 Stan has an equal positive number of quarters, dimes, and nickels in his bag. The total amount 


of money Stan has in his bag is a whole number of dollars. What is the smallest amount of money Stan 
could have? Hints: 44 


3.37 Find all values of y such that 


3.39 


(a) Let x be the middle integer of three consecutive integers. What is the sum of these three integers 
in terms of x? 


(b) The sum of 23 consecutive integers is 2323. What is the largest of the integers? Hints: 202 


g a 3z? Hints: 30 


Z 


3.40 What values of z satisfy the equation 


3.41 After Lois picks a value for b, Clark must solve the equation 
2x+7—x = 4x + 2b — 3x — 3b. 


Clark uses Lois’s b, then tries to solve the equation by repeatedly guessing values of x until he guesses 
the right one. However, for every x he picks, the left side is always 3 more than the right side. What 
value of b did Lois give Clark? 


3.42 Solve the equation — + a = 12. Hints: 91 
34+VE 
3.43 Find all values of t that satisfy = 3. Hints: 146 
3-VE 
Vx414+vx-1 
3.44x What values of x satisfy Pl ae ile (Source: UNCC) Hints: 106, 221 
Vx+1-—vx-1 
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T i” 
FEE 


I just need enough to tide me over until I need more. — Bill Hoest 


CHAPTER 


re More Variables 


Unfortunately, Captain Hook was also a bit of a prankster. Should someone solve Captain Hook’s riddle 
and dig up his treasure on Algebra Island, what they’l! find is another riddle: 


Ye have almost found the treasure. Start from this spot and walk north and east. Three times the sum 
of the number of northerly steps and the number of easterly steps is four more than four times the 
number of northerly steps. More than this ye will need to find the treasure. Ye also must know that 
when ye multiply by five the number two less than the number of northerly steps, ye get the number 
that is two more than seven times the number of easterly steps. 


Just as we did with Captain Hook’s first riddle, we'll have to translate these words into a mathematical 
map. Let’s begin with: 


Three times the sum of the number of northerly steps and the number of easterly steps is four more 
than four times the number of northerly steps. 


“WU ust “we 


We first make a straightforward translation into math by writing “times” as “:”, “is” as 
“more than” as “+”: 


, and 


3 - (number of northerly steps + number of easterly steps) = 4 + 4 - Number of northerly steps). 


That's still a mouthful, and we haven't gotten rid of all the words. As before, we use a variable to 
represent quantities we don’t know. We let x be the “number of northerly steps,” so we have 


3+ (x + number of easterly steps) = 4 + 4x. 


Uh-oh. We still have words in our equation. Our variable didn’t get rid of them all. Unfortunately, we 
can’t use x for easterly steps. What will we do? 
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There are a lot more letters in the alphabet! We can use as many variables in an expression as we 
want. So, we let y be the number of easterly steps, and we have 


3(x + y) =4 44x. 


The two x’s in this equation are the same variable; they must have the same value. The x and y are 
different variables, meaning they can have different values. 


Captain Hook also gave us a second equation in words: 


.. .when ye multiply by five the number two less than the number of northerly steps, ye get the number 
that is two more than seven times the number of easterly steps. 


Using the same x for “number of northerly steps” and y for “number of easterly steps” as before, we 
translate these words into the equation: 


5(x - 2) =2+7y. 


So, in order to find the treasure, we must find values of x and the y that satisfy the two equations 


3(x + y) =4+4x and 5(x - 2) =2+7y. 


Before we learn how to find these values, we first learn how to handle expressions with more than 
one variable. We can build much more complex multi-variable expressions than the ones we see in the 
equations above. Here are some examples: 


Daa 
+ 

fx2 + y? 2a*b + 3b*c + 6act a 
2rs 


Notice that when we have the product of more than one variable, we usually put the variables in 
alphabetical order. This allows us to more easily tell when two expressions are the same. Just as with 
one variable, the constant multiplied by a product of variables is called a coefficient. So, the coefficient 
of 36°c is 3. 


In this chapter we practice working with expressions that have multiple variables. As we'll see, 
nearly all of this chapter is a repeat of what we learned in Chapter 2 about manipulating expressions 
that have only one variable. That’s because whether we are dealing with one variable or many variables, 
we use the same basic arithmetic rules from Chapter 1. 


Extra! Some algebraic facts can be nicely displayed with geometric figures. 


+> 

papi For example, the figure at right illustrates the fact that > 
+ 

+ + 

1+2434--4(1-Dans ED, ie 

+ 


Such graphical illustrations of mathematical facts are sometimes 
called “Proofs Without Words.” You'll see several more scattered throughout this book. 
Source: Proofs Without Words by Roger Nelsen 
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CHAPTER 4. MORE VARIABLES 


4.1 Evaluating Multi- Variable Expressions 


]_Probiems ia 


Problem 4.1: Evaluate each of the following when r = 3 and s = —2. 


(a) rt+s (d) si = 
(b) 2rs (e) V%r— 27s 
(c) +s? (f) (r—sP+(r4+s)? 


Evaluating one-variable expressions is a simple matter of fill in the blank: we insert the value of the 
variable wherever the variable appears. The same holds for expressions with multiple variables. 


‘Problem 4.1: Evaluate each of the following when r = 3 ands = -2. 


(a) rts (d) p = 
(b) 2rs (e) V7r—2rs 
(co) 72 454 (fh) (r—st +(r+sy* 


Solution for Problem 4.1: For each part, we place 3 where there is an r, and —2 where there is an s. 


(a) r+s=34(-2)=3-2=1. 
(b) 2rs = 2(3)(-2) = -12. 

(c) +s? = (32) + (2)? =94+4=13. 
P-3r 32-33) 9-9 0 
ae ae 

(e) V7r — 29s = 7(3) — 22)(-2) = V21 + 36 = V57. 
(f) (r—s)?+(r +s)? = [3 - (-2)]? + [3 + (-2)]? = 574+ 1? = 26. 


0. 


H)rxercises i 


4.1.1 Evaluate each of the following when x = —2 and y = 6. 
2 


oy yas o 3 
(b)  3xy (e) x 
(c) 2x? y+ xy? (f) (2x —-y)(2x+y) 
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4.2. STILL MORE ARITHMETIC 


4.1.2 Evaluate each of the following when a = 3/2, b = —1, andc = 6. 


(2a + b)(c — 2) 
(a) ab+be+ca (c) a 


(b) abc (d) ca? 


4.2 Still More Arithmetic 


J Probiems it 


Problem 4.2: Each sack of apples at the local store has x apples and each sack of oranges has y oranges. 
Flip buys five sacks of apples and four sacks of oranges. Karen buys two sacks of apples and one sack 
of oranges. 


(a) Write an expression for the total number of pieces of fruit that Flip has. 

(b) Write an expression for the total number of pieces of fruit that Karen has. 

(c) Write an expression for the total number of pieces of fruit that Flip and Karen have combined. 
( 


d) What equation can we write by combining the first three parts? 


Problem 4.3: Simplify each of the following expressions: 
(a) (2x +3y — 2) + (3x - 4y) 


(b) 5x + 5y + 3z+3y + 3x — 15z + 2x 


(c) (3ab — 4cd + >)+ (aca - © +3] + (2-ab) 


Problem 4.4: 
(a) Use exponents to write the product a-b-a-a-b. 


(b) Simplify the product (31s?) - (27s). 
(c) Which of the expressions below equals (2xy*)°? 


(A) 2x°y!° (B) 64x°y” (C) 32x°y"° 


(d) Simplify V27a°D?. 


Problem 4.5: 3 
¢ . XY 
(a) Simplify = 
ie 
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‘Problem 4.2: Each sack of apples at the local store has x apples and each sack of oranges has y 
oranges. Flip buys five sacks of apples and four sacks of oranges. Karen buys two sacks of apples 
and one sack of oranges. 


(a) Write an expression for the total number of pieces of fruit that Flip has. 


(b) Write an expression for the total number of pieces of fruit that Karen has. 
(c) Write an expression for the total number of pieces of fruit that Flip and Karen have combined. 


(d) What equation can we write by combining the first three parts? 


Solution for Problem 4.2: 


(a) Flip has 5 sacks of apples with x apples each and 4 sacks of oranges with y oranges each, for a 
total of 5x + 4y pieces of fruit. 


(b) Similarly, Karen’s 2 sacks of apples and 1 sack of oranges have 2x + y pieces of fruit. 


(c) Together, they have 5 + 2 = 7 sacks of apples and 4+ 1 = 5 sacks of oranges. Each sack of apples 
has x apples, for a total of 7x apples. Each sack of oranges has y oranges, for a total of 5y oranges. 
Combining these gives a total of 7x + 5y pieces of fruit. 


(d) The sum of our expressions from parts (a) and (b) must equal the total in part (c), since both 
represent the same total number of pieces of fruit. So, we have the equation 


(5x + 4y) + (2x + y) = 7x + Sy. 


This equation shouldn’t be a surprise. Just as we can add 5x +4 and 2x +1 by grouping the x terms 
and the constants, 


(5x + 4) + (2x +1) =5x4+442x4+1=5x4+2x4+441 = (5x4 2x) + (441) = 7x45, 
we can add (5x + 4y) and (2x + y) by grouping the x terms and the y terms: 


(5x + 4y) + (2x + y) =5x + 4y + 2x + y = (5x + 2x) + (4y + y) = 7x + Sy. 


We can simplify the sum of expressions that have more than one variable by grouping all the terms 


that have exactly the same variable expression. For example, we can simplify 5x+2y~—3x+7 by grouping 
the x terms: 


5x + 2y —3x +7 = (Sx — 3x) + 2y4+7 = 2x + 2y +7. 
Here’s a little practice adding expressions. 


Problem 4.3: Simplify each of the following expressions: 
(a) (2x + 3y — 2) + (6x — 4y) 
(b) 5x + 5y + 3z+3y + 3x — 15z + 2x 


(0) (Sab ~ ded + 5)+ [2c - = +3}4+@-ab) 
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4.2. STILL MORE ARITHMETIC 


Solution for Problem 4.3: 


(a) We group the x terms and the y terms, being careful to keep our signs correct: 
(2x + 3y — 2) + (x — 4y) = 2x + 3y —24+3x - 4y = (2x + 3x) + Gy — 4y) -2 = 5x-y-2. 
(b) We group the x terms, the y terms, and the z terms: 


5x + Sy + 3z + 3y + 3x — 152 4+ 2x = (Sx + 3x + 2x) + Sy + 3y) + (32 — 15z) = 10x + By - 12z. 


(c) We group the ab terms, the cd terms and the constants: 


3 
3ab — 4cd 5) 
[52 ae ed 


zed - +3} + ab) = (206 - F —ab) + (dad + 2a) + (3 +3 +2) 


6ab ab 2ab 13 
-(§ 2 Fr) +(-2a0 + (3) 
= 5 ~ 20d = 


Notice that even though —4cd and 2cd have two variables, we can still combine them by adding 
their coefficients because their variable expressions are exactly the same: 


—4cd + 2cd = —4- (ed) + 2 - (cd) = (~4 + 2) cd = -2cd. 


When we combine added or subtracted terms that have the same variable expressions, we say 
we are combining like terms. Note that we can’t combine —4c7d and 2cd by just adding the 
coefficients, because the exponent of c is not the same in both terms. 


So, we see that adding expressions with multiple variables is pretty much the same as adding 
expressions that have only one variable. The same is true of multiplication and division. 


Problem 4.4: 
| (a) Use exponents to write the producta-b-a-a-b. 


| (b) Simplify the product (37s?) - (27s). 
| (c) Which of the below equals (2xy*)°? 
| 


(A) 2x°y'° (B) 64x°y” (C) 32x° y"? 
(d) Simplify V27a8b3. 


Solution for Problem 4.4: 


(a) Our product is the product of three a’s and two b’s. The product of three a’s is a° and the product 
of two b’s is b?, so our product is a3b*. We can also see this by grouping the a’s and grouping the 
b’s in the product: 
a-b-a-a-b=(a-a-a)-(b-b) = (a) - (0) = ab’. 
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(b) We combine the constants, the r’s, and the s’s: 
(37s?) - (rs?) = (3-2): (r-7)- (s?- 59) = 6-77 -s° = 67°59. 
(c) The expression equals the product of five (2xy*) terms. This product has five 2's, five x’s and five 


y’ terms, so we have 
(2xy?)° = (2 (x)(yyP = ay = ay", 


which is choice (C). 


(d) We can use our rule for expanding powers of products with fractional powers as well. For example, 


V2705W3 = (270°b3)3 = 2730333 = (39)3 «a2! = 3a2b. 


Problem 4.5: 3 
ne eee OY 
(a) Simplify Saxe" 
A, 2 


8x 
(b) Simplify ce 


Solution for Problem 4.5: 


(a) As we've done before with fractions, we cancel common factors in the numerator and denominator 
to simplify: 
3xy_ Bey sy 
6xz B2-xz 2 


(b) We can deal with the x’s and y’s separately. We have 


4 2 
x 4-3 41 y 23_,-1_1 
Sax Max ax and = = =-. 
2 yp? yoy 
So, we have 

Bry ee 1 8x 

i Gk ea ae 

xy xy y YY 


2 
Once you’re comfortable with expressions like seg , you'll simplify this much faster than we 


have above. You'll probably do so by thinking something like, “Three x’s in the numerator cancel 
with the three in the denominator, leaving one x in the numerator. Similarly, the two y’s in the 
numerator cancel with two y's in the denominator, leaving one y in the denominator. The 8 doesn’t 


cancel with anything, so the result is me 


Extra! It is not enough to have a good mind. The main thing is to use it well. 
Pe aes — René Descartes 
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| __ Exercises 
4.2.1 Simplify each of the following: 
(a) (2a -3b) + (4a + 7b) 
(b) (6x — 9y + 2z) + (3y — 2z + 9x) 


4,2.2 Simplify each of the following: 
(a) X-Y-yZ-y- 2x 
(b) a-b-@-a®-b 

4.2.3 Simplify each of the following: 
fa) xy)! 

4.2.4 Simplify each of the following: 


14a7b? 


(a) 21a3b7 


4.3. DISTRIBUTION AND FACTORING 


(3x3 y?z)(2x4°z9) 
(3r°)(2s°)(2rs)(4r2s3) 


(-3v5z4)> 


-2x3yPz 


8x3 223 


4.2.5 By what expression can we multiply 2xf° to get 32x38? 


4.3 Distribution and Factoring 


We've already had a little taste of factoring with multiple variables when we explained why —4cd + 2cd 
equals —2cd. Here, we explore the distributive property and factoring with multiple variables a little 
more. As you'll see, there’s not much exploring to do: it’s basically the same game as with one variable 


(Section 2.3) or with no variables (Section 1.4). 


]Proviems ile 


each town. 


towns combined. 


(b)? 


Problem 4.6: There are 7 towns that each have 2 baseball teams and 4 football teams. Each baseball 
team has x players and each football team has y players. No one plays both baseball and football. 


(a) Write an expression for how many baseball players and football players combined there are in 
(b) Use part (a) to write an expression for how many people play baseball or football in these 7 


(c) Write an expression for how many baseball players there are in these 7 towns combined. 
(d) Write an expression for how many football players there are in these 7 towns combined. 


(e) Write an expression for how many people play baseball or football in these 7 towns combined 
by combining parts (c) and (d). How is this expression related to the expression you found in 
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Problem 4.7: One of the towns in the previous problem is called Smallville. In nearby Bigville, there 
are 14 baseball teams and 12 football teams, each the same size as the corresponding Smallville teams. 
Once again, no one plays both sports. 


(a) Write an expression for how many people play baseball or football in Bigville. 
(b) Write an expression for how many people play baseball or football in Smallville. 


(c) How many more baseball players are there in Bigville than in Smallville? How many more 
football players? 


(d) Use parts (a) and (b) to write an expression for how many more people play baseball or football 
in Bigville than in Smallville. How does this compare to your answers to part (c)? 


Problem 4.8: 
(a) Expand the product 5(f + 3s). 


(b) Expand the product 3xy(x — y). 
(c) Simplify the expression (t + 3r) — (2t — 5r + 1). 
(d) Simplify the expression 3(x — xy + 3) — 4(x + xy + 7). 


Problem 4.9: 
(a) Factor a3 out of 3x + 6y to write it as the product of 3 and an expression. 


(b) Factor -15ab + 35¢d. 
(c) Factor 3x* + 2xz. 


| (d) Factor 7r*s* - 217s? + 147s* as completely as you can. 


2x + 4y 3xy 
8 x? + Qxy 


Problem 4.10: Simplify the product . Make sure your final fraction is reduced as 


much as possible. 


Problem 4.6: There are 7 towns that each have 2 baseball teams and 4 football teams. Each baseball 
team has x players and each football team has y players. No one plays both baseball and football. 


(a) Write an expression for how many baseball players and football players combined there are in 
each town. 


(b) Use part (a) to write an expression for how many people play baseball or football in these 7 
towns combined. 


(c) Write an expression for how many baseball players there are in these 7 towns combined. 
(d) Write an expression for how many football players there are in these 7 towns combined. 


(e) Write an expression for how many people play baseball or football in these 7 towns combined 
by combining parts (c) and (d). How is this expression related to the expression you found in 


(b)? 
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Solution for Problem 4.6: 


(a) Each town has 2x baseball players and 4y football players, for a total of 2x + 4y players. 
(b) There are 7 towns and each has 2x + 4y players, so there are 7(2x + 4y) total players. 


(c) The 7 towns together have 7-2 = 14 baseball teams and each of these teams has x players, so there 
are 14x baseball players. 


(d) The 7 towns together have 7 - 4 = 28 football teams and each of these teams has y players, so there 
are 28y football players. 


(e) Combining the two previous parts, we have a total of 14x + 28y players. Both this expression and 
the 7(2x + 4y) from part (b) count the total number of players in all 7 towns, so we have 


7(2x + 4y) = 14x + 28y. 
This equation is just a result of the distributive property: 
7(2x + 4y) = 7+ (2x) + 7- (Ay) = 14x + 28y. 


So, this problem shows the distributive property in action. 


We’ve seen that we can use the distributive property to subtract one expression from another. 


Problem 4.7: One of the towns in the previous problem is called Smallville. In nearby Bigville there 
are 14 baseball teams and 12 football teams, each the same size as the corresponding Smallville teams. 
Once again, no one plays both sports. 


(a) Write an expression for how many people play baseball or football in Bigville. 
(b) Write an expression for how many people play baseball or football in Smallville. 


(c) How many more baseball players are there in Bigville than in Smallville? How many more 
| football players? 


_ (d) Use parts (a) and (b) to write an expression for how many more people play baseball or football 
in Bigville than in Smallville. How does this compare to your answers to part (c)? 


Solution for Problem 4.7: 
(a) The 14 baseball teams have a total of 14x players and the 12 football teams have a total of 12y 
players, for a total of 14x + 12y players. 


(b) We saw in the previous problem that the 2 baseball teams and 4 football teams in Smallville have 
a total of 2x + 4y players. 
(c) We can find the difference between the total number of players in Bigville and Smallville by 
subtracting the 2x + 4y players in Smallville from the 14x + 12y players in Bigville: 
(14x + 12y) — (2x + 4y). 


We can also find this difference by noting that Bigville has 14 — 2 = 12 more baseball teams, so it 
has 12x more baseball players. Similarly, it has 12 — 4 = 8 more football teams, so it has 8y more 
football players. Therefore, Bigville has 

12x + 8y 


93 


CHAPTER 4. MORE VARIABLES 


more players total. Of course, these two expressions for the difference between the number of 
players in Bigville and Smallville must be equal: 


(14x + 12y) — (2x + 4y) = 12x + By. 
Again, this is the distributive property in action, allowing us to write —(2x + 4y) as —2x — 4y: 


(14x + 12y) — (2x + 4y) = 14x + 12y — 2x — 4y = (14x — 2x) + (12y — 4y) = 12x 4+ By. 


Problem 4.8: 
(a) Expand the product 5(t + 3s). 


(b) Expand the product 3xy(x — y). 
(c) Simplify the expression (¢ + 3r) — (2t — 5r + 1). 
(d) Simplify the expression 3(x — xy + 3) — 4(x + xy + 7). 


Solution for Problem 4.8: In each problem, we apply the distributive property just as we have for 
expressions with one variable or with no variables. 

(a) 5(f+3s)=5-t4+5- (3s) =5t+ 15s. 

(b) We can treat the product 3xy as a single term and use the distributive property to expand: 


Bxy(x — y) = Bxy)(x — y) = (Bxy) - (x) + (Bxy) -(-y) = 3x7y — 3xy?. 


Notice that we are careful to keep track of the negative sign in x — y. 
(c) (£+3r)—(2£-5r4+1) = £4+3r—2t-(—5r)-1 = t4+3r—2t+5r—1 = (t-2t)4+ Br4+5r)—1 = -t+8r—-1. Once 
again, we are very careful about signs. Notice that when we subtract the —57 term, it becomes +5r. 


(d) We first expand each product, then we combine like terms: 


3(x — xy + 3) —4(x + xy + 7) = 3x -3xy +9 —4x — 4xy — 28 
= (3x — 4x) + (-3xy — 4xy) + (9 — 28) 
=-x -—7xy - 19. 


a 


As we did with one-variable expressions and no-variable expressions, we can reverse the distributive 
property to factor expressions with more than one variable. 


Problem 4.9: 


(a) Factor a 3 out of 3x + 6y to write it as the product of 3 and an expression. 
(b) Factor —15ab + 35cd. 


(c) Factor 3x* + 2xz. 


(d) Factor 7r*s* — 217s? + 147s* as completely as you can. 
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Solution for Problem 4.9: 
(a) Each term in the sum is divisible by 3, so we have 
3x + 6y =3-xX4+3-(2y) = 3x + 2y). 
(b) Each term is divisible by 5, so we have 


—15ab + 35cd = 5 - (—3ab) + 5 - (7cd) = 5(—3ab + 7 cd). 


(c) There is an x in each term, so we can factor out an x: 


3x° + 2xz = x- (3x) + x + (2z) = x(Bx + 2z). 


(d) First we note that each coefficient is divisible by 7, so we have 
7r?s? — 21rs3 + 14rs4 = 7+ (r’s*) +7 - (3753) +7 - (2rs*) = 7(r*s* — 37s? + 21s"). 


We’re not finished! Each term in the parentheses has an r, and each term has s raised to at least 
the second power. So, we can factor rs* out of each term: 


7(r*s* — 3rs* + 2rs*) = 7[rs? - (r) + rs* - (—3s) + rs? - (28*)] = 7[rs*(r — 36 + 2s*)]. 


We can write this more simply as 7rs*(r — 3s + 2s?). 


Factoring this expression wasn’t nearly as hard as it seemed at first. We made the task easier 
by dealing separately with the coefficients, the 7’s, and the s’s. 


Just as we saw with one-variable expressions, we can factor out entire expressions from a sum or 
difference. For example, we can factor ab(a + 1) — 3(a + 1) by noticing that (a4 + 1) is a factor of both terms: 


ab(a + 1) -—3(a4 1) = (ab— 3)(a +1). 
| - _ — 


2x+4y 3xy 
8 x24 2xy 


Problem 4.10: Simplify the product 


Solution for Problem 4.10: To multiply fractions, we multiply their numerators and multiply their 
denominators: 
2x+4y 3xy (2x + 4y)(3xy) 


8 x? + xy ~ 8(x2 + 2xy) | 
Before we multiply out the numerator and the denominator, we look for common factors to cancel. To 
check for common factors, we factor 2x + 4y and xe + 2xy to see if either term has a factor that can be 
canceled. We factor a 2 out of 2x + 4y to get 2(x + 2y) and we factor an x from x? + 2xy to get x(x + 2y). 
These factorizations help us see common factors to cancel. 
(2x +4y)@xy)  2x+2y)\Gxry)  Zax+2yBry) _ 3y 


8(x2 + 2xy) Bx(x+2y) 2 -4e(xePyy ” 47 
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Concept: Factoring helps reduce fractions. 


O= 


‘ jee aa 
i 
a + a an = a 'a(m + n) 
ol 
m a m n 


—— > 


4.3.1 Expand the following: 


(a) 3(2r — 8s) (b) (e+ y— 32) - (2x) 
4.3.2 Simplify the following: 

(a) (x +2y)- Gx - 2y) (b) 2(f? — 2ts + s*) — 4(f* + 2ts +57) 
4.3.3 Factor the following: 

(a) —-8x+24y (c) 3? —3rt+7r 

(b) 20x*y —5xy (d) —9a3c? + 18423 — 3abc 


2 9a — 18ab 
3a? — 6b 10a? 
4.3.5 How many copies of —4x + 3y must be added together to get —24x + 18y? 


4.3.4 Simplify the product 


as much as possible. 


4.3.6 Factor 2x(y +1) — 6x*(y + 1) as completely as you can. 
4.3.7x Expand the product (x + 7)(y — 4). Hints: 194 


4.4 Fractions 


_Probiems ie 


Sidenote: Here’s a geometric look at factoring; see if you can figure out how it works: 


ee RO: : : ene P 
Problem 4.11; Write 7 ty asa single fraction by finding a common denominator. 


5 
Problem 4.12: Write —~ - -* as a single fraction. 
6x2 xy 


. 29 3b 3b-3 
Problem 4.13: In this problem we write 2b + al enme 


as a single fraction. 


| (a) Simplify each fraction if possible. 


(b) Find a common denominator, then combine the fractions into a single fraction. 
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Combining added or subtracted fractions that have multiple variables requires finding a common 
denominator in the same way we do when we add 


2. B 
Problem 4.11: Write : + A as a single fraction by finding a common denominator. | 


Solution for Problem 4.11: Just as the least common denominator of $ + 3 is the product of the denom- 
inators, 3-5, the product r-s is a common denominator of 2 + 2. We must multiply the numerator 
and denominator of the first fraction by s and the second by r to write both fractions with this common 
denominator: 

2,3 2s 3 Et gh ee 


r S$ rs 8 Tr TS 4S rs 


If you don’t quite follow this, compare it with 


Oo 


While the product of the denominators of fractions you wish to add or subtract will always work as 
a common denominator, it’s not always the simplest common denominator. 


| 5 
Problem 4.12: Write on as a single fraction. 
6x2 3xy 


Solution for Problem 4.12: We consider the constants, the x terms, and the y terms separately. First, we 
don’t need 6-3 = 18 in our common denominator. Because 3 - 2 = 6, we can use 6 as our constant. 
Second, one fraction has x* and the other has x, so all we need in the common denominator is x2. We 
combine these with the y we clearly need, and our simplest common denominator is 6x? y. 


To write our first fraction with this denominator, we have to multiply its numerator and denominator 


by y: 
Sy Sy y_ Sy? 


6x2 6x2 yy Gx2y’ 


Similarly, we multiply the numerator and denominator of our second fraction by 2x: 


4 4 2x & 
3xy 3xy 2x 6xty” 


Now we can combine our fractions: 


Sy 4 S5y 8x _ 5y*-8x 
6x2 3xy 6xty 6xty —6x2y 
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Sometimes it’s helpful to simplify fractions before we add them. For example, we can add # + 38 


most simply by reducing the two fractions first: 
44 36 1 3.2 


3 
8848 2/4 4°47 


5 
Z 


That’s much easier than using a common denominator of 88 - 48. 


3 oe 
Problem 4.13: Write “ + = aa as a single fraction. 


3h a-1 6ab—6a 


Solution for Problem 4.13: Before we go hunting for our common denominator, we notice that a couple 
of our fractions can be simplified. Specifically, we see that 


20° 2 
Bb gh 2B’ 
and that we can factor the numerator and denominator of our last fraction, then cancel some common 


factors: 
3b-3 36-1) _  B-tV 
6ab—6a  6a-(b-1) 2-3alb—ty 2a 


So, we have 

24 3b 38-3 = 2, 8b 

@b a-1 bab-6a b’a-1 2a 
This simplifies finding our common denominator. We first look at the constants: we need a factor of 
2. Then, the a terms. We need both an a and ana — 1. Finally, we also need a b. Combining these, our 
commen denominator is 2ab(a — 1). 


We must multiply the numerator and denominator of - by 2a(a—1) to make the denominator 2ab(a-1). 
Similarly, we multiply the numerator and denominator of 2% by 2ab, and of + by b(a - 1): 


2, 3b 1 2 2-1), 3b 2b 1 Y@-1) 
bo a-1 2a b 2ala-1) a-1 2ab 2a baa-1) 
_ 4a(a—1) 6ab* b(a - 1) 
~ Qab(a—1)° 2ab(a—1) 2ab(a — 1) 
_ 4a(a - 1) + bab? — b(a - 1) 
aie 


We can expand the products in the numerator to write this fraction as 


4a(a- 1) +6ab*-—b(ia—1) 4a? — 4a + Gab? — ab +b 


2ab(a — 1) ~ 2ab(a — 1) 


We usually leave the denominator in factored form. This is because whether we are adding, subtract- 
ing, multiplying, or dividing fractions, it is almost always more convenient to have the denominators 
of the fractions in factored form. This makes it easier to see when we can cancel factors in products and 
makes building common denominators easier for sums or differences involving the fractions. 0 
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SES 


4.4.1 Write = + : as a single fraction. 


24 O6-y ; : 

4.4.2 Write —, — as a single fraction. 

9x2 3x 

2+a 9-b 
4.4.3 Write ab? + Ontb as a single fraction. 

8r—-8 3r? 

4.4.4 Write recite + as a single fraction. Hints: 209 

2r2—-2rs rs —F 


4.5 Equations 


Just as expressions can have more than one variable, so can equations, such as 
x+2y =3. 


Just as we can isolate the variable in some one-variable equations, we can sometimes isolate one variable 
in an equation with multiple variables. For example, we isolate x in the equation x+2y = 3 by subtracting 
2y from both sides, which gives 

x=3-2y. 
We call this “solving the equation for x in terms of y.” 


We can also solve x + 2y = 3 for y in terms of x by first subtracting x from both sides of x + 2y = 3 to 
get 2y = 3 — x, then dividing by 2 to find 


= 3s 
y= 2 = 


Problems ig 
Problem 4.14; Solve the equation x + b = c for x in terms of b and c. 7 


Problem 4.15: Solve the equation ax = c for x in terms of a and c. 


Problem 4.16: Solve the equation ax + b = c for x in terms of a, b, and c. 


[Problem 4.17: Consider the equation ax + be = 3c — 2d* x. sal 


(a) Rearrange the equation so that all the terms with x are on one side, and all the terms without x 
are on the other side. 


| (b) Solve the equation for x in terms of a, b,c, and d. 
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Using the equation manipulations we have learned so far, we can often isolate one variable in an 
equation involving several variables. 


Problem 4.14: Solve the equation x+b=c for x in terms of b and c. i 


Solution for Problem 4.14: Just as we can isolate x in the equation x + 3 = 7 by subtracting 3 from both 
sides, we isolate x in the equation x + b = c by subtracting b from both sides, to get 


x=c-b. 


| Problem 4.15: Solve the equation ax = c for x in terms of a and c. q j 


Solution for Problem 4.15: Again, just as we can isolate in the equation 2x = 8 by dividing both sides by 
2, we isolate x in the equation ax = c by dividing both sides by a, which gives 


c 
: ee 
a 


Let’s put the last two problems together. 


Problem 4.16: Solve the « equation ax+b=c for xin terms of a, b, and c. 


Solution for Problem 4.16: First, we isolate ax by subtracting b from both sides, to get 
ax=c-—b, 


Dividing both sides by a isolates x: 


Let’s try a somewhat more complicated equation. 


Problem 4.17: Solve the equation ax + bc = 3c — 2d2x for x in terms of a, b, c, and d. 


Solution for Problem 4.17: We solved linear equations in Chapter 3 by putting all the terms with the 
variable in them on one side of the equation, and all the constants on the other. With that as inspiration, 
we move all the terms with x in them to one side, and all the terms without x to the other. We do this by 
adding 2d*x to both sides, and subtracting bc from both sides. This gives us 


ax + 2d?x = 3c — be. 
We still need to isolate x. We can factor x out of each of the terms on the left to find 


x(a + 2d?) = 3c ~ be. 
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Dividing both sides by a + 2d? isolates x and gives 


_ 3c—be 
~ a+ 242° 


Most of the equations we deal with in this book won’t be as complicated as the one in Problem 4.17. 
However, we’ve seen now that there’s nothing particularly special or scary about equations or expres- 
sions with more variables. The same rules apply as with one variable. 


J txercives 


x 
4.5.1 Consider the equation . +b=c. 


(a) Solve the equation for x in terms of a, b, and c. 
(b) Solve the equation for b in terms of a, c, and x. 


(c)x Solve the equation for a in terms of b, c, and x. 


4,5.2 Solve the equation 3xy + 4 = 8y — 2x for x in terms of y. 


4.6 Summary 


Expressions can have more than one variable. We encountered very little new material in this chapter 
because the rules of arithmetic apply to multi-variable expressions in exactly the same way as we applied 
them in Chapter 2 to one-variable expressions. 


Just as expressions can have more than one variable, so can equations. We can sometimes isolate one 
variable in an equation with multiple variables. For example, we isolate x in the equation x + 2y = 3 by 
subtracting 2y from both sides, which gives 

x=3-2y. 


We call this process “solving the equation for x in terms of y.” 


| REVIEW PROBLEMS > 


4.18 Evaluate each of the following when a = —8 and b = > 
(a) ab+2b+3a (c) 4(a2b + ba) 
b) 5 (a) (@-2)V=ab 


Extra! Everything should be made as simple as possible, but not simpler. 
a ddd — Albert Einstein 
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4.19 Suppose r = —2,s = 6, and t = 3r — 2s. Evaluate the following: 


(a) ft (c) 3r-2s-t 
(b) Qt-rXs-1) (a) +e 


4.20 Simplify the expression 24 + 3b + 7 -a+2b+5 whena = —5b. 
4.21 Simplify the following: 
(a) (6a—7b) + (3a-2b+9) (b) (6ab + 2ac + 3bc) + (2ab — 3ac — 4bc) 


4.22 Simplify the following: 


(a) -teB (d)  (2a3)3(3ab2)2 
(b) (3x3 y27)(2x7y°) (e) (—2c3d)? + (4cd?)(-3c°) 
(ch Gry (f) ab? V4a4b8 


4.23 Let x, y and z be positive numbers. What is the fourth root of the expression L6x8y*z!6? 


4.24 Reduce the following fractions: 


15a7b? 2x25 
3 (b) 7 
5a%b (2xz) 


(a) 
4.25 Expand the following: 
(a) 2(a+b-3c-5) (b) 2x*y [<y + 4) 


4.26 What expression must be subtracted from 2x — 3y + z to give 3x + 2y? 
4.27 Simplify the following: 
(a) -3w -2x+5-(2w-3x-4) (b) 2(r* — 3s) — 3(2r* + 2r — 8) 


4.28 Evaluate 4(x? — 2y +7) — 2(2y* + 4x +2) when x = -y. 
4,29 Factor the following: 
(a) 7x —35y? (c) 20x? — 13x? yz 
(b) 21ab? - 24a (d)  12rst* + 24r*st — 18st 


1 1 61 
4.30 Express . + b + A as a single fraction. 


Sy 


431 E ess — ~—_ - = 
a 14y2z4 18x32? 


as a single fraction. 


2a? — 4a s 2b* — 4b 
3a —6 8b - 16 
4.33 Solve the equation 3x + 2y + z = 4 for x in terms of y and z. 


4.32 Express as a single fraction. 
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i]|_Challenge Problems _[iilag 


3r7t — 6rt? 
6r213 

8B r — 4272” 
ort 


4.34 Simplify the fraction 


(a) Expand the product (x + 1)(y + 1). 
(6) Expand the product (x + 3)(y — 7). 
2 


4 6 
4.36 By what fraction can we multiply a to get ea Hints: 110 
y x 


4,37 Fiona, George, and Henry each think of a different fraction. The simplest common denominator of 
Fiona’s fraction and George’s fraction is 10ab?. The simplest common denominator of George’s fraction 


and Henry’s fraction is 2099b?. 


fraction is 4a°b. 


(a) Whose fraction has the highest power of b? What is that power? 


The simplest common denominator of Fiona’s fraction and Henry’s 


(b) Whose fraction has the largest constant? (Assume all the constants in the denominators are 


positive.) 


(c) What is the simplest common denominator of all three fractions? 


(a) Expand the product (x — 2)(x + 2). 


(b) Factor the expression x* — y* by writing it as the product of two expressions such that neither 


expression is a constant. Hints: 73 


b 
4.39 Ifx= ; (with a # b and b # 0), then express on i 


4.40* For what values of a does the equation 


a a 
T= 
1+; 
have no solution for x? Hints: 224 
4.41x For what value of a does the equation 
6x —a 
=3 
x—3 


have no solution for x? Hints: 63, 174 


in terms of x. (Source: AMC 12) Hints: 163 


CHAPTER 5. MULTI-VARIABLE LINEAR EQUATIONS 


It's so much better with two. — Winnie the Pooh (A. A. Milne) 


CHAPTER rs | 
eee Linear Equations 
In this chapter we explore linear equations with more than one variable. Again, by “linear,” we mean 


that each term with a variable only has one variable, and that variable is only raised to the first power. 
Most of the equations we work with in this chapter are two-variable linear equations, such as 


2x —3y =7. 
Other examples of linear equations with more than one variable are: 
2x= 5-3 2r + 13s = 23 wext+y+z=8. 


The following are not linear equations: 


+-=4 xyt+x+y=8 vay = 25. 


5.1 Introduction to Two-Variable Linear Equations 


We start our exploration of two-variable linear equations by experimenting with some examples. 


Extra! Place the numbers 1 through 8 in the circles at right such that 
mM TO two consecutive numbers are in circles that are directly con- 
nected by a line. Answer on page 221, 
Source: Martin Gardner 
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[Problem 5.1: Consider the equation 2x - 3y = 7. In the table below we record some pairs of values 
of x and y that together satisfy the equation. For example, our first row tells us that x = 5 and y = 1 
together satisfy the equation: 2(5) — 3(1) = 7. The second row tells us that x = 8 and y = 3 together 
satisfy the equation. Complete the table by filling in the missing values. 


x |y 
am 
B13 
re 

7 
17 
14 

0.6 


Do you notice any interesting patterns? 


Problem 5.2: Consider the following two equations: 
x+3y = 6, 
2x —Sy =1. 


(a) Experiment with both equations by picking values for x and solving for y. 
(b) Can you find a value for x and a corresponding value for y that together satisfy both equations? 


We start our study of two-variable linear equations by finding some solutions to one of these 
equations. 


Problem 5.1: Complete the table below of some values of x and y that satisfy the equation 2x —3y = 7. 
The first two rows are completed already. 


Solution for Problem 5.1: When x = 11, our equation is 2(11) — 3y = 7. This is just a one-variable linear 
equation. Solving this equation for y, we find y = 5. Therefore, x = 11 and y = 5 together is a solution to 
this equation. We can write this solution as an ordered pair: (x, y) = (11,5). Some sources will omit the 
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“(x,y) =" portion of this and write “(11,5) is a solution”. The variables in such a solution are assumed 
to be in alphabetical order, so (11,5) means x is 1] and yis 5. 


When y = 7, we have 2x — 21 = 7. Solving for x, we get x = 14. So, (x, y) = (14,7) is a solution to the 
equation. Now our table looks like this: 


y 
5] 1 
8 | 3 
11/5 
14| 7 


It looks like whenever x increases by 3, then y increases by 2. This suggests that when x = 17, then 
y = 9. We test this and find that it indeed works: 2(17) — 3(9) = 7. So, (x, y) = (17,9) is a solution. Can 
we always start with one solution, increase x by 3 and y by 2, and get another? If so, why? 


Inspecting the equation gives us the answer: 
2x —3y =7. 


If we increase x by 3, then 2x — 3y increases by 6 because 2x goes up 6. If we also increase y by 2, then 
2x — 3y decreases by 6 because —3y goes down 6. Putting these two together, if we increase x by 3 and y 
by 2, then 2x —3y remains the same! Therefore, we can start with one solution to the equation 2x -3y = 7 
and easily generate as many others as we want. 


Unfortunately, this process won’t give us a solution where x = 1.4, so we'll have to substitute this 
value in for x and solve for y: 2(1.4) — 3y = 7. Solving this equation gives y = —1.4, so (x, y) = (1.4,-1.4) 
is a solution. 


Similarly, we can substitute y = 0.6 to get 2x — 3(0.6) = 7. This gives us x = 4.4, so (x, y) = (4.4, 0.6) is 
a solution. (See if you can figure out how we could have tackled this row without using substitution.) 


Our completed table is below. 


xy 
“5 | 1 
8 | 3 
| 5 
14| 7 
17 | 9 
1.4|-14 
44] 0.6 


We can create a formula to generate more solutions by manipulating the equation until x is isolated 
on one side of the equation. This process is called “solving the equation for x in terms of y.” We start by 
adding 3y to both sides to get 2x = 3y + 7. Then we divide both sides by 2 to get 


3y+7 
a ar 
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This formula gives us x in terms of y. We can use any value of y we like, plug it in this formula, and get 
the corresponding value of x such that our pair (x, y) is a solution to the original equation. 


Our exploration in this problem shows us why there are infinitely many solutions to any two-variable 
linear equation. For any number we choose for one variable, we can then solve for the other variable. 
Since we can choose any number for the first variable we want, there’s no limit to the number of solutions 
we can find. 


However, when we add a second equation and insist that the solution satisfies both equations, we 
have a different story. 


Problem 5.2: Consider the following two equations: 


x+3y = 6, 
2x — Sy = 1. 


Use trial and error to find a pair (x, y) that is a solution to both equations. 


Solution for Problem 5.2: We start by finding a few solutions to the first equation, x + 3y = 6. When 
x = 0, we have y = 2. When x = 1, we find y = 5/3. Similarly, we find that (x, y) = (2, 4/3), (3, 1), (4,2/3), 
(5,1/3), and so on, are solutions. Each time we increase x by 1, we decrease y by 1/3 to get another 
solution. 


We then turn to the second equation, 2x — Sy = 1. When x = 0, we have 0 — 5y = 1, so y = -1/5. 
When x = 1, we have y = 1/5. For x = 2, we get y = 3/5. Each time we increase x by 1, we must also 
increase y by 2/5 to get another solution. Continuing, we find (x, y) = (3,1), (4, 7/5), (5, 9/5), and so on 
are solutions. 


We see that (x, y) = (3, 1) is in both lists! Therefore, (x, y) = (3,1) is a solution to both equations. 0 


A group of equations for which we seek values that satisfy all of the equations at the same time is 
called a system of equations. For example, in the previous problem we found that (3, 1) is a solution to 
the system of equations 


x+ 3y = 6, 
2x —5y = 1. 


 Exercives il 


5.1.1 Consider the equation 2x — 7y = 5. 


(a) Solve the equation for x in terms of y. 


(b) Solve the equation for y in terms of x. 


5.1.2. Find three ordered pairs (p,q) that satisfy the equation 5g — 4p = 1. 
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5.1.3. Find an ordered pair (x, y) that satisfies both of the equations below: 


2x —3y = -5, 
5x —2y =4. 


5.1.4 
(a) Find three different ordered pairs (x, y) that satisfy both of the equations below: 
ox -6y =1, 
15x — 18y = 3. 


(b)* Is it possible to find a pair (x, y) that satisfies the first equation but does not satisfy the second? 


5.1.5% One solution to the equation 3x — 5y = —1.9 is (x, y) = (1.2, 1.1). How can we quickly find three 
more solutions to the equation without writing anything? Hints: 112 


5.2 Substitution 


Fortunately, we don’t have to use trial and error to solve systems of linear equations. There are several 
better methods. In this section, we introduce the method of substitution. 


[]_Froviems ie 


Problem 5.3: Consider the system of equations 


x+3y=4, 
—2x + 5y = —30. 


(a) Solve the first equation for x in terms of y. 


(b) Substitute your expression for x from the first part into the second equation. Solve the resulting 
equation for y. 


(c) Use your value for y to find x. 


(d) Check that your pair (x, y) does indeed satisfy both equations. 


Problem 5.4: Consider the system of equations 


3x —- 2y = 7, 
5x—y=9. 


(a) Which variable in which equation is easiest to solve for in terms of the other variable in that 
equation? In other words, which variable can you isolate most easily? 


(b) Find the pair (x, y) that satisfies both equations. 
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| Problem 5.5: Solve the following two systems of equations. 
(a) r+ - = =, (b) 1.2y = 0.93-0.3x, 
or > 37 2x-0.5 = 13+0.8y. 
hl a 


We finished Problem 5.1 by solving a two-variable equation for one variable in terms of the other. 
We use this as a starting point to find a method to solve systems of linear equations. 


‘Problem 5.3: Solve the system of equations 


x+ 3y =4, 
—2x + 5y = —30. 


by solving the first equation for x and substituting the resulting expression for x in the second 
equation. 


Solution for Problem 5.3: We know how to solve one-variable linear equations. If we can convert one of 
our two-variable equations into a one-variable linear equation, we can then solve for that variable. We 
do so by solving one of the equations for one of the variables; we then substitute this expression into 
the other equation. 


The easiest variable to solve for is x in the first equation, since this won’t require any division. 
Subtracting 3y from both sides of x + 3y = 4 gives 


x=4-3y. 
We then substitute this expression for x into our second equation, so —2x + 5y = —30 becomes 
—2(4 — 3y) + Sy = -30. 


We have a linear equation! Expanding the left side gives —8 + 6y + 5y = —30. Solving this equation, we 
find y = -2. We can then find x by substituting y = —2 into our expression for x: 


x=4-3y=4-3(-2)=10. 


Our solution to this system of equations is (x, y) = (10, —2). 


‘Important: One common approach to solving systems of equations is to solve for one | 
V variable in one equation in terms of the other variables. Then, substitute 
the resulting expression into the remaining equations in the system. 
This use of substitution can be used to create a one-variable linear | 
equation from a pair of two-variable linear equations. By solving for 
one variable in one equation and substituting the result into the other | 
| equation, we reduce the second equation to a one-variable linear equa- 
tion. 
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Concept: Reducing the number of variables in an equation often makes it easier to 


O== solve. 


Problem 5.4: Solve the system of equations 


ot —2y = 7, 
ox -—y =9. 


Solution for Problem 5.4: We choose to solve for y in the second equation because this will avoid our 
having to work with fractions. 


Concept: Don’t make problems harder than they have to be! 


Solving for y in 5x — y = 9 gives 
y=5ox-9, 
We substitute this into the equation 3x — 2y = 7 to get 
3x — 2(5x — 9) = 7. 


Expanding and simplifying the left side gives 3x — 2(5x — 9) = 3x — 10x + 18 = —7x + 18. Therefore, 
our equation is now —7x + 18 = 7. Solving this equation gives x = 11/7. Substituting this value into 
y = 5x — 9 gives y = —8/7, so the solution to our system of equations is (x, y) = (11/7, -8/7). 


D 


We end this section with a couple more practice systems of equations. 


Problem 5.5: Solve the following two systems of equations. 


33 


(b) 1.2y = 0.93 -0.3x, 


1.3 + 0.8y. 


(a) 3r+ 
ee ee 2x -0.5 


Solution for Problem 5.5: 
(a) We start by multiplying both equations by 2 to get rid of fractions. This turns the equations into: 


6r+s = 33, 
—5r — 4s = -37. 


Solving the first equation for s gives s = 33 — 6r. Substituting this in the second equation gives 


5r — 4(33 — 6r) = —37. 


Solving this equation gives us r = 5. We therefore have s = 33 — 6r = 3, so our solution is 
(1,8) = (5,3). 
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Concept: If you'd rather deal with integers than fractions, youcan get rid of fractions; 
©=s2 _ inequations by multiplying the equation by the least common denomina- 
tor of the fractions in the equation. 


(b) We start by organizing the equations. We get the variables on one side and all the constants on 
the other: 


0.3x + 1.2y = 0.93, 
2x —0.8y = 1.8. 


Concept: Stay organized! When dealing with linear equations, one way to clearly 
©=s8 organize information is to put the variables on one side of the equation 
and constants on the other. Furthermore, we put the variables in the same. 

| order in both equations. 


The easiest variable to solve for in this system is x in the second equation, since all the numbers in 
this equation are easy to divide by the coefficient of x. We find 


x= 0.9 + 0.4y. 
Substituting this into our first equation gives 
0.3(0.9 + 0.4y) + 1.2y = 0.93. 


Solving this equation gives y = 0.5. Therefore, x = 0.9 + 0.4y = 1.1, so the solution to the system 
of equations is (x, y) = (1.1,0.5). 


Don’t forget to check your work when solving linear equations by making sure your solution does 
in fact satisfy the equations! 


tNercises i 


5.2.1 Solve each of the following systems of equations: 


2r 5s ll 
2 = Ela 
(a) x+y = 10, (c) a Te 7 
3x —4y = 37. 2s 7 r+ 
g° 30 
(b) 5x = 6y—4, (d)  2x-3y = -3.2-0.2x+0.1y, 
2y = 3x+A4. x = 0.6x-y+ 8.8. 


5.2.2 Suppose that x = 2-tand y= 4t +7. 
(a) Ifx =7, what is y? (c) Find yin terms of x. 


(b) Ifx = —3, what is y? 
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5.2.3 In the Exercise 5.1.4, we found several ordered pairs that satisfy both of the equations: 
5x —-6y=1, 
15x — 18y = 3. 
(a) Solve the first equation for x. 


(b) Substitute your result from part (a) into the second equation. After you simplify as much as 
possible, do you still have an x in your equation? Is the equation you have after simplifying true? 


(c)* How does the result of part (b) tell us that every ordered pair (x, y) that satisfies the first equation 
also satisfies the second equation? 


5.2.4% Solve the system of equations 
13p — 929 = 273, 
12p — 91g = 273. 


5.3. Elimination 


Substitution is not the only tool we have for solving systems of linear equations. In this section we learn 
how to combine equations in order to solve them. 


_Froviems ite 


Problem 5.6: In this problem we find the solution to the pair of equations 


2x +3y=-11, 
5x — 3y = 67. 


(a) Add the equations. 
(b) Find x using the equation resulting from part (a). Use x to find y. 


Problem 5.7: Consider the system of equations 


4x —7y = 13, 
2x + 3y =—5. 
(a) By what number should we multiply the second equation to make it easy to eliminate x by 
adding the result to the first equation? 


(b) Perform the elimination suggested in part (a) to find y. Use y to find x. 


Problem 5.8: Solve the following system of equations using any method you like. 


5x — 2y = 12, 
y-—9x +22 =—2y. 
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Problem 5.9: Solve the following systems of equations. 
(a) —u+3v = 8, (b) 2t-re= 
10v —-2u = 16+ 4z. 5t 


{If 1 
Np Cool 
. . 
qi 

= 

4} 

N 


| Problem 5.6: Solve the system of equations 


| 2x +3y =-11, 
| 5x — 3y = 67. 


Solution for Problem 5.6: We can solve this system of equations with substitution, but no matter which 
variable we try to solve for, we immediately have to deal with fractions. So, we look for a nicer way to 
turn the problem into a one-variable equation we can solve. 


We see that the coefficients of y in our two equations are opposites. So, if we add the two equations, 
the two terms with y in them will cancel: 


2x+3y = —-l1 
5x-3y = 67 
7x = 56 


This equation is easy to solve: x = 8. We substitute this into either of our equations to get y = —9, so our 
solution is (x, y) = (8, —9). 


Important: Sometimes we can combine equations in a system of equations in such a 
Y way that the new equation has fewer variables than either of the original 
equations. We call this tactic elimination because we are eliminating 

one of the variables in forming the new equation. 

A straightforward example of using elimination is exhibited in Prob- 
lem 5.6. We noticed that the coefficients of one variable in the two 
equations add to 0, so we could add the equations to eliminate the vari- 
able. 


Sometimes we have to manipulate our equations before we can eliminate a variable. 


'Problem 5.7: Solve the system of equations 


4x —7y = 13, 
2x + 3y = =5. 


Solution for Problem 5.7: Solving for one of the variables looks a little messy, but we can’t just add the 
equations to eliminate one of the variables. However, a little manipulation might let us use elimination. 
Seeing that the coefficient of x in the first equation is twice the coefficient of x in the second, we multiply 
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the second equation by —2: 


4x —7y = 13, 
—4x — 6y = 10. 
Adding these two equations gives 
-13y = 23. 


Therefore, y = —23/13. (Sometimes, there’s just no avoiding fractions.) We can substitute this value into 
either of our equations to give x = 2/13. Our solution then is (x, y) = (2/13, -23/13). O 


Important: Even if you can’t immediately eliminate a variable from a system of 
Vv equations, you might be able to multiply one (or more) of the equations 

by aconstant so that you can easily eliminate a variable from the resulting 

equations. 


Adding equations isn’t the only way to eliminate a variable from a system of equations. If the 
coefficient of a variable is the same in two equations, we can subtract one equation from the other. For 
example, suppose we have the system: 


2x +4y = -9, 
2x + 6y = 17. 


We can eliminate x by subtracting the second equation from the first: 


2x + 4y = -9 
-(2x + 6y) = -(17) 
- 2y = —26 


Of course, this is the same as multiplying the second equation by ~1, then adding the result to the first 
equation. In later chapters we'll learn how to use multiplication and division for elimination, too! 


Problem 5.8: Solve the following system of equations. You can use either substitution or elimination. 
Choose the method you find most convenient, but make sure you understand both. 


5x — 2y = 12, 
Y =0% 22 = — 2. 


Solution for Problem 5.8: We start by organizing the information, putting the variables in the same order 
on the left side of each equation and the constants on the other: 


5x — 2y = 12, 
—9x + 3y = -22. 


Solving for one of the variables looks messy, but we can make the coefficients of y opposites by multi- 
plying the first equation by 3 and the second by 2: 


3(5x — 2y) = 3(12), 
2(-9x + 3y) = 2(-22). 


After we expand the left sides, we can add the equations to eliminate y: 
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15x —6y= 36 
—18x + 6y = —44 
3x = -8 


Dividing —3x = —8 by —3 gives us x = 8/3. Substituting this into either of our original equations gives 
us y = 2/3, so our solution is (x, y) = (8/3, 2/3). 


Important: Sometimes we’ll have to multiply both equations by constants in order 
Vv to use elimination. 


By now you might be thinking that every system of two linear equations with two variables has 
exactly one solution. The following examples show otherwise. 
‘Problem 5.9: Solve the following two systems of equations. 
8, (b) 2t-r=1, 


| 10v—2u = 16+ 4v. 5t = 2.57 +7. 


(a) —u + 3v 


Solution for Problem 5.9: 


(a) We start by organizing the information. We subtract 4v from both sides of the second equation 
and write the variables of the equations in the same order: 


—u+3v=8, 
—2u + 6v = 16. 


We notice that all the coefficients and constants of the second equation are even, so we can simplify 
the numbers in the equation by dividing both sides by 2: 


—u+3v=8, 
—u + 3v = 8. 


Uh-oh! Our two equations are exactly the same! If we try to use elimination by subtracting the 
second equation from the first, we'll get 0 = 0, which is always true. Since our two equations are 
the same, every solution to one equation is a solution to the other. A single two-variable linear 
equation has infinitely many solutions, so this system of equations has infinitely many solutions. 


By solving for u in our equation above, we can give a simple formula to generate solutions 
to this system of equations: u = 3v — 8. We can use this formula to write our solutions to this 
system in parametric form. We let v equal t, which can be any number. Our formula tells us that 
u = 3t — 8. Therefore, our solutions are 


(u,v) = (3t - 8,6), 


where ¢ can take on any real value. 


The variable t here is called a parameter, since our variables u and v in our solutions are defined 
in terms of ¢. Substituting any value of ¢ gives us a solution to our original system. For example, 
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(b) 


if t = 3, we have (u,v) = (3 —8,#) = (1,3). Substituting this into each of our original equations, we 
find that this pair satisfies both equations. Since we can use any value for t, we again see that this 
system has infinitely many solutions. 


We start by organizing: 


—r+2t=1, 
—2.5r + 5t = 7. 


We can get rid of the decimal by multiplying the second equation by 2: 


—r+2b=1, 
—5r+ 10f = 14. 


We multiply the first equation by —5 to set up elimination: 


5r — 10¢ = —5, 
—5r + 10¢ = 14. 


Uh-oh! When we add these equations, we get 0 = 9, which is never true! This means that there 
are no solutions to this system. In fact, if we multiply our 5r — 10f = -5 by —1, we can see why this 
is the case: 


—5r+10t=5, 
—5r + 10t = 14. 


In both equations, we have —5r + 10# on the left. However, in order for both equations to be true, 
this expression must be equal to both 5 and to 14, at the same time! This is impossible because 5 
and 14 are not equal. So, there is no pair (7, f) that satisfies this system of equations. 


Important: There are three possibilities for the number of solutions of a system that 
Vv consists of a pair of two-variable linear equations: 


e No Solutions. If the equations can be combined to produce an 
equation that is never true, such as 1 = 0, then there is no solution 
to the system of equations. 


e One Solution. In this case, the equations can be manipulated to 
find unique values for the variables that satisfy both equations. 


e Infinitely Many Solutions. If the equations can be combined to 
produce an equation that is always true, such as 0 = 0, then the two 
equations have the same solutions. (That is, every solution to one 
equation is a solution to the other equation.) Such a system must 
have infinitely many solutions because every two-variable linear 
equation has infinitely many solutions. 
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In Section 8.6 we'll explore geometric explanations for these possible outcomes. 


fH txercises i 


5.3.1 Solve each of the following systems of equations: 


2 
Gy): Beary Sa (c) = +2y = -2y +1), 
2x+7y = 6. 3x 
-= = -5(6-y). 
(b) Su = -7~20, (ad). --2152 45h 205, 
3u = ap- 25. 42 +10b = 15 +3.75a + 4b. 


5.3.2 Describe all solutions to each of the following systems of equations: 


4 
(a) 2x4+3y = 7, (b) a =3, 
14x = 49 — 21y. 8y-6x = 5. 


5.3.3 For what value of the constant a does the system of equations below have infinitely many 
solutions? 


2x + 5y = -8, 
6x = 16+a—- 15y. 


5.3.4x Leta, b,c,d, and e be constants in the system of equations 


ax + by =d, 
axt+cy =e. 


Suppose b and c are not equal and a is not 0. Must the system of equations have exactly one solution 
(x,y)? 


5.4 Word Problems 


Back in Section 3.3, we tackled word problems by converting them into one-variable linear equations. 
Sometimes, one variable isn’t enough! Sometimes, we need to define a second variable, too. But the key 
step is still the same: 


Concept: Convert the words into mathematics. 


C= 


Extra! Simplify the expression (x — a)(x — b)(x — ¢)(x — d)--- (x — 2). Solution on page 130. 
La Tm 1a 1 
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Problem 5.10: A football game was played between two teams, the Cougars and the Panthers. The 
two teams scored a total of 34 points, and the Cougars won by a margin of 14 points. How many 
points did the Panthers score? (Source: AMC 12) 


(a) Let the Cougars’ score be c and the Panthers’ score be p. Write two equations using the infor- 
mation in the problem. 


(b) Solve the equations you found in the first part. 
(c) Check your answer; does your solution fit the information in the problem? 


Problem 5.11: Marianna has only nickels and quarters in her piggy bank. Their combined value is 
$9.15. Their combined weight is one pound. Ninety nickels weigh one pound. Eighty quarters weigh 
one pound. How many nickels does Marianna have in her piggy bank? (Source: MATHCOUNTS) 


Problem 5.12: Tweedledum says, “The sum of your weight and twice mine is 361 pounds.” Tweedledee 
says, “Contrariwise, the sum of your weight and twice mine is 362 pounds.” If they are both correct, 
how much do Tweedledum and Tweedledee weigh together? (Source: MATHCOUNTS) 


Problem 5.13: Two years ago, Gene was nine times as old as Carol. He is now seven times as old as 
she is. 
(a) Find Gene’s and Carol’s ages now. 


(b) In how many years from now will Gene be five times as old as Carol? | 
(Source: Mandelbrot) | 


Problem 5.10: A football game was played between two teams, the Cougars and the Panthers. The 
two teams scored a total of 34 points, and the Cougars won by a margin of 14 points. How many 
points did the Panthers score? (Source: AMC 12) 


Solution for Problem 5.10: We could just keep guessing possibilities until we find the answer, but a little 
algebra finds the answer quickly. We convert the words to math by first defining two variables, one for 
each team: 


Let c be the Cougars’ score. 
Let p be the Panthers’ score. 


Now we convert the language in the problem into the language of mathematics. The two teams scored 


a total of 34 points: 
c+p = 34. 


The Cougars won by 14 points: 
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Adding the equations gives 2c = 48, so c = 24. Substituting this into either equation gives p = 10. 
Our solution is (c, p) = (24,10), so the Panthers scored 10 points. 


Notice that we didn’t stop at noting (c, p) = (24, 10). We answered the question asked by stating that 
the Panthers scored 10 points. 


Important: Make sure you answer the question that is asked. 


Vv 


Notice also that we choose c for Cougars and p for Panthers in solving the last problem, rather than 
using x and y. 


‘Concept: Choose variables that are related to their meanings so you can remember | 


©==2 ~~ what they stand for. | 


This isn’t such a big deal for simple problems, but as the problems get more complex it will help 
prevent errors and save time. 


Problem 5.11: Marianna has only nickels and quarters in her piggy | bank. Their combined value is 
$9.15. Their combined weight is one pound. Ninety nickels weigh one pound. Eighty quarters weigh 
one pound. How many nickels does Marianna have in her piggy bank? (Source: MATHCOUNTS) 


Solution for Problem 5.11: We first define our variables: 


Let n be the number of nickels in the piggy bank. 
Let q be the number of quarters in the piggy bank. 


Each nickel is worth $0.05 and each quarter is worth $0.25, so 
0.05n + 0.25q = 9.15. 
We can get rid of decimals by multiplying by 100: 
5n + 25q = 915. 
Now we can divide by 5 to simplify the equation: 
n+ 5q = 183. 


That’s much nicer than 0.05n + 0.254 = 9.15. 


Concept: Don’t work with ugly equations if you don’t have to; manipulate them 
== into nicer-looking equations. 
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We need another equation, so we turn to the weight information. Our change together weighs a 
pound. We are given that each nickel is 1/90 of a pound and each quarter is 1/80 of a pound, so 


arr 
ap 4, 
90 * 80 
We can make this equation nicer to work with by multiplying by 720 to get rid of the fractions: 


8n + 9q = 720. 


Now we’re ready to solve. From our first equation, we have n = 183 — 5q. Substituting this into the 
second equation gives 
8(183 — 5q) + 99 = 720. 


Expanding and simplifying the left side gives 1464-314 = 720, and solving this equation gives us q = 24. 
We then substitute this into our expression for n to find n = 183 - 5q = 183 — 5(24) = 63, so the piggy 
bank has 63 nickels. 


As a quick check, we note that 63/90 + 24/80 = 7/10 + 3/10 = 1, so our solution does give us the 
correct weight of coins. 0 


| Problem 5.12: Tweedledum says, “The sum of your weight and twice mine is 361 pounds.” Twee-| 
| dledee says, “Contrariwise, the sum of your weight and twice mine is 362 pounds.” If they are both 
| correct, how much do Tweedledum and Tweedledee weigh together? (Source: MATHCOUNTS) 


Solution for Problem 5.12: As usual, we define the variables first: 


Let e be Tweedledee’s weight. 
Let m be Tweedledum’s weight. 


From Tweedledum’s statement, we have 
e+2m = 361. 


From Tweedledee’s statement, we have 
2e +m = 362. 


We could use either substitution or multiply one equation by —2 and use elimination, but the similar 
forms of the two equations gives us an idea. Let’s try adding the two equations as is, which will let us 
find e+ m: 


e+ 2m = 361 
2e + m = 362 
3e + 3m = 723 


Dividing this equation by 3 gives us e + m = 241. We could go on and find Tweedledee’s and Twee- 
dledum’s weights, but looking back at the problem, all we’re asked for is the sum of their weights. We 
already have that, since we found e + m = 241. Therefore, the two together weigh 241 pounds. 
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|Concept: Keep your eye on the ball. Make sure you know what you're looking for in 

|©==2 = a problem, so you know when you've found what you need. Sometimes 
you don’t even need to find all the variables you define in order to answer 
a question. 


Notice that adding the equations in the previous problem not only answers the question, but also 
makes the original system easier to solve. We can easily use our new equation to eliminate e or m from 
one of our original equations. We’ll explore combining equations in clever ways to make systems of 
equations easy to solve in Chapter 22. 


In our next problem, we see that sometimes setting up equations and solving them is only a first step 
in solving a word problem. 


Problem 5.13: Two years ago, Gene was nine times as old as Carol. He is now seven times as old as 
she is. How many years from now will Gene be five times as old as Carol? (Source: Mandelbrot) 


Solution for Problem 5.13: Word problems are sometimes called “story problems.” We start solving such 
a story by giving mathematical names to our characters: 


Let c be Carol's age. 
Let ¢ be Gene’s age. 


What’s wrong with this solution: 


Bogus Solution: Gene was nine times older than Carol, so g = 9c. Two years from | 


then, he will be seven times older than she is, so g + 2 = 7(c + 2). 
We solve these equations by substituting g = 9c into our second 
equation: 


9c+2=7(c +2). 


Solving this equation gives c = 6,so g = 9c = 54. 

We wish to know in how many years Gene will be five times as 
old as Carol. We let t be the number of years from now until Gene | 
is five times as old as Carol. Since Gene is now 54 and Carol is now 
6, we must have 

54+¢=5(6 +8). 


Solving this equation gives t = 6, so Gene will be five times as old. 
as Carol 6 years from now. 


All the algebraic manipulation in this bogus solution is correct, but our answer is incorrect. Our 
mistake is that we use c and g to mean Carol’s and Gene's ages two years ago (when Gene’s age is 9 times 
Carol’s) to solve for c and g, but then use c and g to mean their ages now when we answer the question. 


WARNING!! _ Define your variables clearly and stick to your definitions throughout 
“S the problem. 
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And now, back to our story. We name our mathematical characters by defining our variables: 
Let c be Carol’s age now. 
Let g be Gene’s age now. 


Since Gene is now seven times as old as Carol, we have 
g=7C. 
Two years ago, Gene was g — 2 years old and Carol was c — 2 years old. Gene was also then nine 
times as old as Carol, so 
g-2=Ac-2). 
Substituting ¢ = 7c into this equation gives 7c — 2 = 9(c — 2), from which we find c = 8. Since Carol is 8 
years old now, Gene is 7c = 56 years old now. We use this information to answer the question. 


We let f be the number of years until Gene is five times as old as Carol. In t years, Gene will be 56 + £ 
years old and Carol will be 8 + t. Therefore, we have 


56+ =5(8 +t). 
Solving this equation gives t = 4, so Gene will be five times as old as Caro] in 4 years. 


Why did our Bogus Solution give us an answer that is exactly 2 years greater then our correct 
solution? 


Problem 5.13 is really two word problems in one. After solving for Gene’s and Carol’s ages, we then 
had a second problem to solve: finding the number of years until Gene is five times as old as Carol. To 
tackle this second problem, we had to define a new variable. 


Concept: You won’t always realize all the variables you need at the beginning ofa a| 
©==2 ~sproblem. Define new variables as you need them. 


Ce acca 
5.4.1 Find Tweedledum’s and Tweedledee’s weights in Problem 5.12. 


5.4.2. My parents started a small farm after they retired. On their farm, they have chickens and pigs. 
In total, there are 40 animal legs among the chickens and the pigs, and there are 16 animal heads. How 
many chickens do my parents have? 


5.4.3. The sum of Eric’s and Bob’s weights is 9 times greater than the difference of their weights. The 
positive difference of their weights is also 240 pounds less than the sum. If Eric weighs less than Bob, 
find Bob’s weight. 


5.4.4 5 green balls and 2 red balls together weigh 10 pounds, and 1 green ball and 4 red balls together 
weigh 7 pounds. If all red balls weigh the same amount and all green balls weigh the same, then what 
is the weight of 8 red and 8 green balls together? 


5.4.5 Ata certain time, Janice notices that her digital watch reads a minutes after two o'clock. Fifteen 
minutes later, it reads b minutes after three o'clock. She is amused to note that a is six times greater than 
b. What time was it when she looked at her watch for the second time? (Source: Mandelbrot) 
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5.5 More Linear Equations in Disguise 


Just as we can disguise one-variable linear equations, we can also disguise systems of two-variable linear 
equations. 


J Probiems ile 


Problem 5.14: In this problem we find all possible values of a and b such that the sum of their square 
roots is 37 and the square root of a is 10 more than twice the square root of b. 


(a) Convert the words to math. Write two equations for the given information. 
(b) Find Ya and Vb, then find a and b. 


Problem 5.15: Find all pairs (x, y) that satisfy both of the equations below: 


ne Ss 
4 lee x! 
Ph eg, 
xy 


Problem 5.14: Find all possible values of a and b such that the sum of their square roots is 37 and | 
the square root of a is 10 more than twice the square root of b. 

Solution for Problem 5.14: We first convert the words to math, writing equations for the information 
given in the problem: 


Va + Vb = 37, 
Va = 2Vb+10. 


We can organize these equations a little more clearly by putting all the variables on one side: 


vat+ Vb =37 
va - 2 Vb = 10 


These equations are not linear; however, we can still use our tactics for solving systems of linear equations 
to solve this system of equations. We can eliminate Va by subtracting the second equation from the first: 


vat vVb= 37 
—(va ~ 2. Vb) = ~(10)_ 
3Vvb = 27 


Dividing this result by 3 gives Vb = 9. We can substitute this into either of our original equations to 


find Ya = 28. However, we want a and b, not Va and Vb. Squaring our equations for -a and Vb give us 
a = 28" = 784 and b = 9? = 81. 
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| Concept: Even if the equations in a system are not linear, substitution and/or elimi- 
O== | nation may solve the system. 


If we didn’t immediately see that we could use our substitution or elimination tactics to solve this 
problem, we could have made a substitution to get rid of the square roots. If we let r = Va ands = vb, 
our initial equations become 

r+s=37, 
r= 25+ 10. 


Now we see that our system is a pair of two-variable linear equations in disguise! 


Concept: Sometimes a substitution will make it clear that your system is essentially 
O==  asystem of linear equations in disguise. 


Problem 5.15: Find all pairs (x, y) that satisfy both of the equations below: 


Solution for Problem 5.15: We've had a lot of success in past problems by getting rid of fractions, so we 
try that here. We multiply the first equation by 2xy and the second by xy to get 


Expanding and organizing both equations, we have 
—4x + 6y = —7xy, 
4x + 6y = Oxy. 
At this point we might give up once we see those xy terms, since we don’t know what to do with them. 


But seeing that adding the equations will cancel the x terms on the left, we might instead try adding 
them. 


Concept: Experimentation and exploration are very important for solving problems. 
| ©O= == ~~ s~Don'’t be afraid to take a step in a problem just because you don’t know 


for sure what you'll do after that step. 


Adding the two equations gives us 
12y = 2xy. 
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We know that y cannot be 0 (because then the initial equations would have division by 0, which isn’t 
allowed), so we can divide this equation by y. This gives 12 = 2x, so x = 6. Our experiment worked! 
We substitute x = 6 into either equation above to find y = 1/2. 


But what if we had stopped once we saw the xy terms? Would all have been lost? 


No! 


Concept: For most problems there is more than one way to find the answer. 


| 
O=s | 


Both equations include the reciprocal of x and the reciprocal of y, so we let r = 1/x and s = 1/y. Our 
equations then become: 


7 
3r-2s=-=, 
Tr S 5 


6r+4s = 9. 


These are two-variable linear equations. We know how to solve this system. Using either elimination 
or substitution, we find (r,s) = (1/6,2). We then use our definitions of r and s to find (x, y) = (6,1/2). 


Concept: When faced with an unusual expression you're not sure how to deal with, 
OQ == _ ty substituting a variable for the whole expression. | 


Once you have more experience recognizing systems of equations that can be solved with the same 
tactics we use on systems of linear equations, you can usually skip the step of turning the equations into 
linear equations with substitution. For example, on the last problem we could have multiplied our first 
equation by 2 to get 


i 


RID RIC 
+ 

eh eps 
Ul 
so 


Adding these equations eliminates the terms with y and gives 12/x = 2, from which we find x = 6 as 
before. 


| _txercises 


5.5.1 Solve the following system of equations for x and y: 


Oa 2 aod 
“oY 
22 216. 
“Oy 
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5.5.2 The area of a square equals the square of a length of the side of the square. The perimeter of a 
square equals the sum of the lengths of all four sides. The sum of the areas of two squares is 65, while 
the difference in their areas is 33. Find the sum of their perimeters. 


5.53% Findrands if #r+9¥s = 21 and 10 ¥r— vs = 28. 


5.6 More Variables 


We've tackled linear equations with one variable and two variables. Why stop there? 


Problems Tile 


| Problem 5.16: Consider the system of equations 


SEE ERD 


x+3y—4z = 25, 
—2x + Sy + 7z = —66, 
ot = 2727, 


(a) Solve the first equation for x. 


(b) Use your answer to (a) to turn the second and third equations into a system of two-variable 
linear equations. 


(c) Solve the system of equations you created in part (b) for y and z, then find x. 


Problem 5.17: Solve the following system of linear equations: 
2x —3y + 6z = —12, 


5x + 2y — 8z = 29, 
7x + 6y + 4z = 49. 


Problem 5.18: At the Word Store, each vowel sells for a different price, but all consonants are free. 
The word “triangle” sells for $6, “square” sells for $9, “pentagon” sells for $7, “cube” sells for 
$7 and “tetrahedron” sells for $8. What is the dollar cost of the word “octahedron”? (Source: 
MATHCOUNTS) 


Problem 5.19: Suppose that @ and b are constants such that 
Be — SH 26D 


for all values of x. Intuitively, it seems obvious that @ = 2 and b = —3. In this problem we show that 
this is the only possible solution. 
(a) The equation must hold for all values of x. Substitute some values for x and use the resulting 
equations to find a and b. 


(b) Suppose that A, B, C, and D are constants such that Ax + B = Cx + D for all values of x. Must we 
have A = Cand B = D? 
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Problem 5.16: Solve the system of equations 


x+3y —4z = 25, 
| —2x + Sy + 72 = —66, 
3x -2y+3z=7. 


Solution for Problem 5.16: We haven't solved any systems of equations with three variables yet, but we 
do know how to handle systems of two-variable linear equations. Therefore, we look for a way to get 
rid of one of our variables and reduce our system to one involving just two variables. 


Concept: ~ When facing a new type of problem, try to convert it into a problem you 


O== know how to do. 


We can reduce our system to one with two variables by solving the first equation for x: 
x= —3y t+ 4z 425. 
When we substitute this into the second and third given equations, we have 


—2(-3y + 4z + 25) + Sy + 7z = —66, 
3(-3y + 4z + 25) — 2y + 3z = 7. 


Expanding then simplifying the left sides of these two equations gives: 


lly-z=-—16, 
—lly + 15z = —68. 


We know how to solve this system! Adding the two equations gives 14z = —84, so z = —6. Substituting 
z = —6 into either of these equations gives y = —2. Finally, we can substitute y = —2 and z = —6 into 
x = —3y + 4z + 25 to find x = -3(-2) + 4(-6) + 25 = 7. Therefore, the solution to the given system of 
equations is (x, y,z) = (7,—2,—6). O 


Important: Substitution isn’t just for systems of two-variable equations. We can also 
Vv use substitution to tackle larger systems with more variables. | 


Substitution isn’t the only tool from our study of two-variable systems that we can apply to systems 
with more equations and variables. 


|Problem 5.17: Solve the following system of linear equations: 


2x — 3y + 6z = -12, 
ox + 2y — 8z = 29, 
7x + 6y +4z = 49, 
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Solution for Problem 5.17: We can’t solve for any of the variables in any of the equations without 
introducing fractions, so we consider trying to use elimination to reduce our three-variable system to 
one with two variables. 


We can eliminate whichever variable we like, so we first try to find which variable is easiest to 
eliminate. A variable is easy to eliminate from two linear equations when its coefficients in the two 
equations are opposites (adding the equations eliminates the variable), or when these coefficients are the 
same (subtracting the equations eliminates the variable). Using this as a guide, we focus on eliminating 
y, because multiplying the first equation by 2 and the second equation by 3 makes each coefficient of y 
equal to either 6 or —6: 


4x — 6y + 12z = —24, 
15x + 6y — 24z = 87, 
7x+6y+ 4z= 49. 


We can add the first two equations to eliminate y: 
4x — 6y + 12z = —24 


15x + 6y — 24z = 87 
19x —12z= 63 


Adding the first and third equations also eliminates y and leaves a two-variable linear equation: 


4x — 6y + 12z = 
7x+6y+ 425 
11x + 16z= 25 


el 

| 
BN 
oo 


These two equations together are a system of two variable linear equations: 


19x — 12z = 63, 
11x + 16z = 25. 


Multiplying the first equation by 4 and the second by 3 allows us to eliminate z by adding the 
resulting equations: 


76x — 48z = 252 
33x + 48z = 75 
109x = 327 


Therefore, x = 3. Substituting this into 11x + 16z = 25 gives z = —1/2. Finally, we let x = 3 and z = ~1/2 
in any of our original three equations to find y = 5, so our solution is (x, y, z) = (3,5,-1/2). O 


Important: Elimination isn’t just for systems of two-variable linear equations. It can. 
Vv also be used to reduce the number of variables in larger systems. 
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As you probably guessed, word problems can lead to systems of equations with many variables. 


Problem 5.18: At the Word Store, each vowel sells for a different price, but all consonants are 
free. The word “triangle” sells for $6, “square” sells for $9, “pentagon” sells for $7, “cube” sells 
for $7 and “tetrahedron” sells for $8. What is the dollar cost of the word “octahedron”? (Source: 
| MATHCOUNTS) 


Solution for Problem 5.18: We start by turning the words into equations. We let a, e, i, 0, and u stand for 
the price of a, e, i, o, and u, respectively. The information in the problem gives us five equations: 


a+e+i=6, 
ate+u=9, 
a+eto=/7, 
e+u=/7, 
a+2e+o=8. 


Notice that we put the variables in alphabetical order so we can compare the equations more easily. We 
almost always do this with linear equations that have multiple variables. 


Five variables are a lot to handle. We could solve one equation for one variable and substitute into 
the others. However, before doing so we look for simpler ways to combine some of the equations to 
solve for some of the variables. We see thate+u = 7 anda+e+u = 9,so we must havea+7 = 9. 
Therefore, we have a = 2. 


‘Concept: Substitution isn’t just for single variables! Sometimes we can substitute 
| Q=== _ for entire expressions, like e + u in this problem, to help solve equations. 


Substituting a = 2 into our equations and simplifying gives 


e+1=4, 
e+o=5, 
e+u=7, 
2e+o0=6. 


(Make sure you see why we don’t need to list e + u = 7 twice.) 


Again, we could use substitution to reduce the number of variables we are working with, but we 
can get more information with a quick elimination. Subtracting the second equation from the fourth 
equation gives e = 1. We can then substitute e = 1 into each of the first three equations to find i = 3, 
o =4, and u = 6. Therefore, our solution is (a, e,i,0,u) = (2,1,3,4,6). 


Our last step is to make sure we answer the question. The dollar cost of “octahedron” isa+e+2o0 = $11. 
(Notice that we didn’t have to find i or u to answer the question.) 


| Concept: Don’tapply substitution and elimination blindly. Examine your equations 


for ways to use these tactics to solve for variables quickly. 


=i 
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Problem 5.19: Suppose that A, B, C, and D are constants such that 


Ax+B=Cx+D 


for all values of x. Must we have A = C and B = D? 


Solution for Problem 5.19: Since the equation must hold for all values of x, we can substitute any value 
we like for x. 


Concept: [fan equation musthold for all values of a variable, we can create equations 
Os by substituting specific values for that variable. When doing so, try to 
choose e easy-to-use e values for the variable, particularly 0. | 


Trying x = —2,-1,0, 1, and 2, we find: 


x=-2 = -2A+B = -2C+D, 
x=-l1 > -A+B = -C+4D, 
x=0 = B = D, 


\ 
Oo 
+ 
S 


x=1 > AtC 
x=2 5 


While at first this looks like a scary system with lots of variables, we see that the substitution x = 0 gives 
us B = D., We can then substitute B = D into any of our other equations to show that A = C, as well. We 
can’t draw any further conclusions about the variables. 


Clearly, we must have Ax + B = Cx + D for all xif A = Cand B = D, since then the two sides are the 
same. 


‘Important: ‘If two linear expressions are equal for all values of x, then their constants 
VY must be equal and the coefficients of the linear terms must be equal. In 
other words, if A, B, C, and D are constants and 


Ax+B=Cx+D 


for all x, then we must have A = Cand B = D. 


[txercises 


5.6.1 Find all solutions to the following system of equations: 


x+3y+2z=6, 
—3x + y + 5z = 29, 
—2x -3y+z= 14. 


Extra! The answer to the problem at the bottom of page 117 is 0. One of the factors in the 
‘inhibin expression is x — x = 0, so the product of all the factors is 0! 
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5.6.2 Find all solutions to the following system of equations: 


2x — 5y + 3z = 25, 
—x-—y+4z=-6, 
3x + 3y-z= -4. 


5.6.3 In the magic square shown, the sum of the numbers in each row, column, and diagonal are the 
same. Five of these numbers are represented by v, w, x, y, and z. Find y+ z. (Source: AMC 12) 


5.6.4 Consider the system of equations: 


2a+3b-4c=7, 
a—b+2c=6. 


(a) Find an ordered triple of numbers (q, b,c) that satisfies both equations. 
(b) Can you find a second ordered triple that satisfies both equations? 


(c) Solve for b in terms of a, and solve for c in terms of a. How many solutions does this system have? 


5.7 Summary 


A group of equations for which we seek values that satisfy all of the equations at the same time is called 
a system of equations. Two ways to solve systems of equations are substitution and elimination. 


Important: One common approach to solving systems of equations is to solve for one 
Vv variable in one equation in terms of the other variables. Then, substitute 
the resulting expression into the remaining equations in the system. 
One common use of substitution is to create a one-variable linear 
equation from a pair of two-variable linear equations. By solving for 
one variable in one equation and substituting the result into the other 
equation, we reduce the second equation to a one-variable linear equa- 
tion. 


Important: Sometimes we can combine equations in a system of equations in sucha 
Vv way that the new equation has fewer variables than either of the original 
equations. We call this tactic elimination because we are eliminating 
one of the variables in forming the new equation. 
Sometimes we must manipulate one or both of the equations in a 
system before we can use elimination. 
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Important: There are three possibilities for the number of solutions of a system that 
Vv consists of a pair of two-variable linear equations: 


e No Solutions. If the equations can be combined to produce an 
equation that is never true, such as 1 = 0, then there is no solution 
to the system of equations. 


e One Solution. In this case, the equations can be manipulated to 
find unique values for the variables that satisfy both equations. 


e Infinitely Many Solutions. If the equations can be combined to 
produce an equation that is always true, such as 0 = 0, then the two 
equations have the same solutions. (That is, every solution to one 
equation is a solution to the other equation.) Such a system must 
have infinitely many solutions because every two-variable linear 
equation has infinitely many solutions. 


Substitution and elimination aren’t just for systems of two-variable linear equations. 


Important: Substitution and elimination can also be used to solve some systems of | 
Vv linear equations with more variables and more equations. 


Just as we saw with one-variable linear equations in Chapter 3, systems of equations can be used to 
solve word problems. The first step to doing so is the same as we saw in earlier word problems: 


Concept: Convert the words into mathematics. 


a) | 


Problem Solving Strategies _ : ee eee 


In this chapter, we used a wide variety of important problem solving strategies. Read these closely; 
you'll be able to use many of these concepts on much more than just systems of linear equations. 


Concepts: e Reducing the number of variables in an equation often makes it easier 


O== to solve. 


e Don’t make problems harder than they have to be! 


e Stay organized! When dealing with linear equations, one way to 
clearly organize information is to put the variables on one side of 
the equation and constants on the other. Furthermore, we put the 
variables in the same order in both equations. 


Continued on the next page. . . | 


REVIEW PROBLEMS 


Concepts: ... continued from the previous page 


O== 


e When converting words to mathematics in word problems, choose 
variables that are related to their meanings, so you can remember 
| what they stand for. 


e Don’t work with ugly equations if you don’t have to; manipulate 
them into nicer-looking equations. 


e Keep your eye on the ball. Make sure you know what you're looking | 
for in a problem, so you know when you've found what you need. 
Sometimes you don’t even need to find all the variables you define 
in order to answer a question. 


e Even if the equations in a system are not linear, substitution and/or 
elimination may solve the system. 


e Experimentation and exploration are very important for solving | 
problems. Don’t be afraid to take a step in a problem just because 
you don’t know for sure what you'll do after that step. 

e For most problems there is more than one way to find the answer. | 

e When faced with an unusual expression you're not sure how to deal 
with, try substituting a variable for the whole expression. 


e When facing a new type of problem, try to convert it into a problem | 
you know how to do. 


] 
e Substitution isn’t just for single variables. Sometimes we can substi- 
tute for entire expressions to help solve equations. 


| REVIEW PROBLEMS be 


5.20 Find three ordered pairs (a, b) that satisfy the equation 3a — 5b = 9. 


5.21 Use substitution to solve the two systems of equations below: 


(a) x+4y = -5, (b) 3a-—b = 11, 
3x — 8y = 45. 6a+4b = 1, 
5.22 Use elimination to solve the two systems of equations below: 
(a) 5x—-6y = —64, (b) 3x+8y = -7, 
7x +3y = —44, 6x + 16y = 4. 
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5.23 Use any technique to solve each of the systems of equations below: 


(a) 3x —4y = 26, (c) 5a+5b+4 = 174+3b, 
5x+8y = 3. 16a —40 = 6a—4b-14. 

(b) ae = (d) 5 = -5x+6y +17, 
r+25+4 = -35+6r+14. 2x—dy+3 = 3yt 17. 


5.24 Find the value of the constant a such that the system of equations 
3x + 2y = 8, 
6x = 2a —7 —Ay. 
has infinitely many solutions (x, y). 
5.25 For what value of the constant c does the system of equations below have no solutions (x, y)? 
3x — Sy = -2.3, 
6x = cy + 9.3. 
5.26 The sum of the charges of the quarks in a particle gives the overall charge of the particle. Two up 
quarks and a down quark make a proton, which has charge 1. On the other hand, two down quarks 


and an up quark make a neutron, which has charge 0. What is the charge of an up quark? (Source: 
Mandelbrot) 


5.27 My father’s age 5 years ago plus twice my age now gives 65, while my age 5 years ago plus three 
times my father’s age now gives 130. What is my father’s age? 


5.28 Recall Captain Hook’s riddle from the beginning of Chapter 4: 
Ye have almost found the treasure. Start from this spot and walk north and east. Three times the 
sum of the number of northerly steps and the number of easterly steps is four more than four times 
the number of northerly steps. More than this ye will need to find the treasure. Ye also must know 
that when ye multiply by five the the number two less than the number of northerly steps, ye get the 
number that is two more than seven times the number of easterly steps. 
How many steps north and east should you take to get to the treasure? 


5.29 Find all ordered pairs (x, y) that satisfy the system of equations: 


es 
y y 
2x —-9y = -8 
5.30 Solve the system of equations below: 
pt+3q-2r=19, 


—2p + 7q — 6r = 26, 
—p ~ 2q + Br = -31. 
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5.31 A box containing 3 oranges, 2 apples, and one banana weighs 15 units. Another box containing 
5 oranges, 7 apples, and 2 bananas weighs 44 units. A third box containing 1 orange, 3 apples, and 5 
bananas weighs 26 units. How much does each fruit weigh? 


i]|_Challenge Problems _ ila 


5.32 Jam thinking of a two-digit number. If the digits of my number are reversed, the new number 
is 36 greater than my original number. If the tens digit of my original number is doubled and the units 
digit is halved, the new number is 17 greater than my original number. What is my original number? 
Hints: 149 


5.33 Suppose that x =3—4t and y =5 + 2t. Find x in terms of y. 
5.34 Find x and y if ¥x+2 yy =3and 2 vx + yy =0. 


5.35 The product of two nonzero numbers is equal to twice the sum. Find the sum of their reciprocals. 
Hints: 184 


3x — 4y 2x +7y 


5.36 Find all ordered pairs (x, y) that satisfy both a = ~-8 and = 43. Hints: 20 


: 1 1 
5.37 Compute ; ifx+ [= dand y+ : = { Gource: ARML) Hints: 120 


5.38% One morning each member of Angela’s family drank an 8-ounce mixture of coffee with milk. 
The amounts of coffee and milk varied from cup to cup, but were never zero. Angela drank a quarter of 
the total amount of milk and a sixth of the total amount of coffee. How many people are in the family? 
(Source: AMC 12) Hints: 21, 92 


5.39% Solve the system of equations: 


2a -36+5c+d=-41, 
7a+2b—c = —28, 

-a+2b—7c —2d = 46, 

3a+7b-6c+d =31. 


Hints: 113 


5.40x When we place four numbers in a 2 x 2 grid, we form a matrix. We find the determinant of such 


a2 x 2 matrix as follows: 
ab 


ad 


| = ad — be. 
For example, 


}3 7 [—@- 26) = 31. 
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Suppose a, b, c,d, e, and f are constants in the system of linear equations 


ax + by =e, 
cx + dy = f. 
7 | a b|. : . ; 
Cramer’s Rule states that if q | is nonzero, then the solution to this system is 
e b ae 
fd a 
x= and y= —s 
ab ab 
c ad Cd 


equals 0? Hints: 193 


Prove Cramer’s Rule. What happens if the determinant | : : 


5.41x Assume that x1,%2,...,X7 are real numbers such that 


Xy + 4x. + 9x3 + 16X4 + 25x5 + 36x, + 49x7 = 1, 
4x, + 9x2 + 16x3 + 25x4 + 36x5 + 49x, + 64x7 = 12, 
9x, + 16x2 + 25x3 + 36x4 + 49x5 + 64x, + 81x7 = 123. 


Find the value of 16x, + 25x + 36x3 + 49x4 + 64x5 + 81x6 + 100x7. (Source: AIME) 


Extra! Problem 5.40 is just the tip of the iceberg for matrices. Matrices are part of a branch of 
mi iw>-in sa mathematics called linear algebra. Many applications of mathematics, from video game 
graphics to valuing complex financial instruments to artificial intelligence, employ linear 
algebra to manipulate and solve massive systems of linear equations. We'll take a look 

at a simple example of how we can use matrices to solve a system of linear equations. 
A2x2 matrix is just a 2x2 grid of numbers. The “2 x2” means 2 rows and 2 columns. 
Similarly a 2 x 1 matrix has two rows and one column. To display a matrix, we place the 

grid of numbers inside brackets, as shown below: 


2 => 
le asl 
Below is the rule for multiplying a 2 x 2 matrix and a 2 x 1 matrix: 


eal 


Here’s an example of this matrix multiplication in action: 
D5) 4 |_| 2-44(-5)-(-2) |_| 18 
6 AB SE Gh Ge a (=) 9), 


Continued on the next page. . . 


ax + by 
cx +dy |" 
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Extra! .. . continued from the previous page 
nie We can use matrices to represent systems of linear equations. For example, the system 
2x — 5y = 18, 
—x + 3y = -10, 
can be written as a iS 
= x 
Ears es » 


To see why, we multiply the matrices on the left side of the equation: 


[a fs Se3] 


So, our equation (5.1) is the same as 
_ | 18 
~} =10 | 


2x — Sy 

—x + 3y 
Comparing the top entries in the two matrices in this equation gives us 2x —5y = 18 and 
comparing the bottom entries gives us —x + 3y = —10. What’s so good about writing this 

system of equations with matrices like we did in equation (5.1) above? 

We multiply both sides of 3z = 1 by 1/3 to make the coefficient of z equal to 1 and find 
z. Similarly, we can multiply both sides of equation (5.1) by a matrix that will allow us to 
eliminate the matrix on the left side. Here’s the rule for multiplying two 2 x 2 matrices: 


a bl 
Cc dy 
Let’s look at an example: 
hers) 5 || BN | Sheep Sates ees ll wil 
1 2 -1 3 | |] 1-2+2-(-1) 1-(-5)42-3]°/0 1]° 


Let’s see what happens when we multiply both sides of equation (5.1) by | ae | 


x wi] | axt+by aw bz 
y z| | cxt+dy cwtdz 


oa dell ss Leeeg)- Ls} 


We know the product of the two 2 x 2 matrices on the far left, so we have 


fo s][s}-12] 


Multiplying the matrices on the left side of this equation gives | = | a } So,x=4 
and y = —2. Of course, left out of this description is how we chose the matrix we 


multiplied equation (5.1) by. Experiment with some systems of your own and see if you 
can figure it out! 
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You miss 100 percent of the shots you never take. - Wayne Gretzky 


CHAPTER 


—__—_______—_—_ 


Ratios and Percents 


6.1 Basic Ratio Problems 


The ratio of two quantities tells us the relative sizes of the quantities. For example, if we say that the 
ratio of the number of dogs at a pet store to the number of cats is 2 to 3, we mean that for every 2 dogs, 


there are 3 cats. In other words: 
Number of dogs 2 


Number of cats 3 


Notice that the ratio doesn’t tell us how many dogs, cats, or even total animals there are. We only know 
that for every two dogs, there are exactly three cats. 


We often write ratios as fractions, since ratios are simply quotients of quantities. However, sometimes 
we write ratios with a colon. For example, we might describe our pet store above by writing, “The ratio 
of dogs to cats is 2 : 3,” which means the same thing as, “The ratio of dogs to cats is 2/3,” or “The ratio 
of dogs to cats is 2 to 3.” When we write “the ratio of dogs to cats,” we mean “the ratio of the number 
of dogs to the number of cats.” 


We usually use fraction notation for ratios because we often use ratios as numbers in computations, 
and we already are used to doing computations with fractions. However, the colon notation allows us 
to compare more than two quantities in a clear way: “The ratio of dogs to cats to mice at the pet store is 
2:3: 30.” This tells us that for every 2 dogs at the store, we have 3 cats and 30 mice. 


Problems il 


Problem 6.1: The ratio of boys to girls in my math class is 3 : 4. There are 84 students in the class. 


(a) Let b be the number of boys in the class and g be the number of girls. Write an equation using 
the ratio information. 


(b) Write an equation using the total number of students in the class. 


(c) How many girls are there in the class? 
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Problem 6.2: Nine out of every eleven dentists in my city say you shouldn’t eat candy and the rest 
say it’s OK to eat candy. Eighteen dentists in my city say that it’s OK to eat candy. How many dentists 
are in my city? 


Problem 6.3: Consider the pet store from the introduction in which the ratio of dogs to cats to mice is 
2:3: 30. Dogs, cats, and mice are the only animals in the store. 


(a) What is the ratio of the number of cats to the number of animals in the store? 


(b) If there are 385 animals in the store, how many cats are in the store? 


Most problems involving ratios are word problems. Therefore, we solve most of them by turning 
the words into equations. 


Problem 6.1: The ratio of boys to girls in my math class is 3: 4. There are 84 students in the class. 
How many girls are in the class? 


Solution for Problem 6.1: Solution 1: We turn the ratio information into an equation: 


Number of boys — 3 


Number of girls 4° 


We don’t know the number of boys or the number of girls, so we assign variables for each. Letting b 
be the number of boys and g be the number of girls, we have 


b 3 


Since there are 84 students in the class, we have b + g = 84. We now have a system of two equations 
with two variables: 


HO 


b+g = 84. 


Multiplying the first equation by ¢, we have b = 3g/4. Substituting this into the second equation, we 
have 4 

28 

— +9 = 84. 

4 & 


Solving this equation gives g = 48, so there are 48 girls in the class. 
Concept: Our first step in this solution is to organize the information in an equation, 
©= == _ using words to describe the quantities we are comparing on one side and 
the given ratio of these quantities on the other: 


Number of boys — 3 


Number of girls 4° 


| 
| This helps us avoid errors, and gives us a clear idea how to assign our 
variables. 
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As you become more comfortable with ratio problems, you should be able to read a statement like, 
“The ratio of boys to girls is 3 : 4,” and immediately know that this means that b = 2g, where b is the 
number of boys and g is the number of girls. 


Solution 2: Since there are 4 girls for every 3 boys, we can think of the class 
ep ae BG BG 
as consisting of groups of 7 students, where there are 3 boys and 4 girls in each 
group. The diagram at right shows three such groups. Since there are 84 total 


students, there must be 84/7 = 12 groups. There are 4 girls in each group, so BG BG 
there are 4(12) = 48 girls in the whole class. BC 
Solution 3: As we saw in the previous solution, 4 out of every 7 students BGG 
BG 


are girls. Since there are 84 students total and 4/7 of them are girls, there are 
(84)(4/7) = 48 girls. 


Concept: Sometimes it is easiest to solve a problem by considering the ratio of a 
C= part to a whole (like the ratio of girls to the whole class), rather than by 
considering the ratio of one part to another (like the ratio of boys to girls). 


You should become comfortable switching from a ratio of parts, such as 
boys: girls = 3: 4, 
to a ratio of a part to the whole, such as 


girls : whole class = 4: 7. 


Problem 6.2: Nine out of every eleven dentists in my city say you shouldn’t eat candy and the rest 
say it’s OK to eat candy. Eighteen dentists in my city say that it’s OK to eat candy. How many dentists 
are in my city? 


Solution for Problem 6.2: Solution 1: Use algebra. Let the number of dentists in my city be x. Since there 
are 18 who say it’s OK to eat candy, there are x — 18 dentists who say you shouldn’t eat candy. We are 


told that 
Number of dentists who say you shouldn’teatcandy 9 


Total number of dentists 11’ 
so we have the equation 
x-18 _ 9 
x Wd 


Cross-multiplying gives 11(x — 18) = 9x. Expanding the left side gives 11x — 198 = 9x. Solving this 
equation gives x = 99 dentists. 


Solution 2: Consider groups of 11. We are told that 9 out of every 11 dentists say you shouldn’t eat 
candy. Therefore, 2 out of 11 dentists say it’s OK to eat candy. Suppose we place all the dentists in the 
city in groups of 11 such that 9 of them say you shouldn’t eat candy and the other 2 say it’s OK. Since 
there are 18 dentists who say it’s OK to eat candy, we’ll need 18/2 = 9 groups of dentists. There are 11 
dentists in each group, for a total of 11(9) = 99 dentists. 
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Solution 3: Choose the most useful ratio. We know something about the number of dentists who say 
it’s OK to eat candy. So, instead of writing our ratio in terms of the number of dentists who say you 
shouldn't eat candy, we write it in terms of the number of dentists who say it’s OK to eat candy. As we 
saw earlier, 2 out of 11 dentists say it’s OK to eat candy, and we know there are 18 such dentists. If we 
let there be x dentists, we have 

2 
(=) x= 18, 


11 
because 2/11 of the dentists say it’s OK to eat candy. Solving this equation, we find x = 99 total dentists. 


Notice that in our final solution, we rewrote the given ratio in terms of the number of dentists who 
say it’s OK to eat candy. We did so because we have information about these dentists. Specifically, we 
know there are 18 of them. This is another example of rewriting a given ratio in a way that is more 
useful. Earlier, we used this tactic by changing a ratio between parts (boys to girls) to a ratio between a 
part and a whole (girls to all students). In both cases, we are guided by a common principle in choosing 
the most useful ratio information: 


| Concept: When we havea choice between different ratios to use ina problem, usually | 
the most useful ratio is one that involves a quantity you must find and a. 


| quantity you know something about. 


For example, in our last solution to Problem 6.2, we used the ratio between the number of dentists 
who say it’s OK to eat candy (a quantity we knew) and the total number of dentists (the quantity we 
sought). 


As we noted in the introduction, we can compare more than two quantities with ratios. We use 
essentially the same understanding of ratios to solve these seemingly more complicated problems. 


| Problem 6.3: Consider the pet store from the introduction in which the ratio of dogs to cats to mice 
lis 2: 3 : 30. Dogs, cats, and mice are the only animals in the store. If there are 385 animals in the 
store, how many cats are in the store? 


Solution for Problem 6.3: Solution 1: We are told how many animals are in the whole store, but the given 
ratio doesn’t directly include information about the total number of animals. If we can use the given 
ratio to find the ratio of the number of cats to the total number of animals, then we can solve the problem. 


The ratio tells us that for every 2 dogs, there are 3 cats and 30 mice. These are the only animals in 
the store, so for every 3 cats, there are 2 + 3 + 30 = 35 total animals. This is enough information to find 
the ratio we want. The ratio of the number of cats to the total number of animals is 3 : 35 since there are 
35 total animals for every 3 cats. Therefore, we have: 


Number of cats 3 


Number of animals 35° 


Since there are 385 animals, we have 


Number of cats 3 


385 35" 
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Solving this equation, we find that there are are 33 cats. 


Solution 2: We can use the ratio information to group the animals. As we noted earlier, for every 2 
dogs, there are 3 cats and 30 mice. Therefore, we group the animals such that each group contains 2 
dogs, 3 cats, and 30 mice. Each such group has 2 + 3 + 30 = 35 animals, and there are 385 total animals, 
so there must be 11 groups. There are 3 cats in each of these groups, so there are 11 x 3 = 33 cats. O 


Concept: Don’t just view ratios as equations. Understand what they mean, and 
O== -syou'llbe able to manipulate them much more easily. Basic ratio problems 
can be solved in several different ways by applying logic and/or algebra. _ 


I) _txercises il 


6.1.1 The ratio of the number of boys in a school play to the total number of students in the play is 
7/10. What is the ratio of the number of girls in the play to the number of boys in the play? 


6.1.2 Ihave a bag with only red, blue, and green marbles. The ratio of red marbles to blue marbles to 
green marbles is 1: 5 : 3. There are 27 green marbles in the bag. How many marbles are there in the 
bag? 


6.1.3 Washington, D.C., has a land area of 68 square miles and a population of 570,000 people. What 
is the number of people per square mile in Washington, D.C., rounded to the nearest hundred? (Source: 
MATHCOUNTS) 


6.1.4 Two-thirds of the people in my town voted for Proposition 16. If 634 people in my town did not 
vote for Proposition 16, then how many people are in my town? 


6.1.5* Alice changes size several times. The ratio of her original height to her second height is 24 to 
5. The ratio of her second height to her third height is 1 to 12. The ratio of her original height to her 
fourth height is 16 to 1. The tallest of these four heights is 10 feet. What is her shortest height? (Source: 
MATHCOUNTS) 


6.2 More Challenging Ratio Problems 


In this section we tackle algebraic problems and more advanced problems involving ratios. 


__Probiems 


Problem 6.4: Vlatko has a bag that holds only green marbles and red marbles. The ratio of green 
marbles to the total number of marbles in the bag is 2/5. If Vlatko adds 4 green marbles and takes 
out 10 red marbles, there will be twice as many green marbles in the bag as red marbles. How many 
marbles were in the original bag? 


10x-3y 3 
———— ee : 
Bx : 2y 5! (Source: MATHCOUNTS) 


Problem 6.5: What is the ratio of x to y if 
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Problem 6.6: If x/y = 2/3 and y/z = 7/5, then what is z/x? 


| Problem 6.7: In this problem we determine the first time after 10 o’clock at which the minute hand 
and the hour hand of a clock point in the exact same direction (meaning when they are “on top of” 
each other). See if you can find the time on your own before reading the following steps. (Assume that 
both hands move continuously. For example, from 10 o’clock to 11 o’clock, the hour hand smoothly 
and gradually moves from pointing at the 10 to pointing at the 11.) 
(a) Let m be the number of minutes after 10 o’clock at which the minute hand and hour hand are 
pointing in the same direction. In terms of m, through what fraction of the entire face of the 
clock has the minute hand traveled during the m minutes after 10 o’clock? 


(b) In terms of m, what fraction of the distance from 10 to 11 has the hour hand traveled during the 
m minutes after 10 o’clock? 


(c) Through what fraction of the entire clock’s face does the hour hand travel during the m minutes 
after 10 o'clock? 


(d) At what exact time do the minute hand and hour hand point in the same direction? 


Basic ratio problems can often be tackled with a few steps of basic logic; however, as the problems 
become more complicated, we rely on algebra to help us find the solution in an organized way. 


Problem 6.4: Vlatko has a bag that holds only green marbles and red marbles. The ratio of green 
marbles to the total number of marbles in the bag is 2/5. If Vlatko adds 4 green marbles and takes 
out 10 red marbles, there will be twice as many green marbles in the bag as red marbles. How many 
marbles were in the original bag? 


Solution for Problem 6.4: What's wrong with this solution: 


Bogus Solution: Let there initially be g green marbles and r red marbles in the bag. 
pia From our first ratio, we have 


| & 
r 


After we add four green marbles and subtract ten reds, we have 
g +4 greens and r — 10 reds. There are twice as many greens then, 
so we have 

gt+4 

r-10 
Multiplying our first equation by r gives g = 2r/5. Multiplying the 
second by r — 10 gives g + 4 = 2r — 20. Solving these two equations 
yields r = 15 and g = 6. 


2 


We can see what’s wrong with this solution when we check our answer. We start by seeing if our 
first ratio is satisfied. If there are 6 green marbles and 15 red marbles in the bag, then the ratio of green 
marbles to the total number of marbles is 6/(6 + 15) = 2/7, not 2/5 as given in the problem. Looking 
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back at our work, we see our mistake: our first ratio equation is incorrect. The information about the 
initial distribution of marbles in the bag is: 


Number of green marbles _ 2 
Total number of marbles 5° 


Letting g be the number of green marbles and r be the number of red marbles, the correct equation is 


& _2 
gtr 5 


Multiplying this equation by 5(g + r) and rearranging gives us a two-variable linear equation: 
3g = 2r. 


As before, when we add 4 green marbles and subtract 10 red marbles, we have g + 4 greens and r — 10 


reds, so 
gt+4 


r—10— 
Multiplying both sides of this by r — 10 gives g + 4 = 2(r — 10) = 2r — 20. Since we also have 2r = 3g, we 
have ¢ + 4 = 3g — 20. Solving this equation gives us g = 12, sor = 18. This gives us a total of g + r = 30 
marbles in the bag. 


2. 


Checking our answer helped us discover that our Bogus Solution was wrong, so we should check 
this answer in case we made another mistake. Since there are 30 marbles in the bag initially and 12 of 
them are green, the ratio of green marbles to total marbles is 12/30 = 2/5, as stated in the problem. If 
Vlatko adds 4 green marbles and takes out 10 red marbles, there will be 12 + 4 = 16 green marbles and 
18 — 10 = 8 red marbles. As the problem requires, there are twice as many green marbles as there are 
red marbles. So, our solution works. 


WARNING!!! One of the most common mistakes in solving a problem involving 
“ ratios is not paying attention to whether or not the given ratio is the 
ratio of a part to a whole (green marbles to the whole bag) or the ratio 

of one part to another (green marbles to red marbles). 

To avoid this error, read the question carefully. Rewriting the given 
ratio as an equation with words and checking that your answer fits 
the problem are two good ways to avoid errors in word problems 
involving ratios. 


Not all problems involving ratios are word problems. 
ph ‘0x =3y _ 


3 
ee, . 
13x —2y 5! (Source: MATHCOUNTS) 


Problem 6.5: What is the ratio of x to y if 


Solution for Problem 6.5: Once again, the key is understanding what we mean by “ratio.” The ratio of x 
to y is simply the quotient x/y. To find x/y, we first simplify the given equation by cross-multiplying to 
get rid of the fractions: 

5(10x — 3y) = 3(13x — 2y). 
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Expanding both sides gives us 50x — 15y = 39x — 6y, and rearranging gives 11x = 9y. Now we can find 
x/y by dividing by 11y: 
llx 9y x 
= OE. 
lly lly y 11 


Therefore, the ratio of x to y is 9/11. 


At the end of our last solution we introduced the symbol =>. This symbol means “implies,” and we 
use it to write a string of equations in which each equation follows from the previous equation. For 
example: 


3x-44+7x=5x-2 > 10x~-4=5x-2 > Sr=2 D3 Kap 


Each step follows from the previous step in a fairly clear way. The > sign allows us to avoid cluttering 
the page with a bunch of words when it’s clear how we're going from step to step. 


Just as we use substitution and elimination to solve systems of linear equations, we can use them to 
solve systems of equations involving ratios. 


‘Problem 6.6: Ifx/y = 2/3 and y/z = 7/5, then what is z/x? 


Solution for Problem 6.6: Solution 1: Substitution. We can use our two given equations to solve for x and 
for z each in terms of y, then substitute these into z/x and hope the y’s cancel out. From x/y = 2/3, we 
have x = 2y/3. From y/z = 7/5, we have z/y = 5/7, so z = 5y/7. Therefore, we find 


z_ Sy/7 Sy 3 _ 15 
x 2y/8 7 2y 14 


Solution 2: Elimination. Seeing the y in the numerator of one of our given equations and in the 
denominator of the other, we notice that we can eliminate y by multiplying the two equations, just as 
we eliminated variables from systems of linear equations by adding them: 

xy 


2 
yz 3 
Since x/z = 14/15, we have z/x = 15/14. 


x 14 
Ory ages 


7 
5 z 15° 


Sometimes it’s not obvious that a problem requires an understanding of ratios. 


‘Problem 6.7: What is the first time after 10 o’clock at which the minute hand and the hour hand of 
a clock point in the exact same direction? 


Solution for Problem 6.7: As with many challenging math problems, our first hurdle in this problem is 
finding a way to think about the problem that allows us to use our mathematical toolbox. Here, we 
must figure out a way to describe mathematically what it means that the hands of the clock are pointing 
in the exact same direction. To do so, we need to find a way to describe the direction in which a hand 
points at a given time. One natural way to do this is to find the “minute” of the clock at which a hand 
points. 
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At midnight (or noon), both hands point to minute 0. At 1 o’clock, 
the minute hand points to minute 0 and the hour hand points to hour 1. 
There are 12 hours on the clock and 60 minutes, so each hour on the clock 
corresponds to 60/12 = 5 minutes. Therefore, at 1 o’clock, the hour hand 
points to minute 5. So, the hour hand and minute hand are 5 minutes apart 
at 1 o’clock. 


Now that we have a mathematical way to measure where a hand points, 
we return to our problem. We need to find at what minute the hands point 
in the same direction. Suppose the minute hand points at minute m. We 
know the hour hand is between hour 10 and hour 11 on the clock, but we need to know exactly where 
it’s pointing. Specifically, we need to figure out at what minute the hour hand points when the minute 
hand points at m. 


We start by figuring out how the hour hand moves. As the minute hand goes from 0 minutes all the 
way around the clock to 60 minutes (which is the same as 0 minutes on a clock), the hour hand covers 
1 hour, moving from the 10 to the 11. In minutes, the distance on the clock between the 10 o’clock hour 
and the 11 o’clock hour is 5 minutes. Therefore, when the minute hand covers 60 minutes on the face of 
the clock, the hour hand moves only 5 minutes. So, the hour hand moves 1/12 the distance the minute 


hand moves: ; 
Distance hourhand moves _ 5 _ 1 


Distance minute hand moves 60 12° 


We now know that in the m minutes after 10 o’clock, the hour hand moves m/12 minutes past 10 
o'clock. Since 10 o’clock is at the 10(5) = 50 minute point on the clock, m minutes after 10 o’clock the 
hour hand points at 


m 
+55 


minutes. Since the minute hand points at m minutes, we must have 


m 
oO is 


in order for the hands to point in the same direction. 


Minute Hand Hour Hand 
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We've turned the problem into a simple equation using our understanding of ratios! We solve the 
equation to find 


m = 50(=-) = = = 


Ti) a 7 it 


The hands of the clock point in the same direction at 10:54. 


Important: Ratios can be used to build equations even in problems that don’t at first 
| VY appear to be about ratios! 


Hi txercises ils 


6.2.1 The ratio of men to women in Smalltown is 3 : 2. The population of Bigtown is three times as 
large as that of Smalltown, and the ratio of men to women in Bigtown is 2 : 3. If Smalltown and Bigtown 
are combined, what is the ratio of men to women in the combination? 


6.2.2 My piggy bank has only pennies and nickels in it, and 2/7 of the coins are nickels. If | remove 84 
pennies, then 1/3 of the remaining coins are pennies. 


(a) Suppose there are initially p pennies and n nickels in the piggy bank. Write an equation using the 
fact that 2/7 of the coins initially in the piggy bank are nickels. 


(b) Write a second equation representing the situation after 84 pennies are removed. 


(c) How many nickels are in the piggy bank? 


6.2.3 My baseball team won 2/9 of its games this season. If we lost 15 more games than we won, how 
many games did we play this year? 


6.2.4 Ifa/b = 3/4 and a/c = 5, what is b/c? 


6.2.5 Joe and JoAnn each bought 12 ounces of coffee in a 16-ounce cup. Joe drank 2 ounces of his coffee 
and then added 2 ounces of cream. JoAnn added 2 ounces of cream, stirred the coffee well, and then 
drank 2 ounces. What is the resulting ratio of the amount of cream in Joe’s coffee to that in JoAnn’s 
coffee? (Source: AMC 12) 


6.2.6% What is the first time after 1 PM at which the minute hand and hour hand of a clock point in 
exactly opposite directions? Hints: 147 


6.3. Conversion Factors 


Sometimes we are given information with one set of units, such as feet, but need that information in 
terms of other units, like inches. Conversion factors give us an easy way to convert from one set of 
units to another. A conversion factor is a ratio of quantities that is equal to 1. For example, 1 foot equals 


12 inches, so we can write 
1 foot 


12 inches — 
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Multiplying any quantity by 1 leaves that quantity unchanged, so we can multiply anything by our 
conversion factor and leave it unchanged. 


[Protest 


Problem 6.8: 
(a) One foot is 12 inches. How many feet are in 64 inches? 


(b) There are approximately 454 grams in a pound. How many grams are in 0.35 pounds? (Round 
your answer to the nearest gram.) 


We start with some single unit conversions. 


Problem 6.8: 


| (a) One foot is 12 inches. How many feet are in 64 inches? 


(b) There are approximately 454 grams ina pound. How many grams are in 0.35 pounds? (Round 
your answer to the nearest gram.) 


Solution for Problem 6.8: 
(a) What goes wrong here: 
Bogus Solution: There are 12 inches in a foot, so we have 64(12). = 768 feet in 64. 


ikea 


We multiplied by 12 when we should have divided by 12. If we’re comfortable using feet and 
inches, our error will be obvious to us, since we know that 768 feet is way longer than 64 inches. 
However, if we haven’t used feet and inches much, the error wouldn’t be so obvious. Conversion 
factors help us avoid this mistake. Since there are 12 inches in one foot, we have 


lfoot _ 
12 inches — 


Since this fraction equals 1, we can multiply our 64 inches by it to get an equivalent quantity: 


: . 1 foot (64 inches)(1 foot) 
64 inches = (64 inches) - mches. = 7) ai . 


The “inches” in the numerator and denominator cancel: 


(64 inehés)(1 foot) 64 ft _ 52 ft 
12 inehés ~ 42° °3 °° 


Therefore, 64 inches equals 53 feet. 


——— : = ——— . 

‘Important: When using conversion factors, we can “cancel” units that occur in the. 

Vv numerator and denominator of a fraction just like we can cancel common 
factors when we reduce (3xy)/(6x) to y/2. 
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Conversion factors keep us from having to remember when to divide and when to multiply. This 
may not be so important when using units we're used to, but it becomes crucial when working 
with units we aren’t as comfortable with. 


We start with our conversion factor. Since 1 pound is approximately 454 grams, we have 


1 pound 


454 grams ~ 


The symbol “=” indicates that our conversion is approximately equal to 1, but not exactly equal 
to 1. We use this symbol whenever we are performing an approximation. We can treat conversion 
factors that are approximately equal to 1 as if they are equal to 1 for the purposes of performing 
converstions that are approximations. 


What goes wrong with this solution: 


Bogus Solution: We multiply 0.35 pounds by our conversion factor tofind = 


1 pound 
cme 0.00077 grams. 


0.35 pounds * (0.35 pounds) - iA sean 


: : | 
When we multiply by the conversion factor as shown above, the units don’t cancel! The final 
result above should be 0.00077 pounds*/grams, which isn’t very useful. Instead, we multiply by 
the reciprocal of our initial conversion factor, which still equals 1, so the pounds will cancel: 


454 grams 
1 pound 


Notice that our answer, 159 grams, is an approximation for 0.35 pounds. The weights 0.35 pounds 
and 159 grams are not exactly equal, both because our conversion factor is not exactly equal to 1 
and because we rounded our answer to the nearest gram. However, the conversion factor is close 
enough to 1 that our answer gives us a very good approximation. 


0.35 pounds ~ (0.35 pounds) - = 159 grams. 


WARNING!! Make sure you're applying your conversion factors properly. The 
“S whole point of using conversion factors is to apply them so that units 
cancel, leaving you the units you want. 


Now we're ready for some slightly more challenging unit conversions, such as problems in which 
we need multiple copies of a conversion factor, and problems in which we must convert a unit that is in 
a denominator. 


J Froviens te 


(a) 
(b) 


(c) 


Problem 6.9: There are approximately 3.28 feet in a meter. In this problem we determine, to the nearest | 
square foot, how many square feet there are in 28 square meters. 


Create a conversion factor between feet and meters. 


We can write 28 square meters as 28 m*. Notice that the meters are squared. By how many 
copies of the conversion factor will we need to multiply 28 m? in order to convert it to ft”? 


How many square feet are in 28 square meters? 
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Problem 6.10: Dr. Kahn has ordered a special medicine from Europe. It comes with strict instructions 

| to use 32 milliliters per kilogram that the patient weighs. However, all of Dr. Kahn’s scales only tell 
weight in pounds. So, he wants to know how many milliliters per pound he should use. There are 
approximately 0.4536 kilograms in a pound. 


(a) Write a conversion factor that relates kilograms to pounds. 
(b) We can write 32 milliliters (mL) per kilogram (kg) as 
32 mL 
Lkg ¢ 


Multiply this by the appropriate conversion factor to determine how many milliliters per pound | 
Dr. Kahn should use. Give your answer to the nearest tenth of a milliliter. 


Problem 6.9: There are approximately 3.28 feet in a meter. Determine, to the nearest square foot, 
how many square feet there are in 28 square meters. 


Solution for Problem 6.9: We wish to convert 28 m? into square feet. Since there are approximately 3.28 
feet in a meter, we have the conversion factor 


3.28 feet 7 
lmeter 


If we had to convert 28 meters into feet, we would only have to multiply by this conversion factor 
once. However, we must convert square meters into square feet. Therefore, we must multiply by our 
conversion factor twice: 


2 4 2 
T6f 
28m? = 28m? (>22*) ~ 28. {* an = 301 ft2 


1 pt? 


We now know how to deal with units that are raised to powers: multiply by the necessary conversion 
factor multiple times. But what if the units we must convert are in a denominator? 


| Problem 6.10: Dr. Kahn has ordered a special medicine from Europe. It comes with strict instructions 
_to use 32 milliliters per kilogram that the patient weighs. However, all of Dr. Kahn’s scales only tell 
weight in pounds. There are approximately 0.4536 kilograms in a pound. To the nearest 0.1 milliliter, 
how many milliliters per pound should Dr. Kahn use? 


Solution for Problem 6.10: We can write 32 milliliters (mL) per kilogram (kg) as 
32 mL 


lkg © 
We wish to convert this into some number of milliliters per pound. Our conversion factor between 
pounds (Ib) and kilograms is 
1 Ib 


0.4536 kg ~ 
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We must multiply by our conversion factor in a way that allows us to cancel the kilograms in the 


32 mL 0.4536 kg 1b 
t ; : this by ——-——® ois 
denominator of ik So, we multiply this by ib rather than by 0.4536 ke 


32mL  32mL 0.4536 kg = 14.5 mL 
lkg 1k ib ~ ib - 


Dr. Kahn should use 14.5 milliliters per pound. 


Sidenote: Typically, we write 32 milliliters per kilogram as 


mL 


32 mL 
rather than as Tk 


as we did in Problem 6.10: 
0.4536 kg | 


kg tbe os Ibe 


. We convert this to milliliters per pound (mL/Ib) just | 
j 


<= ~ 


Problem 6.11: My boss has told me that I will need one gallon of paint for every three hundred square 
feet of wall I must paint. Unfortunately, the store only sells cans containing 4 liters of paint, and our 
client has told me that she needs 370 square meters of wall painted. One liter contains approximately 
0.264 gallons, and there are approximately 3.28 feet in a meter. In this problem, we find the smallest 
number of cans of paint I can buy to complete the paint job. 

(a) We can view the problem as a conversion problem. We must convert the 370 square meters we 
must paint into cans of paint. Unfortunately, the information my boss gave me is in terms of 
square feet. Convert the square meters we must paint into square feet. 


(b) Convert your answer to part (a) into gallons of paint needed. 


(c) Finish the problem by converting the number of gallons from part (b) into liters, then into the 
number of cans I need. 


- 


Problem 6.12: On planet Ghaap, two Gheeps are worth three Ghiips, two Ghiips are worth five 
Ghoops, and three Ghoops are worth two Ghuups. How many Ghuups are seven Gheeps worth? 


Conversion factors can be used for more than converting units of length to units of length, units of 
time to units of time, etc. Any time we have two “equivalent” quantities, we can make a conversion 
factor out of them. 


Extra! We don’t know a millionth of one percent about anything. 
de de dled — Thomas Edison 
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Problem 6.11: My boss has told me that I will need one gallon of paint for every three hundred 
square feet of wall I must paint. Unfortunately, the store only sells cans containing 4 liters of paint, 
and our client has told me that she needs 370 square meters of wall painted. One liter contains 
approximately 0.264 gallons, and there are approximately 3.28 feet in a meter. What is the smallest 
number of cans of paint I can buy to complete the paint job? 


Solution for Problem 6.11: In this problem, we must convert the size of the wall to be painted, 370 m?, 
into cans of paint. Unfortunately, we don’t have a square meters-to-cans of paint conversion factor. 
However, we can convert the square meters to square feet. One gallon of paint covers 300 square feet, 
so we can convert square feet to gallons of paint. We can then convert gallons to liters, and, finally, liters 
to cans. So, we have a plan to convert square meters to cans: 


square meters — square feet — gallons — liters — cans. 


First, we convert the square meters into square feet just as we did in Problem 6.9: 


2 2 
370 m? = 370 x (==8 *) x 370 xt A = 3980 ft. 


Im 1 ot 
Next, we must convert this to gallons. But how? 


We know that 1 gallon of paint covers 300 square feet. So, we can convert 1 gallon of paint to 300 
square feet. In other words, we have a conversion factor between gallons (gal) and square feet: 


legal _ 
300 ff 


Concept: Conversion factors aren’t just for converting between like units, such as 
O== feet to meters, pounds to kilograms, etc. We can use conversion factors to 
relate any two equivalent quantities. 


We multiply our 3980 ft? by our conversion factor between gallons and square feet to find out how 
many gallons of paint we need: 


1 gal 
3980 f2 = 3980 £2 - 
300 £2 


We can handle gallons to liters using the conversion factor 


= 13.3 gal. 


iL 
0.264 gal — 


iL 
13.3 gal = 13.3 gal ——~—_~504L. 
0.264 gat 


Finally, we must convert 50.4 liters to cans of paint. Each can of paint holds 4 liters of paint. We can 
write this as a conversion factor: 


lean _ 


1. 
41s 
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We put the liters in the denominator to cancel with the liters in 50.4 liters, and we have 


lean 
4¥ 


The store won't sell me 0.6 of a can, so I have to buy at least 13 cans of paint to finish the job. 


50.4L =50.44- ~ 12.6 cans. 


We don’t have to do our conversion step-by-step. We can start from our plan, 
square meters — square feet — gallons — liters — cans, 
and use it to line up the required conversion factors to convert square meters to cans. We make sure to 


square the meters-to-feet conversion factor, and that the units cancel appropriately: 


~ 12.6 cans. 


| 1 gal 1L lcan 


370 m2 - ( ' : : 
os 3002 0.264gal 47 


lm 


As before, we still must buy a whole number of cans, so we must buy 13 cans. 


All of our conversion factors thus far have involved equating 1 of some thing into some number of 
another thing, such as 1 meter ~ 3.28 feet. There’s no reason our conversion factor must include 1 as 
one of the numbers in the factor. 


Problem 6.12: On planet Ghaap, two Gheeps are worth three Ghiips, two Ghiips are worth five 
| Ghoops, and three Ghoops are worth two Ghuups. How many Ghuups are seven Gheeps worth? 


Solution for Problem 6.12: We use conversion factors to turn 7 Gheeps into Ghuups: 


i Gheeps = 7 Gheeps - > Gheeps # 2 Ghiips * 3 Gheops 7.2.3, Ghuups =17.5 Ghuups. 


]txercises ih 


6.3.1 There are approximately 0.4536 kilograms in a pound. To the nearest whole pound, how many 
pounds does a steer that weighs 200 kg weigh? 


6.3.2 There are 2.54 centimeters in an inch. Find your height in centimeters and in inches. 


6.3.3 Janie can stuff 30 envelopes in one minute. Find an expression for the number of envelopes she 
can stuff in # hours. 


6.3.4 I’m visiting Germany, but forgot to exchange dollars for euros. My meal costs 17 euros. I give 
the cashier 40 dollars. If 1 euro is worth $1.32, then how much change in euros should I receive? 


6.3.5 Ina far-off land three fish can be traded for two loaves of bread, and a loaf of bread can be traded 
for four bags of rice. How many bags of rice is one fish worth? (Source: AMC 8) 


6.3.6 Clint’s Cowboy Shop buys horse feed for $10 per cubic meter (m3). Clint’s customers don’t like 
the metric system, so they’ll only buy horse feed by the cubic foot. How much should Clint charge for 
a cubic foot (ft*) in order to double his money? (Assume 1 meter equals 3.28 feet.) 


153 


CHAPTER 6. RATIOS AND PERCENTS 


6.4 Percent 


Percent literally means “per hundred.” Percent is just a shorthand way of writing the ratio of a number 
to 100. For example, 25 percent means 25 out of 100, or 25/100. We say that 1 is “25 percent of” 4 because 
1/4 = 25/100. Similarly, because 3/6 = 50/100, 3 is 50 percent of 6. 


We typically use the % symbol to denote percent, like this: 25%. So, we can write, “4 is 50% of 8.” 


|__Proviems ii 


Problem 6.13: In this problem we find the number that is 60% of 250. 


(a) Let x be the number we seek. Because x is 60% of 250, what ratio must the fraction = equal? 


(b) Find x. 


Problem 6.14: In this problem we determine what percent of 240 is 48. 
(a) Suppose 48 is x% of 240. Write an equation. 
(b) Solve the equation for x. 


(c) How could we have found the desired percentage without ever writing an equation? 


| Problem 6.15: 36 is 120% of what number? 


Problem 6.16: When we increase a number by some percentage, we add that percent of the number to the 
number itself. For example, when we increase 24 by 75%, we add to 24 the number that is 75% of 24. 


(a) When we increase 24 by 75%, what number do we get? 
(b) When we decrease 60 by 40%, what number do we get? 


(c) Find an expression for the number that results when we increase x by k%. 


(d) Find an expression for the number that results when we decrease x by k%. 


Percentage is just a shorthand way to write a ratio. So, most routine calculations involving percent- 
ages can be solved in the same way we solve ratio problems. 


Problem 6.13: Find the number that is 60% of 250. i 


Solution for Problem 6.13: Let x be our number. We are told that x is 60% of 250. This means that the 
ratio of x to 250 equals the ratio of 60 to 100. (Remember, “percent” means “per hundred.”) So, we have 
the equation 
x _ 60 
250 100° 
Simplifying the right side gives = = = and multiplying both sides of this equation by 250 gives 
x = 150. 
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Notice that (250)(0.60) = 150. Our equation tells us why this “shortcut” to find x works: 
x 60 


250 ~ 100 °° 


We can quickly find percentages of numbers by writing the percent as a decimal and using multiplication. 
For example, multiplying our equation above by 250 gives us 


x = (0.6)(250) = 150, 


which tells us that 60% of 250 equals 150. 


Definition: Percent means per hundred. Specifically, if a is x percent of b, then 


We can rearrange this equation to 
x 
a=——-b, 
100 
which shows why we write a percentage as a decimal for quick computations. For example, the number 


that is 62.5% of 48 is 625 
700 - 48 = (0.625)(48) = 30. 


Concept: Knowing common conversions between fractions and decimals often helps | 
with percentages. For example, recognizing that 0.625 = 3 lets us compute 


62.5% of 48 quickly: 
62.5 5 48 
T0048 = (0.625)(48) = 5-48 = 5. = 30. 


Here are a few more practice percentage problems. 


| Problem 6.14: What percent of 240 is 48? j 


Solution for Problem 6.14: Suppose 48 is x% of 240, so the ratio of 48 to 240 equals to the ratio of x to 100. 
This gives us the equation 


48 x 


240 100° 
Reducing our fraction on the left side gives us k = 7p: Solving this equation gives us x = 20, so 48 is 
20% of 240. 


Notice that once again, knowing fraction-to-decimal conversions is useful in percentage problems. 
If we recognize k as 0.20, it is easy to see that x = 20 is the solution to the equation 75 = 1 — 9.20. 


5 
Moreover, understanding the conversion between fractions and decimals allows us to avoid using a 
variable altogether. Because #4 = 2, and 2 = 0.20, we know that 


48 1 20 


240° 5 100’ 
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so 48 is 20% of 240. O 


Problem 6.15: 36 is 120% of what number? 


Solution for Problem 6.15: Again, we let our target number be x. Because 36 is 120% of x, we have 
36 _ 120 
x 100° 
Cross-multiplying gives 120x = (36)(100). Dividing by 120 gives 
(36)(100) _ 36 


a a = ag at 


We could have also started this problem by writing the equation 
36 = (1.2)x, 
because 36 is 120% of x. Dividing this equation by 1.2 gives us x = 30, as before. 0 
When we increase a number by some percentage, we add that percent of the number to the number itself. 
For example, when we increase 24 by 75%, we add to 24 the number that is 75% of 24. Similarly, when 


we decrease a number by some percentage, we subtract that percent of the number from the number 
itself. 


Problem 6.16: 
(a) When we increase 24 by 75%, what number do we get? 


(b) When we decrease 60 by 40%, what number do we get? 


(c) Find an expression for the number that results when we increase x by k%. Find an expression 
for the number that results when we decrease x by k%. 


Solution for Problem 6.16: 


(a) Because 75% of 24 is 0.75(24) = 18, when we increase 24 by 75%, we get 24 + 18 = 42. 
(b) Because 40% of 60 is 0.40(60) = 24, when we decrease 60 by 40%, we get 60 — 24 = 36. 


(c) We use our first two problems as a guide, and replace the numbers with variables. Because k% of 
x is (k/100)(x), when we increase x by k%, we get 


x+ as cae ae 
100)" 100)" 


And, when we decrease x by k%, we get 
x- es x=x{1- of 
100)" 100} 


Our last part shows that we can view increasing or decreasing a number by some percentage as 
multiplication by an appropriate factor. For example, increasing 24 by 75% gives us 


24 + (0.75)(24) = (1 + 0.75)(24) = 1.75(24). 
Similarly, decreasing 60 by 40% gives us (1 — 0.4)(60) = 0.60(60). 
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‘Important: ‘Ifa number, x, is increased by k%, then the result is 
| xj1+ aot 
100} 


Similarly, if x is decreased by k%, then the result is 


k 
1--}. 
x( ia) 
I] _txercises 
6.4.1 (a) What number is 24% of 140? (b) What number is 5% of 10% of 1200? 
6.4.2 (a) What percent of 88 is 66? (b) What percent of 84 is 210? 
6.4.3 (a) 63 is 30% of what number? (b) 125 is 75% of what number? 


6.4.4 What number results when 42 is increased by 120%? 


6.4.5 When a number is reduced by 40%, the result is 36. What is the original number? 


6.5 Percentage Problems 


Problems ite 


Problem 6.17: I need to make $450 per week after tax in order to pay all my bills. The income tax rate 
is 25%. What is the smallest pre-tax weekly salary I can earn and still be able to pay my bills after I 
pay my income tax? 


Problem 6.18: On Monday, Sammy the storekeeper decides to increase the price of avocados by 20%. 
On Tuesday, he increases this price by another 25%. 


(a) What percent of the original avocado price is the price of avocados after both increases? 


(b) On Wednesday, Sammy decides to return the avocados to their original price. By what percent 
must he decrease the Tuesday price? 


Problem 6.19: Suppose that 6% of the eighth graders and 3% of the seventh graders at Washington 
Junior High participate in MATHCOUNTS. There are 1.5 times as many 8th graders as 7th graders at 
the school. What percentage of the 7th and 8th graders, taken together, participate in MATHCOUNTS? 
(Source: MATHCOUNTS) 


Problem 6.20: Dr. Jekyll has 180 mL of solution that is 20% acid. How many mL of the solution must | 
be replaced with pure acid in order to have a solution that is 30% acid? 


Most percent problems can be solved in a variety of ways. 


ii 
or 
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‘Problem 6.17: I need to make $450 per week after tax in order to pay all x my bills. The income tax § 
rate is 25%. What is the smallest pre-tax weekly salary I can earn and still be able to pay my bills 
after I pay my income tax? 


Solution for Problem 6.17: We'll tackle this problem several ways: 


Solution 1: Use Ratios. Since 25% of my pay is taxed, the remaining 100% — 25% = 75% is not taxed. 
Therefore, the $450 per week I need must be 75% of my total pay: 


After-tax pay 75 


Pre-tax pay 100° 


We let x be the pre-tax pay, so we have the equation = = : Solving this gives us x = 600 dollars. 


Solution 2: Convert Percents to Decimals and Do Arithmetic. Let x be the pre-tax pay needed. Since 75% 
of my pre-tax pay must equal $450, we have 0.75x = 450. Solving for x, we find x = 600 dollars. 


‘Important: One reason we use percents is that it’s easy to convert them to decimals 
Vv and perform computations. 


Solution 3: Use Fractions and Visualize, When dealing with percents that are easily ae 
converted to fractions, we can often use pictures to quickly find our answer. As we 
have seen, my $450 after-tax pay is 3/4 of my pre-tax pay. Instead of using algebra, I could visualize my 
pre-tax pay as a rectangle, divide it into quarters, and view my after-tax pay as three of these quarters. 


Since my $450 takes up three of these quarters, each quarter must be $450/3 = $150. Therefore, all four 
quarters together are 4($150) = $600. O 


As we Saw in our final solution, some percentages can be easily converted into fractions. 


‘Important: Make sure you are comfortable converting percents into fractions and 
| Vv vice versa. Often you'll be given information in one form, but find it 
i easier to work in the other. 


Our final solution also featured a diagram as a key step. 


Concept: Sometimes a picture allows us to see a solution to a problem much more | 


Oe clearly. 


Extra! Suppose you must choose between two jobs that are identical in every way, except for 
“wane how you receive pay raises. Job A offers $50,000 per year initially, with a $2,000 raise at 
the end of each year. Job B offers $25,000 every six months, and offers a $500 increase of 
this semi-annual pay at the end of every 6 months. Which job should you take? 
See page 173 for the answer. 
Source: The Education of T. C. Mits by Lillian R. Lieber 
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Problem 6.18: On Monday, Sammy the storekeeper decides to increase the price of avocados by 20%. | 
On Tuesday, he increases this price by another 25%. 


(a) What percent of the original avocado price is the price of avocados after both increases? 


(b) On Wednesday, Sammy decides to return the avocados to their original price. By what percent 
must he decrease the Tuesday price? 


Solution for Problem 6.18: 


(a) What’s wrong here: 


Bogus Solution: First the price is increased by 20%, then by 25%, so the total price 
pia increase is 20% + 25% = 45%, Therefore, our new price is 100% +. 
45% = 145% of the original price. 


Let’s take a look at an example to see if we can figure out where the Bogus Solution goes wrong. 
Suppose the avocados cost $5 before the first increase. Sammy then increases the price by 20%, so 
the price after the Monday increase is ($5)(1 + 0.2) = $6. Then, on Tuesday, Sammy increases the 
price by 25% of the new Monday price. So, the new price is ($6)(1 + 0.25) = $7.50. Since the original 
price was $5, this is a $7.50 — $5 = $2.50 increase, which is 50% of the original price. 

So, what's the difference between our example and the Bogus Solution? In our example, the 


price after the first increase is 
$5 + (0.20)($5) = (1.20)($5), 


so we see that increasing the price by 20% means multiplying the price by 100%+20% = 120% = 1.2. 
Similarly, when Sammy increases this new price by 25%, he is multiplying it by 1.25: 


(1.2)($5) + (0.25)(1.2)($5) = (1 + 0.25)(1.2)($5) = (1.25)(1.2)($5). 


In our example, the final price of avocados is 50% higher than the original price. Let's see if 
this is always the case, no matter what the initial price of avocados is. 


Let the initial price of avocados be x. Our first increase makes the price 100% + 20% = 120% of 
the original price, or 1.2x. The next increase makes the price 25% higher than 1.2x. So, the new 
price is 125% of 1.2x, or (1.25)(1.2x) = 1.5x. The original price was x, so our final price is 


15x 150 
— =15= — = 150% 
- 15 100 50% 


of the original price. 


WARNING! Percentages applied one right after another don’t add — they multiply! 
oa | 
a i 
Above, we saw that increasing of a price by 20%, then increasing that new price by 25%, resulted 
in a final price equal to 
(1.2)(1.25) = 1.5 = 150% 


of the original price. Applying successive percentages is a job for multiplication and division, not 
addition and subtraction. 
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As we have seen above, one way to avoid mistakenly adding or subtracting is to think of 
percentage increases and decreases as applying a factor to an amount. A 20% increase is the 
same as multiplying by 120% = 1.2. Similarly, a 20% decrease is the same as multiplying by 
100% — 20% = 80% = 0.8. 

(b) Now you should be ready to find the error in this solution: 


Bogus Solution: Since the new price is 150% of the old price, it is 50% higher than 
pia the old price. Therefore, we must reduce the new price by 50% to 
get back to the old price. 


Once again, we have made the mistake of adding when we should be multiplying. Our new 
price is indeed 1.5x. In order to get back to the original x, Sammy must divide the new price by 
1.5. In other words, Sammy must multiply it by a factor of 


1 2 
= = 04 ... = 662%. 
5 0.6666 663 


Since our target price is 665% of 1.5x, Sammy must reduce his price by 100% — 665% = 335%. 


We can also look at the error in the Bogus Solution as follows: In order to get from 1.5x back 
to x, we must reduce the price by 0.5x. Our Bogus Solution says that this means a reduction of 
0.5x/x = 0.5 = 50%, but we must instead consider this reduction as a percentage of the new price 
of 1.5x: 


0.5x 1, 
ix = 0.333... = 333 Yo. 


We're ready to tackle some more challenging percentage problems. 


Problem 6.19: Suppose that 6% of the eighth graders and 3% of the seventh graders at Washington Ju- 
nior High participate in MATHCOUNTS., There are 1.5 times as many 8th graders as 7th graders at the 
school. What percentage of the 7th and 8th graders, taken together, participate in MATHCOUNTS? 
(Source: MATHCOUNTS) 


Solution for Problem 6.19: To determine the percentage of students who participate in MATHCOUNTS, 
we must find the ratio of students who participate in MATHCOUNTS to the number of students in the 
school. We don’t know either of these numbers, so we try to express them in terms of a variable and 
hope we can cancel out the variable at the end. 


We let x be the number of 7th graders in the school, so that the number of eighth graders is 1.5x. 
Since 6% of the 8th graders are in MATHCOUNTS, there are 


(0.06)(1.5x) = 0.09x 


8th graders in MATHCOUNTS. Similarly, there are 0.03x 7th graders in MATHCOUNTS. Since there are 
0.03x + 0.09x = 0.12x students in MATHCOUNTS and x + 1.5x = 2.5x students overall, the percentage of 


students in the school in MATHCOUNTS is 
O.12x 12 


75, 7 3507 0.048 = 4.8%, 


6.5. PERCENTAGE PROBLEMS 


Why did we let x be the number of 7th graders in the school instead of the number of 8th graders, 
or the number of students total, or even the number of students in MATHCOUNTS? Try solving the 
problem using each of these other approaches and you’ll see why. In each of these other cases we'll 
have to do considerably more complicated arithmetic or algebra to get our answer. By letting x be the 
number of 7th graders in the school, we are easily able to express the number of students in 8th grade 
and the number of students in MATHCOUNTS in terms of x without having to resort to complicated 
algebra. 


Concept: Don’t make problems harder than they have to be. When assigning a 
variable in a problem, consider different alternatives and choose the one | 


that keeps the arithmetic and algebra simplest. 

Notice that we never figured out how many students are in the school, or how many students are 
in each grade. In fact, it’s not even possible to do so! We let x be the number of seventh graders in the 
school, then built various expressions in terms of x. Instead of solving for x, the x’s canceled out on our 
way to the answer. So, we saw that the actual value of x does not matter. No matter what value of x we 


choose, we will get the same percentage of students in the school in MATHCOUNTS. 


This gives us an idea for a quick solution. Since the value of x doesn’t matter, we can choose x. We let 
there be 100 seventh graders, so there are (1.5)(100) = 150 eighth graders. We then have (0.03)(100) = 3 
seventh graders in MATHCOUNTS and 0.06(150) = 9 eighth graders in MATHCOUNTS. So, there 
are 3+ 9 = 12 students in MATHCOUNTS out of 100 + 150 = 250 students total, which tells us that 
12/250 = 0.048 = 4.8% of the students are in MATHCOUNTS. 


Not only does this give us a quick check of our earlier answer, it gives us a quick way to compute the 
answer without using algebra at all! The reason we can do this is that all the information we are given in 
the problem is relative information. All the information is in terms of ratios (1.5 times as many students 
in 8th grade as in 7th) or percents. We are never told how many students there are in any group. 


Concept: When all the information we are given ina problem is relative information 
C= © such as ratios or percents, we can often solve the problem by choosing a. 
specific value for one of the quantities in the problem. 


However, we can’t get carried away with this approach. We must be careful: 


WARNING! This strategy of choosing a specific value for a quantity in a problem | 
“ (like the number of students in Problem 6.19) only works if the actual | 
value of this quantity does not affect the final answer to the problem. | 


If you aren’t sure whether or not the actual value of some quantity affects the problem, you should 
assign that quantity a variable and work through the problem algebraically. 


Problem 6.20: Dr. Jekyll has 180 mL of solution that is 20% acid. How many mL of the solution must 
be replaced with a 100% acid solution in order to have a solution that is 30% acid? 


Solution for Problem 6.20: What's wrong with this solution: 
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Bogus Solution: In the beginning, we have 0.2(180) = 36 mL of acid in the solution. 
pia We need to have 0.3(180) = 54 mL of acid, so we add 18 mL of a 
_ 100% acid solution to make a 30% solution. 


The problem wants us to replace some of the solution with acid. In our Bogus Solution, we merely 
add more acid, so we end up with more of the solution. Moreover, if we just add 18 mL of 100% acid 
solution, we'll have 54 mL acid in 198 mL of solution, which gives us a 54/198 = 27% solution, not a 
30% solution. We need 54 mL out of 180 mL to be acid, not 54 mL out of 198 mL. 


Solution 1. Let x be the amount of the solution that must be replaced. In the end, we will still have 
180 mL of solution. We must determine how much of this solution will be acid after x of the original 
solution is replaced with 100% acid solution. The original solution has (180 mL)(0.2) = 36 mL of acid. 
When we remove x mL of the original 20% acid solution, we take out 0.2x mL acid, leaving 36 — 0.2x mL 
of acid. 


We then add x mL of 100% acid, for a total of 
(36 — 0.2x) + x = 36 + 0.8x 


mL of acid. Since our new solution must be 180 mL of 30% acid, our new solution must have 180(0.3) = 
mL of acid. Solving 36 + 0.8x = 54 tells us that x = 22.5, so 22.5 mL of the original solution must be 
replaced with 100% acid. 


Solution 2. We recast the problem as: 


Dr. Jekyll wishes to create 180 mL of 30% acid solution by mixing some 20% acid solution with some 
100% acid solution. How many mL of 100% acid solution should he use? 


We let x mL be the amount of 100% acid solution Dr. Jekyll should use, so that he should use 180 — x 
mL of 20% acid solution. We wish to form a 180 mL 30% acid solution by mixing these two. We can split 
the 180 mL 30% solution into one part that is x mL and one that is 180 — x mL, and compare these two 
parts to our 100% acid solution and our 20% acid solution as shown below. 


Before After Change 
xmL xmL : 
100% acid 30% acid Tose fia 
1S igre Gain 0.1(180 — x) mL acid 
20% acid 30% acid 


In our top two boxes, we compare x mL of 100% solution before the mixing to x mL of 30% solution 
after the mixing. The difference in acid between the two is a loss of x — 0.3x = 0.7x mL of acid. Similarly, 
when we compare the bottom two boxes, we see that we gain 0.1(180 — x) mL acid when we go from 
“Before” to “After.” 


162 


6.6. SUMMARY 


We must have the same overall amount of acid after mixing our 20% and 100% solutions as we had 
before mixing. So, the amount of acid we lose when our x mL of 100% acid solution becomes 30% acid 
solution must equal the amount we gain when our 180 — x mL of 20% acid solution becomes 30% acid 
solution. This gives us 

0.7x = 0.1(180 — x). 


Expanding the right side gives 0.7x = 18 — 0.1x, so 0.8x = 18, which means x = 22.5 mL, as before. 


HL txercises 


6.5.1 While eating out, Mike and Joe each tipped their server $2. Mike tipped 10% of his bill and Joe 
tipped 20% of his bill. What was the difference, in dollars, between their bills? (Source: AMC 12) 


6.5.2 Every day, 20% of the fish in a fish store are sold. There are 2000 fish left in the store at the end of 
the day on Tuesday. How many were there when the store opened on Monday? 


6.5.3 A solution that is 20% acid and 80% water is mixed with a solution that is 50% acid and 50% 
water. If twice as much 50% acid solution is used as 20% solution, then what is the ratio of acid to water 
in the mixture of the solutions? 


6.5.4 If tis 25% of u, then what percent of 4 is 2u? 


6.5.5 Twenty percent of Poe M.S. students walk to school. If the number of “walkers” doubles, and 
there is no change in the number of non-walkers, what fraction of the students are now walkers? (Source: 
MATHCOUNTS) 


6.5.6 Heavy cream is 36% butterfat, while whole milk contains only 4% butterfat. In order to make a 
delicious pint of ice cream, a recipe calls for 2 cups of a mixture that is 24% butterfat. How many cups 
of heavy cream should be used to produce the correct butterfat percentage? (Source: Mandelbrot) 


6.5.7 The state income tax where Kristin lives is charged at the rate of p% of the first $28000 of annual 
income plus (p + 2)% of any amount above $28000. Kristin noticed that the state income tax she paid 
amounted to (p + 0.25)% of her annual income. What was her annual income? (Source: AMC 12) 


6.6 Summary 
The ratio of two quantities tells us the relative sizes of the two quantities. For example, if there are 6 
boys and 8 girls, the ratio between the number of boys and the number of girls is 


Number of boys 6 3 


Number of girls 8 4 
We can also use a colon to express a ratio, such as: 
Number of boys : Number of girls = 3 : 4. 


We typically use a colon when we wish to express the ratio of more than two quantities. 
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Concept: Sometimes it is easiest to solve a problem by considering the ratio of eh 


O== part to a whole (like the ratio of girls to the whole class), rather than by 
considering the ratio of one part to another (like the ratio of boys to girls). 


A conversion factor is a ratio equal to 1 that we use to convert from one set of units to another. For 
example, because there are 12 inches in a foot, we have 


12 in 
=1. 
1 ft 
So, we can multiply 3.5 feet by this conversion factor to determine how many inches are in 3.5 feet: 
12 inches . 
3.5 ft = 3.5 ff- ———— = 42 in. 
1 ff 
Important: When using conversion factors, we can “cancel” units that occur in the 
Vv numerator and denominator of a fraction just like we can cancel common 


factors when we reduce (3xy)/(6x) to y/2. 


Percent is a shorthand way to express a ratio between a number and 100. Specifically, if a is x% of b, 


then 
a x 


b 100° 


Important: Ifanumber, x, is increased by k%, then the result is (1 + a} Similarly, | 


V 


k 
if x is decreased by k%, then the result is x ( - a} 


Knowing common conversions between fractions and decimals often helps with both ratio and 
percentage problems. 


Problem Solving Strategies 


Concepts: e When we have a choice between different ratios to use in a problem, | 
O== usually the most useful ratio is one that involves a quantity you must | 
find and a quantity you know something about. 


e Don’t just view ratios as equations. Understand what they mean, | 


and you'll be able to manipulate them much more easily. Basic ratio 
problems can be solved in several different ways by applying logic | 
and/or algebra. 


e Conversion factors aren't just for converting between like units, such 
as feet to meters, pounds to kilograms, etc. We can use conversion 
factors to relate any two equivalent quantities. 


Continued on the next page. . . 


REVIEW PROBLEMS 


Concepts: .. . continued from the previous page 
\@ e Sometimes a picture allows us to see a solution to a problem much 
more clearly. 


| e Don’t make problems harder than they have to be. When assigning 
| a variable in a problem, consider different alternatives and choose 
the one that keeps the arithmetic and algebra simplest. 


e When all the information we are given in a problem is relative infor- 
mation such as ratios or percents, we can often solve the problem by 
choosing a specific value for one of the quantities in the problem. 
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il REVIEW PROBLEMS 


6.21 The ratio of koi to goldfish in my pond is 3: 11. There are 70 fish in my pond. How many koi do 
Ihave? 


6.22 My baseball team won 3/5 of its games. If we lost 24 games, how many games did we win? 


6.23. (a) What number is 15% of 26? (b) What number is 20% of 150% of 60? 
6.24 (a) What percent of 75 is 30? (b) What percent of 20 is 123? 

1 
6.25 (a) 48 is 37.5% of what number? (b) 5 is 140% of what number? 


6.26 One liter of soda contains 450 calories. How many calories are in 250 milliliters of soda? (There 
are 1000 milliliters in a liter.) 


6.27 How many minutes are in 20% of a day? 


6.28 Two 600 mL pitchers contain orange juice. One pitcher is 5 full and the other pitcher is 2 full. 
Water is added to fill each pitcher completely, then both pitchers are poured into one large container. 
What fraction of the mixture in the large container is orange juice? (Source: AMC 8) 


6.29 My supersonic jet burns 4 gallons of jet fuel in 3 seconds. How many gallons of jet fuel do I need 
to fly for an hour? 


6.30 If 1 ounce is equivalent to approximately 28.35 grams, how many ounces are in 541 grams? 
(Answer to the nearest tenth of an ounce.) 


6.31 I need 40 square yards (40 yd?) of cloth to make curtains for my room. Unfortunately, the store 
only sells cloth in square meters (m7*). If there are 0.9144 meters in each yard, how many square meters 
of cloth must I buy? (Answer to the nearest 0.01 m?.) 


6.32 [have 2 cartons of eggs. 20% of the eggs in the first carton are red, while 25% of the eggs in the 
second carton are red. If the second carton has 3 times as many eggs as the first, what percentage of my 
eggs are red? 
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6.33 Two-thirds of the people in a room are seated in three-fourths of the chairs. The rest of the people 
are standing. If there are 6 empty chairs, how many people are in the room? (Source: AMC 8) 


6.34 On Tuesday, a radio store reduces all its Monday prices by 20%. On Wednesday, by what percent 
must the store reduce the Tuesday prices such that each radio costs half its Monday price? 


6.35 Francesca uses 100 grams of lemon juice, 100 grams of sugar, and 400 grams of water to make 
lemonade. There are 25 calories in 100 grams of lemon juice and 386 calories in 100 grams of sugar. 
Water contains no calories. How many calories are in 200 grams of lemonade? (Source: AMC 12) 


6.36 Some students are taking a math contest in which each student takes one of four tests. One third 
of the students take the first test, one fourth take the second test, one fifth take the third test, and 26 
students take the fourth test. How many students are taking the contest in total? (Source: HMMT) 


6.37 If pis 50% of q and r is 40% of q, then what percent of r is p? (Source: Mandelbrot) 


6.38 How many pounds of water must be evaporated from 50 pounds of a 3% salt solution so that the 
remaining solution will be 5% salt? (Source: UNCC) 


6.39 The Red Lamp Brigade patrols the 3600 sectors of the galaxy along with their better known 
counterparts, the Green Lantern Corps. Each sector has either one Corps member or one Brigadier. In 
the first 2400 sectors, the ratio of Corps members to Brigadiers is 3 : 1. If there are an equal number of 
Brigadiers and Corps members in the galaxy, what is the ratio of Corps members to Brigadiers in the 
other sectors? 


6.40 A retail store pays a price of $6.25 per toy. It prices the toy at $K so that at a 25%-off sale, the store 
still makes a profit of 20%. Compute K. (Source: ARML) 


6.41 Some marbles in a bag are red and the rest are blue. If one red marble is removed, then one-seventh 
of the remaining marbles are red. If two blue marbles are removed instead of one red, then one-fifth of 
the remaining marbles are red. How many marbles were in the bag originally? (Source: AHSME) 


6.42 A quarter weighs the same as two pennies. If a pound of quarters is worth $25, then how much 
is a pound of pennies worth? (Source: Mandelbrot) 


6.43 Calvin and Susie are running for class president. Of the first 80% of the ballots that are counted, 
Susie receives 53% of the votes and Calvin receives 47%. At least what percentage of the remaining 
votes must Calvin receive to catch up to Susie in the election? 


i] Challenge Problems _ lag 


6.44 Gregor is planting pea plants in his backyard. Some of the plants are tall and the rest are short. 
Some of the plants are yellow and the rest are green. The numbers of different plant types are in the 
ratio 

Tall green : Tall yellow : Short green : Short yellow = 8:5:2:1. 


If there are 1080 green plants, then how many total plants are in Gregor’s yard? 
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6.45 40% of one spig is a spoog. 25% of a speeg is a spoog. 70% of a speeg is a spug. What percent of 
1 spig is 5 spugs? Hints: 114 


6.46 In the recent election for mayor, there were three candidates, Smith, Williams, and Krzyzewski. 
The ratio of Krzyzewski voters to Smith voters is the same as the ratio of Smith voters to Williams voters. 
If there are 800 Krzyzewski voters and 200 Williams voters in my town, how many people voted in my 
town (assuming these were the only 3 choices)? 


6.47 Each 25 square inch thermal tile on the space shuttle costs $130. How much does it cost to cover 
the entire 2000 square foot bottom surface of the shuttle? (There are 12 inches in a foot.) 


6.48 Given that yz: zx: xy=1:2:3and [ ; = =1:k, find k. (Source: AHSME) Hints: 40 

6.49 99% of the trees in our neighborhood are eucalyptus trees. The town planning commission 
wants to get rid of some of these trees because they spread too quickly. However, the people in my 
neighborhood like the trees. The commission argues that their new eucalyptus tree removal plan will 
cut down so few eucalyptus trees that 98% of the trees in our neighborhood will be eucalyptus trees. If 
the plan only involves removing eucalyptus trees, what percent of the existing trees in my neighborhood 
would the plan remove? Hints: 56 


6.50 A dealer currently makes a profit of x% of his cost when he sells goods. If the dealer could get 
his goods for 8% less while keeping his selling price fixed, his profit would be increased to (x + 10)% of 
his cost. Find x. (By “profit of x%,” we mean the price at which he sells his goods is x% higher than his 
cost.) Hints: 52 


6.51 The acceleration caused by gravity is about 32.2 ft/s’. There are approximately 3.28 feet in a meter, 
and there are 60 seconds in a minute. Determine the acceleration caused by gravity in meters per minute 
squared (m/min”). Answer to the nearest 100 m/min’. 


6.52% Cassandra sets her watch to the correct time at noon. At the actual time of 1:00 PM, she notices 
that her watch reads 12:57 and 36 seconds. Assuming that her watch loses time at a constant rate, what 
will be the actual time when her watch first reads 10:00 PM? (Source: AMC 12) Hints: 61 


6.53% Al, Bert, and Carl are the winners of a school drawing for a pile of Halloween candy, which they 
are to divide in a ratio of 3: 2: 1, respectively. Due to some confusion they come at different times to 
claim their prizes, and each assumes he is the first to arrive. If each takes what he believes to be his 
correct share of candy, what fraction of the candy goes unclaimed? (Source: AMC 12) Hints: 22 


6.54% Dick and Nick share their food with Albert. Dick has 5 loaves of bread and Nick has 3 loaves. 
The three share the bread equally. Albert gives Dick and Nick 8 dollars, which they agree to share fairly. 
How should Dick and Nick divide the eight dollars between them? (Source: UNCC) Hints: 192 


6.55* It is now between 10:00 and 11:00 o’clock, and six minutes from now, the minute hand of a watch 
will be exactly opposite the place where the hour hand was three minutes ago. What is the exact time 
now? (Source: AHSME) Hints: 102 
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A man. is rich in proportion to the number of things he can afford to let alone. - Henry David Thoreau 


CHAPTER TT 
ee 


7.1 Direct Proportion 


When the ratio of two variable quantities is always the same, we say the two quantities are in direct 
proportion. Direct proportions have many simple everyday applications — so many that often you don’t 
even realize you are using them! 


Prope: i 


Problem 7.1: 
(a) Ifx and y are directly proportional and x = 5 when y = 9, then what is y when x is 14? 


(b) Ifa and b? are directly proportional and a = 5 when b = 9, then what is a when b is 12? 


Problem 7.2: Mary is five feet tall, and her shadow is 12 feet long. The flagpole she is standing next 
to casts a shadow that is 42 feet long. 
(a) What is the ratio of the height of an object to the length of its shadow? Use this information to 
find the height of the flagpole. 
(b) How many times longer is the flagpole’s shadow than Mary’s shadow? Use this to find the 
height of the flagpole. 


Problem 7.3: Dr. Tu must administer emergency medicine to his patient, Mrs. Jones. The instructions 
on the medicine state that a 140 pound person must receive exactly 100 milliliters of the medicine, and 
that patients of different weights should receive a proportional amount of the medicine. Mrs. Jones 
weighs only 120 pounds. How many milliliters of the medicine should Dr. Tu administer to Mrs. 
Jones? 


7.1. DIRECT PROPORTION 


‘Problem 7.1: 
(a) Ifx and y are directly proportional and x = 5 when y = 9, then what is y when x is 14? 


(b) Ifa and b? are directly proportional and 4 = 5 when b = 9, then what is a when b is 12? 


Solution for Problem 7.1: 


(a) Since x and y are directly proportional, the ratio x/y is constant. We know that x = 5 when y = 9, 
so x/y = 5/9. Therefore, when x = 14 we have 


Solving this equation for y, we find y = 126/5. 
(b) Since a and b are directly proportional, the ratio a/b* is constant. We know that a = 5 when b = 9, 
so we have a/b* = 5/81. Therefore, when b = 12, we have 


@.4_9 
2 144—«=81 


Solving this equation for a gives us a = 80/9. 


| Important: If x and y are directly proportional, then the quotient x/y is constant. In 
Vv other words, x/y = k for some constant number k. 

Another way to say this is to say that x is a constant multiple of y, or 

x = ky for some nonzero constant k. 


Direct proportion problems are essentially the same as the ratio problems we have already solved. 
Often a key step in solving direct proportion problems is finding the constant ratio of the quantities 
involved. This constant ratio is sometimes called the ratio of proportionality or constant of propor- 
tionality. In the first part of the previous problem, this constant ratio of x to y is 5/9, and in the second 
part the constant ratio of a to b? is 5/81. 


Now it’s time to see how we might use direct proportion to solve real world problems. We start by 
using shadows to measure tall objects. 
Problem 7.2: Mary is five feet tall, and her shadow is 12 feet long. The flagpole she is standing next 
| to casts a shadow that is 42 feet long. How long is the flagpole? 


Solution for Problem 7.2: Solution 1: Find the proportionality constant. The height of an object and the 
length of its shadow are directly proportional. From Mary’s height and her shadow, we see that 


Height of object — 5 
Length of shadow — 12’ 


Turning to our flagpole, we know the length of the shadow is 42 feet, so we have 


Height of flagpole 5 
42 feet =e 
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Solving this equation for the height of the flagpole, we find that the flagpole is 17.5 feet tall. 


Solution 2: Compare like quantities. Since the height of an object and its shadow length are directly 
proportional, when the height of an object is doubled, its shadow length is doubled. Similarly, if we 
multiply the height of an object by any amount, we must multiply its shadow length by the same amount. 
Conversely, if the shadow length is multiplied by some factor, the object’s height must be multiplied by 
the same amount. 


In our problem, the ratio of the length of the flagpole’s shadow to Mary’s shadow is 


42 feet _ 
12 feet ~~" 


Therefore, the ratio of the height of the flagpole to Mary’s height is 3.5 as well. Since Mary is 5 feet tall, 
the flagpole is 3.5(5 feet) = 17.5 feet tall. 


In our second solution, we have used the fact that 


Height of flagpole _ Length of flagpole’s shadow 
Height of Mary Length of Mary’s shadow " 


This is just a rearranged version of the fact we used in the first solution: 


Height of flagpole = Height of Mary 
Length of flagpole’s shadow Length of Mary’s shadow’ 


Make sure you see why these two are the same, and become comfortable with using both. 


If you ever have to go to the hospital for an operation, you should hope that your nurses and doctors 
understand direct proportion. 


Problem 7.3: Dr. Tu must administer an emergency medicine to his patient, Mrs. Jones. The 
| instructions on the medicine state that a 140 pound person must receive exactly 100 milliliters of 
the medicine, and that patients of different weights should receive a proportional amount of the 
medicine. Mrs. Jones weighs only 120 pounds. How many milliliters of the medicine should Dr. Tu 
administer to Mrs. Jones? 


Solution for Problem 7.3: The weight of the patient and the amount of medicine required are directly 
proportional, so 
Weight of patientin pounds 140 7 


Milliliters of medicine 100 5 
Let x be the amount of medicine needed for Mrs. Jones. Since Mrs. Jones weighs 120 pounds, we have 


x 5 


120 7 


Solving this equation gives us x = %° = 853 milliliters. 


We also could have solved this problem by noting that Mrs. Jones weighs 120/140 = 6/7 as much as 
the “model” patient, so she needs 6/7 as much medicine, or (100)(6/7) = 852 milliliters. 
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7.2. INVERSE PROPORTION 


Concept: For most problems, there is not just one “right way” to do the problem. 

(©==2 ~~ Some simple problems can be solved with arithmetic and a few logical | 
observations. Others are so complicated that an organized algebraic ap-| 
proach gives us the most likely route to success. 


txercisey il 


7.1.1 Ifx andr are directly proportional and x = 5 when r = 25, then what is x when r = 40? 


7.1.2 A chocolate chip cookie recipe that produces 30 cookies calls for 24 cups of flour. If the math club 
decides to make fifteen dozen cookies for a bake sale, how many cups of flour will they need? (Source: 
Mandelbrot) 


7.1.3 Lewis wishes to make a scale drawing of his mansion. If his mansion is 50 feet tall, and he wishes 
to scale his diagram so that 3 inches represent 8 feet, how tall is the mansion on paper? 


7.1.4 Robin is standing on the top of a 40-foot flagpole at 1 p.m. At the same time, a 4-foot child on the 
ground casts a shadow of length 0.8 feet. If Robin is 6 feet tall, how much longer is the shadow of the 
flagpole and Robin together than the shadow of the flagpole alone? Hints: 116 


7.2 Inverse Proportion 


Just as two variable quantities are directly proportional when their quotient is constant, two variable 
quantities are called inversely proportional when their product is constant. We also sometimes say that 
such quantities are “in inverse proportion.” 


l|_ Problems i 


Problem 7.4: 
(a) Ifp and q are inversely proportional and p = 7 when q = 24, then find p when gq = 12. 


(b) If w* and 2? are inversely proportional and w = 3 when z = 12, what is z when w = 6? 


Problem 7.5: Twelve people together can clear a field in eighteen hours. In how many hours could 
nine people have cleared the same field? (Assume that all people clear a field at the same rate.) 


Problem 7.6: Prove that if positive numbers x and y are inversely proportional, and y and z are 
inversely proportional, then x and z are directly proportional. 


As we did with direct proportion, we start with a few examples. 


| Problem 7.4: 
(a) If p and q are inversely proportional and p = 7 when q = 24, then find p when q = 12. 


_ {b) If w* and z* are inversely proportional and w = 3 when z = 12, what is z when w = 6? 
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Solution for Problem 7.4: 


(a) Solution 1: Find the constant product. Since p and q are inversely proportional, their product is 
constant: pg = (7)(24) = 168. Therefore, when q = 12, we have 12p = 168, so p = 14. 
Solution 2: One goes up, the other comes down. Since the product pq must remain constant, when 
we halve q from 24 to 12, we must double p to keep the product constant. Therefore, when 
q = 24/2 = 12, we have p = 2(7) = 14. 

Notice that our second solution is very similar to solving direct proportion problems by noting 
that when one variable is multiplied by a factor, the other must be multiplied by that factor as 
well. However, with inversely proportional variables, when one variable is multiplied by a factor 
(like 1/2 in this example), the other must be divided by it. 

(b) Since w* and z? are inversely proportional, the product wz? is constant. When w = 3 and z = 12, 
we have w*z* = 32-123. When w = 6, we have w2z? = 6? -z?. So, we must have 32 - 1235 = 62-2. 
Dividing both sides by 67 gives 


pF 1 _ 12? _ 144-12 
nr ee | 


= 144-3 = 432, 


soz = ¥432 = 692. 


QO 


Important: If x and y are inversely proportional, then the product xy is constant. 
Vv We can write this as xy = k, where k is a constant number sometimes 
called the constant of proportionality. 


Inverse proportion doesn’t pop up in real life quite as often as direct proportion, but it has its 
moments. 


Problem 7.5: Twelve people together can clear a field in eighteen hours. In how many hours could | 
nine people have cleared the same field? (Assume that all people clear a field at the same rate.) 


Solution for Problem 7.5: First, we must determine how the number of workers and the amount of time 
needed are related. Because 12 people can clear the field in 18 hours, the 12 people clear 1/18 of the field 
each hour. Therefore, each of the 12 people can clear (1/18)/12 = 1/216 of the field in one hour. 


If we have x people, the x people together will clear x(1/216) = x/216 of the field each hour. So, in y 
hours, the x people clear (x/216)(y) of the field. In order for them to clear the whole field, this expression 


must equal 1: 
x 
(sig) =2 


xy = 216. 


Multiplying both sides by 216 gives 


In other words, the number of people working and the time it takes to do the whole job are in inverse 
proportion! For example, double the number of people and you'll halve the amount of time you need 
to finish. 


So, when there are x = 9 people, the job will take y = 216/x = 216/9 = 24 hours. 
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We could have also solved this problem by noting that if we multiply the number of people by 3/4 
(by going from 12 to 9), we must divide the number of hours by 3/4 to give 18/(3/4) = 24 hours. 


‘Problem 7.6: Prove that if positive numbers x and y are inversely proportional, and y and z are 
inversely proportional, then x and z are directly proportional. 


Solution for Problem 7.6: Since x and y ate inversely proportional, we have xy = a for some constant a. 
Similarly, y and z are inversely proportional, so yz = b for some constant b. We wish to see how x and 
z are related. We can solve the first equation for y and substitute the result in the second equation, but 
it’s faster to simply divide xy = a by yz = b to eliminate y. This gives us 


Since a and b are constants, the ratio a/b must also be a constant. Since the ratio x/z equals a constant, 
the variables x and z are directly proportional. 


i xercises leg 


7.2.1 If x and rare inversely proportional and x = 5 when r = 25, then what is x when r = 40? 


7.2.2 Five people can mow a lawn in 12 hours. How many more people are needed to mow the lawn 
in just 3 hours, assuming each person mows at the same rate? 


7.2.3 Suppose x and y are inversely proportional, while y and z are directly proportional. When x = 5, 
we have y = 6 and z = 30. What is the value of x when z = 5? 


7.3 Joint Proportion 


Direct proportion and inverse proportion involve relationships between two variable quantities. Some- 
times we have situations in which more than two varying quantities are related. 


Extra! The answer to the question on the bottom of page 158 about which job to choose is 
imme explained in the table below. Your first instinct might be Job A, since you'll get a raise 
of $2,000 each year, but Job B will only give you two $500 raises. But if we look at how 
much we get paid each six months in the table below, it’s quite clear that Job B is the 

winner. The moral of the story: don’t jump to conclusions! 


JobA Job B 
First 6 mos. Second 6 mos. | First6 mos. Second 6 mos. 
$25,000 $25,000 $25,000 $25,500 
$26,000 $26,000 $26,000 $26,500 
$27,000 $27,000 $27,000 $27,500 
$28,000 $28,000 $28,000 $28,500 
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]Proviems ile 


Problem 7.7: The Ideal Gas Law relates the pressure P, temperature T, and volume V of an ideal gas. 
The law states that 


PV =nRT, 
where R is the universal gas constant and n is a measure of the number of molecules of gas present. 
As its name suggests, R is a constant. For the following questions, assume that n remains constant. 
(a) Ifthe temperature of an ideal gas remains constant, how are the pressure and the volume of the 
gas related? 
(b) Ifthe volume of an ideal gas remains constant, how are the pressure and the temperature of the 
gas related? 
(c) Most people are familiar with Celsius or Fahrenheit units for temperature (or both). Why can 
we not express temperature in these units when using the Ideal Gas Law? 


(d) Suppose the volume of a gas is tripled and the pressure halved. How does the temperature 
change? 


Problem 7.8: Five woodchucks would chuck eight pieces of wood in two hours if a woodchuck could 
chuck wood. How much wood would one woodchuck chuck if one woodchuck would chuck wood 
for one day? 


Problem 7.9: 
(a) If Mario drives 120 miles per hour, how far will he drive in 1 hour? In 2 hours? In 5 hours? Int 
hours? 


(b) Suppose Mario drives at a rate of r miles an hour for t hours, and in that time he covers a distance 
of d miles. How are 1, t, and d related? 


(c) One day Dale drove 100 miles at a constant rate. How far would he have traveled if he had 
doubled his speed and tripled the length of time he drove? 


Physics and chemistry offer numerous examples of systems with multiple related variables. One 
example is the Ideal Gas Law. 


Extra! Compute each of the following sums: 


a 10 
ees, 
Shae), © 
1+34+54+7, 4 +S +S 
Wl pishar Bhar 2 aes) 


Do you see a pattern? Can you use the image at right above to explain why the pattern 
occurs? 


7.3. JOINT PROPORTION 


Problem 7.7: The Ideal Gas Law relates the pressure P, temperature T, and volume V of an ideal 
gas. The law states that 


PV =nkRT, 


where R is the universal gas constant and n is a measure of the number of molecules of gas present. 
As its name suggests, R is a constant. For the following questions, assume that 1 remains constant. 


(a) 


(b) 


If the temperature of an ideal gas remains constant, how are the pressure and the volume of 
the gas related? 


If the volume of an ideal gas remains constant, how are the pressure and the temperature of 
the gas related? 


Most people are familiar with Celsius or Fahrenheit units for temperature (or both). Why can 
we not express temperature in these units when using the Ideal Gas Law? 


Suppose the volume of a gas is tripled and the pressure halved. How does the temperature 
change? 


Solution for Problem 7.7: 


(a) 


(b) 


If T, n, and R are constant, then the equation PV = RT tells us that PV is constant. Therefore, the 
pressure and volume of an ideal gas are inversely proportional if n and T are held constant. 


To consider the effect of holding V constant and letting P and T vary, we rearrange PV = nRT to 
place all the constant terms on one side and the varying terms on the other. Dividing by VT gives 
P_aR 


T V 
Since 1, R, and V are constant, nR/V is constant. Therefore, the ratio P/T is constant, so the pressure 
and temperature of an ideal gas are directly proportional when n and V are held constant. 


To understand why Celsius and Fahrenheit don’t work with the Ideal Gas Law, consider the law 
itself: 
PV =nRT. 


Celsius and Fahrenheit both allow a temperature of 0, and they allow negative temperatures. 
What would this do to the Ideal Gas Law? R is a constant, and pressure, volume, and number 
of molecules can’t be negative. So, we can’t measure temperature in a scale that allows negative 
temperatures. We must use an absolute measure of temperature. 


Sidenote: The Kelvin scale is one such temperature scale that does not allow negative | 
temperatures. Temperatures in degrees Kelvin are approximately 273.16 
degrees higher than temperatures expressed in Celsius, so that we have. 
0° C = 273.16 K and 100° C = 373.16 K. 

The temperature 0 K is called absolute zero, the coldest temperature pos- 
sible in the universe. 


As with the first two parts, we organize our work by putting the varying quantities on one side 


and the constants on the other: 
id =nR 
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We know that PV/T is constant. Let our original pressure, volume, and temperature be P,, Vj, 
and T;, and let their new values be P2, V2, and Tz. Since PV/T is constant, we must have 
Py Vi = PoV2 
Ty Te 


Since the volume is tripled and pressure halved, we have V2 = 3V) and P2 = P;/2, so 


PrVy — (Pi/2)GV1) 
T T2 ; 


Rearranging this equation gives us Tz = 3Tj, so the temperature is multiplied by 3/2 (or increased 
by 50%). Note once again that temperature must be expressed in an absolute scale, such as the 
aforementioned Kelvin scale. If our initial temperature were given to us in Celsius or Fahrenheit, 
we'd first have to convert it to an absolute scale like Kelvin to find the new temperature. 


Just as we showed that temperature and pressure are directly proportional when all else is constant, 
we can also show that temperature and volume are directly proportional when all else is constant. We 
say that temperature is therefore jointly proportional to pressure and volume. 


Important: We say a variable x is jointly proportional to a group of other variables 
Vv if x is directly proportional to each of those variables, in turn, as all other 
variables are held constant. For example, if x is jointly proportional to y 

and z, we can write x = kyz for some constant k. We can also write this 


relationship as 


We saw one very useful method of dealing with joint proportions in the previous problem: 


| Concept: Group the varying quantities on one side of the equation and the constants 


O==3 | on the other. 


Some word problems involving are essentially joint proportion problems in disguise. 


Problem 7.8: Five woodchucks would chuck eight pieces of wood in two hours if a woodchuck | 
could chuck wood. How much wood would one woodchuck chuck if one woodchuck would chuck 


wood for one day? 


Solution for Problem 7.8: If the number of pieces of wood doubles and the number of woodchucks 
remains the same, then the woodchucks need twice as much time to chuck the wood. Similarly, if the 
number of pieces of wood doubles and the amount of time must stay the same, we need twice as many 
woodchucks to get the job done. Therefore, the amount of wood is directly proportional, in turn, to both 
the number of woodchucks and the amount of time needed. So, we must have 


Amount of wood 2% 
(Number of woodchucks)(Amount of time)” 
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where k is constant. We can test that our expression makes sense by seeing what happens when we 
vary one quantity and hold another constant. For example, if the amount of wood is constant and the 
number of woodchucks doubles, then the amount of time must halve to keep the left side constant. 
Similarly, if the amount of time is constant and the number of woodchucks triples, then the amount of 
wood chucked must triple. These both make sense, so we’re happy with our expression. 


To solve the problem, we could find k, or we can simply write an equation with the first set of data 
on one side and the second set on the other: 


8 pieces of wood _ x pieces of wood 
(5 woodchucks)(2 hours) — (1 woodchuck)(24 hours)’ 


Solving for x, we find x = 19.2 pieces of wood. 0 


We finish this section with an example of one of the most commonly used joint proportions. 


‘Problem 7.9: One day Dale drove 100 miles at a constant rate. How far would he have traveled if 
he had doubled his speed and tripled the length of time he drove? 


Solution for Problem 7.9: We start by figuring out how Dale’s driving speed, his driving time, and the 
distance he covers are related. We consider a few simple examples to get a feel for their relationship. 


t 


Concept: Trying a few basic examples is a great way to explore a new type of problem. 


Suppose Dale drives for one hour at 50 miles per hour (mph). Then, obviously, he will travel 50 
miles. If he drives 50 mph for 2 hours, he covers 50 miles each hour, for a total of 50 + 50 = 50-2 = 100 
miles. Similarly, if he drives 50 miles an hour for t hours, he will cover 50f miles. So, distance and time 
are directly proportional. 


Let’s think about the effect of rate on distance now. If Dale doubles his rate from 50 mph to 100 mph, 
he’ll drive 100 miles in an hour. If he quadruples his rate from 50 mph to 50-4 = 200 mph, he’ll similarly 
multiply the distance he drives by 4. So, Dale’s distance and his rate are directly proportional. 


Putting these together, we see that Dale’s distance is jointly proportional to both his rate and his 
time. Our examples also show that we can make an even stronger statement: 


Important: If an object travels at a rate, r, for a time, t, then it travels a distance, d, 
VY equal to the rate times the time: 


d = rt. 


For example, if Dale drives r miles per hour for t hours, he travels a distance of d = rt miles. So, if 
Dale doubles his rate, he doubles the distance he travels to 200 miles. If he then also triples the time he 
drives, he triples this distance traveled to 200 -3 = 600 miles. 0 


“Rate times Time equals Distance” occurs so frequently in problems that we will spend the entire 
next section tackling different types of rate problems. (Yes, many of them will be more challenging and 
interesting than the last problem was!) 
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_ENercises ih 


7.3.1 Five chickens can lay 10 eggs in 20 days. How long does it take 18 chickens to lay 100 eggs? 


7.3.2 Suppose a is jointly proportional to b and c. Ifa = 4 when b = 8 and c = 9, then what is a when 
b= 2andc = 18? 


7.3.3x The force of the gravitational attraction between two bodies is directly proportional to the 
mass of each body and inversely proportional to the square of distance between them. If the distance 
between two bodies is tripled and the mass of each is doubled, what happens to the force of gravitational 
attraction between them? Hints: 196 


7.4 Rate Problems 


As we mentioned at the end of the last section, one of the most common applications of joint proportions 
is to problems involving rates. Often the rates involved are rates of travel, but they can also be rates of 
performing any measurable task. 


l__Probiems il 


Problem 7.10: Prima has a dentist appointment today at 11:00. Usually she drives 45 miles per hour 
and it takes her 40 minutes to get to the dentist from her house. If she leaves her house at 10:30 instead 
of the usual 10:20, how fast should she drive to get to the dentist’s office on time? 


Problem 7.11: Jack drove 30 miles per hour to work. As soon as he got to work, he remembered that 
he forgot to feed his dogs. So, he sped back home, driving 45 miles per hour. In this problem we 
find his average speed during his round trip to work and back home. By average speed, we mean the 
constant speed that Jack would have to drive both to and from work to complete the trip in exactly 
the same time as he does driving 30 mph there and 45 mph back. 


(a) Let the distance from his home to work be d. In terms of d, how long does it take Jack to drive 
to work? 


(b) In terms of d, how long does it take Jack to drive home from work? 


(c) What is the total distance for his round trip? 


(d) What is Jack’s average speed during his round trip? 


‘Problem 7.12: Pippin and Sam are painting a fence. Sam could paint the whole fence alone in 12 
hours. Pippin could paint the whole fence alone in 8 hours. Sam starts painting at 1 p.m. and Pippin 
joins him at 3 p.m. In this problem we determine at what time they finish. 


(a) What portion of the fence does Sam paint in an hour? How about Pippin? 
(b) At what time do they finish? 


Extra! Eighty percent of success is showing up. 
Tas as = Woody Allen 
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Problem 7.13: Flo and Carl each must read a 500-page book. Flo reads one page every minute. Carl 
reads one page every 50 seconds. Flo starts reading at 1:00, and Carl starts reading at 1:30. When will 
Carl catch up to her? 


Problem 7.14: Barry owns a house on a river. The river flows at 3 miles per hour. Barry decides to 
start rowing downstream, with the current, at noon. He wants to return to his house at 5 p.m. At what 
time should Barry turn around and row home if he normally rows 5 miles per hour in water that has 
no current? 


Problem 7.15: Two trains, each moving at 20 miles per hour towards each other, are initially 60 miles 
apart. A bee starts at the front of one train, flies to the other train, then back to the first train, and 
so on. If the bee always flies at 30 miles per hour, how far does the bee fly before the trains collide? 
Hints: 7 


Problem 7.16: A man is running through a train tunnel. When he is 2 of the way through, he hears a 
train that is approaching the tunnel from behind him at a speed of 60 mph. Whether he runs ahead 
or runs back, he will reach an end of the tunnel at the same time the train reaches that end. At what 
rate, in mph, is he running? (Source: MATHCOUNTS) Hints: 43 


Whenever you travel somewhere and try to figure out how long the journey will take given the 
distance you have to travel and the speed you are driving, you are using proportions. 


‘Problem 7.10: Prima has a dentist appointment today at 11:00. Usually, she drives 45 miles per 
‘hour and it takes her 40 minutes to get to the dentist from her house. If she leaves her house at 10:30 
\instead of the usual 10:20, how fast should she drive to get to the dentist’s office on time? 


Solution for Problem 7.10: If we know how fast Prima drives and how long she drives, we can find the 
distance by simply multiplying the two. 


In this problem, the distance is constant. Therefore, Prima’s rate, r, and the time she drives, t, are 
inversely proportional, since rt equals some constant distance. From here, we can solve the problem in 
two ways: 


Solution 1: Find the Distance. She usually drives 45 miles per hour in 40 minutes. We have both 
minutes and hours among our units. We therefore convert the minutes to hours, so that all the time 
units in the problem will be the same. Forty minutes is equivalent to 40/60 = 2/3 hour, so when Prima 
drives 45 miles per hour for 40 minute, she drives 


miles 
hour 


(45 ) (= hour] Seiatiok 


Now, she has only 30 minutes, or 1/2 hour, to cover the 30 miles. Therefore, her rate must be 


d  30miles _ miles 


ft 5 hour hour" 


Solution 2: Use Proportionality. Since the distance is constant, when we multiply the time of driving 
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by 30/40 = 3/4, we must divide the rate of driving by 3/4 to keep the product (rate) x (time) constant: 


45 mil h : 
edie < Old rate 2 miles per hour _ 60 miles 
a ; hour 


WARNING! — Notice that in both solutions we keep careful track of our units, and 
“ that we converted minutes to hours to make all the time units in our 
equations the same. 


As we saw in the last problem, distance traveled equals the product of the rate traveled and the time 
traveled. A great many problems can be solved by applying this relationship. 


lhe forgot to feed his dogs. So, he sped back home, driving 45 miles per hour. What was his average 
‘speed during his round trip to work and back home? 


Solution for Problem 7.11; What's wrong with this common Bogus Solution: 


Bogus Solution: He drove 30 mph (miles per hour) there and 45 mph back, so his | 
op average speed is (30 + 45)/2 = 37.5 mph. 


This looks convincing; let’s see if it passes the “Rate times time equals distance” test. Suppose the 
distance Jack travels is x miles. Then the time he spends driving to work is 


Distance to work _ xmiles x ieee 
Rate to work 30mph — 30 ’ 


Time to work = 


and the time he spends driving home is 


Distance tohome x miles x 
———_—____—_—— = = — hours. 
Rate to home 45mph 45 


Time to home = 
Therefore, the total time he spends driving is 35 + q hours. Since he covers a distance of 2x over this 
time, his average rate is 


Total distance 2xmiles 2x miles 
Total time 39 + qs hours a hours 


Average rate = = 36 miles per hour. 


This differs from our incorrect Bogus Solution because the Bogus Solution assumes Jack spends the same 
amount of time driving 30 mph and 45 mph. Instead, Jack covers the same distance driving 30 mph as he 
does when driving 45 mph. Since he covers this distance faster at the higher speed, he spends less time 
driving at that speed. Therefore, his average speed will be closer to his lower speed than to his higher 
speed. 0 
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‘Sidenote: The arithmetic mean of two numbers is the average of the numbers, which 
equals the sum of the numbers divided by 2. The harmonic mean of two 
numbers is the reciprocal of the average of the reciprocals of the numbers. 
Our exploration of Problem 7.11 gives us an intuitive explanation for why 
the arithmetic mean of two positive numbers is always greater than or 
equal to the harmonic mean of those numbers. See if you can figure out 
why this must always be the case! 


“Rate times time equals distance” isn’t only applicable to problems involving motion. 


Problem 7.12: Pippin and Sam are painting a fence. Sam could paint the whole fence alone in 12 
‘hours. Pippin could paint the whole fence alone in 8 hours. Sam starts painting at 1 p.m. and Pippin 
|joins him at 3 p.m. At what time do they finish? 


Solution for Problem 7.12; First we figure out how much of the fence Sam has finished by the time Pippin 
starts helping. Since Sam can paint the whole fence in 12 hours, and paints alone for 2 hours before 
Pippin comes along, Sam has finished 2/12 = 1/6 of the fence before Pippin starts helping. Therefore, 
they only have 5/6 of the fence left. 


Once Pippin joins in, Sam still paints 1/12 of the fence per hour, but now Pippin also paints 1/8 of 
the fence each hour (since Pippin alone can paint the whole fence in 8 hours). So, together, they paint 
Eee ashe 
12 8 24 
of the fence each hour. They must paint 5/6 of the fence to finish, so the time, £, that they spend painting 


must satisfy 
(=) pe 
24) 6 


Solving, we find t = 4, so they will finish four hours after 3 p.m., at 7 p.m. 


What did that solution have to do with rt = d? First, we tackled the problem by looking at the 
amount of the job each person does in one hour. Sam does 1/12 of the job in an hour and Pippin does 
1/8. These 1/12 and 1/8 are rates! They measure amount of work per hour, just like “miles per hour” 
measures distance traveled per hour. 


Concept: Many problems involving work can be solved by considering the amount 
CO r=sa __ of work each worker does per some unit of time. 


Once we know Sam’s and Pippin’s rates of work, we simply multiply by the time they work to find 
the total amount of work done. In other words, 


(Rate of work) x (Time worked) = Amount of work done. 


This is exactly the same concept that we used to solve the first two problems in this section. 


|Problem 7.13: Flo and Carl each must read a 500-page book. Flo reads one page every minute. Carl 
jreads one page every 50 seconds. Flo starts reading at 1:00, and Carl starts reading at 1:30. When 
‘will Carl catch up to her? 
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Solution for Problem 7.13: Solution 1: Examine each separately. When Carl starts reading, Flo has already 
read for 30 minutes; so, she has read 30 pages already. Let m be the number minutes after 1:30 that the 
two have been reading. Since Flo reads a page every minute and she has read 30 pages before 1:30, the 
number of pages she has read m minutes after 1:30 is m + 30. Carl reads a page every 50 seconds, so he 
reads one page every 5/6 of a minute. Since Carl reads a page every 5/6 of a minute, his reading rate is 


1 page 


2 minute 


6 : 
Carl’s rate = = 5 pages pet minute, 
Therefore, after m minutes, Carl has read 6m/5 pages. If the two have read the same number of pages m 


minutes after 1:30, then we must have 


6m 
30 = —. 
m+ 5 


Solving, we find m = 150, so Carl catches her 150 minutes after he starts, at 4:00. 


Solution 2: Consider their relative rates. Since Carl reads 6/5 of a page each minute and Flo reads 1 page 
a minute, Carl catches up to her by 6/3— 1 = 1/5 page every minute. Flo starts with a 30 page head-start 
and Carl gains on her by 1/5 page per minute, so he'll catch her in 


30 pages 
1 pages 


5 min 


= 150 minutes 


after he starts reading. Therefore, Carl will catch up to her at 4:00. 0 


‘Concept: If two objects are moving ina problem, sometimes it’s easier to consider 
©==2 _ how the objects are moving relative to each other than to consider the two. 
separately. 


Specifically, in Problem 7.13, Flo and Carl are both “moving” through the book. Our second solution 
shows we can solve the problem quickly by considering how fast Carl is gaining on Flo. 


Sometimes the people in the problem aren’t the only things that are moving. 


Problem 7.14: Barry owns a house ona river. The river flows at 3 miles per hour. Barry decides to 
start rowing downstream, with the current, at noon. He wants to return to his house at 5 p.m. At 
what time should Barry turn around and row home if he normally rows 5 miles per hour in water 
‘that has no current? 


Solution for Problem 7.14: Although Barry rows 5 mph in water with no current, the moving water in 
the river will make him faster going downstream and slower going upstream. Specifically, he’ll move 8 
miles per hour downstream and 2 mph on his return trip upstream. We let d be the amount of time he 
rows downstream and u be the amount of time upstream. He rows for 5 hours, sod + u = 5. He also 
covers the same distance upstream as down, so 8d = 2u. Therefore, we have the system of equations 


d+u=5, 
8d = 2u. 


Solving these equations gives d = 1 and u = 4, so he should turn around at 1 p.m., after he has rowed 
with the river for an hour. 
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If objects (like Barry) are moving in a medium (like the river) that | 
is also moving, we must take into account how the medium moves 
when determining the rate the object moves. 


WARNING!! 
ry 


We end this section with a couple of classic rate problems. 


/on. If the bee always flies at 30 miles per hour, how far does the bee fly before the trains collide? 


Solution for Problem 7.15: We could start by first finding how far the bee flies before reaching the second 
train, then computing how far it flies before it returns to the first train, then how far it flies going back 
to the second train, and so on. This looks like a pretty tough approach to take, so let’s see if we can find 
another approach. 


Since we need to find the distance the bee flies and we already know how fast the bee flies, we can 
solve the problem by figuring out how long the bee flies. Fortunately, that’s easy! Since the two trains 
each move 20 mph, they approach each other at 40 miles per hour. Therefore, they will cover the 60 
miles between them and collide in 60/40 = 1.5 hours. Now we can compute the distance covered by the 
bee! The bee flies 30 miles per hour for 1.5 hours, so it flies 30(1.5) = 45 miles before the trains collide. 0 


Concept: Rate times time equals distance. If you can find two of these three quan- 
C= tities, you have the other one. Therefore, if you’re asked for one of these | 
quantities but aren’t sure how to find it, think about whether or not you | 
___can find the other two. ; | 


Problem 7.16: A man is running through a train tunnel. When he is 2 of the way through, he hears 
a train that is approaching the tunnel from behind him at a speed of 60 mph. Whether he runs ahead 
or runs back, he will reach an end of the tunnel at the same time the train reaches that end. At what 
rate, in mph, is he running? (Source: MATHCOUNTS) 


Solution for Problem 7.16: We don’t know how long the tunnel is. We don’t know how far the train is 
from entering the tunnel. It seems like we can’t possibly have enough information to solve the problem. 
We could define variables for the man’s speed, the length of the tunnel, and how far away the train 
is, then set up some equations and try to solve them. However, because we don’t seem to have much 
information to begin with, we first try to get a better understanding of the problem by drawing a picture. 


xe No ¢ ‘ ly 


In the picture above, point A is where the man first hears the train, X is the end of the tunnel closest 
to the train, and Y the end of the tunnel farthest from the train. If the man runs to X, he'll get to X just 
as the train reaches X. If he instead runs the other way, he will get to point B. The distance from A to B 
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must equal that from A to X. Since A is 2/5 of the way from X to Y, point B is 2 times this distance, or 
4/5 of the way from X to Y. 


We know the man will reach Y at the same time as the train does, so he covers the remaining 1/5 of 
the tunnel from B to Y in the same time the train covers the whole tunnel. Since the man must cover 1/5 
the distance that the train covers in the same amount of time, the man must move at 1/5 the rate of the 
train, or 60/5 = 12 mph. O 


Concept: A good diagram can be an excellent problem solving tool. 


i) __Exercises 


7.4.1 Jack drives at 40 mph for an hour, then at 50 mph for an hour. What is his average speed? 


7.4.2 Alone, Brenda can dig a ditch in 5 hours. If Jack helps her, the two of them can dig the ditch in 3 
hours. How long would it take Jack to dig the ditch himself? 


7.4.3. Mr. Earl E. Bird leaves his house for work at exactly 8:00 a.m. every morning. When he averages 
40 miles per hour, he arrives at his workplace three minutes late. When he averages 60 miles per hour, 
he arrives three minutes early. 


(a) Suppose his house is x miles from work. Find, in terms of x, how long in minutes it takes Earl to 
get to work when he drives 40 miles per hour. What if he drives 60 miles per hour? 


(b) Find x using the information you found in part (a). 


(c) Atwhat average speed, in miles per hour, should Mr. Bird drive to arrive at his workplace precisely 
on time? (Source: AMC 10) 


7.4.4 A plane is traveling between City A and City B, which are 2000 miles apart. City A is due north 
of City B, and there is a strong, constant wind blowing due south. At constant speed, it takes a plane 
5 hours to go from A to B with the wind at its tail, but 8 hours to go back when facing this headwind. 
What is the speed of the wind? 


7.4.5 Bart is writing lines on a chalkboard that is initially empty. It ordinarily takes Bart 50 minutes 
to cover the whole board; however, today, Nelson is erasing the board while Bart is writing. Nelson 
can erase the board in 80 minutes by himself. If they work simultaneously, how long will it be until the 
whole board is covered? 


7.4.6 When Kelsey is not on the moving sidewalk, she can walk the length of the sidewalk in 3 minutes. 
If she stands on the sidewalk as it moves, she can travel the length in 2 minutes. If Kelsey walks on 
the sidewalk as it moves, how many minutes will it take her to travel the same distance? Assume she 
always walks at the same speed. (Source: MATHCOUNTS) 


7.4.7* Sunny runs at a steady rate, and Moonbeam runs m times as fast, where m is a number greater 
than 1. If Moonbeam gives Sunny a head start of h meters, how many meters must Moonbeam run to 
overtake Sunny? (Give your answer as an expression in terms of h and m.) (Source: AHSME) Hints: 68 
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7.5 Summary 


Important: If x and y are directly proportional, then the quotient x/y is constant. In 
Vv other words, x/y = k for some constant number k. 
Another way to say this is to say that x is a constant multiple of y, or 
x = ky for some nonzero constant k. 


Important: If x and y are inversely proportional, then the product xy is constant. 
VY We can write this as xy = k, where k is a constant number sometimes 
called the constant of proportionality. 


Important: We say a variable x is jointly proportional to a group of other variables 
Vv if x is directly proportional to each of those variables, in turn, as all other 
variables are held constant. For example, if x is jointly proportional to y 
and z, we can write x = kyz for some constant k. We can also write this 

relationship as 


Important: If an object travels at a rate, r, for a time, t, then it travels a distance, d, | 
Y equal to the rate times the time: 


d=Tt. 


Problem Solving Strategies 


Concepts: e For most problems, there is not just one “right way” to do the prob- | 
lem. Some simple problems can be solved with arithmetic and a few 
logical observations. Others are so complicated that an organized 
algebraic approach gives us the most likely route to success. 


e Trying a few basic examples is a great way to explore a new type of | 
problem. 


e Many problems involving work can be solved by considering the 
amount of work each worker does per some unit of time. 


e If two objects are moving in a problem, sometimes it’s easier to 
consider how the objects are moving relative to each other than to 
consider the two separately. 


Continued on the next page. . . 
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Concepts: .. . continued from the previous page 


e Rate times time equals distance. If you can find two of these three 
quantities, you have the other one. Therefore, if you're asked for one 
of these quantities but aren’t sure how to find it, think about whether 
or not you can find the other two. 


e A good diagram can be an excellent problem solving tool. 


il REVIEW PROBLEMS b> 


7.17 Suppose s and ¢ are directly proportional. If s = 14 when ¢ = 12, what is s when t = 7? 


7.18 Suppose x is inversely proportional to y. If x is tripled, what happens to y? 
7.19 Ifa? and bare directly proportional, and a = 2 when b = 9, then what is b when a = 6? 


7.20 Jean rides her bike to work. The office is 8 miles from her home, and she rides 12 mph. At what 
time should she leave to get to work at 8 a.m.? 


7.21 Suppose a is directly proportional to b, but inversely proportional to c. If a = 2 when b = 5 and 
c = 9, then what is c when b = 3? 


7.22 Homer began peeling a pile of 44 potatoes at the rate of 3 potatoes per minute. Four minutes later 
Christen joined him and peeled at the rate of 5 potatoes per minute. When they finished, how many 
potatoes had Christen peeled? (Source: AMC 8) 


7.23 Ona certain map, 4 inches represents 26 miles. What distance does 11 inches represent? 


7.24 A marine biologist tags 50 fish at Lake Ness and releases them. Five days later, he captures 75 
fish and find that 3 of them are tagged. Assuming the population of fish has remained constant over the 
five days and that this sample is an accurate representation of the portion of the fish in the lake that are 
tagged, how many fish are in the lake? 


7.25 Amy and Joey are situated on a circular track 400 feet around. Joey starts running at a rate of 
10 feet per second. Amy waits for a full minute, then starts running from the same point (in the same 
direction) at 12 feet per second. How many seconds elapse before Amy passes Joey on the track? (Source: 
Mandelbrot) 


7.26 Ifa and Bb are directly proportional, and b and c are directly proportional, then how are a and c 
related? 


7.27 Ican finish the problems in one chapter of my physics book in 8 hours. Suppose that the problems 
in each chapter take the same amount of time to solve, and that there are 30 chapters. How many people 
working together at the same rate as me would it take to finish the whole book in one day? 


7.28 Each good worker can paint my new house alone in 12 hours. Each bad worker can paint my 
house alone in 36 hours. I need my house painted in 3 hours. If I can only find 3 good workers, how 
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many bad workers must I also find in order to have my house painted on time? 


7.29 Jayne drove 20 mph to her grandparents’ house. How fast must she drive on the return trip to 
average 30 mph for the round trip? 


7.30 Joe and Renee are building a fence. Joe can build the fence alone in 4 hours. If Renee starts helping 
Joe after he has already worked on the fence for 2 hours, they will finish the fence 90 minutes after she 
joins him. How long would it take Renee to build the fence alone? 


7.31 Two teams compete in a relay race; they are composed of four members, each of whom runs 100 
meters. All the members of team B run at b meters per second (mps). The first three members of team 
A can only run 5b/6 mps, while the fourth member runs at a mps. Find a/b if the race is a tie. (Source: 
Mandelbrot) 


7.32 Two sisters ascend 40-step escalators that are moving at the same speed. The older sister can 
only take 10 steps up the crowded “up” escalator, while the younger sister runs up the empty “down” 
escalator unimpeded, arriving at the top at the same time as her sister. How many steps does the 
younger sister take? (Source: Mandelbrot) 


7.33 Eight workers can clear twenty acres of a field in three days. How many workers are needed to 
clear fifty acres in five days? 


II] Challenge Problems iiag 


7.34 Aman walked a certain distance ata constant rate. If he had gone 4 mile per hour faster, he would 
have walked the distance in four-fifths the time; if he had gone 3 mile per hour slower, he would have 
been 24 hours longer on the road. How far did he walk? (Source: AHSME) 


7.35 According to the U.S, Census Bureau, the world’s population passed 6 billion people on July 18, 
1999. Further, an average of 4.2 births and 1.7 deaths occur every second. If these rates were to remain 
constant, in what year will the population reach 7 billion? (Assume there are 365 days ina year.) (Source: 
MATHCOUNTS) 


7,36 The tail of a 1-mile long train exits a tunnel exactly 3 minutes after the front of the train entered 
the tunnel. If the train is moving 60 miles per hour, how long is the tunnel? Hints: 59 


7.37 Suppose trains leave from New York for Atlanta every 20 minutes starting at 1 a.m., and trains 
leave Atlanta for New York every 30 minutes starting at 1:10 a.m. If it takes each train 10 hours to travel 
from one city to the other, how many trains traveling from Atlanta to New York are passed by the train 
that leaves New York at 1 p.m. and arrives in Atlanta at 11 p.m.? Hints: 88 


7.38 Jenna and Ginny are 20 miles from home. They have one pair of roller blades. Jenna walks 4 mph 
and skates 9 mph. Ginny walks 3 mph and skates 8 mph. They start for home at the same time. First, 
Ginny has the roller blades and Jenna walks. Ginny skates for a while, then takes the roller blades off 
and starts walking. When Jenna reaches the roller blades, she puts them on and starts skating. If they 
both start at 4:00 and arrive home at the same time, what time is it when they get home? Hints: 1 
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7.39 Superman and Flash are running around the world in opposite directions. Superman can go 
around the world in 2.5 hours, and Flash can do the same in 1.5 hours. Assuming they start at the same 
time and same place, how many times will they pass each other going in opposite directions in a 24-hour 
period? Hints: 126 


7.40 Andy’s lawn has twice as much area as Beth’s lawn and three times as much area as Carlos’ lawn. 
Carlos’ lawn mower cuts half as fast as Beth’s mower and one third as fast as Andy’s mower. If they all 
start to mow their lawns at the same time, who will finish first? (Source: AMC 12) Hints: 183, 226 


7.41 Vic can beat Harold by one-tenth of a mile in a two mile race. Harold can beat Charlie by one-fifth 
of a mile ina two mile race. If Vic races Charlie, how far ahead will Vic finish? (Source: UNCC) Hints: 
36, 81 


7.42 Onan auto trip, the distance read from the instrument panel was 450 miles. With snow tires on 
for the return trip over the same route, the reading was 440 miles. Find, to the nearest hundredth of an 
inch, the increase in radius of the wheels if the original radius was 15 inches. (Source: AMC 10) Hints: 
210 


7.43 Suppose y is jointly proportional to the 100 integers x1, x2,...,X4o9. If Jiri triples 25 of the x;’s, by 
what number can. Vlatko multiply each of the rest of the x;’s to leave y unchanged? 


7.44 Suppose x and y are inversely proportional. 


(a) Ifx? and y! are also inversely proportional, then how must p and q be related? 


(b) If x? and y' are directly proportional, then how must p and q be related? 


7.45* Inanh-meter race, Sunny is exactly d meters ahead of Windy when Sunny finishes the race. The 
next time they race, Sunny sportingly starts d meters behind Windy, who is at the starting line. Both 
runners run at the same constant speed as they did in the first race. In terms of h and d, how many 
meters ahead is Sunny when Sunny finishes the second race? (Source: AHMSE) Hints: 29, 134 


7.46x Twocandles of the same length are made of different materials so that one burns out completely 
at a uniform rate in 3 hours and the other in 4 hours. At what time p.m. should the candles be lit so that, 
at 4 p.m., one stub is twice the length of the other? (Source: AMC) Hints: 27 


7.47x A and B travel around a circular track at uniform speeds in opposite directions, starting from 
diametrically opposite points (meaning they are directly opposite each other on the track). If they start 
at the same time, meet first after B has traveled 100 yards, then meet a second time 60 yards before A 
completes one lap, then what is the circumference (length) of the track? (Source: AHSME) Hints: 9, 78 


7.48% Carl and Bob can demolish a building in 6 days, Anne and Bob can do it in 3, Anne and Carl in 
5. How many days does it take all of them working together if Carl gets injured at the end of the first 
day and can’t come back? (Source: HMMT) Hints: 62, 176 


7.49% Zuleica’s mother Wilma picks her up at the train station when she comes home from school, then 
Wilma drives Zuleica home. They always return home at 5:00 p.m. One day Zuleica left school early 
and got to the train station an hour early. She then started walking home. Wilma left home at the usual 
time to pick Zuleica up, and they met along the route between the train station and their house. Wilma 
picked Zuleica up and then drove home, arriving at 4:48 p.m. For how many minutes had Zuleica been 
walking before Wilma picked her up? Hints: 33 


Equations are just the boring part of mathematics. I attempt to see things in terms of geometry. 
— Stephen Hawking 


CHAPTER 


———____--____ 


Graphing Lines 


Long before mathematicians started using variables and writing algebraic equations, they had already 
studied the mathematics of shapes such as lines and circles in great detail. The field of mathematics 
relating to these shapes is now called geometry. Even concepts regarding numbers and algebraic 
relationships were expressed by ancient mathematicians in geometric terms. Indeed, geometry was 
thought so important to the ancients that the great philosopher Plato was said to have inscribed above 
his academy the warning, “Let no one who is ignorant of geometry enter here.” Moreover, the most 
famous math book ever, Euclid’s Elements, is dedicated almost entirely to geometry. 


Despite the great reverence the ancient Greeks held for geometry, over the 1800 years after Euclid 
wrote his Elements (around 300 B.C.), algebra gained ground on geometry in importance. By the 16" 
or 17" century A.D., algebra was recognized as an extremely important field of mathematics, possibly 
equaling, or even exceeding, geometry. 


In 1637, the great mathematician and philosopher René Descartes brought these two great fields of 
mathematics together when he described a general method to represent geometric figures with algebraic 
equations. This combination of algebra and geometry is often referred to as analytic geometry. In this 
chapter, we walk in Descartes’s footsteps and learn how to draw a picture to illustrate a two-variable 
linear equation. 


8.1 The Number Line and the Cartesian Plane 


The number line gives us a way to visually represent numbers. The number line is shown below. 


4 | i | | i | | | | | 


a f }—+—> 
-10 -9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 10 
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The arrows on either end of the number line indicate that the number line continues forever in both 
directions. The point representing 0 on the number line divides the positive numbers on its right from 
the negative numbers on its left. The distance between a number and 0 is called the absolute value of 
the number. We represent the absolute value of a number by placing the number between vertical lines. 
For example, |—5| equals 5 because the number —5 is a distance of 5 away from 0. Similarly, [3.1] = 3.1, 
|-0.73| = 0.73, and |-2/3| = 2/3. We sometimes refer to the absolute value of a number as the magnitude 
of the number. 


| | | | | | | | | 
* T t 1 I 1 I T 


| fiefs 
T I I 1 I th 
10-9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 10 


Although we typically only place tick marks on the number line to represent integers, we can plot 
any number on the number line. For example, the number 4.2 is plotted on the number line above. 


We can use the number line to “see” relationships between numbers. For example, each number on 
the number line is greater than any number to its left. We can also use the number line to “see” addition 
and subtraction: adding 3 is the same as taking three steps of length 1 to the right, and subtracting 5 is 
the same as taking five steps to the left. 


Descartes’s great insight that unified geometry and algebra was adding another dimension to the 
number line. This insight has become so important we still use Descartes’s name to describe the result. 
Instead of just plotting numbers horizontally, on the Cartesian plane we plot numbers horizontally and 
vertically. 


Above is the Cartesian plane. The center of the plane, where the bold lines meet, is called the origin. 
Instead of each point being represented by a single number, as on the number line, on the Cartesian 
plane each point is represented by an ordered pair of numbers. These numbers denote the position of 
the point relative to the origin. 


Extra! A habit of basing convictions upon evidence, and of giving to them only that degree or certainty 

‘npr cOhIch the evidence warrants, would, if it became general, cure most of the ills from which the 
world suffers. 

— Bertrand Russell 
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For example, we denote the point that is 3 steps to the right and 2 
steps up from the origin with the ordered pair (3,2). The “ordered” part 
is very important! The first number always denotes how far the point 
is to the right (or left) of the origin, and the second number tells us how 
far the point is above (or below) the origin. We call the two numbers 
in an ordered pair the coordinates of the point. By convention, we call 
the horizontal (left-right) coordinate the x-coordinate and we call the 
vertical (up-down) coordinate the y-coordinate. 


As you might have guessed, the x-coordinate of a point is negative 
when the point is to the left of the origin, and the y-coordinate is 
negative when the point is below the origin. For example, the point 
(-5, -1) shown in the diagram is 5 steps to the left and one step below the origin. The point (0,0) is 0 
steps to the right and 0 steps up from the origin. In other words, (0,0) is the origin itself! 


y Some sources refer to the x-coordinate as the abscissa and the y- 
coordinate as the ordinate. We'll be sticking with x- and y-coordinate 
because what each of these describes is much clearer than “abscissa” 
and “ordinate.” 


When the pointis neither above nor below the origin, its y-coordinate 
is 0. Such a point is directly to the left or right (or on) the origin. There- 
fore, the point must be on the bold horizontal line in the diagram at 
left. We call this line the x-axis. Similarly, the vertical line consisting 
of points directly above or below (or on) the origin is called the y-axis. 
We usually label the x-axis and y-axis with an x and a y, respectively, 
as shown in each of our diagrams. 


The axes divide the plane into four quadrants, which we usually refer 
to with the Roman numerals J, II, IH, and IV, as indicated at right. These 
quadrants are also referred to as the first, second, third, and fourth quadrants, 
respectively. We won’t mention quadrants often in this book; they become 
more useful in more advanced areas of mathematics, particularly trigonome- 


try. 


Finally, just as we can plot more than just integers on the number 
line, we can plot any point represented by an ordered pair of two real 
numbers on the Cartesian plane. For example, the diagram at left 
depicts the point (3.5, —2.7), which is 3.5 steps to the right and 2.7 steps 
below the origin. Points that have integers for both coordinates are 
called lattice points. 


191 


CHAPTER 8. GRAPHING LINES 


_Proviems ite 


Problem 8.1: 
(a) How far apart are —3 and 9 on the number line? 


(b) Suppose a is greater than b. How far apart are a and b on the number line? 


(c) What number is midway between —3 and 9 on the number line? 


Problem 8.2: 
(a) On the number line, how is the number 5 related to the number —5? How is —3 related to 3? | 
How is —x related to x? 


(b) Explain why |—x| = |x| for all numbers x. 


Problem 8.3: Plot the following three points on the Cartesian plane below: (4,3); (—3,7); (0,—5). 
y 


Problem 8.4: A right triangle is a triangle that has two sides that are perpen- 
dicular. The Pythagorean Theorem tells us that the square of the length of the 
longest side of a right triangle equals the sum of the squares of the lengths of b 
the other two sides of the triangle. For example, in the triangle at right, we have 


ath =c’, a 
In this problem we determine the distance between the points (—3, —5) and (5, 1). 


(a) Plot the two points on the Cartesian plane, then connect the two points with a straight line. 


(b) Create a right triangle by drawing a line rightward from (—3,—5) and another line downward 
from (5,1). At what point do these two lines meet? 


(c) How far is (—3,—5) from the point where the lines meet in part (b)? How far is (5,1) from the 
point where lines meet in part (b)? 


(d) Use the Pythagorean Theorem to find the distance between (—3, —5) and (5, 1). 


(e) Use your logic from the previous parts to create a formula for the distance between the points 
(x1, yi) and (x2, y2). 
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Problem 8.1: What number is midway between - and 9 on the number line? 


Solution for Problem 8.1: We can either use the number line or simple subtraction to see that 9 is 
9 — (-3) = 12 units to the right of —3. Similarly, if a > b, then a is a — b steps to the right of b, because 
taking a — b steps from b to the right takes us to b + (a— b) =a. 


Because 9 is 12 steps to the right of —3, the point that is midway between —3 and 9 is 12/2 = 6 units 
to the right of —3. So, the point that is midway between —3 and 9 is -3 + 6 = 3. 


a 
-10 -9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 


Notice that the point that is midway between —3 and 9 is the average of —3 and 9. Is this a coincidence? 
Oo 


We can use the number line to explain an important fact about absolute value. 


‘Problem 8.2: Explain why |—x| = |x| for all numbers x. : ? J 


Solution for Problem 8.2: Since |x| is the distance between x and 0 on the number line, and |-x| is the 
distance between —x and 0, we consider how x and —x are related on the number line. 


1H 1 ++ + 
-10-9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 


+ 
5 6 7 8&8 9 10 


The number line above highlights —5 and 5. We see that they are the same distance from 0. One is 5 
units to the left, the other 5 units to the right. Similarly, every number is the same distance from 0 as its 
negative, only in the other direction. This is what the negative sign tells us on the number line: go the 
opposite direction! Therefore, —x and x are the same distance from 0, so |—x| = |x. 


Number lines are pretty simple. The Cartesian plane is much more powerful. Maybe that’s why the 
number line isn’t named after anyone... 


| Problem 8.3: Plot (4,3), (—3, 7), and (0, —5) on the Cartesian plane. 


Solution for Problem 8.3: We start from the origin of the Cartesian plane ee) y 
for each point. The first coordinate tells us how many steps right (or a 

left) to take, and the second coordinate tells us how far up (or down) 
to go. The three points we seek are plotted on the Cartesian plane at 
right. O 


One way we can relate two points on the Cartesian plane to each 
other is to find the distance between the two points. This also gives 
us one of our first ties between algebra and geometry. To find the 
distance between two points on the Cartesian plane, we'll need some 
basic geometric principles. 
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A right triangle is a triangle that has two sides that are perpendicular (in 
other words, they meet at a 90° angle). The Pythagorean Theorem tells us that 
the square of the length of the longest side of a right triangle equals the sum of b 
the squares of the lengths of the other two sides of the triangle. For example, in 
the triangle at right, we have 


e+e =c?, a 


‘Problem 8.4: Find the distance between the points (-3,—5) and (5, 1). 


Solution for Problem 8.4: As we explore in much more detail in Art of Problem Solving’s Introduction 
to Geometry, one of the most common ways to find the distance between two points is to build a right 
triangle and use the Pythagorean Theorem. Here, the coordinate axes give us a natural way to build the 
right triangle, since we can use the coordinates of our two points to determine how much one point is 
to the right and above the other. 


In the diagram above, we label the point (-3,—5) as A and the point (5, 1) as B. We connect A and B 
with a straight path called a line segment. We denote the segment connecting A and B as AB, and we 
refer to the length of this segment as AB. 


We have also extended line segments horizontally from A and vertically from B. These two segments 
meet at point C, thus completing triangle ABC. Point C has the same x-coordinate as B and the same 
y-coordinate as A, so its coordinates are (5, —5). 


The lengths of two sides of this triangle are easy to find. Since C is a distance of 5 — (—3) = 8 to the 
right of A, we have AC = 8. Similarly, B is 1— (-5) = 6 above C, so BC = 6. Since AC is 8 units long, BC is 
6 units long, and ABC is a right triangle, we can find the length of AB using the Pythagorean Theorem: 


AB? = AC? + BC? = 64 + 36 = 100. 
Distance must be positive, so the desired distance is V100 = 10 units. 0 


We can follow exactly the same steps as in the previous problem to find the distance between any 
two points. Suppose we have two points, A and B, with coordinates A = (x1, y1) and B = (x2, 2). 
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Sidenote: Don’t be confused by the little 1’s and 2’s in (x1, yi) and (x2, yz)! These are | 
ay called subscripts, and we use them to denote variables that are related to 
each other. Since the subscripts of x; and y; are the same, we know these 

two variables are related — they are both coordinates of the same point. 
We also write (1, 1) and (x2, y2) instead of (2,b) and (c,d) to make it 
more clear what each variable represents. For example, it’s much more 
clear that x; and x2 stand for x-coordinates than it is that a and c stand for 
x-coordinates. 


Just as in the last problem, we can build a right triangle with AB asa side. 


In the diagram at right, we assume that B is above and to the right of B (x2, y2) 
A. As before, we draw a vertical line down from B and a horizontal line 
to the right from A. We label the point where these lines meet C. Since -M1 
C is directly below B, its x-coordinate is the same as B’s, or x2 (in other 
words, it is just as far horizontally from the y-axis as B is). Similarly, A as 
since C is directly to the right of A, its y-coordinate is the same as A’s, 41. (x1, y,) %2-—%1  C ae 


Now we're ready to use the Pythagorean Theorem. We can use our coordinates to see that C is x2 — x4 
to the right of A and y2 — y; below B. So, we can use the Pythagorean Theorem to find 


AB? = AC? + BC? = (x2 — 4)? + (y2 - yi)’. 


We can take the square root of both sides of this equation to find a formula for the distance between the 
points (x1, y1) and (x2, y2): 


Important: The distance in the plane between the points (x1, y1) and (x2, 2) is 


oy (42. = x1)? + (y2 — 1). 


This is often referred to as the distance formula. 


Make sure you see that the distance formula is essentially the same thing as the Pythagorean Theorem. 
In fact, if you know the Pythagorean Theorem, you basically know the distance formula already, so you 
shouldn’t have to memorize the distance formula. 


I) _txercises 
8.1.1 Find the distance between —2 and 7 on the number line. 
8.1.2 Plot each of the following points on the Cartesian plane: (2, 1); (5, -4); (--6, 0); (-4, 4). 
8.1.3 Find the distance between the points (—5, -2) and (7,3). 


8.1.4 Determine which of the following points is farthest from the origin: (0,5), (1,2), (3, -4), (6,0), 
(-1, -2). 
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8.1.5 Recall that |x| is the distance between x and 0 on the number line. How does |x — y| relate to the 
distance between x and y on the number line? Explain. 


8.1.6 When we found the formula for the distance between points A = (x1, 41) and B = (x2, y2), we 
assumed that B was above and to the right of A. Does the same argument still work when A and B are 
not in this position relative to each other? Explain. 


8.2 Introduction to Graphing Linear Equations 


Now that we know how to find points on the Cartesian plane, we're ready to draw figures that represent 
entire equations. When we plot all the points (x, y) that satisfy an equation on the Cartesian plane, the 
resulting figure is called the graph of the equation. We can also use “graph” as a verb; when we graph an 
equation, we produce the figure on the Cartesian plane that represents all the solutions to the equation. 


In Chapter 5, we introduced two-variable linear equations. In this section, we learn how to graph 
these equations, and we discover why these equations are called “linear.” 


[]Protems ite 


Problem 8.5: Hopsalot the rabbit is at the point (—1,—8). Each second, y 
Hopsalot hops to a point that is 1 unit to the right and two units above his 

current point. Plot all the points on the grid at right that Hopsalot visits. 

Do you see anything interesting about the points Hopsalot visits? 


Problem 8.6: Find several solutions to the equation 
2x-y=6, 


Plot the solutions (x, y) you find on the Cartesian plane. Notice anything interesting? 


Problem 8.7: Find several solutions to the equation x — 2y = 8. For each pair of solutions, find the 
ratio of the difference in y values to the difference in x values. Notice anything interesting? 


Extra! You have just been given a sack with 9 identical coins. However, one of the coins is 
imp m> Counterfeit, and is either heavier or lighter than the rest. You have a balance scale like 
the ones shown in Section 1.5, so you can compare the weights of stacks of coins to each 
other. With only three weighings, how can you identify the fake coin, and determine 

whether or not it is lighter or heavier than the rest? 
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Problem 8.8; The ratio you found in the previous problem is called the slope of a line. Specifically, 
the slope of a line connecting the points (x1, y1) and (x2, yo) is 


waa Yi 
2 — 1° 


Can a line have a negative slope? If so, can you tell by glancing at a line’s graph if the line has a 
negative slope? 


Problem 8.9: 
(a) Cana line havea slope of 0? If so, can you tell by glancing at a line’s graph if the line has a slope 


of 0? 
(b) Are there any lines for which slope is not defined? 


(c) If your answer to either of the first two parts is “yes,” explain what types of equations have 
graphs that are lines with a slope of 0 or with an undefined slope. 


Problem 8.10: 


(a) How can we tell that the slope of the line graphed at left above is greater than 1, without actually 
finding the slope? 
(b) How can we tell that the slope of the line graphed at right above is less than 1, without actually 
finding the slope? 


Problem 8.5: Hopsalot the rabbit is at the point (-1,—8). Each second, Hopsalot hops to a point that 
is 1 unit to the right and two units above his current point. Plot all the points that Hopsalot visits. 
Do you see anything interesting about the points Hopsalot visits? 


Solution for Problem 8.5: We make a table at left below with the points that Hopsalot visits, then plot 
these points at right below. 


Extra! I’m sorry to say that the subject 1 most disliked was mathematics. I have thought about it. I think 
‘imp ina the reason was that mathematics leaves no room for argument. If you made a mistake, that was 
all there was to it. — Malcolm X 
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xy 
-1]-8— 
a | -6 
1 | -4 
2 |-2 
30 

4 |2 

5 | 4 

6 | 6 
7|8 


These points appear to lie on the same straight line! Thinking of how we generated these points, this 
shouldn’t be a surprise. Since each of Hopsalot’s hops are the same, each is in the same direction. Since 
Hopsalot is always moving in exactly the same direction, he’s just moving in a straight line. 


Problem 8.6: Graph all the solutions to the equation 2x — y = 6. i 


Solution for Problem 8.6: We start by finding a few of the solutions and plotting these. We focus first on 
the solutions for which both x and y are integers to make the plotting easier. To find these solutions, we 
first solve our equation for y in terms of x: 


y=2x-6. 


We can now build a table of solutions by choosing values of x. The table is shown at left below, and a 
graph with these points plotted is shown at right below. 


xy 
~=1) 3 
0 | -6 
1 | -4 
2 | -2 
3] 0 
4] 2 
5] 4 
6 | 6 
7|8 


These are just the same points that Hopsalot visits in Problem 8.5. As we saw in that problem, these 
points all lie on the same straight line. But what about other solutions to the equation? Are they on this 
line, too? 


For example, suppose we let x = 1/2. Then, y = 2x — 6 = —5, so the point (1/2, —5) is a solution. This 
point is 1/2 to the right and 1 unit above the point (0, -6), which we’ve already found is on our line. 
To go from (0, —6) to (1/2, —5), we need to make half the move that Hopsalot made in the last problem. 
However, this move is still in the same direction as the full hops Hopsalot takes! So, to go from (0,—6) 
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to (1/2, -5) we move in the same direction as we do going from (0,—6) to (1, -4). Therefore, (1/2, —5) is 
on the line, too. 


Similarly, all the solutions to the equation y = 2x — 6 are on this 
line. To see why, suppose we start from (0,-6), and we wish to 
move to the point on the line where x = a. When x = a, we have 
y = 2x —- 6 = 2a — 6, so the point we want to move to is (a, 2a — 6). 
To get from (0,—6) to (a, 2a — 6), we must move a4 units right and 
2a units up. In other words, we must make a of Hopsalot’s hops. 
And as we just saw above, 4 can be any number, including fractions 
and negative numbers. (“Negative hops” means move in the exact 
opposite direction.) 


Therefore, the graph of the equation y = 2x—6 is a line, as shown 
at right. We put arrows on both ends of the line to indicate that the 
line continues forever in both directions, just like the axes. (The axes are just lines, as well.) O 


So, we now wonder if y = 2x — 6 is the only equation whose graph is a straight line. We graph three 
more similar equations below. 


3x-y=4 2x + 3y=5 x+2y=0_ 


In each case, we graph an equation of the form Ax + By = C, where A, B, and C are constants. We see 
that the graph of each equation is a line. We can follow the same steps as we did in Problem 8.6 to get a 
feel for why this is true. For example, we solve for y in 3x — y = 4 to get y = 3x ~ 4. When x = 0, we have 
y = —4, so (0,—4) is on the line. When x = a, we have y = 3a — 4, so (a, 3a — 4) is on the line. To get from 
(0, —4) to (a,3a — 4), we must move 4 units right and 3a units up. Just as with our graph in Problem 8.6, 
these moves are all in the same direction (or, when a is negative, in the exact opposite direction, but still 
along the same line). 


Similarly, we can show that: 


Important: The graph ofan equation of the form Ax + By = C, where A, B, and C are 
constants and A and B are not both 0, is a straight line. 


We'll tackle the special cases of A = 0 or B = Qin Problem 8.9. 
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As we have seen, graphing a linear equation is a relatively easy exercise: just find two points on the 
line that satisfy the equation, and connect these points with a straight line. 


WARNING!!! When graphing a linear equation, plot three points that satisfy the | 
“S equation before drawing the line. This will help reduce errors: if you. 
can’t draw a line through all three points, then you’ve made a mistake 
somewhere. Go back and find the three points over again. 


We made heavy use of the “direction” of Hopsalot’s hops in our first two problems. One measure of 
this “direction” has a special name. 


| Problem 8.7: Find several solutions to the equation 


x—2y =8. 


For each pair of solutions, find the ratio of the difference in y values to the difference in x values. 
| Notice anything interesting? 


Solution for Problem 8.7: We solve our equation for x to make finding solutions easy: xy 
x = 2y +8. Using this, we find the solutions indicated in the table at right. If we take the 2 \-3 
points (6, -1) and (10, 1), the ratio of the difference in y values to the difference in x values 4 | -2 
is 6 | -1 
es 8 | 0 
10-6 2 1011 


Similarly, no matter which two points we take in our list, the ratio of the difference in y values to the 
difference in x values is 1/2. But what about points not on our list? 


Suppose the points (x1, yi) and (x2, y2) are both on the line. Therefore, they are both solutions to the 
equation x = 2y + 8, so we have x; = 2y, + 8 and x2 = 2y2 + 8. So, the ratio of the difference in y values 
to the difference in x values is: 

Ue UE wy _ ye Vt 2 ert 
X2~X1, (2y2 +8) —(2y, +8) 2y2+8-2y,-8 AWyo-—y1) 2° 


This shows that for any two points that satisfy the equation x = 2y + 8, the ratio of the difference in y 
values to the difference in x values is always the same, 1/2. 


The constant ratio we discovered in Problem 8.7 is called the slope of a line. 


Important: The slope of a line is the ratio of the difference of the y-coordinates of | 
Vv any two points on the line to the difference of the x-coordinates of those | 
two points. We usually use the letter m to denote slope. We can use our | 
definition to state that the slope m of the line through the points (x1, yi) | 
and (x2, y2) is 
peel 
427 14 


WARNING! A very common mistake is to compute slope as (2-1) /(y2—y1). This | 
. is not correct! Be careful to always put the change in y values on top. | 
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Notice that when finding solutions to our equation in Problem 8.6, we solved for y, while in Prob- 
lem 8.7, we solved for x. Either is fine; in each case, we chose the variable that was easiest to solve 
for. 


Concept: Don’t make problems harder than they need to be! 


O= 


To get a feel for how the slope of a line affects its graph, let’s consider different possible slopes. 


Problem 8.8: Can the slope of a line be negative? If so, how can we tell by glancing at a line’s graph 
if the line has a negative slope? 


Solution for Problem 8.8: To see if the slope of a line can be negative, we consider our expression for the 
slope between points (x1, yi) and (x2, y2): 


Y2- M1 
ere me A 
x2 —- XY 


If m is negative, then y2 — y and x2 — x, have opposite signs. Let’s look at some examples to see how 
this affects the graph of a line. 


Below, we graph three lines in which y2 — y, and x2 — x, have different signs. The points we chose 
to create the lines and the slopes of the lines are shown below. 


a 


Slope = -2 ~ Slope = -3/2 Slope = -1/3 


Now, let’s compare these graphs to the graphs of three lines in which y2 — y; and x2 — x; have the 
same sign. Again, our points and our slopes are indicated with the graphs. 


Slope = 3/2 
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It looks like lines with negative slope go downward as they go from left to right, and lines with 
positive slope go upward. Let’s see if we can figure out why. 


Suppose that y2 is smaller than yi, so y2 — y1 is negative. Therefore, x2 — x; must be positive, so 
x; must be smaller than x2. Because y2 is smaller than y;, the point (x2, y2) is lower on the plane than 
(x1, 41). Similarly, because x2 is larger than x, the point (x2, y2) is to the right of (x1, y1) on the plane. 
Therefore, to go from (x1, 1) to (x2, y2) we must go down and to the right, as shown in the diagram at 
left below. Similarly, any line which goes downward as we move from left to right must have negative 
slope. 


y 
X2, 
(x1, yi) ( ‘ va) 
(%1, 41) 
x x 
(x2, ya) 
Figure 8.1: A Line With Negative Slope Figure 8.2: A Line With Positive Slope 


On the other hand, suppose the slope of our line is positive. If y2 — y, and x2 — x; are both positive, 
then y2 is greater than x2 and yj; is greater than x1. So, (x2, ¥2) is above and to the right of (x1, y1). 
Similarly, any line which goes upward as we move from left to right must have positive slope, as shown 
at right above. 0 


So, the slope of a line can be negative or positive. What about 0? And must every line have a defined 
slope? 


Problem 8.9: 
(a) Can the slope of a line be zero? If so, how can we tell by glancing at a line’s graph that the line 


has a slope of zero? 
(b) Are there any lines for which slope is not defined? 


(c) If your answer to either of the first two parts is “yes,” explain what types of equations have 
graphs that are lines with a slope of 0 or with an undefined slope. 


Solution for Problem 8.9: Examples helped so much in the last problem that we'll try them again here. 


Again, we'll use our definition of slope 
_ pn 


m : 
x2 — XY 


(a) The slope of a line is zero when y2 — y; equals zero. This occurs when y2 and y; are equal. A 
couple examples are shown below. 


202 


8.2. INTRODUCTION TO GRAPHING LINEAR EQUATIONS 


Slope = 0 Slope = 0 
As we see, when y2 and y, are equal, the points (x1, y1) and (x2, y2) are on the same horizontal line. 


(b) The slope of a line is undefined when x2 — x; equals zero, because dividing by zero is undefined. 
This occurs only when x2 = x;. Again, we turn to some examples. 


[T¥ ' | 
Slope undefined Slope undefined 


We see that when x; and x2 are equal, the points (x1, ¥1) and (x2, yz) are on the same vertical line. 


(c) Our graphs pretty much answer this question for us. We see that the slope of a line is 0 when all 
the points on the line have the same y-coordinate. Such a horizontal line has the equation y = k for 
some constant k. Similarly, a vertical line has an undefined slope. This occurs when all the points 
on the line have the same x-coordinate. Such a line has the equation x = h for some constant h. 


I ‘Just knowing whether the slope of a line is positive, negative, 0, or 


mportant: 
Y undefined gives us information about the line. 


e Slope is positive: The line goes upward as it goes from left to right. 


| 
| 
| 
| 
e Slope is negative: The line goes downward as it goes from left to 
right. 

e Slope is 0: The line is horizontal. Its equation is of the form y = k, 

for some constant k. 


e Slope is undefined: The line is vertical. Its equation is of the form 
__x =h, for some constant h. 
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The sign of the slope is not the only aspect of the slope that gives us an idea what the graph of the 
line looks like. 


| Problem 8.10: 


(a) How can we tell that the slope of the line graphed at left above is greater than 1, without actually 
finding the slope? 


(b}) How can we tell that the slope of the line graphed at right above is less than 1, without actually 
finding the slope? 


Solution for Problem 8.10: 


(a) The graph of the line goes upward much faster than it goes rightward. In other words, if (1, 1) 
and (x2, 2) are on the line, then y2 — y; is greater than x2 ~ x1. Because y2 — y; is larger than x2 — x1, 
we know that (y2 — y1)/(x2 — x1), the slope of our line, is greater than 1. 


(b) Here, the graph goes rightward much faster than it goes upward. So, if (x1, yi) and (x2, yz) are on 


the line, then x2 — x; is greater than y2 — y). This tells us that (y2 — y1)/(x2 — x1), the slope of our 
line, is less than 1. 


Below are the graphs of three lines through the origin with slopes 1/4, 1, and 4, respectively. 


¥ ¥ 


Slope = 1/4 | Slope = 1 Slope = 4 


Extra! You might be wondering why m is used for slope. You’re not alone; math historians 
rp ome — on’t know either! 
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Important: Slope can be thought of as a measure of steepness. A line with a large 

Vv positive slope is very “steep,” meaning it is close to a vertical line. A| 

line with a very small positive slope close to 0, such as 1/10, is not at all | 

steep; it’s close to a horizontal line. 

We can apply this to negative slopes as well. Lines with slopes that 

are very negative are nearly vertical, while lines with negative slopes 
very close to 0, such as —0.01, are nearly horizontal. 


a ¥ 


Ht xercises le 


8.2.1 What is the slope of the line passing through (—3, 5) and (2, —5)? 


8.2.2 Graph the equation 3x — 2y = —4. 

8.2.3 
(a) Graph the equation y = —2. Is the result a line? If so, what is its slope? 
(b) Graph the equation x = 4.2. Is the result a line? If so, what is its slope? 


8.2.4 For each of the lines graphed below, state if the slope is positive, negative, 0, or undefined, without 
finding two points on the line and computing the slope. For lines with positive slope, state whether the slope 
is greater than, equal to, or less than 1. For lines with negative slope, state whether the slope is greater 
than, equal to, or less than —1. 
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8.3. Using Slope in Problems 


Now that we have a basic understanding of the slope of a line, we’Il use it to tackle some problems. 
Before turning to the problems, we’ll introduce a little more geometric notation and vocabulary that we 


use with lines. We denote the line that passes through points A and B as AB. Also, the point on AB that 
is the same distance from A as it is from B is called the midpoint of the segment AB. 


]Proviems i 


Problem 8.11: Graph the line that passes through the point (—3, 1) and has slope —1/4. 


Problem 8.12: Which three of the following four points lie on the same straight line: 


(32,5) (24, 18) (22,21) (17,29) 


Problem 8.13: Let point P be (2,4) and Q be (—7, —2). 
(a) What are the coordinates of the midpoint of segment PQ? 


(b) Use slope to verify that your point from part (a) is on the line through P and Q, and use the 
distance formula to show that your point is just as far from P as it is from Q. 


(c) Let T be the point on segment PQ such that PT : TQ = 1: 2. Find the coordinates of point T. 


(d) Use slope to show that your point T is on the line through P and Q, and use the distance formula 
to confirm that PT: TQ =1: 2. 


If we have the slope of a line and one point on the line, we can graph the line. 


‘Problem 8.11: Graph the line that passes through the point (—3,1) and has slope —1/4. fai] 


Solution for Problem 8.11: If we have two points, we caneasily graph ¥ 
the line. Unfortunately, we only have one point, so we'll have to use : 
what we know about slope to find another point on the line. The 
slope of a line is the ratio of the change in y-coordinates to the change 
in x-coordinates as we move from one point to another on the line. 
Since our slope is —1/4, we have: 


Change in y-coordinate = -1 


Change in x-coordinate 4” 


So, to move from (—3,1) to another point on the line, we move —1 in 
the y direction (down 1) and 4 in the x direction (rightward 4). That 
gives us a second point, (-3+4,1—1) = (1,0). We can find a few more 
if we like: (5, —1), (9,—2), ete. Now we can produce the graph, as shown. 0 


Extra! All great theorems were discovered after midnight. 
ham a ~ Adrian Mathesis 
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‘Problem 8.12: Which three of the following four points lie on the same straight line: 


(32,5) (24, 18) (22, 21) (17,29) 


Solution for Problem 8.12: We start by naming the points so we can talk about them more easily: 
A = (32,5) B = (24,18) C = (22,21) D = (17,29). 


We can check if A, B, and C are on the same line by comparing the slope of the line through A and B to 
the slope of the line through A and C. If these slopes are the same, then we must go in the same direction 
to get from A to B as we do to get from A to C. In other words, the three points are on the same line. 


So, we need to compute some slopes. What’s wrong with this solution: 


‘Bogus Solution: We find the slopes of the lines through A and each of B, C, and D: 


1-5 2B | 
Slope of AB = = — | 

21-5 8 
Slope of AC = 7 = = | 
| sB 295 8 | 
Slope of AD = 17-32 = s | 


No two of these slopes are equal, so A is not on the same line with | 
any two of B, C, and D. Therefore, it must be B, C, and D that are | 
on the same line. 


The slope of AC is not computed correctly! In the numerator, we subtracted the y-coordinate of A 
from the y-coordinate of C, but in the denominator we subtracted the coordinates in the opposite order: 
x-coordinate of A minus that of C. Furthermore, we never showed that B, C, and D are on the same line, 
so even if the slopes had been correctly computed, we still aren’t finished. 


WARNING!! When computing slope, make sure you have the coordinates in the 
“s same order in the numerator and denominator. The slope between 
(x1, 41) and (%2, y2) is NOT 


y2- Yi 
Xy— xX" 


Furthermore, make sure you have the difference of y values in the 
_ numerator, not the difference of x values. 


With this warning in mind, we compute the slopes of the lines through A and each of B and C: 


18-5 13 
Slope of AB = 23D BR 
21-5 8 
Slope of AC = 30230 775 
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Since these two slopes are not equal, we know that A, B, and C do not lie on the same line. Next, we 
check the slope of the line through A and D: 
29-5 8 


17-32, 5° 


Slope of AD = 


This slope equals the slope of the line connecting A and C, so points A, C, and D must be on the same 
straight line. 


Now that we know how to show that three points are on the same line, we find some special points 
on a specific line. 


‘Problem 8.13: Let point P be (2,4) and Q be (—7, —2). 
(a) What are the coordinates of the midpoint of segment PQ? 
(b) Let T be the point on segment PQ such that PT : TQ = 1: 2. Find the coordinates of point T. 


Solution for Problem 8.13: 


(a) Call the midpoint M. Intuitively, it seems like the x-coordinate of M should be the average of the 
x-coordinates of P and Q. This would place M horizontally directly between P and Q. Similarly, 
it seems like the y-coordinate of M should be the average of the y-coordinates of P and Q. So, we 
guess that the coordinates of M are 


_ {24(-7) 44(-2) =( 5 
ae 2 7 32 =e) 
In order to confirm that our guess is correct, we must confirm that M is on PO, and that it is 
just as far from P as it is from Q. We can use slope for the first task and the distance formula for 


the second: 
— 1-4 -3 2 
Sl fPM = =— = 
ope o = = 3 3° 
— 1-(-2) 3 2 
Slope of QM = ———— ==, 
==) 2S 


— 5 oY [81 {117 3-v13 
Length of PM = E-3 +(1-4/ = awe oe 

as . 117. 3¥V 
Length of OM = vl o —( 7)) +(-(-2)7 = a ee 


Therefore, M is on PQ and is the same distance from P and Q. 


eee The midpoint of the segment connecting the points with coordinates 
Vv (x1, yi) and (x2, y2) is 
(2 +X2 Yit 2) 
| biota a : =) 
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(b) We follow the logic of the previous part. Since PT : TQ = 1 : 2, we know that PT must be 1/3 of 
PQ. We treat the coordinates separately. Q is 6 units below and 9 units to the left of P, so we think 
T is (1/3)(6) = 2 units below P and (1/3)(9) = 3 units to the left of P. So, we guess that T is (-1, 2). 


As in the previous part, we must show that T is on PQ. We do so by noting that the slopes of 
PT and QT are both 2/3. We must also show that PT : TQ = 1:2. The distance formula gives us 


PT = V(-1-2)2 + (2-47 = V13 


and = QT = y(-1-(-7))* + (2—-(-2)? =2 V3. 


So, PT: TQ=1: 2,as expected. 


Exercises ig 


8.3.1 The three points (3, —5), (-a + 2,3), and (2a + 3,2) lie on the same line. What is a? 
8.3.2 Graph the line that passes through the point (1,2) and has slope 1/3. 
8.3.3. Suppose P is the point (5,3) and Q is the point (—3, 6). 

(a) What is the midpoint of PQ? 

(b) Find point T such that Q is the midpoint of PT. 


8.3.4 Let point A be (2,7) and point B be (—6, -3). What point is on the segment connecting A and B 
such that the distance from the point to B is 4 times the distance from the point to A? 


8.3.5 Prove that the midpoint of the segment with endpoints having coordinates (x1, y1) and (2, y2) is 


x1 + Xe 8) és 
— . Hints: 2 
aa ints: 200 


8.4 Find the Equation 
| Problems i 


Problem 8.14: 


(a) Find the coordinates of three points on the line at right. 
(b) What is the slope of the line shown at right? 


(c) Let (x, y) be a point on the line other than (1,3). In terms 
of x and y, what is the slope between (x, y) and (1,3)? 


(d) What number must the expression you found in part (c) 
equal? 

(e) Rearrange the equation you found in the previous part to 

the form Ax + By = C, where A, B, and C are integers, and 

A>0O. 
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Problem 8.15: In this problem, we find an equation of a line given two points on the line. Suppose 
the line passes through (0,4) and (5, —3). 
(a) Find the slope of this line. 
(b) Let (x, y) be a point on the line other than (0,4). Write an equation by considering the slope 
between this point and (0, 4). 
(c) Rearrange the equation you found in the previous part to the form Ax + By = C, where A, B, | 
and C are integers and A > 0. 


Problem 8.16: Find the equation of each line described below. 
(a) The line through (4,2) with slope —3. 
(b) The line through (4,1) and (—7, 2). 
(c). The line through (3,3) with slope 3. 


Problem 8.17: A math teacher wants to curve a set of test grades. She wants to create a formula to 
turn an old grade, s, into a new grade tf, where t = As + B for some constants A and B. She wants 
this formula to give a 100 to a student who originally scored 100, and a score of 81 to a student who 
originally scored 62. (Source: MATHCOUNTS) 


(a) How can we view the pairs of original and new scores as points on a line? 
(b) Use your answer to part (a) to determine A and B in the formula. 


(c) What grade should a student who originally scored 74 receive? 


In the previous section we learned how to graph lines given an equation. In this section, we learn 
how to find the equation of a line given its graph, or given information about its graph. 
‘Problem 8.14: y 
(a) Find the coordinates of three points on the line at right. 
(b) What is the slope of the line shown at right? 


| (c) Let (x,y) be a point on the line other than (1,3). In terms 
| of x and y, what is the slope between (x, y) and (1,3)? 


(d) What number must the expression you found in part (c) 
equal? 

(e) Rearrange the equation you found in the previous part to 
the form Ax + By = C, where A, B, and C are integers, and 
A>0. 


Solution for Problem 8.14: 


(a) The points (—1,—7), (0, -2), and (1,3) are all on the line. (These are not all the possible answers!) 


(b) The slope is [3 — (—2)]/(1 — 0) = 5. This seems reasonable, as the line is going upwards steeply, so 
the slope is positive and significantly greater than 1. 
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-3 
(c). The slope between (x, y) and (1,3) is 2 =. 
(d) Because (x, y) and (1,3) are both on the line, and the slope of the line is 5, we must have 
y~3_ 
x-1- 


(e) We can rearrange the equation from the previous part by multiplying both sides by x — 1, which 
gives y —3 = 5(x — 1). Expanding and rearranging this equation gives 5x — y = 2. 


We could also have written the equation 5x — y = 2 as 5x = y + 2, or as y = 5x — 2, or as any other 
equation that could be rearranged to give 5x — y = 2. One way we deal with the many different ways 
we can write the equation of a line is to define a small handful of commonly used forms. For example, 
we can use the definition of slope as we did in the previous problem. Specifically, if the point (x, y) is on 
the line with slope m through the point (1, ¥1), then we have 

¥""_y, 

xX] 
You should not need to memorize this! As we have just seen, this is just the definition of slope: the slope 
of the line connecting (x, y) and (x1, y1) is m. 


However, this equation fails us when (x, y) is the point (x1, 41), since the left side would then be 
undefined. We fix this by multiplying both sides of this equation by x — x; to give 


Y—Y1 = mx — x1). 
We call this the point-slope form of the equation. 
In the final part of Problem 8.14, we rearranged this equation to what we call the standard form: 
Ax + By =C. 


By convention, we write the standard form such that A > 0 and, if possible, such that A, B, and C 
are integers with no common divisor. (We write horizontal lines, whose equations have no x term, in 
standard form as simply By = C.) 


Sidenote: One reason standard form is usually used instead of point-slope form is 

a) that linear equations have infinitely many point-slope forms. For example, 
the line through (4,3) with slope 1 has point-slope form y — 3 = 1(x — 4). 
Because the line has slope 1, the line goes up 1 step for each step it goes 
to the right. Therefore, the point (4+ 1,3 + 1) = (5,4) is also on the line. 
So, another point-slope form of the equation is y — 4 = 1(x — 5). It’s not 
immediately obvious that the graphs of the equations 


y-3=1(x-4) and y-4=1(x-5) 


produce the same line. However, if we write these equations in standard 
form, they both result in x - y = 1. By writing both equations in standard 
form, we quickly see that the two equations are equivalent and produce 
| the same graph. 
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You'll notice that we haven’t put these forms in special “Important” boxes. Partially that’s because 
they aren’t that important, and partially it’s because point-slope form should be simply obvious if you 
understand what slope is. You shouldn’t have to memorize it. 


| Problem 8.15: Find the equation of the line that passes through (0, 4) and (5, -3). } 


Solution for Problem 8.15: We know how to find the equation of a line given its slope and a point on the 
line, so we find the slope: 


-3-4 7 
m= = 


5-0 5 
As before, if (x, y) is on this line and (x, y) is not (0,4), then the slope between (x, y) and (0,4) must be 


-7/5. So, we have 
hai a 


f-0 
Multiplying both sides by 5x gives 5(y — 4) = —7x, and rearranging gives 7x + 5y = 20. 


Problem 8.16: Find the equation of each line described below. 
| (a) The line through (4, 2) with slope —3. 
(b) The line through (4, 1) and (-7, 2). 
(c) The line through (4,3) with slope 3. 


Solution for Problem 8.16: 


(a) The equation of the line is 


Rearranging this gives 3x + y = 14. 
(b) If (x, y) is on the line, the slope between it and (4, 1) is the same as the slope between the two given 
points, so we can compute the slope and set up the equation in one step: 


y-1 2-1 


fod 724 


Simplifying the right side gives (y — 1)/(x — 4) = -1/11. Rearranging this yields x + 1ly = 15. We 
can check this answer quickly by making sure that the point (x, y) = (4,1) satisfies the equation: 
4+411(1) = 15. 


(c) The equation of the line is 


Multiplying this by 2(x - 1) gives 2(y — 3) = 3(x — 5). Rearranging this gives 3x — 2y = -3. We 
multiply this by 2 to put it in standard form: 6x — 4y = —9. 
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Problem 8.17: A math teacher wants to curve a set of test grades. She wants to create a formula to 
turn an old grade, s, into a new grade t, where f = As + B, for some constants A and B. She wants 
this formula to give a 100 to a student who originally scored 100, and a score of 81 to a student who 
originally scored 62. Find A and B in the formula, and determine the new grade of a student who 
originally scored 74. (Source: MATHCOUNTS) 


Solution for Problem 8.17: We can view the teacher’s formula as a linear equation, where s and # are the 
x- and y-coordinates. We know two points on this “line,” namely (100, 100) and (62, 81). Since we have 
two points, we can find the equation of the line. Letting (s,t) be a point on the line through (100,100) 
and (62,81), we have 

t-100 81-100 -19 1 


s-100 62-100 -38 2 
Rearranging this equation gives 2(t — 100) = s —- 100, so t = $s + 50. Therefore, a student who originally 


scored a 74 would have a new score of t = 4(74) +50 = 87. (Perhaps you noticed that the teacher’s 
formula just halves the distance between the student’s grade and 100.) 0 


txercises 


8.4.1 Find the equation, in standard form, of the line that passes through (—2, 4) and (1, —2). 
8.4.2. Find the equation, in standard form, of the line that passes through (0,5) and has slope —3. 
8.4.3 Find the equation, in standard form, of the line that passes through (2,7) and has slope 1/4. 
8.4.4 Consider those points having coordinates of the form (2é + 3, 3¢) for some real number tf. 

(a) Plot several of these points. 


(b)* Explain why the graph consisting of all the points of the form (2 + 3,3¢) is a line. Hints: 144 


(c) Find the slope of this line and the equation of the line in standard form. 


8.4.5 Let A be (5,9), B be (—3,—5), and C be (1,1). The median of a triangle connects a vertex of a 
triangle to the midpoint of the opposite side. For example, the median of triangle ABC from vertex A 
connects A to the midpoint of BC. 

(a) Find an equation describing the line that contains the median from A to the midpoint of BC. 

(b) Find an equation describing the line that contains the median from B to the midpoint of AC. 

(c) What point (x, y) is on both of the lines you found in parts (a) and (b)? 

(d) Is the point from part (c) on the median from C to the midpoint of AB? 


8.5 Slope and Intercepts 


We've already seen that the slope of a line can be very useful in describing the line, and that we can 
define a line by determining two points that are on the line. The points where a line meets either one of 


213 


CHAPTER 8. GRAPHING LINES 


the axes can be particularly useful. These points are the intercepts of the line. Any point where a graph 
hits the x-axis is an x-intercept of the graph and any point where a graph hits the y-axis is a y-intercept. 


_Probiems ie 


Problem 8.18: Consider the line described by the equation y = 3x — 7. 


(a) Find three points on the line. 

(b) Find the slope of the line. 

(c) How is your slope related to the numbers in the equation? 

(d) Find the y-intercept of the line. How is the y-coordinate of the y-intercept related to the equation? 
(e) Find the x-intercept of the line. 

(f) Graph the line. 


Problem 8.19: If the equation of a line is written in the form 
y=mxt+b, 


where m and b are constants, must m equal the slope of the line? Must b be the y-coordinate of the 
y-intercept? 


Problem 8.20; Consider the line described by the equation 3x — 5y = 7. 
(a) Find the slope of the line. 


(b) How is the slope related to the coefficients in the equation? | 


Problem 8.21: A line with slope 3 intersects a line with slope 5 at the point (10, 15). What is the distance 
between the x-intercepts of these two lines? (Source: AMC 12) (Extra challenge: Can you solve this 
problem without finding the equations of the lines?) 


Problem 8.22: Jon begins jogging at a steady 3 m/sec down the middle of lane one of a public track. 
Laura starts even with him in the center of lane two but moves at 4 m/sec. At the instant they begin, 
Ellis is located 100 meters down the track in lane four, and is heading towards them in his lane at 6 
m/sec. After how many seconds will the runners lie in a straight line? (Source: MATHCOUNTS) 
(a) Lett be the number of seconds the three have been running. Write expressions for the number 
of meters each has run after f seconds. 


(b) Consider the location of each runner as a point on a graph. What quantity might you use as the 
x-coordinate? What quantity might you use as the y-coordinate? 


(c) How can you tell if three points are on a line? Use this to solve the problem. 


We begin by finding the intercepts of a line, and discovering yet another useful form in which we 
can express equations of lines. 
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‘Problem 8.18: Consider the line described by the equation y = 3x = 7. 


(a) 
(b) 
(c) 
(d) 


(e) 
(f) 


Find three points on the line. 
Find the slope of the line. 
How is your slope related to the numbers in the equation? 


Find the y-intercept of the line. How is the y-coordinate of the y-intercept related to the 
equation? 


Find the x-intercept of the line. 
Graph the line. 


Solution for Problem 8.18: 


(a) 


(b) 
{c) 


(d) 


(e) 


(f) 


Letting x = 0, then x = 1, then x = 2, we find three points on the line: (0, —7), (1, -4), and (2,-1). 
We could, of course, find many, many other points on the line. 

-4-(-7) 
1-0 
The slope is 3, and the coefficient of x in the given equation is 3. Hmmm... Is this a coincidence? 

We'll see... 


Using two of these points, we find the slope is =3. 


The y-intercept is the point where the line meets the y-axis. Points on the y-axis have an x- 
coordinate of 0. Letting x = 0 in our equation gives y = —7, so the y-intercept is (0, —7). Note that 
the y-coordinate of the y-intercept matches the constant term in the given equation y = 3x — 7. 


‘WARNING! _ Intercepts are points, so in this text we refer to them with a pair of 
ie coordinates, such as (0,—7) in this problem. However, some sources 

are not this precise, and would refer to the y-intercept in this problem 

simply as —7 rather than as the point (0, -7). 


! : ~ J 

The x-intercept is where the line meets the x-axis, so the y-coordinate must be 0. Solving 0 = 3x-7 
gives x = 7/3 = 25, so the x-intercept is (23,0). (Note that writing the coordinates as mixed 
fractions instead of improper fractions makes locating the point on a graph easier.) 


We've already found the intercepts of the line. Connecting them gives us our graph, as shown 
below. 


y 
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Concept: The intercepts of a line are easy to find and easy to graph. So, we can 
©==2 © often most quickly graph a line given its equation by finding the x- and 
y-intercepts, plotting these two points, and then drawing the line through 
them. _ ts, 
In the last problem, we had a linear equation in the form y = mx + b. We found that the coefficient 
of x matched the slope, and the constant term matched the y-coordinate of the y-intercept. Is this a 
coincidence? 


‘Problem 8.19: If the equation of a line is written in the form y = mx +b, where m and b are constants, 
_must m equal the slope of the line? Must b be the y-coordinate of the y-intercept? 


Solution for Problem 8.19: The slope of a line measures how much y changes as x changes. From the 
equation y = mx + b, we can see that increasing x by 1 increases y by m, so the change in y divided by 
the change in x is m/1 = m. We also could see this by letting (x1, y1) be a point on the line. Our equation 
gives us y, = mx, + b. If (x2, y2) is another point on the line, we have y2 = mx2 + b. Therefore, our slope 
is 

Yo- Yi mx. +b—(mx, +b) mx2~ mx, mx. —%) © = 


X2— XX] X2—Xy, xX. — Xy x2 -— X4 


The y-intercept of the line has x-coordinate x = 0. When x = 0, we have y = m(0) + b = b. Therefore, 
(0, b) must be the y-intercept. 


The form y = mx + b is called the slope-intercept form of a line. 


Important: When the equation of a line is written in the form y = mx + b, the 
vv coefficient of x is the slope of the line, and the constant term, b, is the 
y-coordinate of the y-intercept. 


Problem 8.20: Consider the line described by the equation 3x — 5y = 7. 
(a) Find the slope of the line. 


(b) How is the slope related to the coefficients of x and y in the equation? 


Solution for Problem 8.20: 


(a) We can find the slope either by finding two points on the line or by writing the equation in 
slope-intercept form. We do the latter by solving for y: 


oe. 
oa 


From this form of the equation, we quickly see that the slope is 3/5. 


Concept: Always be on the lookout for ways to rearrange equations into more con- 
©==s3 venient forms. For example, when looking for the slope of a line, slope- 
intercept form makes finding the slope very easy. 
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(b) The slope equals the negative of the ratio of the coefficient of x to the coefficient of y: 


3 3 


5° 5 


The relationship noted in the second part is not a coincidence! As an Exercise, you'll prove that: 


Important: When the equation of a line is written in the form Ax+ By = Cand B #0, 
VY the slope of the line is —A/B. 


Note that when B = 0 in the form Ax + By = C, we have just Ax = C, which describes a vertical line. 
As we noted earlier, such a line has an undefined slope, since the difference between the x-coordinates 
of any two points on the line is 0. 


Problem 8.21: A line with slope 3 intersects a line with slope 5 at the point (10,15). What is the 
distance between the x-intercepts of these two lines? (Source: AMC 12) 


Solution for Problem 8.21: We present two solutions to the problem. 


Solution 1: Find the equations of the lines. The line with slope 3 that passes through (10,15) is 
y— 15 = 3(x — 10), or y = 3x — 15. The x-intercept of this line is where y = 0. Solving 0 = 3x — 15, we find 
x = 5,80 the x-intercept is (5, 0). 


Similarly, the line with slope 5 through (10, 15) is y— 15 = 5(x — 10), or y = 5x — 35, Setting y = 0, we 
find that the x-intercept of this line is (7,0). Therefore, the distance between our x-intercepts is 2. 


Solution 2: Use the slopes. The x-intercepts are where the lines cross the x-axis. To get to the x-axis 
from (10,15), we must go down 15. The slope between two points on a line equals 


Change in y 
Change in x’ 
So, as our line with slope 3 goes 15 units downward from (10, 15) to its x-intercept, we have 
ae 
Change inx 


Therefore, the change in x is —5, so the line goes left 5 as it goes down 15. Starting from the point (10, 15), 
this means the x-intercept of the line with slope 3 is (5, 0). 


Similarly, as the line with slope 5 goes 15 units downward from (10, 15), we have 


“15 
Change in x — 
So, the line with slope 5 goes left 3 as it goes down 15 from (10,15), which means its x-intercept is (7, 0). 


As before, the distance between these two intercepts is 2 units. 
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Concept: Understanding what the terms slope and intercept mean can lead to 
O=s8 = quicker, less algebraic solutions. 


‘Problem 8.22: Jon begins jogging at a steady 3 m/sec down the middle of lane one of a public track. 
hese starts even with him in the center of lane two but moves at 4 m/sec. At the instant they begin, 
Ellis is located 100 meters down the track in lane four, and is heading towards them in his lane at 
6 m/sec. After how many seconds will the runners lie in a straight line? (Source: MATHCOUNTS) 


Solution for Problem 8.22: We know how to tell if three points on a coordinate plane are in a straight line: 
the slope of the line connecting the first and second points equals the slope of the line connecting the 
first and third points. So, we have to find a way to write the locations of the runners as coordinates. 


We can use their lanes as the y-coordinates. (We could also use them as the x-coordinates.) We let 
t be the desired time. After t seconds, Jon has moved ahead 3! meters, so he is at point (3t, 1) because 
he is in lane 1. Similarly, Laura is at (4t, 2). Ellis has moved 6f meters, but he started 100 meters down 
the track (at (100, 4)), and has run back towards Jon and Laura a total of 6f meters. Therefore, he is at 
(100 — 6E, 4). 


Now that we have the coordinates of our runners, we can find the required slopes: 


2-1 1 
L = = 
Slope between Jon and Laura ica 
4-1 3 


lis = = 
Slope between Jon and Ellis (i006) -3t ~ 100-91 


These must be equal, so we have 1/t = 3/(100 — 9£). Multiplying both sides of this equation by 
(100 — 9#) gives 100 — 9t = 3t, so t = 25/3, or 83 seconds. 


One key step was writing all the x-coordinates in terms of the same variable, t. The process of 
expressing multiple quantities in terms of the same variable is called parameterization. The common 
variable is called the parameter. 


‘Concept: Expressing several different quantities in terms of a single variable allows 
Oe _ us to easily relate the quantities. 


In Problem 8.22, we used the parameter t to relate the x-coordinates of the runners. This allowed us 
to answer the question by equating the slopes of lines connecting pairs of the runners. 


Exercises i 


8.5.1 Find the slope, the x-intercept, and the y-intercept of the line y = —2x + 1, and graph the equation. 
8.5.2 Find the slope, the x-intercept, and the y-intercept of the line 3x + 5y = 20. 

8.5.3 Find the equation of the line that passes through (0,8) and has slope —m, where m is the slope of 
the line y = 2x +3. 
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8.5.4 Find the slope-intercept form of the equation of the line with slope 5 and x-intercept (—4, 0). 
8.5.5 Prove that the slope of the line Ax + By = C is -A/B when B # 0. 
8.5.6 


(a) Does every line have both an x-intercept and a y-intercept? If so, explain. If not, describe all lines 
that do not have both an x-intercept and a y-intercept. 

(b) Ifa line has both an x-intercept and a y-intercept, must these be two different points? 
8.5.7 Mary uses a secret code to write messages. First, she translates each letter into a number based 
on its position in the alphabet, so that A = 1, B = 2, C = 3, and so on. Then, she multiplies this number 
by her favorite number and adds her mother’s favorite number. Using her secret code, F becomes 65 
and T becomes 177. 

(a) Find what number M becomes without finding Mary's favorite number. 


(b) What are Mary’s favorite number and her mother’s favorite number? 


8.6 Comparing Lines 


Two lines that never intersect are called parallel lines, while two lines that form right angles when they 
intersect are called perpendicular lines. Below is an example of a pair of parallel lines, and a pair of 
perpendicular lines. 


Figure 8.3: Parallel Lines Figure 8.4: Perpendicular Lines 


Problems ils 


Problem 8.23: On the same Cartesian plane, graph both the equations in the system of equations 


ox -2y = 11, 
—2x + 3y = —11. 


Can you use your graph to find the solution to this system of equations? 


Problem 8.24: On the same Cartesian plane, graph both the equations in the system of equations 


x—2y =7, 
3x = 21+ 6y. 


What do your graphs tell you about this system of equations? 
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| Problem 8.25: On the same Cartesian plane, graph both the equations in the system of equations 


3x = 5y—1, 
10y = 6x - 8. 


(a) What is the slope of each line? 
(b) How are the two lines related? 
(c) Can you come up with a general rule that this problem represents? 


Problem 8.26: On the same Cartesian plane, graph both the equations in the system of equations 


x=-2y+10, 
2X aw 


(a) What is the slope of each line? 
(b) How are the two lines related? 


(c) Can you come up with a general rule that this problem represents? 


Problem 8.27: 
(a) Find an equation of the line through (2, 1) that is parallel to the graph of 2x — 7y = 4. 


(b) What is the x-intercept of the line through (—3, 4) that is perpendicular to the graph of x—2y = 7? 


We can use graphs to see how two (or more) equations of lines are related to each other. 


Problem 8.23: On the same Cartesian plane, graph both the equations in the system of equations 


5x —2y =11, 
—2x + 3y =-11. 


Can you use your graph to find the solution to this system of equations? 


Solution for Problem 8.23: The graphs of the two lines are y 
shown at right. We see that the point (1, -3) appears to be E 
on both lines. To make sure, we test whether (x, y) = (1, -3) 
satisfies both equations: 


i 5x 2y = 11 


5(1) — 2(-3) = 11, a a 
—2(1) + 3(-3) = -11. iy 
~2x+3y=-11 a 
Because (x, y) = (1, —3) satisfies both equations we see that va 
(x, y) = (1,-3) is the solution to our given system of equa- ae 
tions. O 


While we could use graphing to solve any system of equations, graphing typically takes much more 
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work than solving the system algebraically. Moreover, if the lines do not intersect at a lattice point (a 
point whose coordinates are both integers), it’s very hard to tell what the exact solution is. 


‘Problem 8.24: On the same Cartesian plane, graph both the equations in the system of equations 


x-—2y=7, 
3x = 21 + Oy. 


| What do your graphs tell you about this system of equations? 


Solution for Problem 8.24: We start by graphing the equation x — 2y = 7, and 
we produce the graph at right. When we graph 3x = 21 + 6y, we get exactly 
the same line! This is a surprise, so we look back at our equations and try 
to figure out why this happened. Collecting all the terms with variables on 
the left in both equations, we have 


x—2y=7, 
3x — 6y = 21. 


The second equation is just 3 times the first equation! In other words, these 
two equations have the same solutions. So, they produce the same graph. 


| Important: If we havea system of two linear equations such that one equation can be 
Vv manipulated to be exactly the same as the other, then the two equations 
have the same graph. 


What if only the slopes of the two lines are the same? 


‘Problem 8.25: On the same Cartesian plane, graph both the equations in the system of equations 


3x =5y—-1, 
10y = 6x - 8. 


(a) What is the slope of each line? 
(b) How are the two lines related? 


(c) Can you come up with a general rule that this problem represents? 


Extra! At right is one solution to the number puzzle on page 104. 
A> LN A> EL 
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Solution for Problem 8.25: he graphs of the two lines are shown below. 


Snes 
Y= gt 5 
_3,_4 
oo 5 


We see that the two lines have the same slope, 3/5. 


(b) The two lines appear to never intersect. We can try to find their intersection point algebraically 
by subtracting the second equation in part (a) from the first. This gives us 0 = 1. This equation is 
never true, so there is no solution to this system of equations. In other words, there is no point at 
which the two lines meet. So, the lines are parallel. 


(c) Inspired by this example, we wonder if any two lines with the same slope must be parallel. We 
can analyze two non-vertical lines with the same slope by using slope-intercept form. This form 
allows us to use the information that the slopes of the lines are equal. Let the common slope of 
the two lines be m and let their y-intercepts be (0, b;) and (0, bz), respectively. Therefore, our lines 
are the graphs of the equations 


y=mxth, 
y=mx + bo. 


We eliminate both x and y from this system of equations when we subtract the second equation 
from the first. This leaves 0 = b; — bz. We then have two cases: 


© Case 1: by # bz. If by # be, then the equation 0 = b; ~ bz has no solutions. This means there 
is no ordered pair (x, y) that satisfies both y = mx + b, and y = mx + bp. So, there is no point 
(x, y) that is on the graphs of both equations. Therefore, the graphs of these equations are 
lines that never meet, which means the lines are parallel. 


e Case 2: by = bo. This makes the equations y = mx + bj and y = mx + bo the same. As we saw 
in Problem 8.24, this means that the graphs of these equations are the same line. 


That two lines with the same slope are either parallel or the same line shouldn’t be surprising. 
Because the lines have the same slope, they are oriented in the same direction. 
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Important: If two lines have the same slope, then they are either parallel (meaning 
Y they never intersect) or they are the same line. 


Back on page 116, we learned that a system of two linear equations either has no solutions, one 
solution, or infinitely many solutions. The previous three problems give us a graphical interpretation of 
these three possibilities. 


Important: There are three possibilities for the number of solutions of a system that 
Vv consists of a pair of two-variable linear equations: 


e No Solutions. If the graphs of the equations are parallel lines, then 
the lines never intersect. Consequently, there is no point that is on 
both lines and therefore no solutions to the system. 


| 

e One Solution. If the graphs of the equations are not either the 
same line or two different parallel lines, then they are lines that | 
meet at exactly one point. This point is the only solution to the | 
system of equations. 
e Infinitely Many Solutions. If the graphs of the two equations | 
produce exactly the same line, then every point on the line is a 
solution to the system of equations. So, there are infinitely many 


| 
solutions. 


Parallel lines are extremely important in geometry. Nearly as important as parallel lines are perpen- 
dicular lines, which are lines that meet at 90° angles. For example, adjacent sides of a square meet at a 
90° angle. Angles that measure 90° are called right angles. 


Problem 8.26: On the same Cartesian plane, graph both the equations in the system of equations 
x=—2y+ 10, 
24:= Y=. 


(a) What is the slope of each line? 
(b) How are the two lines related? 


(c) Can you come up with a general rule that this problem represents? 


Extra! Ancient mathematicians did much of their algebra work rhetorically (with words) rather 
mpi than symbolically. Even the equals sign was a relatively late addition to the mathemati- 
cian’s symbolic toolbox. It was invented by Robert Recorde, who justified using two 
parallel segments “bicause noe 2 thynges can be moare equalle.” The equals sign was not 
adopted widely for many years, and symbols such as || and ae were used by many well 
into the 18th century. 
Source: MacTutor History of Mathematics Archive 
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Solution for Problem 8.26: The graphs of the lines are shown below. 


(a) 


(b) 
(c) 


y 


Writing x = —2y + 10 in slope-intercept form gives y = —x/2 +5. So, the graph of this equation is 
a line with slope —1/2. The slope of the graph of 2x — y = 5 is —2/(-1) = 2. 


The two lines appear to be perpendicular. 


We examine these two lines to see if, and why, they are perpendicular. Perhaps the answer will 
lead to a general rule. The angle between the two lines is determined by the orientation of the 
lines; so, this angle is determined by the slopes of the lines. 


We take a close-up look at where the lines meet to in- 
vestigate the angle between them. In the diagram at right, 
our lines meet at point X. The line 2x — y = 5 has slope 2, 
so to get from X to another point on this line, we go down 
2 to C then left 1 to D. Similarly, the line x = —2y + 10 has 
slope —1/2, so we get from X to another point on this line 
by going left 2 to A and up 1 to B. Since we build both 
triangles XAB and XCD by going in one direction 2 units, 
turning 90 degrees, then going 1 more unit, we see that 
triangles XAB and XCD are essentially the same. Geomet- 
tically speaking, we say they are congruent, which means 
their sides and angles are the same. 


Because XAB and XCD are congruent, the angle between XB and XA is the same as that between 
XD and XC. In the diagram, we mark both these angles with a. We also mark the angle between 
XA and XD with f. Clearly, the angle between XA and XC is a 90° angle, since this angle is made 
by a horizontal line and vertical line. Therefore, we know that a+ = 90°. But our diagram shows 
that the angle between our two graphed lines is also a + B! So, we know that the angle between 
our two graphed lines is 90°, which means the lines are perpendicular. Similarly, we can show 
that if any two lines have slopes whose product is —1, then the two lines are perpendicular. 


If you didn’t completely follow part (c), don’t worry — revisit it after you’ve studied more geometry. 
And once you have studied more geometry, perhaps you'll be able to use part (c) as a guide to prove 


that: 


224 


8.6. COMPARING LINES 


Important: If the slopes of two lines have a product of —1, then the two lines are 
VY perpendicular. Furthermore, if two lines are perpendicular (and neither 
line is a vertical line), then the product of their slopes must be —1. 


Therefore, if lines with slopes m, and m2 are perpendicular (and neither line is vertical), then we 
have 
mym2 = -1. 


Solving for mm gives 
my, = a 
my 
We can use this relationship to quickly find the slope of a line that is perpendicular to a given line. For 
example, the graph of the equation y = 3x—6 is a line with slope 3. So, the slope of any line perpendicular 
1 


to this line is —3. 


We'll now try applying our newfound knowledge about parallel and perpendicular lines to some 
problems. 


Problem 8.27: 
(a) Find an equation of the line through (2, 1) that is parallel to the graph of 2x — 7y = 4. 


(b) What is the x-intercept of the line through (—3, 4) that is perpendicular to the graph of x—2y = 7? 


Solution for Problem 8.27: 


(a) The slope of 2x — 7y = 4 is -[2/(-7)] = 2/7, so the slope of our desired line is also 2/7. Since the 
desired line passes through (2, 1), an equation of the line in point-slope form is y — 1 = (2/7)(x — 2). 
Putting this equation in standard form, we have 2x — 7y = -3. 


Notice that we could have quickly found this equation by noting that the coefficients of x and 
y of the desired equation should match those of the given equation (since their graphs are parallel 
lines). Therefore, we know the equation of the line has the form 2x — 7y = k for some value of k. 
Because (2, 1) is on the line, we have k = 2x — 7y = 2(2) — 7(1) = -3. 

(b) The line x —- 2y = 7 has slope 1/2, so the desired line has slope —1/(1/2) = —2. Our desired 
line passes through (—3,4) and has slope —2, so an equation of the line in point-slope form is 
y—4 = —2[x — (-3)]. Writing this equation in standard form gives us 2x + y = —2. Letting y = Oin 
this equation gives us x = —1. So, (—1,0) is the x-intercept. 


_txercises ils 


8.6.1 Line £ is perpendicular to the graph of 2x + 3y = 5 and has the same x-intercept as the graph of 
2x + 3y = 5. Find the standard form of the equation whose graph is f. 


8.6.2 Find an equation whose graph is a line passing through (2,7) that is parallel to the line x —5 = 3y. 


8.6.3 The graphs of the equations 2x — By = 7 and Ax + 3y = 10 are both the same line. Find A and B. 
Hints: 16 
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8.6.4 
(a) Graph the lines 3x — 2y = k fork = 1, 2,3, and 4. 


(b) How are the lines related? 


(c)* How can you quickly use the graph of 3x ~ 6y = 4 to produce the graph of 3x — 6y = 10? 
8.6.5 Finda and b if the graph of ax + 2y = b passes through (2,5) and is parallel to 3x — 5y = 7. 


8.7. Summary 


The number line, shown below, gives us a way to visually represent numbers. 


| | | | | | | \ | | | | | | 
7 I T T T I J 1 T T I I T I ae 


| | | | 
T T 1 1 a 
-10 -9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 10 


The absolute value of a number equals its distance from 0 on the number line. We denote the 
absolute value of a number x as |x|. So, for example, |—5| = 5. 


We can create visual representations of equations that have two 
variables using the Cartesian plane. The bold horizontal line is called 
the x-axis and the bold vertical line is called the y-axis. The center of 
the plane, where the axes meet, is called the origin. 


Each point on the Cartesian plane is represented by an ordered 
pair of numbers, (x,y). These numbers denote the position of the 
point relative to the origin. We call the two numbers in an ordered pair 
the coordinates of the point. By convention, we call the horizontal 
(left-right) coordinate the x-coordinate and we call the vertical (up- 
down) coordinate the y-coordinate. Points that have integers for both 
coordinates are called lattice points. 


| Important: The distance in the plane between the points (x1, y1) and (2, y2) is | 


V | 


(Xo = x1)? + (yo — y1)*. 


This is often referred to as the distance formula. 


‘Important: The midpoint of the segment connecting ‘the points with coordinates | 
V (%1, ¥1) and (x2, y2) is 
| hS a 

ope eee ‘ 


The graph of an equation consists of all the points (x,y) on the Cartesian plane that satisfy the 
equation. 
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Important: The graph of an equation of the form Ax + By = C, where A, B, and C are 
VY constants and A and B are not both 0, is a straight line. 


Important: The slope, m, of the line through the points (x1, y1) and (x2, y2) is 


V ree es 


Xo — Xy 


Important: Just knowing whether the slope of a line is positive, negative, 0, or 
V undefined gives us information about the line. 


e Slope is positive: The line goes upward as it goes from left to right. 


e Slope is negative: The line goes downward as it goes from left to 
right. 


e Slope is 0: The line is horizontal. Its equation is of the form y = k, 
for some constant k. 


e Slope is undefined: The line is vertical. Its equation is of the form 
x = h, for some constant h. 


Important: Slope can be thought of as a measure of steepness. A line with a large 
Vv positive slope is very “steep,” meaning it is close to a vertical line. A 
line with a very small positive slope close to 0, such as 1/10, is not at all 
steep; it’s close to a horizontal line. 
We can apply this to negative slopes as well. Lines with slopes that 
are very negative are nearly vertical, while lines with negative slopes 
very close to 0, such as —0.01, are nearly horizontal. 


The x-intercepts of a graph are the points where the graph meets the x-axis, and the y-intercepts of 
a graph are the points where the graph meets the y-axis. 


Three commonly used forms of linear equations are: 


¢ Point-slope form. The line through the point (x1, y1) with slope m is the graph of the equation 
y-Yy = M(x — x4). 
¢ Standard form. The standard form of a linear equation is Ax + By = C, where A > 0 (for non- 


horizontal lines) and, if possible, A, B, and C are integers with no common divisor. If B # 0, then 
the slope of the graph of Ax + By = Cis —A/B. 


e Slope-intercept form. The graph of the equation y = mx + bis a line with slope m and y-intercept 
(0, b). 
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Important: There are three possibilities for the number of solutions of a system that 
Vv consists of a pair of two-variable linear equations: 


¢ No Solutions. If the graphs of the equations are parallel lines, then 
the lines never intersect. Consequently, there is no point that is on 
both lines and therefore no solutions to the system. 


e One Solution. If the graphs of the equations are not either the 
same line or two different parallel lines, then they are lines that 
meet at exactly one point. This point is the only solution to the 
system of equations. 


¢ Infinitely Many Solutions. If the graphs of the two equations 
produce exactly the same line, then every point on the line is a 
solution to the system of equations. So, there are infinitely many 
solutions. 


Important: If two lines have the same slope, then they are either parallel (meaning 
Vv they never intersect) or they are the same line. Conversely, any two 
parallel lines have the same slope. 


Important: Perpendicular lines are lines that meet at 90° angles. If the slopes of 
Vv two lines have a product of —1, then the two lines are perpendicular. 
Furthermore, if two lines are perpendicular (and neither line is a vertical 

line), then the product of their slopes must be —1. 


Problem Solving Strategies 


Concepts: e The intercepts of a line are easy to find and easy to graph. So, we 

Os can often most quickly graph a line given its equation by finding the 
x- and y-intercepts, plotting these two points, and then drawing the 
line through them. 


e Always be on the lookout for ways to rearrange equations into more 
convenient forms. For example, when looking for the slope of a line, 
slope-intercept form makes finding the slope very easy. 


e Understanding what the terms slope and intercept mean can lead to 
quicker, less algebraic solutions. 


e Expressing several different quantities in terms of a single variable 
allows us to easily relate the quantities. 


REVIEW PROBLEMS 


| REVIEW PROBLEMS > 


8.28 Find ¢ such that (t,5) lies on the line through (0,3) and (—8, 0). 
8.29 Compute |1 — |2 —|3 - 14-|SI III. 
8.30 Consider the points (1, —2) and (—5, 6). 
a) Find the distance between the two points. 
b) What are the coordinates of the midpoint of the segment connecting these points? 


( 

( 

(c) Find the slope of the line through both points. 

(d) Find the standard form of the equation whose graph is the line through both points. 


8.31 A is a constant such that the graph of the equation Ax — 3y = 6 passes through the point (1, —3). 
Find A. 


8.32 The lines k, ¢, and m are graphed at right. One line has slope —-3/4, 
one has slope 1/6, and one has slope 2. Without finding the coordinates of 
any points on any of the lines, determine which line is which. 


8.33 Find the standard form of the equation of line m shown at right. 
8.34 Find a formula for the distance from the point (x1, y:) to the origin. 


8.35 Find the equation, in standard form, of the line that passes through 
(4,0) and has slope —1/3. Graph the equation. 


8.36 What is the slope of the graph of the equation x = —3? Graph the 
equation. 


8.37 Find the x-intercept and the y-intercept of the line that passes through (3, -7) and (—3,5). 


8.38 Find the slope, the x-intercept, and the y-intercept of the graph of the equation 2x - 3y +9 = 0, 
Graph the equation. 


8.39 Show that for any two real numbers a and b, the number (a + b)/2 is the same distance from a as it 
is from b on the number line. 


8.40 Points A, B, C and D are on the Cartesian plane such that the slope of the line through A and B 
equals the slope of the line through C and D. Are the four points necessarily all on the same line? 


8.41 The slope of a line is —2 and its x-intercept is (5,0). What is the y-intercept of the line? 
8.42 Let P be (-3,7) and Q be (5, -12). 

(a) Find the midpoint of PO. 

(b) Find the point T on PO such that PT/TQ = 1/3. 
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8.43 


Find the standard form of the equation of the line through (4, 1) that is perpendicular to the line 


2x = —3y +7. 


8.44 


Find the standard form of the equation of the line through (8,—3) that is parallel to the line 


3y = 4x + 8. 


8.45 


Determine whether each of the following statements is true or false. If it is false, provide an 


example showing why. 


(a) 


8.48 


The absolute value of any real number is positive. 


The equation of every line can be written in the form Ax + By = C for some real numbers A, B, and 
C. 


The equation of every line can be written in the form y = mx + b for some real numbers m and b. 
Every line has both an x-intercept and a y-intercept. 

The x-intercept of the line y = 2x + 3 is (0,3). 

If the product of the slopes of two lines is —1, then the two lines are perpendicular. 

If two lines are perpendicular, then the product of their slopes is —1. 


If two lines are parallel, then either they are both vertical or they have the same slope. 


A line has equation x = my + b for some real nonzero constants m and b. 


In terms of m and/or b, what is the x-intercept of this line? 


In terms of m and/or b, what is the slope of this line? 


Find A if the graph of the equation Ax + 3y = 5 is parallel to the graph of 5x — 2y = 4. 

Find B if the graph of the equation 3x = By + 2 is perpendicular to the graph of 3y = —2x + 4. 
Find A and B if the graph of the equation Ax + 3y = B produces the same line as the graph of the 
equation 2x + 6y = 7. 


Does any line have neither an x-intercept nor a y-intercept? If so, give an example. 


I]|_Challenze Problems _ [iii 


8.49 
8.50 
8.51 
8.52 


The midpoint of the segment connecting (a, b) and (b, a) is (x, y). Express y in terms of x. 
If |x — 3| = 4, what are all possible real values of x? 
A line passing through the points (2a + 4,37) and (3a + 4, 5a*) has slope a + 3. Find the value of a. 


Two lines with nonzero slope and the same y-intercept have the property that the sum of their 


slopes is 0. What is the sum of the x-coordinates of their x-intercepts? Hints: 26 


8.53 
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Explain why Vx2 = |x| for all real numbers x. Hints: 64 


CHALLENGE PROBLEMS 


8.54 Bob bumped his head and started plotting all his points in reverse order. For example, when he 
tries to plot (3, 2) he plots (2,3) instead. A problem in his textbook tells him to graph the line y = 3x + 2. 


(a) Draw the graph that he will produce, along with the correct line. What are the slopes of these two 
lines? 

(b) Find an equation of the line that he will graph. 

(c)* Ifhe tries to grapha line that has slope m # 0, what will the slope of the resulting line be, in terms 
of m? What happens if m = 0, or if he tries to graph a vertical line? Hints: 118 


8.55 Suppose R is (3,5) and S is (8, -3). Find each point on the line through R and S that is three times 
as far from R as it is from S. Hints: 161 


8.56 The bases of two flagpoles are 12 feet apart. One flagpole is 14 feet tall and the other is 11 feet 
tall. A wire runs directly from the top of the tall flagpole, to the top of the small flagpole, then to the 
ground, without bending or curving at any point. How far from the base of the small flagpole does the 
wire reach the ground? Hints: 35 


8.57x A line L has a slope of —-2 and passes through the point (r, -3). A second line, K, is perpendicular 
to L at (a,b) and passes through the point (6, r). Find a in terms of r. Hints: 222 


8.58% How many points are common to the graphs of the two equations 
(x-—y+2)8x+y-4)=0 and (x + y — 2)(2x —5y +7) =0? 
(Source: AHSME) Hints: 25 


8.59% 


(a) Given a real number r between 0 and 1 and two points P = (x1, 1) and Q = (x2, y2) in the plane, 
find the coordinates in terms of 7 of the point T on segment PQ such that PT/PQ = r. 


(b) What happens if you allow r to be greater than 1 in your formula in part (a)? Where on the line 
connecting P and Q is the resulting T? Hints: 28 


(c) What happens if you allow r to be negative in your formula in part (a)? Where on the line 
connecting P and Q is the resulting T? Hints: 171 


8.60% What is the smallest possible value of the expression 


P45 + Var 4+ VG oP +6 


for real numbers a and b? Hints: 32, 203 


Extra! The great mathematician Gottfried Wilhelm Leibniz once noted, “He who understands 
mdb Archimedes and Apollonius will admire less the achievements of the foremost men of later times.” 
Continued on the next page. . . 
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Extra! 
(1m ape 


ho 


. continued from the previous page 

Leibniz was likely referring to the great advances made by ancient mathematicians 
and scientists who did not have access to the mathematical tools of his day. The collection 
of books called Elements by the Greek mathematician Euclid gives us a great example. 
Euclid produced these books around 300 B.C. This collection of mathematical definitions 
and proofs primarily focused on geometry, but also included some concepts we now think 
of as algebra or number theory. However, Euclid didn’t have today’s tools to perform 
algebraic manipulations. The Greeks didn’t have equations or algebraic symbols or even 
a number system that was well-designed for arithmetic. 

Instead of using algebraic symbols, Euclid presented mathematics rhetorically (with 
words) and geometrically (with pictures). Even his algebraic proofs were written with 
words and sentences instead of equations, and they relied upon visualizing geometric 
relationships. For example, consider Proposition 17 of Book V of Elements, which states: 


If magnitudes are proportional taken jointly, then they are also proportional taken 
separately. 


In algebraic terms, this says 


By) Cn a_c 

oe ae i ee i a 
Using today’s algebraic tools, this is relatively simple to prove. We have a = ft p = 
; +1 and, similarly, we have cid = = +1. So, if arb = = oe, then we have ¢ i 1=§+1. 


Subtracting 1 from both sides then gives us the desired f = 3. 

But Euclid didn’t have today’s algebraic tools, and the ancient Greek understanding 
of numbers was mainly based on geometry. So, he approached this proposition as a 
statement about lengths of segments. He began with segments AB and CD, shown 
below. He then chose points X and Y on the segments as shown such that the ratio of 
AB to XB equals the ratio of CD to YD. 


A x B c Y D 
His starting point for proving that the ratio of AX to XB equals CY to YD was creating 


two more segments, EH and JL shown below. He created these segments and chose 
points on them such that EF/AX = FG/XB = IJ/CY = JK/YD and GH/XB = KL/YD. 


B i Se 2: ll a ea Pe 


And this was just his set-up! To see how he got from here to the conclusion without 
writing a single equation, you can visit a link listed on the Links page mentioned on 
page viii. As you'll see, Euclid’s argument is a good deal longer (and much harder to 
follow) than “subtract one from both sides of the equation.” 

Algebra now spares us from such long geometric explanations. Without these alge- 
braic tools, it required people of uncommon genius to make observations that now seem 
very simple to us today. Source: D.E. Joyce’s Euclid’s Elements Website 


ie 


zt itary 


Never make equal what is unequal. — Friedrich Nietzsche 


CHAPTER 


—_______—_, 


Introduction to Inequalities 


So far we've primarily dealt with expressions that are equal. We write equations to show this equality, 
such as 
2+7=9. 


In this chapter, we deal with expressions that are not equal. If we know that one expression is greater 
than another, we can write an inequality to show this relationship: 


24+7>5. 


The > sign tells us that 2 + 7 is greater than 5. We could also write this relationship with 5 on the left 
side: 
5<2+7. 


In words, the inequality 5 < 2 +7 tells us “5 is less than the sum of 2 and 7.” 


Both of the inequalities above are strict inequalities, since one side must be larger than the other. 
We can also write nonstrict inequalities, in which one side is greater than or equal to the other. For 
example, because 5 — 3 is “greater than or equal to” 2, we can write 


5-3 > 2. 


Extra! Note that 
‘TE: mas 14+14+14+1=4. 


Can you similarly make an arithmetic statement using four 2’s to make 4? How about 
four 3’s? Four 4’s? And so on up to four 9’s. You are allowed to use multiplication, 
division, addition, subtraction, and square roots. You can also combine two or more 
digits to form a longer number, such as 22 or 444. 


CHAPTER 9. INTRODUCTION TO INEQUALITIES 


9.1 The Basics 


In Section 1.5, we reviewed various ways in which we can manipulate equations. Here, we do the same 
with inequalities. 


| ___ Problems _— 
Problem 9.1: 
(a) Billy is taller than Jamie. Jamie is taller than Pat. Is Billy taller than Pat? 
(b) Ifa>bandb>c,isa>c? 


(c) Ifa> band b <c, do we know which of a and c is larger? 


Problem 9.2: 


(a) Bill Gates has more money than Warren Buffett. If they both win a 100 million dollar lottery, 
will Bill Gates still have more money than Warren Buffett? What if they both give 100 million 
dollars to the Art of Problem Solving Foundation? Then who will have more money? 


(b) Which is larger, 7 + 2 or 5 + 2? Which is larger, 7 — 9 or 5 — 9? 

(c) For any number 4, which is larger, 7+ 4 or 5 +a? 

(d) Ifx > yandc > 0, then which is larger, x + c or y +c? Which is larger, x — c or y—c? 

(e) Note that 3 > 2. Which is larger, 7+3 or 5+ 2? Is it true thatifx > yanda> b,thenx+a>y+t+b? 
(f) Note that 3 > 2. Which is larger, 7 + 2 or 5 + 3? 

(g) Isit true thatifx > yanda>b,thenx+b>y+a? 


Problem 9.3: 
(a) Which is larger, 7 x 4 or 5 x 4? Which is larger, 7/3 or 5/3? 


(b) For the rest of this problem, suppose that x > y and a > 0. Why must x — y > 0? 


(c) Must (x — y)a be positive? 
(d) Show that xa > ya. 


Problem 9.4: Suppose x, y, a, and D are all positive, and that x > y anda > b. 
(a) Show that xa > ya. 
(b) Show that ya > yb. 
(c) Show that xa > yb. 
(d) Is it true that x/a > y/b? 
(e) What happens if some of the variables are allowed to be negative? 
Problem 9.5: 
(a) Which is larger, 7 x (—4) or 5 x (—4)? Which is larger, 7/(—3) or 5/(—3)? 


(b) For any negative number a, which is larger, 7a or 5a? 


(c) Ifx > yand a <0, then what can we say about the quantities xa and ya? 
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Problem 9.6: 
(a) Which is larger, 7? or 5*? Which is larger, V7 or V5? 


(b) For any positive integer a, which is larger, 7* or 5°? 
(c) For any positive integer a, which is larger, V7 or V5? 
(d) Is it always true that if x > y and a is positive, then x“ > y"? 


Problem 9.7: 
(a) Is the square of a positive number positive, negative, or 0? 


(b) Is the square of a negative number positive, negative, or 0? 


Problem 9.8: 
(a) Which is larger, 9/11 or 5/6? 


(b) Which is larger, 11/9 or 6/5? 
(c) Which is larger, 7/3 or 15/8? 
(d) Which is larger, 3/7 or 8/15? 


(e) Suppose x and y are positive numbers such that x > y. Which is larger, 1/x or 1/y? What if y is 
negative and x is positive? 


Back on page 28, we mentioned the “obvious” transitive property of equality: Ifa = b and b = c, then 
a=. Let’s see how this works for inequalities. 


Problem 9.1: 
(a) Billy is taller than Jamie. Jamie is taller than Pat. Is Billy taller than Pat? 


(b) Ifa>bandb>c,isa>c? 


(c) Ifa> band b < c, do we know which of 4 and ¢ is larger? 


Solution for Problem 9.1: 
(a) Because Billy is taller than Jamie, Billy is taller than everyone who is even shorter than Jamie. 
Since Pat is one of these people that is shorter than Jamie, we know that Billy is taller than Pat, too. 


(b) This is essentially the same as the first part. Because a is larger than b and b is larger than c, we 
know that a is larger than c. So, a> c. 


We can also see this on the number line. Since a > b, a is to the right of b. Since b > c, b is to the 
right of c. Putting these together, a is to the right of c, soa > c. An example is shown below. 


SSS t t t { t ° 
C : if a 


| > 
We can put the inequalities a > b and b > c together in a single statement, 
a>b>ce. 


We sometimes call such a combination of inequalities an inequality chain. 
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(c) Ifa > bandc > b, then we don’t know how to relate a and c! For example, we could have a = 3, 
b=2,andc =4 (3 > 2, 4 > 2), which gives c > a (4 > 3). Or, we could havea = 4,b = 2,andc=3 
(4 > 2,3 > 2), which gives c < a (3 < 4)! 


‘Important: Ifa> band b> c, thena 7s 
Vv Similarly, ifa = b and b > c, thena >c. 


We know that if x = y, then for any number c, we have x +c = y+cand x—c = y—c. Furthermore, 
if we also have a = b, thenx +a = y+. What ifx > yanda > 6? 


Problem 9.2: 
(a) Bill Gates has more money than Warren Buffett. If they both win a 100 million dollar lottery, 
will Bill Gates still have more money than Warren Buffett? What if they both give 100 million 
dollars to the Art of Problem Solving Foundation? Then who will have more money? 
(b) For the rest of the parts, let x > y,a > b, and c > 0. Explain why x+¢> y+c. 


(c) Explain why x-c > y-c. 


Explain why x +4 > y+b. 


Solution for Problem 9.2: 


(a) If they both win 100 million dollars, both of them have the same increase in the amount of 
money they have. So, the difference between the amount of money each has will stay the same. 
Specifically, Gates will still have more money than Buffett. 


Similarly, if they both donate 100 million dollars to the Art of Problem Solving Foundation (a 
very fine idea, we think), then both of them have their wealth change by the same amount. So, the 
difference between the amount of money Gates has and the amount of moncy Buffett has stays the 
same, which means Gates would still have more money than Buffett after their donations. (But 
there would be a whole lot more cool programs for good math students!) 


(b) Since x > y, we know x is to the right of y on the number line. When we add c to each, we move c 
steps to the right of each on the number line. In other words, x +c and y +c are c to the right of x 
and y, respectively. 


Since x is to the right of (larger than) y, we know x +c is to the right of (larger than) y + c. 


(c) Subtraction is moving left on the number line. Just as with addition, moving the same distance to 
the left of x and y will leave x — c greater than y —c. 
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(d) Just as we can add equations, we can add inequalities. Let’s look at the number line to see how 
this works. 


Suppose x > y anda > b, and that a and U are positive. Since x > y, we know x is to the right of 
y. Adding a to x moves more to the right than adding b to y. Since x started to the right of y, the 
number x + 4 must be to the right of y+ b. So,x+a>y+b. 


We also could have reasoned through this without using the number line by building on the 
earlier parts. We know that x > y,sox+a> y+a. We know that a > b, and adding y to both sides 
of this inequality gives y+a>y+b. Therefore,x+a>yta>ytb. 


‘Important: If x > y, then x +c > y +c for any real number c. If we also have a > b, 


VY thenx+a>y+b. 
Ifx > y, thenx +c > y+c for any real number c. If we also have a > b, 
thenx+a>y+tb. 


We've tackled addition and subtraction; let’s try multiplication and division. 


Problem 9.3: If x > y anda > 0, is it true that xa > ya? { 


Solution for Problem 9.3: We need to prove something about products. The only thing we know about 
products and inequalities is that the product of two positive numbers is greater than 0. So, let’s see if 
we can use that. 


We already have one positive number, a. Because x > y, we can subtract y (or, add —y) to both sides 
of the inequality to get x— y > 0. So, we have another positive number, x — y. The product of the positive 
numbers a and x — y must be positive, so we have 


(x—y)a>0. 


Expanding the left side gives xa — ya > 0, and adding ya to both sides gives xa > ya. 


Now we have some rules for manipulating inequalities with multiplication (and therefore, division) 
by positive numbers. 


Important: Ifx> y and a > 0, then xa > ya. 
V If x > yand a > 0, then xa > ya. 


Problem 9.4: Suppose x, y, 4, and b are all positive, and that x > y anda > b. Is it true that xa > yb? 
Is it true that x/a > y/b? What happens if our variables are allowed to be negative? 
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Solution for Problem 9.4: Intuitively, it seems clear that xa > yb, since we multiply two “big” numbers 
and two “small” numbers. We can use the result of the previous problem to see that xa > ya (because 
x > y and a is positive) and ya > yb (because a > b and y is positive). Putting xa > ya and ya > yb 
together gives us xa > ya > yb. So, xa > yb. 


If we let any of these variables be negative, then we can say nothing in general about xa and yb, since 
either product could then be negative. 


We also can’t conclude that x/a > y/b. For example, suppose x = 4, y = 1,a = 7, and b = 1. Then 
x > yanda > b, but x/a < y/b. See if you can create your own example such that x/a > y/b. 


‘Important: Ifx > y>Oanda>b> 0, then xa > yb. 
Vv Ifx > y>Oanda>b > 0, then xa > yb. 


That takes care of multiplying or dividing by a positive number. We've seen that we have to be 
careful when dealing with negative numbers. 


‘WARNING! Inequality rules that work when all the variables are positive don’t | 

“ always work when some of the variables are negative! Be careful when | 
dealing with negative numbers (or expressions that can be negative) | 
in inequalities. 


What can we say about multiplying or dividing by a negative number, if anything? 


Problem 9.5: If x > y anda < 0, then what can we say about the quantities xa and ya? j 


Solution for Problem 9.5: To get a feel for the problem, we try a couple examples: 7 x (—4) = —28 and 
5 x (4) = -20, so 7 x (-4) < 5 x (-4). Similarly, 3 = -23 and 3, = -14,80 4 < 3. 


Our examples suggest that when we multiply or divide a valid inequality by a negative number, we 
must reverse the inequality sign. So, we think that if x > y anda < 0, then xa < ya. Let’s see if we can 
explain why this is true. 


The product of a negative number and a positive number is negative. Because x > y, we have 
x—y > 0. So,a is negative and x — y is positive. Therefore, the product (x — y)a is negative, which means 
that 

(x — y)a < 0. 


Expanding the left side gives xa — ya < 0 and adding ya to both sides of this inequality gives xa < ya. 


We now know how to multiply or divide an inequality by a negative number: 


Important: If we multiply or divide an inequality by a negative number, we must 
Vv reverse the sign. For example, if x > y and a < 0, then xa < ya. 


What about exponentiation? 
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‘Problem 9.6: 
(a) For any positive integer a, which is larger, 7* or 5°? 


(b) For any positive integer a, which is larger, V/7 or 5? 


| (c) Isit always true that if x = y and ais positive, then x* > y"? 


Solution for Problem 9.6: 


(a) We saw earlier that ifx > y>Oanda>b>0,then xa > yb. Here, we have7 >5>0and7>5>0, 
so 7-7 > 5-5, Therefore, 7* > 5?. We can continue this a times to find 7* > 5%. We can use this 
logic when raising any two positive numbers to an integer power: 


Important: If x > y > 0 andaisa positive integer, then x4 > re 
Vv If x > y > 0 and ais a positive integer, then x* > y’. 


his looks a lot like the last part, so we try to use what we know about powers to solve this 
P y P 
problem. Whatever a is, we know that we have 


Oa =Z 
(45) <5. 


From the last part, we know that if V7 < 4/5, then we can raise both sides to the a power to get 
7 <5, But 7 < 5 is not true! Therefore, it is impossible that ¥7 < 1/5. The two quantities are also 
clearly not equal, so we know that V7> 4. 


Important: Ifx > y>0Oandaisa positive integer, then x > Wy. Te wW 
Vv Ifx > y > Oand ais a positive integer, then {/x > 4/y. 


(c) No! For example, 2 > —3, but 2? < (—3)*. The fact that negative numbers can become positive 
when raised to an integer power makes it false to say that x* > y” whenever x > y. 


We can combine our first two parts to show that if x > y > 0 and p and g are positive integers, then 
xP/4 > yP/9, With the aid of even higher mathematics, we can make the general statement: 


‘Important: If x > y > 0, then for any positive real number a, we have x" > y’. 
Vv If x > y > 0, then for any positive real number a, we have x" > y’. 


Problem 9.7: Show that if x is a real number, then x” > 0. i 


Solution for Problem 9.7: Clearly, if x is positive, then its square is positive, since the product of two 
positive numbers is positive. If x is 0, its square equals 0. What if x is negative? 


If x is negative, then x? is the product of two negative numbers. Because the product of two negative 
numbers is positive, x? is positive when x is negative. 


No 
G2 
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Since x must be positive, negative, or 0, and x* is nonnegative in all three cases, we know that: 


Important: If x is real, then x? > 0. 


This “obvious” idea is called the Trivial Inequality. Like many simple ideas, it is also very powerful. 
We'll explore the Trivial Inequality more in Section 15.3. 


We noted earlier that if x > y > O and a > 0, then x* > y’. What if a is negative? Specifically, what if 
a=-]? 


Problem 9.8: Suppose x and y are positive numbers such that x > y. Which is larger, 1/x or 1/y? 
What if y is negative and x is positive? 


Solution for Problem 9.8: We start with a little experimentation. We know that 7 > 5 and 1/7 < 1/5. Also, 
5/2 > 4/3 and 2/5 < 3/4. It looks like we must reverse the inequality if we take the reciprocal of both 
sides of an inequality. 


However, 5 > —1/2 and 1/5 > ~2, so clearly we don’t always just reverse the inequality when we 
take the reciprocal of both sides. The difference in this example is that one side is negative and the other 
positive. Taking the reciprocal doesn’t change this, and the positive side remains larger. 


Let’s take a closer look at taking reciprocals of both sides of x > y, where x and y are positive. We 
wish to compare 1/x to 1/y. To get an x in the denominator, we divide both sides of x > y by x: 


es. 
x 
We then divide both sides by y: 
1.1 
yo 


Therefore, if x > y > 0, then 1/x < 1/y. So, we have shown that if we take the reciprocal of both sides of 
an inequality, we reverse the inequality sign if both sides are positive. As an Exercise, you'll show that we 
reverse the inequality sign upon taking the reciprocal of both sides of an inequality in which both sides 
are negative, too. 


Important: If x > y and x and y have the same sign (positive or negative), then 


If x > yand x and y have the same sign, then 


a 


ages 
y 


oa 


9.1.1 Ifx < yand x > y, then what is x — y? 
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9.1.2 Ifa> band b > c, then is it true that a > c? Is it possible to have a = c? 


9.1.3 Suppose x > y > Oanda > b > 0. Is it true that x/b > y/a? If so, why? If not, provide an example 
where x/b < y/aand both x > y>QOanda>b>0. 


9.1.4 Suppose x < y < 0. Show that 1/x > 1/y. (Don’t just cite the result of Problem 9.8; prove it as we 
did in our solution to that problem.) 


9.1.5 
(a) Which is greater, 7* or 5-2? 
(b) Which is greater, 7~> or 5-5? 


(c) Suppose x > y > Oand a isa negative integer. Which is greater, x‘ or y”? 


9.2. Which Is Greater? 


Obviously 5 is greater than 2 and 37 is greater than —41. But what if we have to compare numbers that 
aren’t simple integers and we don’t have a calculator? 


i Proviems i 


Problem 9.9: 
(a) Which number is larger, V2 or V3? 


(b) Which number is larger, 6 V2 or 2 V3? 


(c) Which number is larger, V3 6 V2 or V 6+/2 V3? (Source: Mandelbrot) 


Problem 9.10: Order the following numbers from least to greatest: 


gn Spel. Tee 5100. 


Problem 9.11: In this problem, we find two different ways to determine which of 


_ 987654321 
~ 987654322 


_ 98765432 


= ~ 98765433 


is larger without using a calculator. 
(a) Which number is closer to 1? Use the answer to determine which is larger. 


(b) Compare 1/A and 1/B. Use the result to determine which is larger. 


Problem 9.9: Which number is larger, V 34/6 V2 or V 6 2 3? (Source: Mandelbrot) 
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Solution for Problem 9.9: We'd like to determine which of > and < we should put in place of the “?” 


below: 


The square roots are annoying, and we know that squaring both sides won’t change the direction of the 
inequality sign, so we square both sides: 


3y6V2 2? 6y2V3. 
Still more radicals to get rid of, so we square again: 
3 -6V2 2? 6-23. 


One more time! 
37.67.22 64. 27.3, 


We could multiply both sides out, but it’s even easier if we cancel some common terms first. We divide 
both sides by 3 - 6? - 2, which we can do without changing the direction of the inequality: 


3? 6-2. 
These two quantities are easy to evaluate: 3° = 27 and 6? -2 = 72, so the ”?” should be “<”: 
3 < 67-2. 


Because each of our steps above is reversible, and each step preserves the direction of the inequality, we 
can go through the steps backwards to find that 


yer < youn. 


If you're not convinced, here are the steps. We know that 


33 < 6-2. 


Multiply by 3 - 6? - 2: 
34.672 < 69. 27.3, 


Take the square root of both sides: 
3° -6-¥2 < 67-2 V3. 


Again: 
36 V2 <6 V2 V3. 


Our strategy in this solution is to repeatedly use our inequality manipulation tools to turn the 
numbers we want to compare into numbers that are easy to compare. Along the way we must remember: 


And again: 
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WARNING!! We must keep careful track of what our steps do to the inequality sign, 
s even if we don’t know which way the inequality sign points! Usually, 
this means only taking steps that keep the inequality sign pointing, 
the same way, such as multiplying or dividing both numbers by the 
same positive quantity, or raising them to the same positive power. 


We initially worked backwards from the numbers we wanted to compare to numbers we could 
compare. However, to write a clear final solution and to check that all of our steps are valid, we write 
a “forwards” solution, starting from the statement we know is true, 3? < 62-2, and ending at what we 


want to prove, 3 V6Vv2 < V6y2 v3. 


Concept: Working backwards is an excellent problem-solving strategy. However, 


| ©=== | after working backwards to an answer, you should go through your steps | 
| forwards to make sure your steps are valid. (And to check for mistakes!) — 


Problem 9.10: Order the following numbers from least to greatest: 


ee gp ae 5100 


Solution for Problem 9.10: We take the 25" root of all four numbers, which won’t change the order of the 


numbers. Now we have: 
912 38 4° 54 


These numbers are easy to compute: 
4096, 6561, 1024, 625. 
We can now put these numbers in order: 


625 < 1024 < 4096 < 6561, 


or 
Sea a Oy e8F, 
Raising this to the 25'" power gives the desired 


5100 < 42s < 7300 < 3200 


Note that we didn’t have to compute all those powers to order the numbers. We could have seen 
that 2 < 3° because 2° < 3* (so (2%)* < (37)4). Also, we have 4° = 2!9 < 2)? Since 45 = 1024 and 
54 = (5°)? = 25 = 625, we know 54 < 4°. We can then put together 24 < 38, 45 < 2", and 54 < 4° to get 
our ordering. O 


Problem 9.11: Determine which of 


987654321 98765432 
= and = 


5 987654322 ~ 98765433 
| 
is larger without using a calculator. 
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Solution for Problem 9.11: We present two solutions with two new problem solving strategies: 


Solution 1: Compare to 1. Our numbers are both close to 1. How close? We note that: 


A = 987654321 _ 1 
987654322 «987654322 

_ 98765432 1 
98765433 98765433 


Because 987654322 > 98765433, we know that 
ee eee 
987654322 — 98765433" 
In our expressions for A and B, these quantities are negative, so we multiply by —1 (and reverse the 
inequality sign!) to get: 
1 1 
~ 987654322 ~~ 98765433 
Adding 1 to both sides gives 
1 1 
"~ 97654302 ~ | ~ 98765433’ 
or A > B. This solution is essentially the same as noting that we get A by subtracting a smaller piece of 
1 (1/987654322) than we subtract to get B. Therefore, A is closer to 1 than B is. 


‘Concept: We can sometimes compare two numbers by seeing how both relate to 


O== some other number. 


Solution 2: Take Reciprocals. These numbers are just a little below 1. Taking reciprocals of both gives: 


1 987654322 _ 1 
A > 987654321 ~ ~~ 987654321 
1 _ 9876543 5, 

B 98765432 98765432 


Since 1/987654321 < 1/98765432, we know that 1/A < 1/B. Taking reciprocals of both sides of this 
inequality gives A > B. 


‘Concept: Some pairs of numbers can be most easily compared by considering the 
O==s= reciprocals of the numbers. 


a es | 


This is particularly effective when the numbers in question have convenient reciprocals. 


Don’t use your calculator for the following Exercises! 


Extra! If you are faced by a difficulty or a controversy in science, an ounce of algebra is worth a ton of 
inepiap aban Derbal argument. 
-J. B.S. Haldane 
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H} _txercises 


9.2.1 


(a) Which number is larger, 4/3 V5 or 6 2? 


(b)x Which number is larger, 35 or 6 V2? Hints: 41 
8 


1 1 
? 
($0494.64 510) 2455465 45-4 1004 101 


9.2.3 List ¥2, ¥3, and ¥5 in order from least to greatest. (Source: Mandelbrot) Hints: 132 
9.24 


9.2.2. Which number is larger, 


(a) Determine which number is larger, 2°°° or 3°0. 
(b)x Determine which number is larger, 28! or 34°. Hints: 97, 123 
(c)x Which is bigger, 254 or 5°? Hints: 201 


9.3 Linear Inequalities 
Just as with equations, we can include variables in inequalities, such as: 
x> 7. 


This inequality tells us that x is greater than 7, so x could be 9, but not —5. We can graph the solutions 
to x > 7 on the number line as shown below: 


| | | | \ \ | \ \ \ | | 
—T I t T 


T 1 T T T t T } t t ; |} —<—<$ $$$ 
9 -8 -7 -6 -5 -4 -3 -2 -1 0 12 3 4 5 6 7 8 9 


We draw an open circle at x = 7 to indicate that x = 7 is not a valid solution to the inequality x > 7 
(because 7 is not greater than 7!) We bold the portion of the number line corresponding to solutions 
of the inequality. Note that we bold the arrow on the positive side, indicating that all numbers on the 
number line beyond the arrow in that direction are also solutions. 


Just as we use open circles to mark the end points of a strict inequality, like x > 7, we use closed 
circles to mark them on a nonstrict inequality, such as —3 < x <5: 


1 0000 oa H+ 
-9 -8 -7 -6 -5 -4 3-2 -1 0 12 3 4 5 6 7 8 9 


The closed circles indicate that the endpoints x = -3 and x = 5 are valid solutions to the inequality. 


Finally, we can write solutions to inequalities using interval notation. For example, x > 7 can be 
written as x € (7, +00). The “x €” part of x € (7, +00) means “x is in.” The (7, +00) describes the ranges of 
values that x can be in. The “(” symbol before the 7 indicates that 7 is not included in the solution. The 
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symbol co stands for infinity, and the +09 in our interval indicates that the interval continues forever in 
the positive direction. Similarly, we write (—co, 7) to indicate all numbers less than 7. 


In interval notation, we write -3 < x < 5 as x € [-3,5]. The “[” indicates that —3 is a solution, and 
the “]” indicates that 5 is included, as well. 


Sidenote: Infinity is a difficult concept to define. Very loosely speaking, when we 
use infinity in mathematics, we refer to a number that is larger than any 
specific number you can think of. Infinity is a result of the fact that there is 
no “largest number.” If we thought some number were the largest number 
possible, then we could always just add one and have yet a larger number. 

The idea of infinity has troubled many mathematicians and philoso- 
phers. For example, the Greek philosopher Zeno of Elena created several 
paradoxes, one of which goes something like this: 


Suppose you wish to walk across cross the street. To get to the other 
side, you must go half of the way across the street. But first, you must 
walk half-way to the point that is half of the way across the street. But 
before that, you must walk half-way to the point that is a quarter of 
the way across the street. And before that, you must walk half-way 
to the point that is one-eighth of the way across the street. And so on 
forever. Because there are an infinite number of steps you must take 
to cross the street, you cannot cross the street. 


Don’t just dismiss this paradox as silly! We’ll revisit infinite processes in 
Chapter 21. Until then, you may want to look at some of the websites listed 
on the links page cited on page viii to read more about Zeno’s paradoxes. 


> 


Bene 


Problem 9.12: In this problem, we describe all x such that 3x — 7 > 8 — 2x. 
(a) Isolate x using basic operations such as addition, subtraction, multiplication, or division. 
(b) Express the solution to the inequality both as an inequality and using interval notation. 


(c) Use the number line to identify the values of x that satisfy the inequality. 


Problem 9.13: Solve each of the following inequalities. 
(a) 2x-9>7. 
(b) 4-3t4+7<5t+19. 


Problem 9.14: In this problem, we solve the inequality chain 2+ x > 5 -3x > 8. 
(a) Solve the inequality 2 + x > 5 — 3x. 
(b) Solve the inequality 5 — 3x > 8. 


(c) What values of x satisfy both of the inequalities in the previous two parts? What values of x 
satisfy 2+ x > 5—3x > 8? 


246 


9.3. LINEAR INEQUALITIES 


Problem 9.15: I’m thinking of a number. Three more than twice my number is less than 17, but at 
least —1. If my number is an integer, what are the possible values of my number? 


(a) Let n be my number. Write an inequality that means three more than twice my number is less 
than 17. 


(b) Write an inequality that means three more than twice my number is at least —1. 


(c) Find all the possible values of my number. 


Problem 9.16: In this problem, we determine for what values of x the quantity 2 Vx — 3 is between 7 
and 105. 


(a) Write a pair of inequalities that match the information in the problem. 
(b) Isolate x in the inequalities from part (a). 
(c) What are the possible values of x such that 2 x —3 is between 7 and 104? 


Just as with one-variable equations, the key to solving one-variable inequalities is isolating the 
variable. 


Problem 9.12: Find all x such that 3x — 7 > 8 — 2x. eran la. j 


Solution for Problem 9.12: We add 2x to both sides to get all the x terms on the same side: 
5x -7>8. 
We then add 7 to both sides to get 5x > 15. Dividing by 5 completes the process of isolating x: 
x>3. 


We can write this solution as an interval as x € [3, +00). We can also graph it on the number line: 


a a th Gn 
Oo 12 3 4 5 6 7 8 9 


tt ttt 
-9 -8 -7 -6 -5 -4 -3 -2 -1 


Problem 9.13: Solve each of the following inequalities. 


(a) 2x-9>7. (b) 4-3f+7<5t+19. 


Solution for Problem 9.13: 


(a) Adding 9 to both sides gives 2x > 16. Dividing both sides by 2 gives us x > 8. We can also write 
this as x € [8, +00). 

(b) Simplifying the left side gives 11 — 3f < 5t+ 19. We get all the terms with ¢ on one side and the 
constants on the other by subtracting both 5t and 11 from both sides. This gives us —8f < 8. We 
isolate t by dividing both sides by —8. Because we are dividing by a negative number, we must 
reverse the direction of the inequality sign. So, our solution is tf > —1. In interval notation, we 
write this as t € (—1, +00). 
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| Problem 9.14: Solve the inequality chain 2+ x >5—3x>8. ] 


Solution for Problem 9.14: We can’t tackle the whole chain at once, because if we subtract x from all three 
parts to get rid of x at the far left, then we’ll have an x in the far right part of the chain. So, we handle 
the two inequalities separately. 


First, we have 2+x > 5-3x. Adding 3x to both sides and subtracting 2 from both sides gives 4x > 3. 
Dividing by 4 gives x > 3. Next, we solve 5 — 3x > 8. Subtracting 5 from both sides gives —3x > 3, and 
dividing both sides of this by —3 gives x < —1. 

The solutions to our inequality chain 2 + x > 5—3x > 8 are those values of x that satisfy both 
2+x > 5-3x and 5 - 3x > 8. We found above that the solutions to these two inequalities are x > ? 
and x < —1. There are no values of x that satisfy both these inequalities, so there are no solutions to the 
original inequality chain. 


You won't be surprised to learn that some word problems are essentially inequalities. 


Problem 9.15: I’m thinking of a number. Three more than twice my number is less than 17, but at | 
least —1. If my number is an integer, what are the possible values of my number? 


Solution for Problem 9.15: Let my number be n. Since three more than twice my number is less than 17, 
we have 2n +3 < 17. Subtracting 3 from both sides gives 2n < 14, and dividing this by 2 gives n < 7. 
Since three more than twice my number is at least -1, we must have 2n + 3 > —1. Therefore, 2n > —4, 
so n > —2. My number must satisfy both these inequalities, so the possible values of my number, n, are 
those integers such that 

—2<n<7, 


Since my number must be an integer, the possible values of my number are —2, —1, 0, 1, 2,3, 4, 5, and 6. 


Note that we perform the same manipulations in solving both inequalities: subtract 3, divide by 2. 
In fact, we could have taken care of both inequalities at once by starting with an inequality chain. Our 
given information can be written as the inequality chain 


-1<2n+3< 17. 
Subtracting 3 from all parts gives 
-4<2n< 14, 
Dividing all parts by 2 gives 
—2<n<7. 


O 


Solution for Problem 9.16: We start by writing a mathematical statement that is equivalent to the problem: 


7 <2VE-3< 105. 


9.3. LINEAR INEQUALITIES 


Just as with our “linear equations in disguise,” we start by isolating yx (let y = Vx to see why this is 
very much like a linear inequality). We add 3 to both sides to find 


10 <2Vx< 135. 
Then we divide by 2, which gives us 
5<Ve< 2 


We still haven’t isolated x. However, x must clearly be positive, and so are 5 and 27/4, so we can square 
all parts of the inequality chain without affecting the direction of the inequality signs: 


729 
2. —_—. 
5<x< 16 
As an interval, we write this as x € (25 78) 


]txercises leg 


9.3.1 For each of the following inequalities, graph the inequality on the number line and write the 
solution to the inequality using interval notation. 


oO 


(a) -4<3x4+2 
(b) 3x4+2<2x+5 
(c) -4<3x4+2<5 


9.3.2 Find an inequality that has the graph shown below. 


SS ho 
-9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 


9.3.3 At the end of January, 2003, the population of my town was 11,212. The population of my town 
increases by 322 every month. In what month does the population of my town first exceed 15,000? 


9.3.4 Whatis the length of the interval of solutions to the inequality 1 <3 — 4x < 9? (Source: UNCC) 
9.3.5 Determine the number of positive integers 7 that satisfy 


1 n 99 


2 Red ~ 101 


Do any negative integers satisfy this inequality? Hints: 213 


9.3.6% What is the largest integer k such that 


3.2 12 3 
peat nga, ee: > =? 
21234 


(Source: UNCC) Hints: 230 
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9.4 Graphing Inequalities 


Once we step up from one-variable to two-variable linear inequalities, it becomes impossible to write 
solutions with simple interval notation. We can, however, still graph the solutions. 


Problems be 


| Problem 9.17: In this problem, we graph the solution to the inequality x — 3y > 9. 
(a) Graph the line x —3y = 9. 
| (b) Does the point (0,0) satisfy the inequality? 


(c) Use your observation from part (b) to shade the region consisting of all the points on your graph 
that satisfy the inequality. 


(d) What part of your graph must be excluded from the solutions if we graph the inequality x-3y > 9 
instead of graphing x — 3y = 9? 


Problem 9.18: 
(a) Shade the region of points that satisfy the inequality 2x —3y +7 < 0. 


(b) Shade the region of points that satisfy the inequality x + 3y > —1. 
(c) Shade the region of points that satisfy both 2x —3y +7 <0 and x + 3y > -1. 


Problem 9.17: Graph the solution to the inequality x — 3y > 9. } 


Solution for Problem 9.17: We start with what we know how to do, by graphing the line x — 3y = 9. All 
the points on this line satisfy the inequality x —3y > 9. However, these aren’t the only points that satisfy 
the inequality. For example, (10,0) satisfies it, as do (11,0), (12.2, 0), (13, 1), (15,1), etc. In fact, for each 
value of y, we can find infinitely many points (x, y) that satisfy the inequality. After plotting a few of 
these new points, we notice that all of them are on the same side of our original line. To see why, we 
rewrite the inequality, isolating x: 

xX 29+3y. 


Now, we see that for each y we choose, all points with x-coordinate 
greater than 9 + 3y satisfy the inequality x > 9+3y. For example, 
suppose y = —2. Then x = 9 — 6 = 3, so the point (3, —2) is on the line. 
All the points with y = —2 and x > 3 satisfy the inequality x > 9 + 3y. 
Therefore, all the points on the line y = —2 to the right of (3,—2) are 
on the graph of the inequality. 


Similarly, for any value of y, we can find the point on the line 
x = 9+ 3y with that value of y as its y-coordinate. All the points to 
the right of that point are on the graph of the inequality x > 9+ 3y. 
Therefore, all the points to the right of our line are solutions to the 
inequality. To indicate this, we shade the whole region to the right of 
our line. 
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Just as the line extends forever beyond the boundaries of the shown graph, so, too, does the shaded 
region. 


Our observation that all the points on one side of our line are solutions gives us a quick way of 
determining which side of the line to shade. Instead of rearranging the inequality to isolate x, we can 
simply choose a point and see if it satisfies the inequality. The point (0,0) is typically easiest to test. 
Since (0,0) does not satisfy x — 3y > 9, the side opposite the origin is our desired solution. 


You might be wondering, “What if the inequality is strict?” The y 
only difference between 


x-3y>9 and x-3y>9 


are the points on the line x —- 3y = 9. The points on this line are 
solutions to the former (nonstrict) inequality, but not to the latter 
(strict) inequality. To indicate that the points on the line x — 3y = 9 are 
not part of the solution to x — 3y > 9, we leave the line dashed in the 
graph, as shown at right. 


Now that we understand how to graph a two-variable linear in- 
equality, we'll graph a region that satisfies two such inequalities. 


Problem 9.18: Shade the region of points that satisfy both inequalities below: 


2x -3y+7 <0, 
x+3y 2-1. 


Solution for Problem 9.18: First, we graph the two inequalities separately. For 2x — 3y + 7 < 0, we first 
graph the line 2x-3y+7 = 0. The point (0,0) does not satisfy 2x-3y+7 < 0 because putting (x, y) = (0,0) 
in 2x — 3y + 7 gives us 2(0) — 3(0) + 7 = 7, which is greater than 0. So, we shade the side opposite the 
origin. We thus get the graph at left below. Similarly, we graph x + 3y = —1 to get the graph at right 
below. 


y 


Figure 9.1: 2x -3y+7 <0 Figure 9.2: x+ 3y > —-1 


We find the region common to both inequalities by superimposing the two graphs: 


— 
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The darker region shows those points that satisfy both inequalities. To be clear, our final graph 
includes only the points that satisfy both inequalities: 


9.4.1 Graph the inequality x + 2y > 6. 
9.4.2 Find the two inequalities graphed below. 
(a) 


9.5. OPTIMIZATION 


9.4.3. Graph the region of points that satisfy the inequality chain 0 < 2x + y < 6. 
9.4.4 Consider the two inequalities 2x — 4 < yand y < ~ix #2. 


(a) Graph the region of the plane that satisfies both inequalities. 
(b) Graph the region of the plane that satisfies either inequality, or both inequalities. 
(c) Graph the region of the plane that satisfies either inequality, but not both. 


9.5 Optimization 


Optimization problems involve finding the minimum or maximum possible value of a quantity. Many 
optimization problems are naturally inequality problems, while others call on our logic skills or the 
clever usage of other mathematical tools. 


Problems 


[Problem 9.19: At her ranch, Georgia starts an animal shelter to save dogs. After the first three days, 
she has 34 male dogs and 13 female dogs. She decides to only accept dogs in male-female pairs from 
then on. In this problem, we find the largest number of pairs of dogs she can accept to her shelter and 
still have at least 60% of her dogs be male. 


(a) Let d be the number of pairs of dogs she accepts. How many male dogs will she have total? 
Female dogs? Total dogs? 


(b) Write an inequality that means that the percentage of dogs at her shelter that are male is at least 
60%. 


(c) Solve the inequality and determine the largest number of pairs of dogs she can accept to her 
| shelter and still have at least 60% of her dogs be male. 


a 


Problem 9.20: Find the maximum value that the expression (a — b)/c attains if a, b, and c are distinct 
integers greater than 100, but less than 200. (Source: Mandelbrot) 


Problem 9.21: In this problem we find the maximum value of 3x + 2y such that the following three 
inequalities are satisfied: 


4x + 3y < 21, 
2 = Vie, 
y2 -3. 


(a) Graph the region of points that satisfy all three inequalities. 


(b) Graph the line 3x + 2y = k for various values of k. What happens as k increases? 


(c) Use your observation from the previous part to find the largest value of k such that 3x + 2y =k 
and the point (x, y) satisfies all three of the given inequalities. 


(d) What if the three inequalities had been strict inequalities instead of nonstrict inequalities? 


ee | 
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Problem 9.22: Farmer Fred will plant corn and beans. Fred has 120 acres total he can plant. Each 
acre of corn requires 5 pounds of fertilizer, and each acre of beans requires 7 pounds of fertilizer. 
Meanwhile, each acre of corn requires 2 pounds of pesticide, while each acre of beans requires 4 
pounds. Each acre of corn produces $100 worth of corn, while each acre of beans produces $120 worth 
of beans. Fred has 660 pounds of fertilizer and 340 pounds of pesticide. 
(a) Let x be the number of acres Fred plants with beans and y be the number of acres he plants with 
corn. Write inequalities that represent Fred’s land, fertilizer, and pesticide restrictions. 


(b) Write an expression that represents Fred’s total revenue when he sells the production from x 
acres of beans and y acres of corn. 


(c) What is the largest amount of revenue Fred can produce? 


Problem 9.19: At her ranch, Georgia starts an animal shelter to save dogs. After the first three days, 
she has 34 male dogs and 13 female dogs. She decides to only accept dogs in male-female pairs from 
then on. Find the largest number of pairs of dogs she can accept to her shelter and still have at least 
60% of her dogs be male. 


Solution for Problem 9.19: It’s a word problem, so you know the drill: Assign variables and turn the 
words into math. Let d be the number of male-female pairs of dogs she accepts. We wish to find the 
largest possible value of d, so we'd like to get an inequality of the form 


d < (some number). 


After she accepts d male-female pairs, she has 34 + d male dogs and 13 + d female dogs. She must have 
at least 60% of her dogs be male, and she has (34 + d) + (13 + d) = 47 + 2d total dogs, so 


344+d . 60 
47+2d ~ 100° 


Multiplying both sides by 100(47 + 2d) gives 100(34 + d) = 60(47 + 2d), so 3400 + 100d > 2820 + 120d. 
From this we find 580 > 20d, sod < 29. 


We're not finished yet! We are asked to find the largest number of pairs of dogs Georgia can accept 
and still have at least 60% be male. We have found that d < 29, so we have proved she cannot invite more 
than 29 pairs. However, we haven’t shown that she can successfully invite 29 pairs of dogs. Fortunately, 
we can easily do so. If she accepts 29 pairs of dogs, she’ll have 63 males and 42 females, for a total of 
105 dogs. Of these, 63/105 = 0.6 = 60% are male. 


Extra! The diagram at right demonstrates the fact that 


‘Aa ital Tam in 
oh een! ee ae eS 
4 42 48 44 pes 
See if you can figure out how! 
Source: Proofs Without Words II by Roger B. Nelsen ‘ 
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9.5. OPTIMIZATION 


‘Important: One way to find the maximum for a variable, x, is to find an inequality | 
| 


Vv of the form 


| Finding the inequality is not enough, though! We must also show that 
the value x = (some number) is possible. 

Similarly, we can find a minimum for a variable, x, by finding an 
inequality of the form 


x < (some number). 


x > (some number), 


and then showing that x can indeed take on that value. 


WARNING! Most optimization problems are essentially two-part problems. Show 
“S that the desired maximum (or minimum) can be achieved, and show 
that it cannot be exceeded. 


Some optimization problems require a little logic instead of using inequalities. 


Problem 9.20: Find the maximum value that the expression (a — b)/c attains if a, b, and ¢ are distinct 
| integers greater than 100, but less than 200. (Source: Mandelbrot) 


Solution for Problem 9.20: We want (a — b)/c to be as large as possible. Since D is subtracted, we want b to 
be small. Since we divide by c, we want c to be small as well. On the other hand, we’re adding a, so we 
want a to be large to make (a — b)/c as large as possible. 


Because we know that a is the only number that needs to be large, we make it as large as possible: 
a= 199. Now, we have two choices: 


b= 101, c = 102: (a — b)/c = 98/102 = 49/51. 
b = 102, c = 101: (a —b)/c = 97/101. 


We can convert to decimals, take reciprocals, or subtract both numbers from 1 to see that 98/102 is 
greater than 97/101. Therefore, the desired maximum is 98/102 = 49/51. 


‘Problem 9.21: Find the maximum value of 3x + 2y such that the following three inequalities are 
satisfied: 


4x + 3y < 21, 
a= yee, 
y2>3. 


What if the three inequalities had been strict inequalities instead of nonstrict inequalities? 


Solution for Problem 9.21: We might start with a lot of trial and error. We want both x and y to be large, 
and it seems more important to increase x than y because the coefficient of x is larger than that of y in 
3x + 2y. However, it isn’t at all clear how to figure out what values of x and y to choose. None of our 
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algebraic manipulations seem to help. Since algebra doesn’t seem to help, we try another representation 
of the inequalities; we draw their graphs. 


Concept: Graphing can be an excellent problem solving tool. 


When we graph all three inequalities, we find that the 
shaded region at right satisfies all three. 


Our goal is to find the largest possible value 3x + 2y 
can be when (x, y) is a point in our shaded region at right. 
Clearly, we can’t just try all the points — there are infinitely 
many points in that shaded region! Maybe graphing can 
help again. 


Suppose we take the point (0,0), which is in the shaded 
region. At this point, we have 3x + 2y = 3(0) + 2(0) = 0. 
We can graph 3x + 2y = 0, which we know passes through 
(0,0). We have added this line to our graph at left. 


3x + 2y =0 


Similarly, we can pick other points in our shaded re- 
gion, evaluate 3x + 2y, and graph the results. For (2,1), we 
find 3x + 2y = 8, which is the equation of a line passing 
through (2,1). For (5,—-1), we find 3x + 2y = 13, which 
passes through (5,—1). We add these two points, and the 
two lines 3x + 2y = 8 and 3x + 2y = 13, to our graph at 
right. 


For each point in the shaded region, we can evaluate 


3x + 2y, therefore determining what line of the form \ tee Sy a9] 
4x + 3y = 


“At Nk ox + 2y = 13 


3x+2y=0 aye 8 


3x+2y=k 


the point lies on, where k is a constant. For example, for 
(5,-1), we found k = 13, and graphed the resulting line. Together, all the lines of the form 3x + 2y = k 
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are a family of parallel lines. We want the one that passes through a point in our shaded region (plus 
boundaries) such that k is as large as possible. As k gets larger and larger, the lines are farther upward 
and to the right. We graph three such lines below. The values of k that produce these three lines of the 
form 3x + 2y = kare indicated at the top of the graph below, with each value just above the line produced 
by graphing 3x + 2y = k for that value of k. 


\ oN 4c + 3y = 21 


We see that our largest possible k will occur when the line 3x + 2y = k passes through one of the 
corner points of our shaded region. From our graph, we can see that the desired boundary point is 
where lines 4x + 3y = 21 and y = —3 intersect, which is (15/2,—-3). The line through this point is 
3x + 2y = 3(15/2) + 2(-3) = 33/2, so the maximum value of 3x + 2y is 33/2. 


Fortunately, we can use the intuition we developed in this problem to avoid having to graph our 
possible region whenever faced with a problem like this one. Instead of doing all this graphing, we note 
that: 


Important: Suppose we must minimize or maximize a linear expression in one or 
Y two variables such that the variables satisfy a set of linear inequalities. 
Suppose further that: 


e The set of all points that satisfy the inequalities is a bounded region, 
instead of extending indefinitely in some direction. 


e The inequalities are nonstrict, so that boundary points satisfy them. 


Then the point inside the bounded region that optimizes the desired 
expression must be a “corner,” or vertex, of the region. 


We see this using the same process as we used to solve our problem. We can evaluate the linear 
expression we must optimize at various points that satisfy the inequalities, as we evaluated 3x + 2y for 
several points above. This will give us a set of parallel lines. For any line that passes through an interior 
point of the region that satisfies the inequalities (such as 3x + 2y = 8 above), there are parallel lines on 
either side of it that also pass through the region. So, we will be able to find both higher and lower 
values of the linear expression than the value whose graph produces a line passing through the interior 
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of the region. Therefore, the most extreme of these lines that still intersects a point in or on the boundary 
of the region (such as the line 3x + 2y = % above) must pass through one of the corners of the region. 


Returning to our original problem, we could have used this general observation and simply found 
the three points where pairs of the lines that form the boundaries of the inequalities intersect. These 
points are (—5/2, —3), (3/2, 5), and (15/2, -3). (We must also confirm that the region that satisfies all three 
inequalities is bounded.) We evaluate 3x + 2y for each of these points: 


(-5/2,-3) : 3x + 2y = -15/2 - 6 = -27/2, 
(3/2,5) : 3x + 2y = 9/2 + 10 = 29/2, 
(15/2, -3) : 3x + 2y = 45/2 — 6 = 33/2. 
From these, we see that the maximum value of 3x + 2y is 33/2 and the minimum value is —27/2. 


However, if the inequalities are strict, then we have a problem. Suppose our inequalities were: 


4x + 3y < 21, 
2x —3y > —2, 
y>—3. 


The graph of this system of inequalities is shown at 
right. The “corners” of the allowable region do not satisfy 
the inequalities. However, we can draw our 3x + 2y = k 
as close to these boundary points as we like. Therefore, 
while 3x+2y cannot equal or exceed 33/2, we can’t say that 
3x + 2y has a maximum. It can be as close as we want to 
33/2, but no larger. However, for any value less than 33/2, 
we can always find a larger value of 3x + 2y that’s stillless Qt yas 
than 33/2 (and therefore a valid value of 3x + 2y = k). So, i i 
3x + 2y has no maximum if x and y must satisfy the three rt - “4x4 3y = 21 
strict inequalities above. 0 ¢ | 


This problem is an introductory example of the area of 
mathematics known as linear programming, which can be used to solve word problems such as the 
following: 


Problem 9.22: Farmer Fred will plant corn and beans. Fred has 120 acres he can plant. Each acre of 
corn requires 5 pounds of fertilizer, and each acre of beans requires 7 pounds of fertilizer. Meanwhile, 
each acre of corn requires 2 pounds of pesticide, while each acre of beans requires 4 pounds, Each 

|acre of corn produces $100 worth of corn, while each acre of beans produces $120 worth of beans. 

Fred has 660 pounds of fertilizer and 340 pounds of pesticide. What is the largest amount of revenue 

Fred can produce? 


Solution for Problem 9.22: It’s a word problem, so we first turn it into a math problem. Let x be the number 
of acres of beans Fred plants and y be the number of acres of corn he plants. Then, we convert the given 
information into inequalities: 
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Total number of acres: x + y < 120, 
Fertilizer: 7x + 5y < 660, 
Pesticide: 4x +2y < 340. 


We also note that x and y must both be nonnegative, since Fred can’t plant negative crops. 


The region of points that satisfies all these inequalities (including x > 0 and y > 0) is shaded below. 


7x+5y=660 y 4x+2y = 340 


x+y = 120 


We wish to maximize 120x + 100y. As before, we only need to consider the values of 120x + 100y 
when (x, y) is a corner point of the shaded region of our graph. Unfortunately, it’s not so easy to tell 
exactly what the coordinates of each boundary point is. However, we can determine the coordinates of 
these corner points by solving the systems of equations formed by the boundary lines that meet at each 
point. We then calculate the revenue for each possibility. 


Intersecting Lines Point | Revenue 
a . 7 - (x,y) = (85,0) | 120x + 100y = 10200 
+ +— 
4x+2y = 340 190 130 1 
T+5y = 660 Y= (432, 282) | 120% + 100y = 119334 
Pe ‘Sy 7 a (x, y) = (30,90) | 120x + 100y = 12600 
x+y = 120 
a (x,y) = (0,120) | 120x + 100y = 12000 


Clearly, (x, y) = (0,0) is not going to maximize revenue, so we disregard that point. Therefore, the 
maximum possible revenue is $12,600, which occurs if Farmer Fred plants 30 acres of beans and 90 acres 
of corn. 


No 
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7x+5y=660 y 4x+2y = 340 We could have used our understanding of 
graphing lines to find our maximal case with- 
out evaluating 120x+100y for all of our bound- 
ary points. In the diagram at left, we have la- 
beled three of the boundary lines, and labeled 
all the intersection points except the origin. 


x+y = 120 


We know that the graphs of the lines of 
the form 120x + 100y = k are lines that are all 
parallel with slope —120/100 = —6/5. As k in- 
creases, these lines are farther and farther to 
the right. We wish to find the one farthest to 
the right that still intersects our shaded region 
or its boundary. Let’s first consider the line 
with slope —6/5 that goes through A. A por- 

, tion of this line is dashed in the diagram. The 
ém 7 boundary line n also goes through A, and it 
has slope -1. Therefore, line 1 is not as steep as the dashed line, so the dashed line will go inside the 
shaded region as we move downward from A, as shown. So, we can slide this dashed line a little farther 
to the right and it will still pass through the shaded region. This means the line with slope —6/5 passing 
through A is not our desired “farthest to the right” line. 


Next, let’s look at the dashed line through C with slope —6/5. Point C is on boundary lines m and ¢. 
Boundary line m is 7x + 5y = 660, so it has slope —7/5. Therefore, line m is steeper than the dashed line. 
So, as we see in the diagram, the dashed line will go inside the shaded region as we move upward from 
C, because the dashed line is less steep than the boundary as we go upward from C. 


Similarly, boundary line f is steeper than the dashed line through D, so the dashed line through D 
enters the shaded region as we move upward from D. 


Finally, we look at point B. Going upward from B, the boundary line is line n, which has slope 
~1. Therefore, line is less steep than the dashed line with slope -6/5. So, the dashed line through 
B is outside the shaded region as we go upward from B. Similarly, as we go downward from B, the 
boundary line (line m) has slope —7/5, so it is steeper than the dashed line through B. Therefore, as we 
go downward from B, the dashed line is again outside the shaded region. So, we deduce that the dashed 
line through B is the “farthest right” line we seek because we can’t move this dashed line any farther to 
the right and still intersect the shaded region. 


Now that we know it’s the line through point B that gives us our maximum of 120x + 100y, we only 
have to find the coordinates of B rather than finding the coordinates of all four labeled points in the 
diagram. Specifically, we don’t have to waste time finding the coordinates of point C, which we can’t 
read off the graph. 


J rxcrcses 
9.5.1. Mitch’s pool can hold 10,000 gallons of water. At noon, the pool is 80% full. Unfortunately, the 
pool has a leak, and it loses 120 gallons of water every hour. Mitch tums on a hose at noon that fills the 
pool at a rate of 225 gallons per hour. He checks the water level in the pool every hour, starting at 1 PM. 
At what time does Mitch first see the pool overflowing? 
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9.5.2 Given that 0 <a <b <c <d, which of the following is largest: 


atba+d b+c b+d ct+d, 


c+d' b+c’atd atc'atbh 
(Source: AHSME) 
9.5.3 Find the maximum and minimum values for 4x + y if -2 < y <2, y < -3x+5and y < 3x +5. 


9.5.4 In this problem, we investigate optimization in an infinite (unbounded) region of the plane. 
Consider the three inequalities 


2y > Xx, 2y > -x, and -5<x<5. 

(a) Graph the region of points that satisfy all three inequalities. 

(b) Does x — y have a maximum value in the region graphed in part (a)? If so, what is it? 

(c) Does x + y have a maximum value in the region graphed in part (a)? If so, what is it? 
9.5.5 For every mile of highway on land, the city needs two truckloads of asphalt and one gallon of 
paint. For every mile of highway on bridges, the city needs one truckload of asphalt and three gallons 
of paint. The city has 50 truckloads of asphalt and 80 gallons of paint. 

(a) What is the largest total number of miles of highway the city can build? 


(b) Suppose the city is on an island and must build at least 25 miles of highway on bridges to reach 
other islands. Now what is the largest total number of miles of highway the city can build? 


9.6 Summary 


The statement x > y means that x is greater than y. Similarly, x < y means that x is less than y. Both 
x > yand x < y are inequalities. More specifically, they are strict inequalities, because in both cases we 
cannot have x = y. 


We can also write nonstrict inequalities, such as x > y, which means that x is greater than or equal to 


y. Similarly, x < y means that x is less than or equal to y. 


‘Important: Here are several useful rules regarding ways in which we can manipulate 


Vv inequalities: 


e Ifa>bandb>c,thena>c. 


Ifx > y, then x +c > y+c for any real number c. If we also have 
a>b,thenx+a>y+b. 


Ifx > yanda > 0, then xa > ya. 


Ifx>y>Oanda>b>0,thenxa > yb. 
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Important: Here are some more useful inequality manipulations: 


V e If we multiply or divide an inequality by a negative number, we 
must reverse the sign. For example, if x > y anda < 0, then xa < ya. 


e Ifx > y = 0, then for any positive real number a, we have x* > 1". 


e Ifx > yand x and y have the same sign (positive or negative), then 


Similar rules hold for nonstrict inequalities. For example, ifa > band b > c, thena > c. 


WARNING!! = Inequality rules that work when all the variables are positive don’t 
4a : . 
always work when some of the variables are negative! Be careful when 
dealing with negative numbers (or expressions that can be negative) 
in inequalities. 


One inequality rule, the Trivial Inequality, is so important that we give it its own Important box: 


important: If x is real, then x? 2 0. 


VY 


We can solve linear inequalities, such as 3x -2 +7 > 2x — 5, using the same manipulations that we 
used to solve linear equations. We can write the solutions to linear inequalities as simple inequalities, 
such as x > —10, or using interval notation, such as x € [-10,+c0), or by graphing the solution on the 
number line. (See page 245 for more information about interval notation.) 


Just as we can graph one-variable inequalities on the number line (see page 245), we can graph 
two-variable inequalities such as x + 2y > 7 on the Cartesian plane (see page 250). 


We can use inequalities to find the maximum or minimum possible value of a varying quantity. 


Important: One way to find the maximum for a variable, x, is to find an inequality 
Vv of the form 


Finding the inequality is not enough, though! We must also show that 
the value x = (some number) is possible. 

Similarly, we can find a minimum for a variable, x, by finding an 
inequality of the form 


x < (some number). 


x > (some number), 


and then showing that x can indeed take on that value. 
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We can also use our understanding of graphing two-variable inequalities to minimize or maximize 
a linear expression in one or two variables. 


Important: Suppose we must minimize or maximize a linear expression in one or 
Vv two variables such that the variables satisfy a set of linear inequalities. 
Suppose further that: 


e The set of all points that satisfy the inequalities is a bounded region, 
instead of extending indefinitely in some direction. 


e The inequalities are nonstrict, so that boundary points satisfy them. 


Then the point inside the bounded region that optimizes the desired 
expression must be a “corner,” or vertex, of the region. 


Problem Solving Strategies 


Concepts: e Working backwards is an excellent problem-solving strategy. How- 

O== ever, after working backwards to an answer, you should go through 
your steps forwards to make sure your steps are valid. (And to check 
for mistakes!) 


¢ We can sometimes compare two numbers by seeing how both relate 
to some other number. 


e Some pairs of numbers can be most easily compared by considering 
the reciprocals of the numbers. 


e Graphing can be an excellent problem solving tool. 


| REVIEW PROBLEMS ie 


9.23 For each of the following inequalities, graph the solution to the inequality on the number line and 
write the solution to the inequality using interval notation. 

(a) 2-3x2 11. 

(b) 3+ 2x <30—- 7x. 

(c) 8-2x <5-5x < 23- 2x. 


Extra! Inequality is the cause of all local movements. 
ap — Leonardo da Vinci 
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9.24 Determine whether each of the following statements is true or false. If it is true, explain why. If it 
is false, provide an example that shows the statement is false. Assume 4, b, c, x, and y are real numbers. 


(a) Ifa<bandb<c,thena<c. 

(b) Ifa>b2a,thena=b. 

(c) Ifa> b, then ac > be. 

(d) Ifa>bandc <0, thenac < be. 

(e) Ifxt+ta>yta,thenx > y. 

(f) Ifx+a>y+b,thenx > yanda 2b. 


9.25 Ifa >b>c>d, then which is larger, a +c orb +d? Can we tell froma > b > c > d which ofa+d 
and b + cis larger? 


9.26 Which of the following numbers is largest: 236, 330 424518 612 78 84? (No calculators!) 


9.27 [ have $230 and I’m at a bookstore. I love books, so I want to buy as many as I can. The books I 
want to buy each cost $17. At most, how many books can I buy and still have at least $25 left for dinner? 


9.28 Back in elementary school, J learned a great magic trick to compare two positive fractions. Here’s 
my magic trick in action. Consider the fractions 3 and ys. I multiply the numerator of the first and 
the denominator of the second, and get 5 - 23 = 115. I multiply the numerator of the second and the 
denominator of the first, and get 6-19 = 114. Because 115 > 114, I know that % > s. 
a 


Why does this magic trick work? In other words, if I have two positive fractions ; 


and 5 then why 


. a Cc, 
is - > — if ad > bc? 


bod 
9.29 What is the smallest positive integer that has a square root that is greater than 10? 


9.30 (a) Graph the inequality 4x - ; <6. (b) Graph the inequality 2(y +3) <4-~x. 


9.31 What values of x satisfy the inequality chain 7- 3x <x-1<2x+9? 


9.32 Find the maximum possible value for x + y, given that 3x + 2y < 7 and 2x + 4y < 8. (Source: 
Mandelbrot) 


9.33 Snape has 2000 mL of a magic potion solution that is 30% DeMuggle Juice. He also has hundreds 
of 25 mL bottles that are full of 75% DeMuggle Juice solution. Every time he waves his wand, one of 
these bottles is added to his magic potion. How many times must he wave his wand to have a solution 
that is at least 34% DeMuggle Juice? 


9.34 Betty goes to the store to get flour and sugar. The amount of flour she buys, in pounds, is at least 
6 pounds more than half the amount of sugar, and is no more than twice the amount of sugar. Find the 
least number of pounds of sugar that Betty could buy. 


9.35 For how many positive integers n is 9 < Yn < 100? (Source: Mandelbrot) 


Extra! It isn’t that they can’t see the solution. It is that they can’t see the problem. 
am -G.K. Chesterton 
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9.36 


13 17 
i ion i =~ or —? 
(a) Which fraction is larger, 7 or m1: 
31 37 
; ee > 
(b) Which fraction is larger, 35 or al 
100003 1000003, 


(c)* Which fraction is larger, 700007 or 1000007: 


Challenge Problems 


9.37 For what values of r do we have 2r —-4 <r+7 < 3r—15? 
9.38 Describe all x such that x7 +3 < 12. 

23 
9.39 Which number is bigger, ( v82) or 3*6? Hints: 154 


9.40 This year Ill have 180 hours free during which I can play video games or watch movies. Each 
movie lasts 2 hours, and Ill be able to play each video game for 20 hours. I have $600; each movie costs 
$10, and each game costs $40. 


(a) If I make 3 new friends every time I get a new video game, and 1 new friend every time I watch 
a movie, how many movies should I watch this year to maximize the number of new friends I 
make? 


(b) If l instead make 5 new friends every time I get a new video game but I still make 1 friend per 
movie, then how many movies should I watch this year to maximize the number of new friends | 
make? 


(c)* Suppose I want to make as many new friends as possible. What is the smallest whole number of 
new friends each new video game must give me (assume I make the same number of new friends 


for each game [ buy and that I make 1 friend per movie) in order for it to make sense for me to 
buy only video games this year? 


9.41 How many perfect squares are between 64 and 4° (excluding both)? 


9.42 Suppose that 
4 a ) 


2001 -a+b ~ 2001" 


b 
Compute the number of integral values that — can take on. (Source: ARML) Hints: 156 
a 


9.43 Which of 443 94 a2 293? 
2 


is the largest? (Source: Mandelbrot) 


9.44 Does x + y have a maximum value under the conditions x > 0, y 2 0, 2x + y < 8, x+2y < 10? 
Hints: 115 
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9.45 Find the greatest possible value fora +b+c+d if b is a positive integer and a, b, c, and d satisfy 
the system of equations 


atb=c, 
b+c=d, 
ct+d=a. 


(Source: ARML) Hints: 42 


9.46 For x, y,z,and w > 0, compute the smallest value of x satisfying the following system: 


y=x-—2001, 
z= 2y— 2001, 
w = 3z— 2001. 
(Source: ARML) 
9.47* Find all values of x such that 
4x-5 
23 
3x+5 


Hints: 45, 95 


9.48% Ifp,q, and M are positive numbers and q < 100, then the number obtained by increasing M by 
p% and decreasing the result by 4% exceeds M if and only if 


Orr opt @pr>at 
1-q 100 + q 100 — q 


q 
(A) p>4q (8) P> T09=4 


(Source: AHSME) 
9.49x Which is larger, 63° or 33°4? Hints: 150 


9.50x Austin High School’s volleyball team has made it to the state championship. They have 300 
tickets to the big game. They will sell tickets to students for 5 dollars and to teachers for 6 dollars. School 
rules say that there must be at least 1 teacher for every 5 students on the trip. The school also wants 
to have at least twice as many students as teachers on the trip. There are 110 seats on the school bus 
that ticketholders must use to ride to the game. Each seat can fit either 2 teachers or 3 students. To how 
many teachers should the school sell tickets to maximize their revenue (and such that all ticketholders 
fit on the bus)? 


9.51x Find the greatest integer less than 3¥8 without using a calculator, and prove your answer is 
correct. (Source: Mandelbrot) Hints: 12, 46 
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Yes, we have to divide up our time like that, between our politics and our equations, But to me our 


equations are 
far more important, for politics are only a matter of present concern. A mathematical equation stands forever. 


— Albert Einstein 
CHAPTER 1 O 


In Chapter 3, we tackled linear equations with one variable. In this chapter, we introduce another term 


Quadratic Equations — Part 1 
and deal with equations of the form 


ax’ +bx+c=0, 


where a, b, and c are constants and a # 0. These equations are called quadratic equations, where the 
ax? term is called the quadratic term, the bx term is the linear term, and the c term is the constant term. 
The expression ax? + bx +c is a quadratic expression, and a, b, and c are coefficients of the expression. 
We will often refer to a quadratic equation or expression simply as a quadratic. We also sometimes call 
a quadratic in which x is the variable a “quadratic in x.” Similarly, y? + 3y +2 is a quadratic in y and 
3r* + 2r —5 is a quadratic in r. 


We solved linear equations by isolating the variable. Unfortunately, having both an x* and an x term 
makes isolating the variable in a quadratic equation a little trickier. 


10.1 Getting Started With Quadratics 


J) robiems 


Problem 10.1: 
(a) Find the values of x that satisfy the equation x* = 16. 


(b) Find the values of x that satisfy the equation 2x? — 576 = 0. 


Problem 10.2: 
(a) Expand the product x(x — 6). 


(b) What numbers x make the expression x(x — 6) equal to 0? 


(c) Find the solutions to the equation x? - 6x = 0. 


ho 
rep) 
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Problem 10.3: 
(a) Expand the product y(y + 2). 


(b) Expand the product 4(y + 2). 

(c) Expand the product (y + 4)(y + 2). 

(d) What values of y are the solutions to the equation (y + 4)(y + 2) = 0? 
( 


e) What values of y are the solutions to the equation y* + 6y + 8 = 0? 


Problem 10.4: For each of the following parts, find the values of x for which the expression equals 0, 
and expand the product given. 


(a) (@e-3)(x+9) (c) (x 5)(e+3) 


(b) (x -—5)(—x +5) (d) (*-7)(x+7) 


Problem 10.5: When the decimal point of a certain positive decimal number is moved four places to 
|the right, the new number is four times the reciprocal of the original number. What is the original 
number? (Source: AMC 12) 


We'll start our exploration of quadratics by considering quadratics that do not have a linear term. 


Problem 10.1: 
(a) Find the values of x that satisfy the equation x* = 16. 


(b) Find the values of x that satisfy the equation 2x? — 576 = 0. 


Solution for Problem 10.1: 


(a) We can isolate x by taking the square root of both sides to get x = 4. However, we must remember 
that since (—4)? = 16, the value x = —4 will also satisfy the equation x* = 16. Therefore, both x = 4 
and x = —4 are solutions to the equation. 


WARNING!! When taking the square root of both sides of an equation, we must 
not forget negative values. Specifically, if we have x* = a”, then we 
have x = +a, where the + sign indicates that x can equal either g or —a. 


(b) We first isolate x*, then take the square root of both sides to find x: 


2x7-576=0 => 2x*=576 = x2 = 288 x= +4288 => x= +4122. 


So, isolating the variable works just fine when there’s no linear term, but we have to remember the 
+ issue. Why won't isolating x* work when there is a linear term? Let’s try it with x? — 5x +6 =0. If we 
isolate the x”, we get x* = 5x — 6. Taking the square root gives x = + V5x — 6. Um, now we're stuck. 


Let’s go back to the drawing board and look at a quadratic without a constant term for more guidance. 
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Problem 10.2: Find the solutions to the equation x? —6x =0. 


Solution for Problem 10.2: What's wrong with this solution: 


Bogus Solution: We start by isolating x? by adding 6x to both sides to get x? = 6x. 
pia Next, we divide by x to get x = 6, so our solution is x = 6. 


We can check and see that x = 6 does indeed solve the equation, but unfortunately, it’s not the only 
solution! That “divide by x” solution doesn’t work if x = 0; we’re not allowed to divide by 0. 


Instead of dividing by 0, we think about how the expression x? — 6x might arise in algebra. This 
leads us to factor out the x: 
x? — 6x = x(x — 6). 
Now our equation is x(x — 6) = 0. If the product of a group of numbers is 0, then one of the numbers 
must be 0. This gives us the solutions x = 0 and x = 6. 


This solution illustrates two very important algebraic problem solving strategies: 


Concept: When faced with an equation that you don’t know how to solve, think 
©O==2 about how expressions in the equation can be created from simpler ex- 
pressions. 


We used this strategy when we noted that x? — 6x is the product x(x ~ 6). 


Important: Many equations can be solved by rewriting the equation as a product 
Vv of simpler terms that equals zero. Each value that makes one of these 
simpler terms equal to zero is a solution to our original equation. No 
other values satisfy the equation, since one of the simpler terms in the 

product must equal zero to make the product equal to zero. 


When a quadratic has a constant term, rewriting the quadratic as the product of simpler expressions 
isn’t so easy. 


Problem 10.3: 

(a) Expand the product y(y + 2). 

(b) Expand the product 4(y + 2). 
(c) Expand the product (y + 4)(y + 2). 
(d) What values of y are the solutions to the equation (y + 4)(y + 2) = 0? 
(e) What values of y are the solutions to the equation y* + 6y + 8 = 0? 


Solution for Problem 10.3: 


(a) We apply the distributive property of multiplication. In other words, we multiply y by each item 
in the parentheses: 
yly +2) = yly) + y(2) = y? + 2y. 
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(b) 


(c) 


(e) 


Once again, we distribute. This time, we multiply 4 by each term in the parentheses: 


Ay +2) = 4{y) + 4(2) = 4y +8. 


Here, we distribute twice! To see how this works, let y+ 2 = A, So we have (y+4)(y+2) = (y+4)(A). 
We know how to expand (y + 4)(A): 


(y + 4)(A) = yA) + 4(A). 
Now we put y + 2 back in for A: 
y(A) + 4(A) = y(y + 2) + 4(y + 2). 
We know how to expand y(y + 2) and 4({y + 2): 
y(y + 2) + 4(y + 2) = (y? + 2y) + Gy +8) = 9° + by +8. 
We can write our entire expansion in one line: 
(y + 4)(y +2) = ly +2) + 4(y + 2) = (y* + 2y) + Gy +8) = ¥° + by +8. 


Notice that in our expansion we multiply each term in (y +4) by each term in (y + 2). We can build 
a grid to see the expansion term-by-term: 


Each term in the grid is the product of the term at the head of its column and the term at the 
beginning of its row. From this grid, we see that (y + 4)(y + 2) = y? + 4y +2y+8 = y* + 6y+8. 
If (y + 4)(y + 2) = 0, then either y + 4 = 0 or y+ 2 = 0. Therefore, we must have either y = —4 or 
y = —2. So, y = —2 and y = —4 are the solutions to the equation. 
We know we can’t isolate y*. Furthermore, trying to factor out y from the first two terms gets us 
in trouble: 

y+ 6y+8 = ywyt+6)+8=0. 
This doesn’t give us a product equal to zero. We’d like to write 47 + 6y + 8 as a product, and 
reversing part (c) tells us how: 

y + 6y +8 = (y+ 4)(y+2). 

Our equation now is (y + 4)(y + 2) = 0, and from part (d) we know the solutions are y = —4 and 
y= -2. 


An expression that is the sum of two terms is called a binomial. The key to solving the equation 


y+ 


6y + 8 = 0 is understanding how to multiply two binomials. 


Extra! Mathematics is a game played according to certain simple rules with meaningless marks on paper. 


‘Hm tam (cam a = David Hilbert 


270 


10.1. GETTING STARTED WITH QUADRATICS 


Important: When multiplying two expressions that are the sums or differences of 


Y terms, we must multiply each term in the first expression by each term. 
in the second. This is a direct result of the distributive property of | 
multiplication: 


(x — 3)(x + 7) = (x)(x + 7) + (-3)(x +7) | 
= (x)(x) + (x)(7) + (-3)(x) + (-3)(7) | 
So eo wll 
=e Dh 


Once again, we can see this in a grid: 


| Summing all these products gives (x — 3)(x + 7) = x* -3x+7x-21 = 
| 44x —21. 


There are all sorts of gimmicks for multiplying two binomials, but all of them amount to the same 
thing. The grid is one such gimmick; another is called FOIL: First, Outer, Inner, Last. Using FOIL, we 
see that the expansion of (x — 3)(x + 7) has four terms, corresponding to the products of: 


FOIL Boxed Terms Multiplied Product of Boxed Terms 
First Terms: (x]-3)(x]+7) x? 

Outer Terms: ((x] - 3)(x1 +7) 7x 

Inner Terms: (x{-3)( x|+7) —3Xx 

Last Terms: (x3) +7) 3 


The expansion is the sum of these products: (x — 3)(x + 7) = x7 + 4x - 21. 


Sidenote: We can visualize the product of two binomials geometri- FTTTTTTTT] 
cally. At right, we have a grid with 2 + 4 = 6 rows and 
3+6 = 9 columns. There are (2 + 4) x (3 + 6) = 54 little 
squares in this grid. However, we can also break the grid 
into four smaller rectangles, as shown with the bold lines in the diagram. 
The number of small squares in each of these rectangles is, in turn, 2 x 3, 
26,43, and 4x 6, Adding these four gives us the total number of little 
squares in the whole grid. But we already know that there are (2+4)x(3+9) 
little squares in the whole grid, so we have 


(2+4)x (34+6)=2*34+2x644x3+4x6. 


Using these gimmicks to understand how to multiply binomials is fine, but don’t rely on them to 
memorize how to multiply binomials. For example, how is FOIL going to get you through expanding 
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the product (x? - x + 4)(x* -— 2x + 3)? If you understand how to multiply binomials, extending that 
understanding to more complicated expressions is easy. 


Problem 10.4: For each of the following parts, find the values of x for which the expression equals 
0, and expand the product given. 


(a) (e-3)(r+9). ©) (x-3)(x+3) 
(b) (x—5)(-x +5). (d) (x-7)\(x+7). 


Solution for Problem 10.4: 


(a) The expression (x — 3)(x + 9) equals 0 when x — 3 = Oorx +9 =0. So, (x — 3)(x + 9) equals 0 when 
x =3orx = -9. Expanding the product (x — 3)(x + 9) gives 


(x — 3)(x + 9) = (x)(x + 9) + (-3)(x + 9) = x? + 9x — 3x — 27 = x? + 6x — 27. 


(b) The product (x — 5)(—x + 5) equals 0 when x —5 = 0 or -x + 5 = 0. Both of these have the same 
solution, x = 5, so x = 5 is the only value of x that makes our expression 0. 


What's wrong with this expansion: 


| Bogus Solution: (x —5)(-x + 5) = x(-x +5) + 5(—x +5) = x(x) + x(5) + 5(x) + 5(5) = | 
| pia x* + 10x + 25. 


We haven't been careful about keeping frack of the signs! 


bia G! When expanding a product of binomials (or of longer expressions), 
oa 


For example, 


a 


(x —5 )\(—x + 5) = (x)(—x + 5) + ( -5 )\(—x + 5) = (x)(—x) + (0)(5) + (-5)(—x) + (—5)(5) = —x? + 10x — 25, 


(c) (x- 1) (x+ 3) =x(x+ 3) + (=) (x+ 3) =x? 492 —-£-3 = 324 2-3. The product equals 0 when 
x= forx =-3. 

(d) (X- 7) +7) = x(K4+-7)4 (-7)\(X+7) = x2 +7" —7x —49 = x? — 49, Notice that there’s no linear term 
in this quadratic. The product equals 0 when x = 7 or x = -7. 


With a little practice, you'll be able to expand the product of binomials in your head without the 
intermediate distributive steps. For example, you might expand 


(x — 4)(x + 10) 


by thinking, “The x’s combine to give x*. We have two linear terms in the expansion, one from (—4)(x) 
and one from (x)(10), for a total of —4x + 10x = 6x. The constant term is (—4)(10) = —40.” So, the product 
expanded is 

x? + 6x — 40. 
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Notice how we are careful to capture all the terms in the product, and keep track of signs. 


Problem 10.5: When the decimal point of a certain positive decimal number is moved four places 
to the right, the new number is four times the reciprocal of the original number. What is the original 
number? (Source: AMC 12) 


Solution for Problem 10.5: It’s a word problem, so we start by converting it toa math problem. But how 
do we convert moving the decimal point of a number to the right? Let’s try a few examples and see. 


Below, we move the decimal point four places to the right in each of four different numbers. 


3.4561 — 34561 27 — 270000 
12.32013 — 123201.3 100 — 1000000 


Aha! We see that moving the decimal four places to the right (and adding trailing zeros where 
necessary) is the same as multiplying by 10000. Now, we’re ready to convert the words into math. 

Let x be the original number. Moving the decimal four places to the right is the same as multiplying 
by 10000, which gives 10000x. Four times the reciprocal of the number is 4/x. Therefore, we must have 


10000x = = 
x 


Multiplying both sides of this equation by x gives 10000x? = 4. Dividing by 10000 gives x? = 1/2500. 
Taking the square root of both sides gives us x = +1/50 = +0.02. We are told that the original number is 
positive, so x = 0.02. 


Let’s test our answer. When we move the decimal of 0.02 four places to the right, we get 200. The 
reciprocal of 0.02 is 1/0.02 = 50, and four times this number is also 200. So, our answer works. 


| __ Exercises 
2 


10.1.1 Find all values of x such that = = 300. 


10.1.2 Find all values of r such that r* = -18r. 


10.1.3 For each of the following parts, find the values of x for which the expression equals 0, and 
expand the product given. 


(a) (x—7)(x +2). (c) [x 2 =) @45) 
(b)  (x-4)(x + 4). (d) (x-8)(x- 8). 


10.1.4 100 times my number is equal to the square of my number divided by 4. What are the possible 
values of my number? 


10.1.5 Write a product of two binomials such that the product is equal to zero when x equals 3 or —5. 


10.1.6% Expand the product (x — 2)(x — 5)(x + 3). When does this product equal zero? 
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10.2 Factoring Quadratics I 


In the previous section, we saw that if we can write a quadratic as the product of binomials, we can find 
the values of the variable for which the quadratic equals 0. We call this process of writing a quadratic 
as the product of binomials factoring the quadratic. We call each binomial in the product a factor of the 
quadratic. 


]___Probiems ite 


Problem 10.6: Let ry and s be numbers such that 


(c+ r(x +s) =x? + 8x415. 


(a) What must rs be? 
(b) What must r +s be? 
(c) Findrands. 


(d) Find all solutions to the equation x” + 8x + 15 = 0. 


Problem 10.7: Let r and s be numbers such that 
(y+n(yt+s) = v — 5y — 24. 


(a) Find rs andr+s. 
(b) Find r ands. 


(c) Find all solutions to the equation y? — 5y — 24 = 0. 
a eee 


Problem 10.8: Find all solutions to each of the following equations: 
(a) P-11r+28=0. 
(b) x? +10x+25=0. 
(c) 56—x*-x=0. 
(d) s*=7s =0. 
(e) 49-p? =0. 


Problem 10.9: The mathematical constant e is approximately equal to 2.71828. Is e* — 5e + 6 positive, 
zero, or negative? (Source: Mandelbrot) 


Problem 10.10: In this problem, we find all values of y such that (y? + y—6)(y* — 6y + 9) — 2(y? —9) = 0. 
(a) Factor all three quadratics in the equation. 


(b) Use your factorizations to further factor the left side of the equation. 


(c) Find all values of y that satisfy the equation. 
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Now that we’ve learned how to multiply binomials to create a quadratic, let’s figure out how to go 
in reverse: start with the quadratic and find the binomials. 


Problem 10.6: Find all solutions to the equation x2 + 8x + 15 =0. j 


Solution for Problem 10.6: We know that if we can factor the quadratic into a product of binomials, we 
can find the values of x that make the quadratic equal to 0. We guess that the binomials are x + r and 
x +s, for some constants r and s, because the expansion of (x + r)(x + s) will have an x° term, a linear 
term, and a constant term. 


We search for clues to help find r and s by expanding the product of our binomials: 


24 oxtextrs =x? 4+(rts)x+rs. 


(xtr)(x+s)=x(x+s)+r(x+s5) =x 
If this product equals our quadratic, we must have 
et(rts\xtrs =x? 4+ 8x45. 


The constant terms tell us that rs = 15 (remember, r and s are constants). The coefficients of x tell us that 
r+s = 8. We use trial and error to find two numbers that multiply to 15 and add to 8. We quickly find 
that 3 and 5 are our numbers. It doesn’t matter which we call r and which we call s, since (x + 3)(x +5) 
is the same as (x + 5)(x + 3). 


Now that we have x? + 8x + 15 = (x + 3)(x +5), we can rewrite x* + 8x +15 =Oas 
(x + 3)(x +5) =0. 


So, we must have x +3 = Oorx+5 =0, which tells us that the solutions to x2 + 8x +15 = Oarex = -3 
and x =-5. 


We call the solutions to a quadratic equation the roots of the quadratic. Therefore, we can write that 
~—3 and —5 are the roots of x? —8x+15 = 0. Sometimes roots are referred to as zeros. Furthermore, when a 
product of binomials equals a quadratic, each binomial in the product is called a factor of the quadratic. 
For example, we just found that x + 3 and x + 5 are factors of x? + 8x + 15, and that the factorization of 
x? + 8x + 15 is (x + 3)(x +5). 


Let's try this factoring number game again. 


| Problem 10.7: Find all solutions to the equation y? — 5y ~24 =0. 


Solution for Problem 10.7: As before, we guess the quadratic can be factored in the form (y+ r)(y +s). We 
can follow the expansion from the previous problem to see 


(y+rn(y+s)=y? +(r+s)y+rs. 
Equating this to our given quadratic, we have 
yt(rts)ytrs= y’ — 5y - 24, 


sors = —24andr+s = —5. The means we seek two numbers that have a product of —24 and a sum of —5. 
Since our product is negative, one number is negative and the other positive. Since the sum is negative, 
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we know the negative number is farther from 0 than the positive number. (In other words, the negative 
number has a larger magnitude.) 


Once again, we have a number game. We think of various pairs of numbers that multiply to 24: 
(24)(1), (12)(2), (8)(3), (6)(4). We know we must make the larger number negative, and after doing so, the 
resulting sum of the two numbers must be —5. We see that —8 and 3 fit: (-8)(3) = -24 and -8 +3 = —5. 
Therefore, we have 

y — 5y - 24 = (y- 8)(y +3) =0. 
So, the solutions to y* — 5y — 24 = Oare y = 8 and y = -3. 


We can check our work by substituting the solutions we found for y back into the original equation. 


| Concept: When you solve an equation, you can check your work by substituting 
©==2 _syour solutions back into the original equation. If the original equation is 
not true when you make your substitution, then you better go back and 

check your work! 


When y = 8, we have 
y? — Sy — 24 = 8" — 5(8) — 24 = 64 - 40 - 24=0, 


so y = 8 does satisfy the original equation. Similarly, when y = —3, we have 


y? — 5y — 24 = (-3)? -5(-3) -24=94+15-24=0, 


so y = —3 also satisfies the original equation. O 


Our previous two examples illustrate how to play the game of factoring quadratics when the coeffi- 
cient of the quadratic term is 1. 


Important: When factoring a quadratic of the form x? + bx + c into the product 
Vv (x + r)(x + s), we seek the numbers r and s such that 


r+s=b, 


rs =C. 


Finding r and s is anumber game. The signs of b and c give us important 
clues. If c is positive, then 7 and s are the same sign, and have the same 
sign as b. If c is negative, then r and s have opposite signs, with the sign 
of b dictating which of r and s is farther from 0. If c = 0, the quadratic is 
x? + bx, which we can factor as x? + bx = x(x + b) to find the roots. 


Problem 10.8: Find all solutions to each of the following equations: 
(a) 7 -11r+28=0. 
(b) x2 +10x+25=0. 
(c) 56-x*-x=0. 
| @ 6=75=—0) 
(e) 49-p* =0. 
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Solution for Problem 10.8: 


(a) 


(b) 


To factor the quadratic as (r + m)(r +n), we seek two numbers that add to —-11 and multiply to 28. 
Since mn is positive and m + n is negative, both m and n are negative. Listing pairs of negative 
numbers that multiply to 28, we quickly find 28 = (—4) x (-7) and -4—7 = —11, so m and 1 are —4 
and —7. So, we have 

? —11r + 28 = (r—4)(r -7) =0, 
which gives r = 4 andr = 7 as solutions. 


Again, we factor. We seek two numbers that add to 10 and multiply to 25. The numbers 5 and 5 
fit the bill, so we have 
x? 4+ 10x + 25 = (x + 5)(x +5) =0. 


Both of the binomial factors give the same solution, x = —5. We say that x = —5 is a double root of 
the quadratic, or a root with multiplicity 2, because the factor x + 5 appears twice when we factor 
the quadratic. 


Because the quadratic x* + 10x + 25 can be written as the square of a binomial, (x + 5)*, we say 
that this quadratic is itself a square. As we will see, square quadratics are so useful in problem 
solving that we often go out of our way to create them. 

We first rearrange the quadratic to put the terms in order, with the quadratic term first, then the 
linear term, then the constant: —x* — x + 56 = 0. Next, we multiply by -1 to make the coefficient 
of x? equal to 1: x2 + x - 56 = 0. 
Concept: Organize expressions in equations into familiar forms that you know how 
O== - to handle. 


We seek two numbers that multiply to —56 and add to 1. The numbers we seek are 8 and —7,s0 
we have x? + x — 56 = (x + 8)(x — 7) = 0. Therefore, our solutions are x = —8 and x = 7. 


We get a break on this one; we can simply factor out an s to give s(s — 7) = 0. Our solutions are 
s=Oands=/7. 


Whenever our quadratic has no constant term, one of the solutions is 0 (make sure you see 
why). We factor the variable out of each term to find the other solution. 


As before, we start by reorganizing the quadratic. We reorder the terms and multiply by -1 to get 
p* — 49 = 0. As we saw in the last section, we can isolate p and take the square root of both sides, 
but we can also factor. We seek two numbers that multiply to —49 and add to 0 (since there is no 
linear term). The numbers 7 and —7 fit, so we have 


p? -49 = (p+7)\(p—-7) =0. 


Our solutions then are p = —7 and p = 7. The factorization p* — 49 = (p + 7)(p — 7) is an example 
of the important “difference of squares” factorization (notice that 49 is a square), which we will 
study in more detail in Section 11.2. 


WARNING! One important step we didn’t show in the previous example is check- 
“s ing our work. It’s easy to check if we’ve found solutions to a quadratic: | 

just substitute the solutions back into the quadratic and see if you get | 

O! | 
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By now you've probably noticed that each quadratic equation we solved has two roots (where we 
count a double root twice). Furthermore, you're probably not surprised to see that this is the case. When 
we factor a quadratic of the form x? + bx +c, each factor has an x. We need at least two such factors to be 
able to get an x? term when we expand the product. And we can’t have more than two such factors, or 
else we'd have a term in the expansion with a higher power of x than x2. So, when we factor a quadratic, 
we will always have two factors (though they might be the same, giving a double root). Each of these 
factors provides a root of the quadratic. 


Let’s apply our newfound factoring skills to a couple of problems. 


Problem 10.9: The mathematical constant e is approximately equal to 2.71828. Is e2—5e +6 positive, 
zero, or negative? (Source: Mandelbrot) 


Solution for Problem 10.9: We could reach for our calculator or multiply it out by hand. Or, we could 
factor the quadratic e? —5e + 6, which gives us 


& —5e+6 = (e—2)(e — 3). 


Since e = 2.71828, e — 2 is positive and e —3 is negative. So, the product (e — 2)(e ~ 3) must be negative. 


Problem 10.10: Find all values of y such that (y* + y — 6)(y* — 6y + 9) —2(y* - 9) = 0. | 


Solution for Problem 10.10: We could start by multiplying everything out, but that first product is very 
scary. Instead, we try factoring. We can factor all three quadratics: 


yo +y-6=(y-2)(y +3), 
y —6y +9 = (y-3)(y—3), 
y=9=(y— Sly +9). 


Now our equation is 
(y — 2)(y + 3)(y — 3)(y — 3) — 2(y — 3)(y + 3) = 0. 
The binomials y — 3 and y + 3 are factors of both terms, so we can factor these out: 
(y — 2)(y + 3)(y — 3)(y — 3) — Ay — 3)(y + 3) = (Y - 2)Ly — BLY ~ 3) + 3)] — 2I(y — 3) + 3)] 
= [y— 2)(y — 3) — 2][(y — 3)(y + 3)]- 


Now our equation is 

[(y — 2)(y — 3) — 2\{y — 3)(y + 3) = 0. 
Setting each of the three factors, y — 3, y + 3, and (y — 2)(y — 3) — 2, equal to 0 will give us the values of y 
that make the product of the three factors equal to 0. From y- 3 = 0 and y +3 = 0, we find that y =3 
and y = —3 are solutions. We must also investigate where the other factor equals 0, which gives us 


(y-2y-3)-2=0. 


Expanding the left side gives y* — 5y + 6 — 2 = 0, so we have y* — 5y +4 = 0. Another quadratic! More 
factoring gives us (y — 4)(y — 1) = 0, which yields two more solutions: y = 1 and y = 4. 


Altogether, we have four solutions, y = -3, y = 1, y =3,and y =4. 
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Concept: Factoring quadratics is useful for more than just finding the roots of a. 
O== quadratic equation. Any time a problem has quadratic expressions, fac- 
toring may be useful. ; | 


Hrxercises il 


10.2.1 Find all solutions to the following equations. 


(a) 2 -9r+18=0 (d) 200-y*=0 
(bo) #-5t=14 (e) 54x +3x2 +243 =0 
(c) x7 = 25x - 144 (f) -45t4+3.5=0 


10.2.2. Find the sum of the roots and the product of the roots of the equation x? + 15x -— 324 = 0. 
10.2.3 Let bbe a constant. Factor the quadratic x? — b’. 
10.2.4 The sum of the roots of a quadratic is —-3 and the product of the roots is —40. 


(a) Find such a quadratic. (b) Find the roots. 


10.2.5x For what values of r is (7° + 5r — 24)(r* — 3r + 2) = (4r — 10)(7? + 5r — 24)? Hints: 133 


10.3 Factoring Quadratics II 


We now know how to factor quadratics when the coefficient of the quadratic term is 1. But what if the 
coefficient of the quadratic term isn’t 1? 


J Proviems ite 


Problem 10.11: Let A, B, and C be numbers such that 


(3x — 2)(x +7) = Ax? + Bx+C 


for all values of x. 
(a) Find A, B, and C. 
(b) How is A related to the constants and coefficients of x in 3x — 2 and x + 7? 
(c) How is C related to the constants and coefficients of x in 3x — 2 and x + 7? 
(d) How is B related to the constants and coefficients of x in 3x — 2 and x + 7? 


(e) Find all solutions to the equation 3x* + 19x — 14 = 0. 


Extra! According to legend, the German mathematician Ernst Eduard Kummer was very poor 
mbit win at arithmetic and had his class help him with routine calculations. Once the class had to 
calculate 7 x 9 for him. One student suggested 61 while another suggested 69. “It can’t 

be both,” Kummer is reported to have insisted, “it must be one or the other!” 
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Problem 10.12: Suppose A, B, C, and D are numbers such that 
(Ay + B)(Cy + D) = 2y? —3y-35 


for all values of y. 
(a) Find AC and BD. 
(b) Find AD + BC. 
(c) Use your answers to the first two parts (and some trial and error) to find A, B, C, and D. 


| (d) Find all solutions to the equation 2y? — 3y — 35 = 0. 


Problem 10.13: Kyle is trying to factor the quadratic 2x? + x — 45 into the product of two binomials. 
He first tries (x — 15)(2x + 3), but that doesn’t work. Then he starts to try (-x + 15)(—2x — 3). Mary looks 
over his shoulder and confidently says, “That one won’t work because the first one didn’t work.” 
How did Mary know that (—x + 15)(—2x — 3) wouldn’t work just because (x — 15)(2x + 3) didn’t work? 


Problem 10.14: Suppose A, B, C, and D are numbers such that 
(Az + B)(Cz + D) = 122? — 8z - 15. 


(a) Find AC, BD, and AD + BC. 
(b) Use some trial and error with your answers to the first part to find A, B, C, and D. 
(c) Find the solutions to the equation 127? =82=15=0. 


Problem 10.15: 

(a) Expand (3x —1)(x — 11) and (3x — 11)(x — 1). 

(b) Expand (8x — 1)(x + 5) and (8x — 5)(x + 1). 

(c) Ashok is trying to factor the quadratic 5x* — 36x + 7. Why do the first two parts suggest he 
should try (5x — 1)(x — 7) instead of (5x — 7)(x — 1)? 


| Problem 10.16: 

(a) Consider the products (2x + 3)(2x — 5), (2x — 15)(2x + 1), and (4x — 3)(x + 5). For each product, 
state whether or not the coefficient of the linear term in the resulting expression will be even 
without performing the expansion. 


| 
| 
(b) Expand the products in part (a) and confirm that your answers are correct. 


(c) Abe is trying to factor the quadratic 8x* + 23x + 15. Explain why Abe knows not to bother 
checking if the factorization is (4x + 3)(2x + 5). 


Problem 10.17: In this problem we find all x such that 4x? = 3 — 3. 


(a) Fractions: yuck! How can you get rid of the fractions? How can you organize the equation so 
that it looks like the previous examples? 


(b) Solve the equation. 
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Problem 10.18: Find all solutions to the equation (37 — 2)(2r — 5) + (r — 7)(3r — 2) = 0. 


Problem 10.19: For what values of k can 2x? + kx + 5 be factored as the product of two linear factors 
with integer coefficients? 


In the previous section we used our mastery of multiplying binomials to learn how to factor. So, 
we start our investigation of factoring quadratics of the form ax? + bx + c, where a # 1, by multiplying 
binomials that produce quadratics of this form. 


Problem 10.11: Let A, B, and C be numbers such that =o) 
(Bx — 2)(x +7) = Ax? + Bx+C 


for all values of x. 
(a) Find A, B, and C. 


(b) How is A related to the constants and coefficients of x in 3x — 2 and x +7? 


(c) How is C related to the constants and coefficients of x in 3x — 2 and x + 7? 


(d) How is B related to the constants and coefficients of x in 3x — 2 and x + 7? 


(e) Find all solutions to the equation 3x2 +.19x-14=0. 


Solution for Problem 10.11: 
(a) We expand the product to find A, B, and C: 


(3x — 2)(x + 7) = 3x(x +7) — 2(x + 7) = 3x? + 21x — 2x — 14 = 3x7 +: 19x - 14. 


Therefore, A = 3, B = 19, and C = -14. 


(b) The two x terms in the binomials combine to give the squared term in the quadratic: (3x)(x) = Ax?. 
So, A is the product of the coefficients of the x terms in the binomials. 


(c) The two constant terms in the binomials combine to give the constant term in the quadratic: 
(-2)(7) = C. So, C is the product of the constant terms of the binomials. 


(d) The linear term in the quadratic is the combination of the two linear terms that result from 
multiplying the constant of each binomial by the x term in the other binomial: (3x)(7)+(—2)(x) = Bx. 


(e) Wehavejust seen that 3x7+19x—-14 = (3x—2)(x+7), so our equation can be written (3x—2)(x+7) = 0. 
Therefore, we must have 3x — 2 = Qorx+7 = 0. The first gives us x = 2/3 and the second gives 
x = —7, which are our two solutions. 


im 


Note that combining parts (b) through (d) gives us a guide to expanding a product of binomials in 
our head. 


Let's take a closer look at the expansion of (3x —2)(x +7). Multiplying the x terms gives the quadratic 
term in the product: (3x)(x) = 3x*. Multiplying the constants gives the constant: (—2)(7) = -14. To get 
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the linear term of the quadratic, we multiply the constant of each binomial by the x term in the other 
binomial, and then add these two products: (3x)(7) + (—2)(x). So, our quadratic is 3x? + 19x — 14. Just as 
in the previous section, factoring such a quadratic is a process of figuring out how to reverse these steps. 


Let’s try factoring a quadratic of the form ax* + bx +c witha # 1. 


Problem 10.12: Find all solutions to the equation 2y? — 3y — 35 = 0. 5 


Solution for Problem 10.12: We try to factor the quadratic into the product of two binomials. Since the 
quadratic term is 2y*, we guess that one of the binomials has the form 2y + B and the other has the form 
y + D. Expanding the product of these binomials gives 


(2y + B)\(y + D) = 2y? + 2Dy + By + BD = 2y* + (2D + B)y + BD. 


Since we want this quadratic to equal 2y” — 3y — 35 = 0, we know that BD = —35 and 2D + B = —3. We 
therefore only have to search through pairs of numbers that multiply to —35: 


(-35)(1),  (-7)(5), — (-5)(7),,_ (185). 


We check to see if any of these satisfy 2D + B = —3. We can immediately discard the first and the last, 
since if D or B is either 35 or —35 and the other is —1 or 1, then 2D + B will be far from —3. Checking the 
others, we see that B = 7 and D = —5 gives us 2D + B = —3, as desired. (Notice that we have to check 
both B = -5, D=7 and B =7, D = —5, since these give different values for 2D + B.) 


Here, we have to be careful about which value is B and which is D, since the two binomials have 
different y terms: 2y+ Band y+D. Since B = 7 and D = —5, our binomials are 2y +7 and y—5. Checking, 
we see that these give the desired product: 


(2y + 7)(y — 5) = 2y? + (2y)(-5) + 7y — 35 = 2y? — 3y - 35. 


Therefore, our equation is 2y? — 3y — 35 = (2y + 7)(y — 5) = 0, so our solutions are where 2y + 7 = 0 or 
y—5 = 0. Solving these two equations gives the solutions y = —7/2 and y = 5. 


Just as factoring quadratics of the form x* + bx +c is a number game, factoring quadratics of the form 
ax? + bx +c is also a number game, only the latter number game is a little more complicated. 


You might be wondering why we guessed that our binomials in the factorization in Problem 10.12 
have the forms 2y + B and y + D instead of -2y +B and —y + D. If we multiply the latter two binomials, 
we still have a quadratic term of 2y* in the expansion: 


(—2y + B)(-y + D) = (-2y)(-y + D) + (B\(-y + D) = 2y? — 2yD - By + BD = 2y’ + (-2D — B)y + BD. 


Let’s see why we don’t have to investigate this possibility separately. 


Problem 10.13: Kyle is trying to factor the quadratic 2x? + x — 45 into the product of two binomials. 
He first tries (x—15)(2x +3), but that doesn’t work. Then he starts to try (-x + 15)(—2x -3). Mary looks 
| over his shoulder and confidently says, “That one won’t work because the first one didn’t work.” 
| How did Mary know that (—x + 15)(—2x — 3) wouldn’t work just because (x ~ 15)(2x + 3) didn’t work? 
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Solution for Problem 10.13: Mary knows that (—x+15)(—2x—3) won’t work because it equals (x—15)(2x+3), 
and Kyle already found out that the latter product doesn’t work. Here are two ways to see why they’re 
equal: 


The Long Way. We expand both: 


(x-15)(2x+3) = x(2x+3)4+(-15)\(2x+3) = 2x? +3x-30x-45 
(-x + 15)(-2x-3) = (-x)(—2x - 3) + 15(—2x - 3) 2x? + 3x — 30x - 45 


2x? — 27x — 45, 
2x? — 27x — 45. 


Yep, they’re the same. 


The Short Way. The factors in (—x + 15)(—2x — 3) are the negatives of the factors of (x — 15)(2x + 3), so 
we have: 


(—x + 15)(—2x — 3) = (-1)(x — 15)(-1)(2x + 3) = (-1)2(x — 15)(2x + 3) = (x — 15)(2x + 3). 


Yes, I like the short way more, too. 


The short way is not only quicker, but it’s also more revealing. Just as (~x+15)(—2x-3) = (x-15)(2x+3), 
the product of any two binomials whose linear terms have negative coefficients equals the product of 
some other two binomials whose linear terms have positive coefficients. Here are a few more examples: 


(-x+4)(-x+8) = (-I)@-4)(-lN@-8) = (x¥-4)(-8), 
(-3y -5)(-7y+14) = (-NGy+5\-1)(7y- 14) = (Gy +5)(7y - 14), 
(-22 -9)(-7z-3) = (-1)(2z+9)(-1)(72+3) = (22+9)(7z+3). 


This nicely halves the number of cases we have to consider when factoring a quadratic whose 
quadratic term has a positive coefficient. 


Important: When trying to factor a quadratic of the form ax? + bx +c, where a > 0, we 
VY only have to try multiplying binomials whose linear terms have positive 
coefficients. 


Let’s try solving another quadratic equation: 


| Problem 10.14: Find the solutions to the equation 12z* — 8z - 15 = 0. 


Solution for Problem 10.14: We try to factor the quadratic into a product of the form (Az + B)(Cz + D). 
Expanding this product gives us 


z+ z+D) = Az(Cz+D)+ z+D) = ACz* + + z+ BD. 
(Az + B)(Cz + D) = Az(Cz + D) + B(C ACz* + (AD + BC)z + BD 


This quadratic must equal 12z* — 8z — 15. From the z* term, we see that AC = 12. From the constant 
term, we have BD = -15. From the linear term, we have AD + BC = —8. So, we have three equations to 


satisfy: 


ACH. 
BD = -15, 
AD + BC = -8. 
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Now we have a test of our number sense. One tool that sometimes helps with tricky factoring is focusing 
on evenness and oddness (which is known as parity). For example, we know from BD = —15 that B and 
D are odd if they are both integers. Similarly, AC = 12 tells us that A and C cannot both be odd. Since at 
least one of A and C is even, then either AD or BC is even. But we know that AD + BC is even, so both 
AD and BC are even. B and D are odd, so A and C must both be even! 


This helps a lot; we don’t have to check out (1)(12) or (3)(4) for A and C. We try A = 2 and C = 6, We 
must have BD = —15 and AD + BC = 2D + 6B = —8. The values B = —3 and D = 5 work, so we have 


(2y — 3)(6y + 5) = 12y? + 2y(5) — 3(6y) — 15 = 12y? - 8y - 15. 


So, our equation is (2y — 3)(6y + 5) = 0, which gives y = 3/2 and y = —5/6. 
| Concept: Good number sense will help you a great deal when factoring quadratics. 
Oe As we saw above, parity can be a very useful tool. #4 

Using the constant term and the coefficient of the quadratic term for clues when factoring is pretty 
straightforward. Perhaps after solving Problems 10.13 and 10.14, you have an instinct for what clues the 
coefficient of the linear term offers. 

Problem 10.15: 

(a) Expand (x — 1)(x — 11) and (8x — 11)@ — 1). 
(b) Expand (8x — 1)(x + 5) and (8x — 5)(x + 1). 
(c) Ashok is trying to factor the quadratic 5x* — 36x + 7. Why do the first two parts suggest he 

should try (5x — 1)(x — 7) instead of (5x — 7)(x — 1)? 


Solution for Problem 10.15: 
(a) We have 
(3x — 1)(x — 11) = 3x(x — 11) + (-1)(r - 11) = 3x” - 33x — x +11 = 3x? - 34x +11, 


o (Bx — 11)(x — 1) = 3x(x - 1) + (-11)(x - 1) = 3x? ~ 3x — lv +: 11 = 3x7 - 140 4 11. 
(b) We have 
(8x — 1)(x + 5) = 8x(x +5) + (-1)(x + 5) = 8x? + 40x — x —5 = 8x7 +39x -5, 
and 


(8x — 5)(x + 1) = Bx(x + 1) + (-5)(x + 1) = 8x? + 8x — 5x —5 = 8x7 4+3x-5. 


(c) Let’s look at each pair of products from the first two parts: 


8x? + 39x —5 
8x7 + 3x-5 


(3x-1)(x-11) = 3x2 -34x4+11 (8x — 1)(x +5) 
(3x-11)(x-1) = 3x2-14x +11 (8x —5)(x +1) 


In both cases, both products have the same quadratic and constant terms. However, in both 
cases, the magnitude of the coefficient of x is significantly larger in the top product than in the 
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bottom. In Ashok’s quadratic, 5x? — 36x + 7, the magnitude of the coefficient of x is notably larger 
than the magnitudes of the other coefficients. 


We look back at our sample expansions and try to figure out what causes the magnitudes of 
the coefficient of x to be large. In comparing (3x — 1)(x — 11) to (3x — 11)(x — 1), we see that in the 
first case, we will multiply 3x and -11 in the expansion, but in the second, we will not multiply 
the 3x and the 11. 


When Ashok wishes to factor the quadratic 5x” — 36x + 7, he first notes that the linear terms of 
his binomials are 5x and x, to produce 5x? in the expansion. Because the constant in the expansion 
is 7 and the linear term has a negative coefficient, Ashok knows that the constants in his binomials 
are —]1 and —7. He should try (5x — 1)(x — 7) first instead of (5x — 7)(x — 1), because the expansion 
of (5x — 1)(x — 7) will allow him to multiply the 5x and the —7 and thereby make the magnitude of 
the coefficient of x large in the expansion: 


(5x — 1)(x — 7) = 5x(x — 7) + (-1)(x — 7) = 5x* — 35x — x47 = 5x? — 36x +7. 


Here’s another clue that the coefficient of the linear term sometimes offers: 


Problem 10.16: Abe is trying to factor the quadratic 8x? + 23x + 15. Explain why Abe knows not to 
_ bother checking if the factorization is (4x + 3)(2x + 5). 


Solution for Problem 10.16: Because both the constant term and the coefficient of x are positive, we know 
the constants in our binomials are positive. The coefficients of x in the binomial must have a product of 
8, so our options are 4 and 2 or 8 and 1. If we try the former, we seek integers A and B such that 


8x? + 23x +15 = (4x + A)(2x + B). 
From the linear term, we have the equation 
23 = 4B + 2A. 


Uh-oh. The left side is odd, but the right side will always be even if A and B are integers. This is why 
Abe knows not to try (4x + 3)(2x + 5), or any other factorization of the form (4x + A)(2x + B). 


Concept: The magnitude and the evenness or oddness of the coefficient of the linear 
©O==3 _ term of a quadratic can offer clues to how to factor the quadratic. 


See if you can use either or both of these clues on the next problem: 


| Problem 10.17: Find all x such that 4x? = § - 28, ! 


Solution for Problem 10.17: First, we manipulate the equation into a form we're used to working with. 
We multiply both sides of the equation by 3 and move all the terms to one side: 


12x* + 28x —5 = 0. 
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Now we're ready to factor. Experienced factorers usually do much of the trial-and-error in their heads. 
One way to help yourself do so is to set up a “skeleton” factorization and visualize the numbers in the 
factors. Let’s see how this works by factoring the quadratic 12x? + 28x — 5. We know the x terms of our 
factors have the same sign. Because the constant is negative, we know the constant terms in the factors 
have different signs. We might then write on our paper: 


where we use blanks to visualize (or write with a pencil so we can erase mistakes) the numbers we 
try. The 12 and the —5 in the quadratic are our best clues. The —5 is more restrictive because we can 
only break it up two ways, (—1)(5) and (—5)(1), so we focus on that first. We might even sketch in the 
possibilities: 

( x-DC_x+5), 

(_ x-5)(_x +1). 


We know our coefficients of x must have a product of 12. We also know they must have the same sign. 
Furthermore, the coefficient of the linear term, 28, is pretty big, so we want to pair up the numbers so 
that a large number is multiplied by the 5 when we expand. Since this coefficient is positive, we want 
the large number we will multiply by 5 to have the same sign as 5. We therefore zero in on the following 
two possibilities: 

(12x — 1)(x + 5), 

(6x — 1)(2x + 5). 


The first one will produce an odd coefficient of x in the expansion, so that one won’t work. However, 
the second one works, and we have our factorization: 


12x* + 28x —5 = (6x — 1)(2x +5). 
Notice that we could also have used the (__x—5)(__x + 1) set-up to finish our factorization. Here, 
we would have used negative coefficients of x to finish factoring: 
(-—2x -— 5)(—6x + 1). 
Make sure you see why (6x — 1)(2x + 5) and (—2x — 5)(—6x + 1) are essentially the same! 


In either case, we find that the roots of the quadratic, and hence the solutions to the equation, are 
x =1/6and x = -5/2. 


Concept: Two more tricks of the factoring trade when factoring quadratics of the 
C= form ax? + bx + c, where a, b, and c are integers, are: 


e Focus first on whichever of a and c can be factored in the smallest 
number of ways. For example, when a = 1, we immediately know 
our factorization is of the form (x + r)(x +s). 


e Use b as a guide to matching up the factors of a and c. When b is very 
large, we need big factors of a to be multiplied by big factors of c in 
the factorization (Px + Q)(Rx + S). 
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Problem 10.18: Find all solutions to the equation (3r = 2)(2r = 5) + (r 5 7)(3r — 2) = 0. : j 


Solution for Problem 10.18: What’s wrong with this clever solution that avoids expanding the two 
products: 


Bogus Solution: We have the same binomial in both terms, so we can factor: 


pia 


(3r — 2)(2r — 5) + (r — 7)(r — 2) = (Br — 2)[(2r — 5) + (r —7)] 
=67 237 — 12) 


Hence our equation is (3r — 2)(3r — 12) = 0, so our solutions are 3/2 
and 4. 


The clever factoring is fine! 


|Concept: Always look for common factors in terms that are added or subtracted; 
_O==2 factoring these can greatly simplify the problem. 


What's not fine is going from (3r — 2)(3r — 12) = 0 tor = 3/2 orr = 4. The first solution should be 
r = 2/3, not 3/2. This is a very common mistake. One way to avoid it is to substitute your answers back 
into the equation to check your answers. Correcting this mistake, the solutions are 2/3 and 4. D 


Problem 10.19: For what values of k can 2x? + kx + 5 be factored as the product of two linear factors 
| with integer coefficients? 


Solution for Problem 10.19: We approach the problem by starting with the factors. We seek factors that, 
when multiplied, give us a quadratic of the form 2x? + kx + 5. We write our factors as 


(Ax + B)(Cx + D). 


We know that AC = 2 and BD = 5, so A and C have the same sign, as do B and D. We don’t have many 
options for either, so we'll let A and C be 1 and 2: 


(x + B)(2x + D). 
Our options for B and D are (B, D) = (1,5); (5, 1); (-1, -5); (-5, -1). We try each: 


(x + 1)(2x +5) = 2x7 + 7x +5, 
(x + 5)(2x +1) = 2x + 11x45, 
(x — 1)(2x — 5) = 2x7 — 7x +5, 
(x — 5)(2x — 1) = 2x* - 11x +5. 


These give us the 4 possible values of k: 7,11, -7, and -11. Make sure you see why we don’t have to go 
through the possibilities (A,C) = (2,1); (-1,—2); and (-2,-1). Each of these, when combined with the 
above options for B and D, will simply give us the four quadratics above. If you don’t believe us, try it 
and see! 
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Exercises la 


10.3.1 Find all solutions to each of the following equations: 


(a) 10x?-11x+1=0 (d) 15x? + 8x = -4- 8x 
(b) llr? -15r = -4 (ec) P+2#4+h=0 
(c) 24 = 30? + 34v (f) 45 -42z - 2427 = 0 


10.3.2 Consider the expression (ax + b)(cx + d). In terms of a, b, c, and d, what are the values of x that 
make this expression equal to zero? 


10.3.3. Notice that 12x? + 104x + 105 = (6x + 7)(2x + 15). What are the solutions to the equation 
12x* — 104x + 105 = 0? 


10.3.4 Find the largest value of m such that 3x2 + nx + 72 can be factored as the product of two linear 
factors with integer coefficients. 


10.3.5 We wish to factor the quadratic 18x? + 21x +5. 


(a) Must we try both (3x + C)(6x + D) and (-3x + C)(-6x + D)? Why or why not? 


(b) Even if your answer to (a) is no, go ahead and try both factorizations. How are your results 
related? 


10.3.6 Find all solutions to the equation 2x? + 7x ¥3 + 9 = 0. Hints: 152 


10.4 Sums and Products of Roots of a Quadratic 


i > 


Problem 10.20: Consider the equation x? — 8x + 12 = 0. 
| (a) Find all solutions to the equation. 


(b) Find the sum of the solutions and the product of the solutions. 
(c) How are your answers to part (b) related to the coefficients of the quadratic x* — 8x + 12? 
(d) Does this relationship work for all quadratics in which the coefficient of x? is 1? 


Problem 10.21: The values x = -3 and x = 7 satisfy the equation x? + Ax + B = 0, where A and B are 
constants. What are A and B? 


Problem 10.22: Consider the equation 5x? + 59x — 12 = 0. 
(a) Find all solutions to the equation. 


(b) Find the sum of the solutions and the product of the solutions. 


(c) How are your answers to part (b) related to the coefficients of the quadratic 5x* + 59x — 12? 
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Problem 10.23: Suppose ¢ and s are the roots of the quadratic ax? + bx +c = 0. 
(a) Expand the product (x — r)(x — s). 
(b) Prove that r+s = —b/a and rs = c/a. 


Problem 10.24: Let a and b denote the solutions of 18x* + 3x — 28 = 0. Find the value of (a = 1)(b—- 1). 


Problem 10.25: Let 2 and b be the roots of the equation x*—mx+2=0. Suppose that a + (1/b) and 
b + (1/a) are the roots of the equation x? — px + q = 0. What is q? (Source: AMC 12) 


Problem 10.20: Find the sum and the product of the roots of the quadratic equation x* - 8x +12 = 0. 
How are these quantities related to the coefficients of the quadratic? 


Solution for Problem 10.20: Factoring the quadratic, we have (x — 2){x — 6) = 0, so the roots are x = 2 and 
x = 6. Therefore, the desired sum is 2 + 6 = 8 and the desired product is (2)(6) = 12. The sum is just the 
negative of the coefficient of the linear term of the quadratic, and the product is the constant term of the 
quadratic. Is this a coincidence? 


We wish to see how the roots of a quadratic are related to the coefficients of the quadratic. So, we 
write the quadratic first in terms of its roots. Letting r and s be the roots of the quadratic x2 + bx +c, we 
must have 

x +bxt+co=(x—r(x—s). 
Expanding the product of binomials on the right, we get: 


xt bxteo=(x—n(x—s) =x -—rx—sxtrs=x?-(r+s\x tr. 
Comparing the linear terms, we see that b = —(r+s). Comparing the constants, we have c = rs. Therefore, 
we have shown that for a quadratic of the form x? + bx +c, the sum of the roots is —b and the product of 


the roots is c. 


| Concept: Writing a quadratic in terms of its coefficients, such as x7 + bx +c, is not 
O==2 | the only useful way to view the quadratic. Sometimes it is more useful to 
consider the quadratic in factored form, (x — r)(x — s). 


Let’s see this concept in practice: 


‘Problem 10.21: The values x = —3. and x = 7 satisfy the equation x* + Ax + B = 0, where A and B are 
constants. What are A and B? 


Solution for Problem 10.21: Solution 1: Substitute. Since x = —3 satisfies the equation, we must have 
(-3)? + A(-3) + B =0, 


or9-3A+B=0. 
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Similarly, x = 7 satisfies the equation, so 
(7° + A(7) + B = 0, 
or 49+7A+B=0. 


We can solve this system of equations by subtracting the first from the second to give 40 + 10A = 0, 
from which we find A = —4. Substituting A into either of our equations for A and B above, we find 
B=-21. 


Solution 2: Build the quadratic from the roots. Since x = —3 and x = 7 satisfy the equation x?+Ax+B = 0, 
we know that —3 and 7 are the roots of the quadratic. So, x + 3 and x — 7 are factors of the quadratic, and 
our quadratic is (x + 3)(x — 7) = x — 4x - 21. So, we have A = —4 and B = —21. 


Solution 3: Use the sum and product of the roots. We know that the sum of the roots is -3 + 7 = 4 and 
their product is (—3)(7) = —21. Since A is the coefficient of the linear term of the quadratic, it equals the 
negative of the sum of the roots, so A = —4. Since B is the constant term of the quadratic, it equals the 
product of the roots, so B = —21. 


Now that we have a good handle on sums and products of roots of quadratics of the form x? + bx +c, 
let's see if it works if the coefficient of x? is not 1. 


Problem 10.22: Find the sum and the product of the solutions of the equation 5x? + 59x — 12 = 0. i 


Solution for Problem 10.22: What’s wrong with this: 


Bogus Solution: We already saw the sum of the roots of a quadratic is the negative 


of the coefficient of the linear term, so the sum is —59. Similarly, 
we know that the product of the roots of a quadratic is the constant 
term. In this case, the product is therefore —12. | 


The error in this Bogus Solution is that our earlier work only covered quadratics in which the 
coefficient of the quadratic term is 1. Here, that coefficient is 5, so we can’t directly apply what we’ve 
already discovered. We might suspect there’s a similar way to relate the coefficients to the roots. To try 
to find it, we find the roots of our example quadratic, then try to relate their sum and product to the 
quadratic’s coefficients. 


We have 
5x° + 59x — 12 = (5x -1)(x + 12) = 0. 


So, the roots are 1/5 and —12. The sum of these roots is -59/5 and their product is —12/5. Aha! Now we 
have a pretty good guess about how to quickly find the sum and the product of the roots of a quadratic 
of the form ax? + bx +c. O 


Let’s see if we can prove our guess. 


| Problem 10.23; Find the sum and the product of the roots of the quadratic equation ax? + bx +c = 0 
in terms of a, b, and c. 
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Solution for Problem 10.23: Our work in the previous problem suggests that the sum of the roots is —b/a 
and the product is c/a. 


Solution 1: Use what we already know. These expressions look a lot like the expressions we found for 
quadratics where a = 1. In fact, we can prove that these are the correct expressions by rewriting the 
quadratic equation such that the coefficient of x? is 1. Dividing ax? +bx +c = O bya (since a # 0), we 
have 

ek - ae 0. 
a a 
Since the coefficient of x* is 1, we know that the sum of the roots of this equation is —b/a and their 
product is c/a. This equation must have the same roots as our original equation, so we have found the 
desired expressions. 


Solution 2: Use a tactic we've already used successfully. Writing a quadratic in terms of its roots has 
worked once already, so we try it again. Letting the roots of the quadratic ax? + bx + c be r and s, we can 
write the quadratic as a(x — r)(x — s), where we must include the constant a in order to get the coefficient 
of x* in the expansion to be a. Now, we have: 


2 


ax? + bx +e = a(x —r)(x —s) = a(x? — rx — sx +45) = ax® —a(r +s)x + ars. 


Equating the coefficients of the linear terms, we have b = —a(r +s), so the sum of the roots is r+s = —b/a. 
Similarly, we equate the constant terms to get c = ars, so the product of the roots is rs = c/a. 


Both solutions employ the same important problem solving strategy: 


|Concept: Use what you know. When facing a problem you don’t know how to, 
O=s handle, try to turn it into one you know how to do. If that doesn’t work, 
try using tactics that you’ve successfully used on similar-looking problems. 


Both solutions gave us the following relationship between the roots of a quadratic and its coefficients: 


Important: For any quadratic of the form ax? + bx + c = 0, we have 
b 
| Sum of roots = 7 


‘a 
Product of roots = “: 


You should not have to memorize these. These should be clear from | 
understanding that if the quadratic ax? + bx + c has roots r and s, then 


ax? + bx +c =a(x—r)(x-8). | 


Notice that we don’t cite different rules for quadratics of the form x? + bx + ¢ and those of the form 
ax? + bx +c. Both are covered by the expressions above: just let a = 1, 


Note that our proofs for these expressions for the sum and product of roots assume we can always 
factor quadratics and find the roots. You might wonder what to do if we can’t factor a quadratic. We’ll 
confront that mystery in Chapter 13. For now, we'll employ our new tools on a couple problems. 
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Solution for Problem 10.24; We could try factoring, but that quadratic looks hard to factor. Instead, we 
focus on the desired expression. We don’t know how to find (a — 1)(b — 1) directly, but we can expand it: 


(a-1)(6-1)=ab-a-—b+1l=ab-(at+b)+1. 
We know how to find ab and a + b. Since ab = —28/18 = -14/9 and a+ b = —(3/18) = —1/6, we have 


4671 7 
(2 1)(6= 1) = ab- (a+b) 41 =-5 (~z)+1= = 


Problem 10.25: Let a and b be the roots of the equation x* — mx +2 =0. Suppose that a+ (1/b) and 
b + (1/a) are the roots of the equation x? — px + q = 0. What is q? (Source: AMC 12) 


Solution for Problem 10.25: Because q is the constant term and the coefficient of x? is 1, q is the product 
of the roots of the quadratic: 


1 1 ab Jj 1 
q= (a+ s)(b+=)= abt oto 4 5 abt 42 
We know how to find ab! Since a and b are the roots of x? — mx + 2 = 0, we have ab = 2, so 


1 9 
qa2tct2=5 


Concept: The relationship between the roots and the coefficients of a quadratic isa 
O=== very powerful problem solving tool. 


l)___ Exercises 


10.4.1 Find the sum of the solutions of the equation —32x* + 84x + 135 = 0. 


10.4.2 Find the product of the roots of the equation 18¢? + 45t — 500 = 0. 


10.4.3 The sum of the roots of a quadratic is —1 and the product of the roots is -15/4. 


(a) Find the quadratic. 
(b) Find the roots. 


10.4.4 The solutions of the equation 30z* — 7z - 20 = 68 arez = randz=s. Find (r + 3)(s +3). 
55 25 
10.4.5 The sum of the roots of a quadratic is 79° and the product of the roots is Th Find the roots. 


10.4.6% Ifm and n are the roots of x2 + mx +n = 0, where m # 0 and n # 0, then what number does 
m+n equal? (Source: AHSME) 


10.4.7x Let p,q, and r be constants. One solution to the equation (x — p)(x — g) = (r— p)(r—q)isx =r. 
Find the other solution in terms of p,q, andr. Hints: 79 
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10.5* Extensions and Applications 


I) Problems il 
2-2-3 x7 +5x-24 _ 


Problem 10.26: Find all x such that is + ="18: 
+1 x-3 


Problem 10.27: In this problem we find the values of k for which the equation = j= : has no 


<r 0 
solution for x. (Source: AMC 12) 
(a) What two values of x cannot be solutions to this equation no matter what k is? 


(b) Getrid of the fractions by multiplying both sides by the appropriate binomial. Solve the resulting 
equation for x. 


(c) For what values of k is there no solution to your equation in (b)? 


(d) Does part (a) also produce a value of k for which there is no solution to the original equation? 
(Hint: Your equation in (b) might be helpful for this part, too.) 


Problem 10.28: Find all possible values of : where a? — 6ad + 8d? =O anda #0. 


Problem 10.29: In this problem, we write the expression 6r* — 7rs + 2s* + 23r — 13s + 21 in the form 
(Ar + Bs + C)(Dr + Es + F), for some constants A, B, C, D, E, and F. 


(a) Expand the product (Ar + Bs + C)(Dr + Es + F). 


(b) Look at the terms in the expansion that have no s. From what terms in our original product do 
these terms without s come? Use this observation to find A, C, D, and F. 


(c) Write the expression 6r? — 7rs + 2s? + 23r — 13s + 21 in the form (Ar + Bs + C)(Dr + Es + F). 


Problem 10.30: The number 4/43 — 30 ¥2 can be expressed as a+b ve for some numbers a, b, and c. 
(a) What seems like a reasonable guess for c? 


(b) If 43 —30-V2 = a+b-ye, what can we do to both sides of this equation to get rid of the big 
square root sign? 


(c) Use your guess for c, and the resulting equation from (b) to write two equations for a and b. Use 
trial and error to find a and b. 


(d) Check your answer by squaring the a + b Yc you found. 


2 2x-3 x7+5x-24 _ 


Problem 10.26: Find all x such that . + 
+1 x-3 


Heh 


Solution for Problem 10.26: We could multiply both sides by x + 1 and by x — 3 to get rid of the fractions, 
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but that looks pretty complicated. Before we do that, we look for another approach. The quadratics in 
the numerators are pretty simple; maybe we can factor them. We find 


x? — 2x -3 = (x-3)(x +1) and x? + 5x —24 = (x —3)(x + 8). 
Aha! In each fraction, a factor in the numerator cancels with the denominator: 


(e-B)erty | -Sylx + 8) _ 


13. 
x+eT wee 


This makes our equation (x —3) + (x + 8) = 13. Solving this equation, we find x = 4. This solution doesn’t 
make any of our denominators 0, so it is indeed a valid solution. 


Concept: Factoring quadratics is not only useful for solving quadratic equations. 
O== Factoring is sometimes an important intermediate step towards a solution. 


e 
R 


= =i 
Problem 10.27: For what values of k does the equation a have no solution for x? (Source: 


x-2 x- 
| AMC 12) 


ion 


Solution for Problem 10.27: We don’t like the fractions, so we multiply both sides of the equation by 
(x —2)(x — 6) to get rid of the denominators. We must remember that x = 2 and x = 6 are invalid solutions 
to the equation, because each makes a denominator equal to 0. Our equation then becomes: 


(x — 1)(x — 6) = (x —k)(x - 2). 
Expanding both sides of this equation, we have 
x? 7x +6 = x7 — kx — 2x + 2k. 


Grouping all the terms with x on one side, and terms without x on the other gives kx — 5x = 2k — 6. To 
solve for x, we first factor x out of the left side, x(k — 5) = 2k — 6, and then divide by k — 5: 


Now, for any value of k besides k = 5, we can immediately find x using this formula. However, k = 5 
makes the denominator equal to zero, so k = 5 doesn’t produce a solution for x. But are there other 
values of k for which there is no solution for x in the original equation? 


We can find an x for any value of k besides k = 5. However, earlier we noted that x = 2 and x = 6 
are invalid solutions to our initial equation, since each makes a denominator equal to 0. So, the other 
values of k that don’t produce a valid solution x are those values that give x = 2 and x = 6. 

First, we tackle x = 2: 

r= 2k — 6 
oe 
Multiplying both sides by k — 5, we have 2k — 10 = 2k — 6, which has no solutions. So, there is no value 
of k that produces x = 2. 
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For x = 6, we have 
a 2k 
=e: 


Multiplying by k — 5 gives 6k — 30 = 2k -—6, ork = 6. 


Therefore, the two values of k for which there is no solution for x arek = 5 andk = 6. 


WARNING!! If an equation you are solving has variables in a denominator, then ] 
“S you must remember that any solution that makes a denominator equal 
to zero is an extraneous solution, not a valid solution. 


Problem 10.28: Find all possible values of : where a? — 6ad + 8d? = 0 anda # 0. 


Solution for Problem 10.28: Solution 1: Factor. If we pretend that d is a constant, the equation is just a 
quadratic in a (meaning a quadratic with a as the variable). Since the coefficient of a’ is 1, we seek two 
factors of the form (a + B)(a + C). 


To determine B and C, we first note that the “constant” term is 8d”, so B and C together must have 
two factors of d. The only way we can do so and still produce an ad term is if each of B and C has one 
d. (Otherwise, we'll produce ana term and an ad* term in the expansion, which we don’t want.) So, our 
factors now look like: 

(a + k,d)(a + kp), 


Expanding this product gives 
(a + kyd)(a + kod) = a? + (ky + k)ad + kykoa? 


for some constants k; and kz. Comparing this to a? — 6ad + 8d*, we see that kjk = 8 (from the d? term 
in the expansion) and k, + kp = —6 (from the ad term). This is just a regular factoring problem now! We 
quickly see that k, and ky are -2 and —4, so our factorization is 


(a — 2d)(a — 4d). 


Setting this equal to 0 gives a = 2d and a = 4d as our solutions, so the two possible values of d/a are 1/2 
and 1/4. 


‘Important: If an equation with many variables is a quadratic with respect to any 
Vv one of the variables, we can treat it like a quadratic in that variable. We 
can then use all our quadratic tools on the problem, such as factoring or 

applying what we know about the sum and product of the roots. 


Solution 2: Make an equation for d/a. We seek d/a, but there’s no d/a in the problem. We solve that by 
dividing the entire equation by a’: 
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Make sure you see why we divide by a” and not just a2. Now, we can write the equation as a quadratic 
with d/a as the variable: 
dV od 
6(2] -6f +1=0 
a a 


If you still don’t see the quadratic, let v = d/a, so our equation is 
8? - 6 +1 =0, 


which is clearly a quadratic. 


| Concept: Substitution can help us see algebraic forms by simplifying complicated-| 
| ©O=s3 _ looking expressions. 


This quadratic factors as (4v — 1)(2v — 1) = 0, so our solutions are v = 1/4 and v = 1/2. Therefore, we 
have d/a = 1/4 ord/a = 1/2. 


2 
We could also have factored the left side of 8 (2) - 68 +1=0as 


Coe 


From this factorization, we see that d/a = 1/4 or d/a = 1/2. 


Notice that in our second solution, we sought an expression, d/a, not just a single variable. 


| Concept: If you have an equation and must evaluate an expression (rather than just 
©=== find solutions for a variable), sometimes you can manipulate the equation 
to include the desired expression. 


Problem 10.29: Write the expression 67? — 77s + 28* + 23r—13s +21 in the form (Ar +.Bs+ C)(Dr+Es+F), 
| for some constants A, B, C, D, E, and F. 


Solution for Problem 10.29: We know a lot about factoring quadratics, but this is not just a simple 
quadratic. We learned a lot about factoring quadratics by expanding products of binomials. We try that 
tactic here by expanding the product of our factors. 
(Ar + Bs + C)(Dr + Es + F) = Ar(Dr + Es + F) + Bs(Dr + Es + F) + C(Dr+ Es + F) 
= ADr* + AErs + AFr + BDrs + BEs* + BFs + CDr + CEs + CF 
= ADr’ + (AE + BD)rs + BEs* + (AF + CD)r + (BF + CE)s + CE. 


Yikes. That's still pretty intimidating. Before we set up 6 equations by matching these terms to 
those in the given expression, we examine this expansion more closely for clues. We try simplifying the 
problem by looking at the terms that do not have s in them: 


ADr* + (AF + CD)r + CE. 


10.5%. EXTENSIONS AND APPLICATIONS 


That’s not so bad ~ that’s just a quadratic in r. And in fact, it comes only from the terms in our factors 
that do not have s: 
(Ar + Bs + C)(Dr + Es + £). 


This just looks like regular quadratic factoring. By comparing our expansion to the given expression, 
we know we must have 
ADr* + (AF + CD)r + CF = 677 + 237 + 21. 


So, we factor: 6r? + 23r + 21 = (2r + 3)(3r + 7) = (Ar+ C)(Dr + £). Now we have four of our constants: 
(2r + Bs + 3)(3r + Es +7). 

We can do the same for s as we did for r by isolating the terms with no r: 
BEs* + (BE + CE)s + CF. 


We know this equals 2s — 13s + 21 = (Bs + C)(Es + F). We get help in our factoring by noting that we 
already have C = 3 and F =7: 


(Bs + 3)(Es + 7) = 2s” — 13s + 21 = (-s + 3)(-2s + 7). 
So, B = -1 and E = —2, and we have our factorization: 
(2r —s + 3)(3r — 2s + 7). 


We know this factorization produces the correct r terms, the correct s terms, and the correct constant. 
We still must check that it creates the correct rs term. The expansion will include two rs terms, namely 
(2r)(—2s) + (-s)(3r). Combining these gives the required —7rs. 0 


| Concept: If at first you don’t know how to solve a problem, don’t just stare at it. 


C= ~~ Experiment! 


In Problem 10.29, we experimented by expanding the product (Ar+Bs+C)(Dr+Es+F) and comparing 
the result to our given expression. We were inspired to do so by drawing on a tactic that had already 
worked with quadratics: expanding binomials to learn about factoring quadratics. Here’s another 
problem to try experimenting on: 


| Problem 10.30: Find integers a, b, and c such that the number 43 - 30 V2 can be expressed as 
at+bye. 


Solution for Problem 10.30: We have 


1/43 — 30 V2 =a+bve. 


We can get rid of the big radical by squaring both sides: 


2 
[43 -20¥3| =(at+bvey = (at bvVo\(a +b vc) =a? + 2ab Ve + Bc. 
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Therefore, we have 
43 ~ 30 V2 = a? + bc + 2ab Ve. 


It sure seems reasonable to guess c = 2, which gives: 
43 -— 30 V2 =a? + 2b? + 2ab V2. 


Since a and b are integers, we can separate this equation into two equations, one for the coefficients of 
V2, and one for the rest: 
a? + 2b? = 43, 
2ab = —30. 

We divide the second equation by 2 to get ab = —15. Now we have a number game much like factoring 
quadratics. With a little trial and error we find that (a,b) = (5,—3) and (a,b) = (—5,3) both work. Are 
these both solutions? 

No! The number 1/43 — 30 V2 is positive, so it equals whichever of 5 ~3 V2 and -5 +3 V2 is positive. 
Since 5? > (3 v2), we know that 5 > 3 ¥2,s05—-3 V2 is positive and -5 +3 V2 is negative. Therefore, 


we have 
43 - 30 V2 = 5-3 V2. 


Notice also that we could have written the answer as 5 — V18, so in this case there’s more than one way 
to choose a, b, and c. O 


I] __txercises 


10.5.1 Substitute the values of k that you obtained in Problem 10.27 into the original equation, and try 
to solve the resulting equations. Explain why each of these values of k produces an equation that has no 
solution. 


10.5.2. Find all solutions to the equation Yx + 1 = 1-—--x. (Source: UNCC) 


10.5.3 Find all the solutions to the equation “—1124+18=0. 


10.5.4 Ifthe sides of a square are each increased by 12 inches, the area is increased by 200 square inches. 
What is the length of a side of the original square? (Source: UNCC) 


10.5.5% In Problem 10.30, we encountered the system of equations 
a + 2b* = 43, 
2ab = —30. 


Instead of using trial and error, solve the system of equations by solving the second equation for b in 
terms of a, and substituting this result into the first equation. 


10.5.6% The number of geese in a flock increases so that the difference between the populations in year 
n+ 2and year n is directly proportional to the population in year n + 1. If the populations in the years 
1994, 1995, and 1997 were 39, 60, and 123, respectively, then what was the population in 1996? (Source: 
AHSME) Bints: 165 
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10.6 Summary 


An equation of the form 
ax’ + bx +c =0, 


where a, b, and c are constants and a # 0, is called a quadratic equation. The constants a, b, and ¢ are 
called the coefficients of the quadratic. The ax term is called the quadratic term, the bx term is the 
linear term, and the c term is the constant term. 


An expression that is the sum of two terms is called a binomial. 


Important: When multiplying two binomials, we must multiply each term in the 
Vv first expression by each term in the second. This is a direct result of the 
distributive property of multiplication: 
(x — 3)(x + 7) = (x) + 7) + (-3)(x + 7) 
= (x)(x) + O)(7) + (-3)() + (-3)(7) 
=x°47x-3x-21 
=x? 44x - 21. 


We can also see this expansion using a grid: 


Summing all these products gives (x — 3)(x + 7) = Br 7 — 2 
P+ 4x21. 


As shown above, multiplying two binomials can produce a quadratic. Solving quadratic equations 
often involves reversing this process. We say that we “factor a quadratic” when we find two binomials 
whose product is the quadratic. 


Important: When factoring a quadratic of the form x* + bx + c into the product 
Y (x + r)(x + s), we seek the numbers r and s such that | 


r+s=b, 


rs = C. 


Finding r and s is anumber game. The signs of b and c give us important 
clues. If c is positive, then r and s are the same sign, and have the same 
sign as b. If c is negative, then r and s have opposite signs, with the sign 
of b dictating which of r and s is farther from 0. If c = 0, the quadratic is 
x? + bx, which we can factor as x? + bx = x(x + b) to find the roots. 
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Concepts: Here are some tips for factoring quadratics of the form ax? + bx + c: 


e When trying to factor a quadratic of the form ax? +bx+c, where a > 0, 
we only have to try multiplying binomials whose linear terms have 
positive coefficients. 


e The evenness or oddness of the coefficient of the linear term of a 
quadratic can offer clues to how to factor the quadratic. 


e Focus first on whichever of a and c can be factored in the smallest 
number of ways. For example, when a = 1, we immediately know 
our factorization is of the form (x + r)(x +s). 


e Use basa guide to matching up the factors of aand c. When bis very 
large, we need big factors of a to be multiplied by big factors of c in 
the factorization (Px + Q)(Rx + S). 


The values of the variable that make a quadratic equal to 0 are called the roots or zeros of the 
quadratic. Once we have factored a quadratic, we find the roots of the quadratic by setting each factor 
equal to 0. 


|Important: Many equations can be solved by rewriting the equation as a product 
Vv of simpler terms that equals zero. Each value that makes one of these | 
simpler terms equal to zero is a solution to our original equation. No 

other values satisfy the equation, since one of the simpler terms in the 

product must equal zero to make the product equal to zero. 


Important: For any quadratic of the form ax* + bx +c = 0, we have 
| b 
Sum of roots = et 
| 


é 
Product of roots = a 


Problem Solving Strategies : 


Concepts: e When faced with an equation you don’t know how to solve, think 
O== about how expressions in the equation can be created from simpler 
expressions. 


e When you solve an equation, you can check your work by substi- 
tuting your solutions back into the original equation. If the original 
equation is not true when you make your substitution, then you 
better go back and check your work! 


Continued on the next page. . . 
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Concepts: .. . continued from the previous page 


O== 


e Organize expressions in equations into familiar forms you know how 
to handle. 


e Factoring quadratics is useful for more than just finding the roots of a 
quadratic equation. Any time a problem has quadratic expressions, 
factoring may be useful. 


e Always look for common factors in terms that are added or sub- 
tracted; factoring these can greatly simplify the problem. 


e Writing a quadratic in terms of its coefficients, such as x? + bx + ¢, is 
not the only useful way to view the quadratic. Sometimes it is more 
useful to consider the quadratic in factored form, (x — r)(x —s). 


e Use what you know. If facing a problem you don’t know how to han- 
dle, try to turn it into one you know how to do. If that doesn’t work, 
try using tactics that you’ve successfully used on similar-looking 
problems. 


e The relationship between the roots and the coefficients of a quadratic 
is a very powerful problem solving tool. 


e Substitution can help us see algebraic forms by simplifying 
complicated-looking expressions. 


e If you have an equation and must evaluate an expression (rather than 
just find solutions for a variable), sometimes you can manipulate the 
equation to include the desired expression. 


e [f at first you don’t know how to solve a problem, don’t just stare at 
it. Experiment! 


| REVIEW PROBLEMS > 


10.31 Find all solutions to each of the following equations: 


(a) 7? -7r=0 (c) 26 = 242 
(b) x2 43x = 7x — x? (d) 16-y=-4 


10.32 Ineach part below, expand the product and find all values of x that make the product equal to 0. 


(a) (x — 6)(x) (c) (x—7)(x +2) 
(b) (8—x)(x - 8) (d) (x + 8)(x— 8) 
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10.33 Find all values of x such that ss a 


x 16 
10.34 Find all solutions to the following equations: 
(a) #&-8t+7=0 (c) 277 -4r = 70 
(b) 72+ 6x = x* (d) x(x +10) = 10(-10 — x) 
10.35 Find the constants a4 and b such that x = -1 and x = 1 are both solutions to the equation 


ax* + bx +2=0. 
10.36 Find all values of x such that x? + 5x + 6 and x* + 19x + 34 are equal. 
10.37 In each part below, expand the product and find all values of y that make the product equal to 0. 
(a) Gy-4)(y +6) (c) @y-7)2y+7) 
(b)  (6y— 1)(6y - 1) (d) Gy — 3)(4y + 9) 
10.38 Factor 8x2 — 33x + 4. When factoring, why don’t we have to even try the case (2x — 4)(4x — 1)? 
10.39 Compute the sum of all the roots of (2x + 3)(x — 4) + (2x + 3)(x — 6) = 0. (Source: UNCC) 


10.40 Find all solutions to each equation below. 


1 
(a) 2x7+12=11x (©) 9 =2t+ 5 


(b) 4(3x? -13x+9)=1 (d) 60-1397 = 127? 
10.41 When the product (y + 13)(y + a) is expanded, the result is a quadratic in y. If this quadratic has 
no linear term, what must 4 be? 
10.42 The equation ax* + 5x = 3 has x = 1 asa solution. What is the other solution? (Source: UNCC) 
10.43 Find the sum and the product of the roots of 35x? — 18x = 60. 


10.44 The teacher has written a quadratic on the board, but Heather can’t read the linear term. She can 
see that the quadratic term is 4x? and that the constant is -24. She asks her neighbor, Noel, what the 
linear term is. He decides to tease her and just says, “One of the roots is 4.” Heather then says, “Oh, 
thanks!” She then correctly writes down the linear term. How did she do it and what is the linear term? 


10.45 Express 4/61 — 28 ¥3 in the forma +b vc, where a, b, and c are integers. 


10.46 Marie’s Trinket Shop sells bracelets for $10 each. They sell 50 bracelets a week for a total revenue 
of ($10)(50) = $500 per week. They would like to increase this total revenue to exactly $600 per week. 
They will sell 2 fewer bracelets per week for every dollar that they increase the price of the bracelets. At 
what possible prices can they sell their bracelets to make exactly $600 per week? 


10.47 Find all x such that . + = +4=0. 
x 


10.48 Find all solutions to 2w* — 5w* +2 =0. 
x-6 4 
x-5  x-27 


10.49 Find all solutions to the equation 
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~9y+8 3y? + l6éy—12 _ 


y 
10.50 Find y if rs 3y—2 


ij) Challenge Problems > 


10.51 Chewbacca has 20 pieces of cherry gum and 30 pieces of grape gum. Some of the pieces are in 
complete packs, while others are loose. Each complete pack has exactly x pieces of gum. If Chewbacca 
loses one pack of cherry gum, then the ratio of the number of pieces of cherry gum he has to the number 
of pieces of grape gum will be exactly the same as if he instead finds 5 packs of grape gum. Find x. 


10.52 LuAnn and Bobby took the same algebra test. Problem 5 asked them to find the solutions to 
a quadratic equation. LuAnn misread the constant term. She correctly found that the roots to her 
incorrect quadratic were —4 and 7. Bobby misread the linear term. He correctly found that the roots to 
his incorrect quadratic were —4 and 10. What are the roots of the correct quadratic? Hints: 65 


10.53 Suppose x? + 7bx + 10b? = 0. 

(a) Solve for x in terms of b. 

(b) Find all b such that x = 25 is a solution of the equation. 
10.54 Find all solutions to the equation Vx +7 +x = 13. (Source: UNCC) Hints: 168 
10.55 Find the roots of the equation (2x — 1)(8x + 4) + (2x + 1)(9x + 1) + (9x + 1)(17x — 3) = 0. 
10.56 Back on page 39, we noted that (2 + x)? is not equal to 23 + x3, Can you now explain why? 
10.57 Which is larger, V2 or 2-¥3 — 22 (No calculators!) Hints: 18 
10.58 Consider the product (x — 1)(x + 2)(x — 5). 


a) For what values of x does this product equal 0? 


b) Find the sum and the product of the values you found in part (a). 


( 

( 

(c) Expand the product. 

(d) Do your sum and product from part (b) have any relationship to coefficients in part (c)? 
( 


e) Ifyour answer to (d) is “yes,” then expand the product (x—p)(x—g)(x—1r) to explain this relationship. 
If your answer to (d) is “no,” then expand the product (x — p)(x — q)(x — r) to explain why your 
answer to (d) should have been “yes.” 


10.59 Acube isa solid figure with six faces. Each face is a square. The surface area of a cube is the total 
area of all the faces of the cube. When I increase the side length of a certain cube by 4, the surface area 
increases by 576. What is the volume of the original cube? 


10.60* Suppose the quadratic x? + bx +c equals 0 when x = ror x =s. If rs +s? = 10, and b and care 
integers, find all possible ordered pairs (b,c). Hints: 24 
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10.61x Consider the quadratic 3y? — y — 12. 
(a) Notice that this quadratic cannot be factored into the product of two binomials with integer 
coefficients. Does this mean that the quadratic does not have any real roots? 


(b) If the answer to part (a) is “no,” then explain how we know that the quadratic does have real roots. 
Hints: 38 


(c)x Suppose the quadratic has roots y = r and y = s. Find a quadratic with roots r + 2 and s + 2. 
Hints: 158 


10.62x Athis usual rate aman rows 15 miles downstream in five hours less than it takes him to return. 
If he doubles his usual rate, the time downstream is only one hour less than the time upstream. What is 
the rate of the stream’s current? (Source: AHSME) Hints: 216 


10.63% Find all triples (a,b,c) such that all three of the following equations are satisfied: 


a(b+c-—5)=7, 
b(la+c-—5)=7, 
a+b? = 50. 


Hints: 74 


10.64* Find the value of 50 ++4/90+ V90+---. Hints: 84 


10.65% Joel is thinking of a quadratic and Eve is thinking of a quadratic. Both use x as their variable. 
When they evaluate their quadratics for x = 1, they get the same number. When they evaluate their 
quadratics for x = 2, they both again get the same number. And when they evaluate their quadratics for 
x = 3, they again both have the same result. Are their quadratics necessarily the same? Hints: 136 


Extra! Back on page 18, we saw a few examples of how the distributive property allows us 

i> map imp tO Perform mental multiplications, such as 8 - 89 and 21 : 398, quickly. Now that we’ve 

mastered expanding the product of two binomials, we have another tool for quick mental 
arithmetic. Here are some examples: 


47 -83 = (40 +7) - (80 + 3) = 40-80 + 40-34+7-80+7-3 = 3200 + 120 +560 +21 = 3901, 
94-83 = (90 + 4) - (80 + 3) = 90-80 +90-34+4-80+4-3 = 7200 +270 +320 + 12 = 7802, 
79-42 = (80 —1)- (40 + 2) = 80-40 +80-2-1-40-1-2 = 3200 + 160 — 40 - 2 = 3318. 


With just a little practice, you'll be able to do this in your head quite quickly, just as a 
little practice will enable you to expand products like (x — 7)(x + 4) in your head. 
Practice on your own by picking any two 2-digit numbers and multiplying them in 
your head. Then, check your answer with a calculator. Once you've mastered 2-digit 
numbers, see if you can figure out how to multiply larger numbers in your head! 
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The most powerful factors in the world are clear ideas in the minds of energetic men of good will. 


— J. Arthur Thomson 


CHAPTER T T — 4 
Pg Factorizations 


Factorization is not just for solving quadratic equations. In this chapter, we explore several factorizations 
that are useful in a variety of problems. 


11.1 Squares of Binomials 


In the last chapter, we learned how to multiply binomials to produce a quadratic, and how to reverse 
this process by factoring a quadratic as the product of two binomials. In this section, we focus on the 
special case of multiplying a binomial by itself. 


J Proviems ie 


Problem 11.1: Expand each of the following. 


(a) (y+5/? (b) (Gz+8)? 
Take a good look at your results. What are some clues that each expanded quadratic can be written as 
the square of a binomial? 


Problem 11.2: Expand each of the following. 


(a) (@-6) (b) (-2y +9)? 
Take a good look at your results. What are some clues that each expanded quadratic can be written as 
the square of a binomial? 


Extra! I recall once saying that when I had given the same lecture several times I couldn't help feeling 
impiinh wopin> that they really ought to know it by now. 
—J.E. Littlewood 
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Problem 11.3: For each of the following, state if the expression is a square of a binomial. If it is, then 
factor the expression. 


(a) x7-6x4+9 (d) Pexts 
(b) y+ 14y+ 25 (e) 162z?- 242-9 
(c) z*-8z-16 (f)  4y? ~ 28yz + 492? 


2 
Problem 11.4: If x = cs then evaluate (« + ~) . (Source: Mandelbrot) 


Problem 11.5: In this problem we compute 
20062005* — 2(20062005)(20062003) + (20062003)? 


in two different ways. 
(a) Method 1: Factor the expression. 
(b) Method 2: Does letting x equal one of the numbers help simplify the expression? 


Problem 11.6: Square the following numbers in your head: 
(a) 71 (c) 204 
(b) 65 (d) 99 


Problem 11.7: 
(a) Expand the product (x + y)°. 


( 
(b) Expand the product (x + y)*. 
(c) Expand the product (x + y)°. 
(d) Expand the product (x + y)°®. 
(e) Look at the coefficients of the products in the first four parts. Do you see anything interesting? 


Because squares of binomials are so useful, we should learn more about how to recognize them. 


Problem 11.1: Expand each of the following. 
(a) (y+sy (b) @Gz+8)? 


Take a good look at your results. What are some clues that each expanded quadratic can be written 
as the square of a binomial? 


Solution for Problem 11.1: Expanding each square gives the following: 
(y+ 5)" = (y + 5)(y +5) = yy +5) +5(y +5) =? + 10y + 25, 
(3z + 8)? = (3z + 8)(3z + 8) = 32(3z + 8) + 8(3z + 8) = 92? +. 48z + 64. 
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The quadratic terms of the expansions, y* and 9z*, are perfect squares of linear terms y and 3z, 
respectively. The constant terms of the expansions, 25 and 64, are also perfect squares. But what about 
the linear terms in the quadratics? 


In each case, the linear term in the expansion is twice the product of the terms in the binomial: 
(y +5)? = y? + 2(y)(5) + 6), 
(3z + 8)? = (3z)* + 2(3z)(8) + (8). 


Squaring a generic binomial shows us why every quadratic that is a perfect square must fit these patterns: 


44 a i ] 


| Important: 
| VY (a+b) =a° +ab+ab+b? =a? + 2ab+b’. 


Two terms in the expansion (4? and b*) are the squares of the terms in the binomial, and the other term 
(2ab) is twice the product of the terms in the binomial. 


In Problem 11.1, the binomials have positive coefficients and constants. What if some of these 
numbers are negative? 


‘Problem 11.2: Expand each of the following. 


(a) («-6) (b) (-2y+9/ 


Solution for Problem 11.2: Expanding the two squares gives: 
(x — 6)* = (x — 6)(x — 6) = x(x — 6) — 6(x — 6) = x* - 12x + 36, 
(-2y +9)? = (-2y + 9)(-2y + 9) = —2y(—2y + 9) + 9(-2y + 9) = 4y? — 36y + 81. 


Just as in Problem 11.1, we see that each expansion is the sum of the squares of the terms in the binomial, 
plus two times the product of the two terms in the binomial: 


(x — 6)° = x* + 2(x)(-6) + (-6)", 
(~2y + 9)? = (-2y)? + 2(-2y)(9) + (9). 
Notice that these both match the expansion we found in Problem 11.1, 
(a+ b)* = a + 2ab +b’. 


The only difference in this problem is that some of our numbers are negative. However, our expansion 
works for any values or expressions we use for a and b, so, for example, we can expand (x — 6)* by letting 
a=x and b = —6 in our expansion of (a4 + b)?. 


Extra! Ideas are the factors that lift civilization. They create revolutions. There is more dynamite in an 
mpi idea than in many bombs. 
~ Bishop Vincent 
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So, we can use the observation (a + b)? = a? + 2ab + b? to quickly square any binomial. For example: 


(x+8" = (x)? + 2(x)(8) + (8)? = 416x464, 
(Bx—-4)* = (3x)? + 2(3x)(-4) + (-4)? = 9x? — 24x + 16, 
(2 2 ry = (272)? + 2(2r2) (-3) + (} = 4-234 a 
(-x-9y)? = (-x)? + 2(-x)(-9y) + (-9y)? = x7 + 18xy + 81y’. 


Now that we know how to square binomials, let’s see if we can tell when a quadratic is the square 
of a binomial. 


‘Problem 11.3: For each of the following, state if the expression is a square of a binomial. If it is, then 
factor the expression. 


| (a) x7-6x4+9 (d) Pexts 
(b) y?+14y4+25 (e) 16z2-24z-9 
(c) z*-8z-16 (f) 4y? — 28yz + 492? 


Solution for Problem 11.3: 


(a) The quadratic term and the constant term are squares of x and 3, respectively, but the linear term 
has a negative coefficient. However, we remember that (-3) equals 9, and we note that the linear 
term is 2(x)(-3) = —6x. So, the quadratic is indeed the square of a binomial: 


x? 6x +9 = (x3). 


(b) While the quadratic term and the constant term are squares of y and 5, respectively, the linear 
term is not equal to twice the product of y and 5 (or —5). So, this quadratic is not the square of a 
binomial. 


(c) The quadratic term is the square of z, but the constant term is negative, so it is not a perfect square. 
This quadratic is not the square of a binomial, either. 


(d) Our quadratic term is the square of x, the constant term is the square of 1 and the linear term 
equals 2(x) (3) = x, so this quadratic is the square of a binomial: 


(e) Just as in part (c), the quadratic term is a square (of 4z), but the constant term is negative. This 
quadratic is not the square of a binomial. 


(f) We have two variables, not just one. What do we do? We compare our quadratic to 
(a+b) =a? +2ab+b?. 
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The first term of our quadratic is 4y*, which equals (2y)?. The last term of our quadratic is 492”, 
which equals (7z)*. So, we let a = 2y and b = 7z and see what happens: 


(2y + 7z)* = (2y)? + 2(2y)(7z) + (7z* = 4y" + 28yz + 492". 


That's very close to our quadratic, but the sign of 28yz is positive, not negative. As we saw in part 
(a), we can fix this by changing the sign of one of the terms in our binomial: 


(2y — 7z)* = (2y)? + 2(2y)(-7z) + (-7z)? = 4y? — 28yz + 492”. 


Aha! We see that our quadratic does indeed fit the form a? + 2ab + b?, where a = 2y and b = -7z. 
So, we have the factorization 4y? — 28yz + 492? = (2y — 7z)*. Notice that we can also write 
Ay? — 28yz + 4922 = (-2y +: 7z). 


Now that we know how to expand squares of binomials and how to recognize squares of binomials, 
let’s put this knowledge to use in some more challenging problems. 


vee | 2 
Problem 11.4: If x = si8s then evaluate (x + =) . (Source: Mandelbrot) 


Solution for Problem 11.4: We could start by sticking our value for x into the expression: 


2 
2 
Bs wd de : ne 
7 | | V7 6)" 
7 
Yuck. We could keep going and find a common denominator, then square everything, but instead we 


recall our expansion for the square of a binomial: 


(a+ b)* =a? +2ab+b". 
1 
Here,a=xand b= zi so we have 


2 2 
(+=) = 2 +20)(2)+(2) =x? 424 = 
x x x x 


6, . ; : 
Success! Because x* = 7 this expansion allows us to avoid the radicals entirely: 


Ty ss 1 6 7 169 
(x+ =) =424+5=24245=5. 


Notice that our result equals (6 + 7)*/(6 X 7). Is this a coincidence? 


Recognizing squared binomials is a very useful skill. 
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Problem 11.5: Compute 20062005? — 2(20062005)(20062003) + (20062003)? without a calculator. i 


Solution for Problem 11.5: We present three approaches: 


Look for a pattern. Rather than deal with those huge numbers, let’s replace them with smaller numbers. 
Our huge numbers are 2 apart, so we replace them with smaller numbers that are 2 apart: 


3 —2(3)1) + 2 =4, 
— 2(4)(2) +2? = 4, 
— 2(5)(3) + 37 = 4, 
6? — 2(6)(4) +4? = 4. 
Looks like a pretty clear pattern! But how do we know it will continue all the way up to 20062005? 


Replace the big numbers with variable expressions. Rather than deal with the big numbers, we set one of 
them equal to x. If we let x = 20062003, then 20062005 = x + 2, so we can write our expression as: 


(x + 2)? — 2(x + 2)(x) +. x?. 


Now we multiply everything out, hoping we can at least get rid of the x? terms so we don’t have to 
square any big numbers: 


(x + 2)? — 2(x + 2)(x) 4.7 = (x? + 4x $ 4) - (207 ¢ 4x) tx? = x? 4 dy 44-2? - dg? = 4, 


Not only did the x? terms cancel, but so did the x terms! We now see that the pattern we found earlier 
does indeed hold for all numbers that differ by two. 


|Concept: When facing a problem with gigantic numbers, try replacing them with 

smaller numbers and look for a pattern. You can often prove your pattern 

works and solve the problem by substituting variable expressions for the 

| ee : 

Recognize the expanded square. We could have saved ourselves a lot of work by recognizing that our 
original expression is the square of a binomial: 


20062005? — 2(20062005)(20062003) + (20062003)* = (20062005 — 20062003)? = 2? = 4. 


Concept: Train yourself to recognize expressions of the form a? + 2ab + b* so you can | 
O=- take advantage when it’s useful to write them as (a+b). 


So-called “human calculators” use their understanding of squaring binomials to square large num- 
bers. See if you can figure out how. 


Problem 11.6: Square the following numbers in your head:mental math 


(a) 71 (c) 204 
(b) 65 (d) 99 
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Solution for Problem 11.6: 


(a) 71is near 70, which is easy to square. So we write 71 as 70 + 1: 

712 = (70 + 1)* = 70° + 2(70)(1) + 17 = 4900 + 140 +1 = 5041. 
(b) That worked so well, let’s try it again: 

657 = (60 + 5)* = 607 + 2(60)(5) + 5* = 3600 + 600 + 25 = 4225. 


This one’s easy to do because the middle term, 2(60)(5), is so easy to compute, since (2)(5) = 10. 
(c) 200 isn’t too hard to square, so we let 204 = 200 + 4: 


204? = (200 + 4)* = 2007 + 2(200)(4) + 47 = 40000 + 1600 + 16 = 41616. 
(d) 99 is just 1 away from 100: 


99? = (100 — 1)? = 100? — 2(100)(1) + 1 = 10000 - 200 + 1 = 9801. 


Now that we’ve mastered using squares of binomials for computation, let’s return to more obviously 
gebraic problems. 


» 


We’ve seen that knowing that squares of binomials have the form 
a? +2ab +b? 
is useful. This makes us wonder what higher powers of binomials look like. 


Problem 11.7: Expand. the product (x+y)" for n = 3,4,5,and6. Do you see any interesting patterns? j 


Solution for Problem 11.7: We already know (x + y)* = x? + 2xy + y’, so we have 


(x+ yy =(xt+y)(xt y) =(x+ yO? + 2xy + y). 
Expanding this product gives: 


(x+ y)(x? + 2xy + y’) = x(x? + 2xy+ y’) + yx? + 2xy+ y’) 
=x+ 2x2y + xy? +x7y+2xy +i? 


=a +3x7y 4+ 3xy +7 


We can now multiply this expression by (x + y) to find the expansion of (x + y)*: 


(x + yx? + 3x? y + 3xy? $y?) = x08 + Bx? y + 3xy? + y?) + YX? + 3x7y + 3xy?2 + Y) 
= xt 4 3x5y4 3x72y? +x + Oy 3x7’ + 3xy? + 3 
=x'+ 4Cyt 6x7? + 4xy + y’. 
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Continuing in this manner, we can find the expansions of (x + yy and (x +y)°® Putting all the powers 
of (x + y) we now know together, we have: 


(x+y)? = 1 

(x+y)! = x+y 

(x+y)? = x? +2xy+y? 

(x+y = + 3x7y + 3xy? +? 

(xt+y)t = x4 + 4x3 y + 6x2 y? + xy? + y* 
(x+y = x? + 5xty + 10xFy? + 10x27 y3 + 5xy4 + 


(x+y) = x°+ 6x°y + 15xty? + 2027? + 15x? y* + 6xy> + Y6 


We can see a fascinating pattern in the coefficients of these expressions when we arrange them in a 
triangle: 


1 
SON 
1 1 
a a 
1 2 1 
o NF Sef ™ 
1 3 3 1 
£™\ ££ NK™ SF ™ 
1 4 6 4 J 
f \ FN eK FR HS 
1 5 10 10 5 1 
bo Seog Ne FOS KN ON YS 
1 6 15 20 15 6 1 


This triangle is called Pascal’s Triangle. After the 1 at the top, we generate each number in the 
triangle by adding the two numbers directly above it. For example, the bold 15 is the sum of the 10 and 
the 5 just above it. (We pretend the 1’s on the sides are below a 0 and a 1.) 


Of course, the triangle doesn’t stop after 7 rows! We can continue this triangle to find the coefficients 
of (x + y)” for any positive integer n. 


The relationship between Pascal’s Triangle and the coefficients of the terms in the expansion of 
powers of x + y is described by the Binomial Theorem. It takes a couple of chapters to explore Pascal's 
Triangle and the Binomial Theorem, and in Art of Problem Solving’s Introduction to Counting & Probability, 
we do just that. For now, you should at least be comfortable with the forms of the smallest few powers. 
oO 


I txercises is 


11.1.1 Expand each of the following: 


(a) (x-5)? 
(b) (x +5) 
(©) @y-7P 
(d) Gy+7) 
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11.1.2 For each of the following, state whether or not the quadratic is the square of a binomial. If it is, 
then factor the expression. 


4 
(a) 2-42-4 (c) x2 —20x + 400 (e)x 5 +4? +36 
(b) 7? +107 +25 (d)  9y? — 30y + 25 (f)x 2y? — 28y + 98 


11.1.3 Use the figure at right to prove that (a + b)? = a? + 2ab + b*, without expanding, 
algebraically. Hints: 199 


11.1.4 Compute 31? and 299 in your head. a 


11.1.5 We can square a number ending in 5 using the following steps: a b 


J. Erase the 5 at the end of the number to obtain a number k. 
2. Multiply k by k + 1 and write the digits 25 at the end of the resulting product. 
For example, we find that 65? = 4225 by evaluating 6 - 7 = 42, and then placing 25 on the end of this 
product. 
(a) Use this trick to compute 45%, 957, and 1157. 


(b)x Use the expansion of (107 + 5)? to explain why this trick works. Hints: 70 


11.1.6* Compute 1999199819972 — 2 - 199919981994? + 199919981991". (Source: ARML) 


11.2 Difference of Squares 


J Probiems ita 


Problem 11.8: 
(a) Factor the quadratic x* - 1. 


(b) Factor the quadratic x? = 4. 
(c) Factor the quadratic x* — 100. 
(d) Factor the quadratic x? — y?. 


Extra! Here’s a proof that 1 = 2. See if you can figure out where it goes wrong. Suppose x and 
‘mimi yy are both positive and x = y. Multiplying both sides of x = y by y gives us xy = y’. 
Subtracting x? from both sides of xy = y? gives xy — x* = y* — x*. We factor both sides of 
this equation to find 
x(y — x) = (y+ x)(y — x). 
Dividing both sides by y — x gives us x = y+ x. Because y = x, this equation gives us 
Xx=Xx+x,s0x = 2x. Dividing by x gives 1 = 2. (Explanation on page 337.) 
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Problem 11.9; Factor each of the following: 


(a) 77-400 (c) 3r° - 147 
(b) 4#—-121 (ad) z#-1 
Problem 11.10: 
(a) Evaluate 5¢ — 4?. (c) Evaluate 7* — 67. 
(b) Evaluate 67 - 5?. (d) Evaluate 8¢ - 7*. 


Do you see a pattern? Can you prove your pattern always works? 


Problem 11.11: In this problem we find all pairs of positive integers m and n such that m? is 105 greater 
than n?. 


(a) Write an equation. Put the variables on one side and the constant on the other. 
(b) Factor the side of the equation with the variables. 


(c) Use the possible factorizations of 105 into the product of two numbers with the equation from 
part (b) to solve the problem. 


Problem 11.12: Suppose 
x=z—-WVz2-5 and 5y =z+ V2? —-5. 


In this problem we find x when y = 2/3. 


(a) Why might the right sides of the two equations make us think of the difference of squares 
factorization? 


(b) Combine the equations in a way that eliminates z, and use the result to solve the problem. 


Problem 11.13: In this problem, we compute 


V1998 - 1996 - 1994 - 1992 + 16 


without a calculator. (Source: Mandelbrot) 
(a) Compute ¥V7-5-3-1+16and V8-6-4-2 +16 by hand. 


(b) Instead of dealing with such large numbers like 1998, we write the expression in terms of a 
variable, x. Let x = 1992. Then, how can you write the original expression in terms of x? 


(c) Let z= 1995, then write the original expression in terms of z. 
(d) Which of the expressions you found in parts (b) and (c) is easier to work with, and why? 
(e) Solve the problem. 


Problem 11.8: Factor the quadratic x? — y?. 


314 


11.2. DIFFERENCE OF SQUARES 


Solution for Problem 11.8: If we don’t see the factorization right away, we can start by trying a few 
specific values of y: 


x? -1=(x-1)(x +1), 
x -—4 = (x -2)(x +2), 
x? —9 = (x —3)(x + 3). 


The pattern is pretty clear, so we guess that 
Pay =(x—y(x+y). 
We can quickly check this factorization by expanding the product on the right side: 


(x-y(x+yaxxty-—yetyaPtxy-xy-yar-y’. 


This is the extremely useful difference of squares factorization: 


Important: 


Vv a’ —b? = (a—b)(a +B). 


Here’s a little practice using this factorization. 


Problem 11.9: Factor each of the following: 
(a) 71-400 (c) 372-147 
(b) 4-121 Qe 2=1 


Solution for Problem 11.9: 


(a) Since r? and 400 are perfect squares, the expression r* — 400 is a difference of squares. Specifically, 
we have 
P — 400 = 7 — 207. 


To factor this, we look back at the factorization we just learned: 
a’ —b* =(a—b)(a +d). 
If we leta = rand b = 20, we have 


1? — 20? = (r — 20)(r + 20). 


(b) Both 4#? and 121 are perfect squares, so we can use our difference of squares factorization: 


4f — 121 = (2)? - 11? = (2t - 11)(28 + 11). 
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(c) Neither of our terms looks like a perfect square, but we can factor a 3 out of each term to find 
3r* — 147 = 3(r? — 49). Since r? and 49 are perfect squares, we can now use our difference of squares 
factorization: 

3? — 147 = 3(r* — 49) = 3(r° — 77) = 3(r - 7)(r +7). 


(d) We don’t have a quadratic term here, but zis just the square of z*. Therefore, we have a difference 
of squares: 
f-1=(2%-LP = (2-102? + dD. 


We’re not finished! The expression z* — 1 is also a difference of squares, which we can factor as 
z4—1 = (z-1)(z+1). Therefore, our factorization is 


A-1La(2-1 (2 +1) = (2-12 t+ (2? +1). 


Here’s one particularly useful application of the difference of squares factorization: 


Problem 11.10: 
(a) Evaluate 5? — 4?. (c) Evaluate 7? — 6?. 
(b) Evaluate 6? — 52. (d) Evaluate 8? - 72. 


| Do you see a pattern? Can you prove your pattern always works? 


Solution for Problem 11.10: Computing each difference, we find: 


5-44 = 9 = 544, 
Go5? = tT) = 645, 
7-6 = 13 = 7+6, 


8-7? = 15 = 8+7, 
Since we have differences of squares on the left side, we can use our new factorization to determine 
why this pattern holds: 
(n+1% —n? =[(n +1) -nl[ +1) +n] =(n +1) 40. 
We could also have seen why this pattern holds by expanding (n + 1): 


(n4+1%—n =n? 42n4+1—n? =2n4+1=(n4+1)4n. 


This problem shows us how each square is related to the square after it and the square before it. The 
square n? is (1 — 1) + n greater than the next smallest square, and 1 + (1 + 1) smaller than the next highest 
square. So, for example, we can compute 121? like this: 


1217 = 120? + 120 +121 = 14400 + 241 = 14641. 
As we saw in Problem 11.6, we can also use the expansion of the square of a binomial to compute 121?: 


1217 = (120 + 1)? = 120° + 2(120)(1) + 12 = 14400 + 240 +1 = 14641. 
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| Problem 11.11: Find all pairs of positive integers m and n such that m? is 105 greater than n?. 


Solution for Problem 11.11: Turning the words into math is easy: 
m =n? +105. 


It’s not at all clear what to do with this equation, but if we subtract n* from both sides, we have 


m? —n? = 105. We like this because we can factor the left side: 


(m—n)(m +n) = 105. 


Because m and n are integers, so are m — n and m +n. Therefore, both m — n and m + n are factors of 105. 
We can use the different possible factorizations of 105 to give us the different possible values of m —n 
and m+n: 

(m-—n)\(m+n)=1-105 =3-35=5-21=7-15. 


Because m and 1 are positive, we know that m —1 is smaller than m+n, so we only have these four cases 
to consider: 


m-n=1 m—-n=3 m—-n=5 m—-n=7 
m+n= 105 m+n=35 m+n=21 m+tn=15 


Each of these systems of equations gives us a solution (m,n). Adding the equations in the first case 
gives us 2m = 106, so m = 53. Substitution then gives n = 52. Similarly, we can work through each of 
the other three cases to find the four solutions (m,n) = (53,52); (19, 16); (13, 8); (11,4). O 


Diophantine equations are equations for which we only seek integer solutions. The equation 
m* —n? = 105 in our solution to Problem 11.11 is an example of a Diophantine equation. We saw in our 
solution that: 


2 


| Concept: Factorization is a very useful technique for solving Diophantine equations. 
Specifically, if we can put all the variables on one side of a Diophantine equation, and then factor 


that side, we can often use those factors to solve the problem. In Problem 11.11, we did this by writing 
(m —n)(m +n) = 105, then using the possible factorizations of 105 to solve the problem. 


We saw that with the square of binomials, it’s important to know how to use both the factorization 
and the expansion. The same is true for the difference of squares. 


Problem 11.12: Suppose 


x=Z=—V22=5 and 5y =z+ Vz —-5. 


| Find x when y = 2/3. 
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Solution for Problem 11.12: One approach would be to substitute y = 2/3 in the second equation, solve 
for z, then substitute that solution into the first equation. Solving that second equation for z looks pretty 
scary, though. Moreover, if z is itself a nasty expression, it may not be so easy to evaluate x. 


What makes this problem tricky are the square roots. 


Concept: Focusing on what makes a problem tricky helps identify what strategies 
© so might best solve the problem. 


We know that squaring gets rid of square roots, but squaring either of our equations doesn’t look too 
helpful. However, we notice that the right sides of our equations are of the form a — b and a + b, where 


a=zand b = Vz*—5. We could add them to get rid of Vz* — 5, but that would give x + 5y = 2z, and 
we're back to having to find z. 


Instead of getting rid of b, we reach back to our squaring idea to get rid of the square roots. Because 
(a — b)(a + 6) = a? — b’, multiplying the two equations will get rid of the square roots: 


(x)(Sy) = (z - Vz? —5) (2 + Vz? +5). 
The right side is the factorization of a difference of squares, so we have 
2 
5xy = (z)* - (vz2 -5) =z? -(z*-5)=5. 


Therefore, xy = 1. Since y = 2/3, we conclude that x = 1/y = 3/2. 


|Concept: Ifyou have a problem that involves expressions of the form a+b and a- b, 
© _~)sOwhere a and/or b involve square roots, consider finding a way to multiply 
the expressions to get rid of the square roots. | 


Problem 11.13: Compute 1998 - 1996 - 1994 - 1992 + Te without a calculator. (Source: Mandelbrot) | 


Solution for Problem 11.13: We can start by computing a few simpler expressions that follow the same 
pattern as the expression we must evaluate: 


v7-5-3-14+16 = Vi21 = 11, 
V8-6-4-2+16 V400 = 20, 
V9-7-5-3416 = vV96l = 31, 
V10-8-6-4+16 = V1936 = 44. 


We have a hint of a pattern. The difference between the second and first results is 20-11 = 9. The 
difference between the third and second results is 31 — 20 = 11, and between the fourth and third is 
44 — 31 = 13. We might be able to guess that the next term is 44 + 15 = 59, then the next is 59 + 17 = 76, 
and so on. But how do we know our pattern will always hold? 


As we’ve done before when facing large numbers, we use a variable to represent one of the numbers 
in the hopes of then simplifying the resulting expression. If we let x = 1992, our expression is 


(x + 6)(x + 4)(x + 2)x + 16. 
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Multiplying that out looks like a bit of a headache. Before we do so, we consider whether we might 
make a different variable substitution that will allow us to use one of our special factorizations. We 
know products like (z — a)(z + a) are easy to handle, so if we let z = 1995, which is right in the middle of 
our four big numbers, we'll have something that’s easier to expand: 


V(z+3)z + I(z-DE@—-3) +16 = Vz 3\z-3)z4+ DZ-1) + 16 
= y¥(z* - 9)(z2-1)+ 16 
= Vz4 102? +9 +16 
= Ve — 1022 +25 
Success! 
Concept: | When making a substitution, take some time to look for the substitution 


O= 3 _ that most simplifies your work. 


We recognize z* — 10z? + 25 as the square of z* — 5, so 
V@+3)\z+ DE De—3) + 16 = Vz4 - 102? +25 = 2? —5, 
For z = 1995, we have 
1995* — 5 = (2000 — 5)* — 5 = 2000* — 2(2000)(5) + 5? ~ 5 = 4000000 — 20000 + 25 ~ 5 = 3,980,020. 


Notice our varied use of our knowledge of special factorizations throughout this problem. 


Exercises ig 


11.2.1 Factor each of the following expressions: 


(a) f-49 (c) 121a2b4* - c?. 
(b) 36~9x? (d) 800x? — 72x*y?. 


11.2.2 Given that 55555* = 3086358025, calculate 55556* without a calculator. (Source: Mandelbrot) 
11.2.3 
(a) Are 3° and 2° perfect squares? 
(b) Find the prime factorization of 3° — 2°. Challenge: See if you can do it in your head! 
11.2.4 Factor w* — 16 as much as possible. 
11.2.5 In the diagram, a square of side length b is cut out of the corner of the square bt 


of side length a. Show that a? — b* = (a ~ b)(a + b) geometrically, by finding the area of L-- 
the remaining figure in two ways. Hints: 105 a 


11.2.6* Find x — y given that x4 = y4 + 18 V3, x7 + ¥? = 6, andx+y = 3. (Source; —__ 
HMMT) Hints: 141 
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11.3 Sum and Difference of Cubes 


[]___Froviems i 
Problem 11.14: 
(a) Expand the product (x - 1)(x? +x + 1). 
(b) Expand the product (x — 2)(x? + 2x + 4). 
(c) Expand the product (x — 3)(x? + 3x +9). 
(d) Use your observations from the first three parts to factor the expression x — y°. 


Problem 11.15: Factor the expression + ¥. 


| Problem 11.16: Factor each of the following: 
(a) P-125 (ce) 27y°+1 
(b) x3 +1000 (d) 326 - 108 


Problem 11.17: The number 7,999,999,999 has two prime factors. Find them. 
(Source: HMMT) Hints: 218 


Problem 11.18: The unknown real numbers x, y, z satisfy the equations 


1+z xt-xyt+y?’ 
x-Y  94+3z4+27 
3-2 xwexyty? 


Find x. (Source: HMMT) 


Problem 11.14: _ 
(a) Expand the product (x — 1)? +x + 1). 


(b) Expand the product (x — 2)(x* + 2x +4). 
(c) Expand the product (x — 3)(x? + 3x +9). 
(d) Use your observations from the first three parts to factor the expression x° — °. 


Solution for Problem 11.14: 
(a) (x-)G?P 4x41) Hx02 4x41 -102 4x41) =P -1 
(b) (x —2)(x? + 2x 4+ 4) = x(x? + 2x 4 4) — 2(x? + 2x44) = -8. 
(c) (¥—3)(x? + 3x +9) = x(x? + 3x 4+ 9) — 3(x? + 3x +9) = x9 — 27. 


(d) Hmmm... Our first three parts give us an interesting pattern: 
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x1 P-P = (x-DOt+x4+), 
°-8 -2 = (x—2)(x+2x + 2°), 
2-27 = P-3 = (x-3)(x4+3x4 3%). 


Following this pattern, we expect to find that 


Py =(x—yxr +xyty’). 
We check this by expanding the product on the right side: 
(x— yO? +xy ty) = x0? xy ty’)—y? txyty) 
=x +x7yt xy’ -xy-xy-¥ 
S532 y. 
So, indeed, we can factor a difference of cubes as: 


‘Important: 


Vv eis (x - ne +xy+y’) 


Is there a similar factorization for a sum of cubes? 


Problem 11.15: Factor the expression x? + y°. j 


Solution for Problem 11.15: Solution 1: Follow successful footsteps. Our last problem showed us that x — y 
is a factor of x° — y°. So, we guess that maybe x + y is a factor of x° + y*. In other words, we guess that 
we can write 

x+y = (x+ y)(Another factor). 


‘Concept: Guessing has a long and glorious history in mathematics and science. It. 

_ © _ is oftena very important first step in many discoveries. Don’t be afraid to 
guess! But make sure you test your guesses — a guess itself is only a first 
step. 


Our other factor must have an x? and a y? term in order to produce the x° and y° terms when we 
expand the product of the factors. So, we try making our second factor x2 + y’. Unfortunately, when we 
expand (x + y)(x* + y*), we get some terms we don’t want: 


(wt yt yYPaxe+ryY)+yortyYP=P+xy+ryty. 


We need to get rid of those x*y and xy” terms. Hmm... we factored x° — y? as (x — y)(x? + xy + y”). Maybe 
we need a third term in our second factor here, too: 


B+ yp a(xtyie+__ ty’). 
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Without this extra term, we know we’ll have an xy? that we don’t want in our expansion. If we include 
a —xy term in our second factor, it will produce a —xy* when multiplied by x + y. That'll take care of the 
xy” we don’t want. But what does it do about the xy we don’t want? Let’s see: 


(«+ yo? - xy ty’) = x0" — xy ty’) + yo? -xy ty’) 
=P ary ty? +x?y— xy? +? 
arty. 


That worked! We have our factorization: 


Important: 


Vv P+ pa (xt yx? —xy+y). 


Solution 2: Use an established result. We already know that 
@—b = (a—b)(a? + ab +b’). 


We can turn the left side into x° + ° by letting a = x and b = —y, because this gives us (x)>—(-y)* = P+y° 
on the left side. Making this substitution gives us our factorization immediately: 


+ y =x - (-y) = [x= (-y)]Lx? + x(-y) + (-y)?] = (x + y) 0? — xy ty’). 


-WARNING!! — Students often get the factorizations for x* + y° and x° — ¥° reversed. 
> s This is one of the pitfalls of memorization. If you understand factor- 
ization, rather than just memorizing these as tricks, it should be clear 
to you why x — y is a factor of x° — y°, but not a factor of x° + y’. 
Specifically, we know that x° - y° = 0 when x = y. So, the factoriza- 
tion of x* — y? must equal 0 when x = y. Since (x + y)(x? —xy + y’) does 
not equal 0 whenever x = y, we know this is not the factorization of 
x? — y’. The expression (x — y)(x* + xy + y?) does equal 0 when x = y. 


Just as we used our difference of squares factorization to factor any difference of squares, we can use 
the factorizations of x? — y* and x° + ¥° to factor any sum or difference of cubes. 


Problem 11.16: Factor each of the following: 
(a) pr -125 (c) 27° +1 
(b) x? +1000 (d) 326 —108 


Solution for Problem 11.16: 


(a) Since 7° and 125 are both perfect cubes, we can use the difference of cubes factorization. If we 
aren’t sure how, we can start by looking at the difference of cubes factorization: 


x y =(x- yx? +xyt y’). 
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If we let x =r and y = 5, we have x° = 7 and 7? = 125, and 
P= 125 =P —59 = (r—5)[r? + (5) +57] = (r — 5)? + Sr + 25), 


(b) Since x3 and 1000 are perfect cubes, we can factor x? + 1000 as the sum of cubes: 

x? + 1000 = x? + 10° = (x + 10)[x? — (x)(10) + 107] = (x + 10)(x* — 10x + 100). 
(c) We have 27y? = (3y)° and 1° = 1, so 274° + 1 is the sum of cubes: 

27y' +1 = (3y°) + 2° = (By + 1)[By) — By)(1) + 17] = By + D(Oy* - 3y +1). 


(d) Neither 32# nor 108 is a perfect cube, but we see that we can factor 4 out of both terms. This gives 
us 3243 — 108 = 4(88 — 27). The expression 813 — 27 is a difference of cubes, so we have: 


32t — 108 = 4(88° — 27) = 4[(2e)° — 37] = 4(2¢ — 3)[(28)? + (2£)(3) + 37] = 4(2t - 3)(42 + 6t +9). 


Let’s try using our sum of cubes and difference of cubes factorizations on a few problems. 


Problem 11.17: The number 7,999,999,999 has two prime factors. Find them. (Source: HMMT) 


Solution for Problem 11.17: Weneed to write our giant number as a product, and it’s notat all obvious what 
primes divide it. Since we are trying to factor the number, let’s approach it as a factoring problem. We 
do have some powerful factoring tools in the difference of squares and difference of cubes factorizations. 
And the number we're given is tellingly close to 8,000,000,000. 8 is a perfect cube, and 1,000,000,000 is 
the cube of 1000, so 


8,000,000,000 = (8)(1,000,000,000) = (27)(1000%) = (2000)°. 
We can now factor 7,999,999,999 with the difference of cubes factorization: 


7,999,999,999 = 8,000,000,000 — 1 


= 2000° - 1 
= (2000 — 1)(2000* + 2000 + 1) 
= (1999)(4002001) 


Since we are told that 7,999,999,999 has two prime factors, they must be 1999 and 4002001. Oo 


Always be on the lookout for when a number is near a cube or a square; it might give you a quick 
insight to factoring the number. 


Problem 11.18: The unknown real numbers x, y, Z satisfy the equations 


x+y 1-242? 
1l+z -xyty?’ 

| x-y  94+3z4+2? 
3-2 Ptxyty? 


Find x. (Source: HMMT) 
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Solution for Problem 11.18: Just as important as recognizing the difference or sum of cubes ina problem is 
recognizing the factors. Typically, the quadratic factor is the easier one to spot in the sum and difference 
of cubes factorizations. Here, the x7 — xy + y* and x? + xy + y? are giveaways. We see that when we 
cross-multiply the first equation, we'll have two factored sums of cubes: 


(x + yx? — xy + y*) = (1+2)(1-2 +27). 


We recognize these as the factorizations of sums of cubes, so we don’t have to go through the steps of 
multiplying both sides out. We know the result is 


After cross-multiplying, the second equation is a pair of factored differences of cubes: 
(x — 0? + xy + y7) = (3-29 + 3z 42’). 


Once again, we recognize these factors, and we immediately see that x° — y° = 27 — 23. We now havea 
much simpler system of equations: 


B+y=14+2, 
By =27-27. 


We're looking for x, and adding these equations eliminates y and z to give 2x° = 28, from which we find 


x= V4. 


| Concept: Keep an eye out not only for differences and sums of squares, but also for 


O=se _ their factors, particularly the quadratic factors, which are easier to spot. | 


ia > 
11.3.1 Factor each of the following: 
(a) x? - 1000 (c) 2z° — 1626 
(b) 27° +64 (d) -#P-8 
11.3.2 Find the prime factorization of 3° + 2° without a calculator. 
11.3.3 Express x° — 64 as the product of four factors. 
11.3.4 


(a) The expression x* — y* can be written as the product of x — y and another factor. Find that other 
factor. 


(b) The expression x° — y° can be written as the product of x — y and another factor. Find that other 
factor. 


(c)* Write x* — y* as the product of two factors. 
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11.3.5* Let x and y be numbers such that 
Ix| # ly|, x° = 15x + 4y, and y? = 4x + 15y. 
In this problem we find x? + y?. (Source: Dropped AIME) 


(a) Combine the equations for x? and y? in ways that allow you to use the sum and difference of cubes 
factorization. Hints: 177 


(b) Use your results from part (a) to find x? + y. 


11.4 Rationalizing Denominators 


We usually express fractions in lowest terms so we can easily tell when one fraction equals another. For 
example, if you write 282/423 as the answer to a problem and your friend writes 12/18 as the answer, 
how can you tell that you have both found the same answer? If you always write your fractions in 
lowest terms, then you will both write 2/3, and it will be clear that you agree. 


But how do we write a fraction like ‘ 


v2 
in lowest terms? By convention, we write such fractions with an integer denominator if possible. The 
process of converting a fraction like 1/-V2 into an equal fraction that has an integer as its denominator is 
called rationalizing the denominator of the fraction. 


‘Sidenote: You might wonder where the term “rationalize the denominator” comes 
from. A rational number is a number that can be written as the ratio of | 
two integers, such as 2/3 or —4/7. An irrational number is a number that 
cannot be written as the ratio of two integers. As we'll discuss on page 338, 
the number V2 is irrational. On the other hand, all integers are rational. 
So, when we convert the fraction 


1 


v2 | 
to an equivalent fraction with an integer denominator, we are converting | 
it into a fraction that has a rational denominator. 

So, you might still wonder why we call it “rationalizing the denomina- 
tor” instead of “integerizing the denominator.” Unfortunately, we | 


have a good answer for that one. 


In this section, we'll learn how to rationalize the denominator of a variety of fractions. We'll use our 
factorizations from earlier in this chapter in several of these problems. 


Extra! It has been said that man is a rational animal. All my life I have been searching for evidence 
inp mpi ephich could support this. — Bertrand Russell 
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]Probiems i 
6 


Problem 11.19: In this problem, we rationalize the denominators of “ and we 
(a) Find a positive number a such that a V2 is an integer. (Note: a does not have to be an integer! It 
can be a square root, for example.) 
(b) Multiply the numerator and denominator of an by a from part (a). Does your result have an 
integer denominator? ye 
(c) Find a positive number b such that b ¥3 is an integer. 
(d) Rationalize the denominator of ei by multiplying its numerator and denominator by an ap- 


propriate number. 


Problem 11.20: 
(a) Use one of the special factorizations from earlier in the chapter to find a number c such that 


c( v7 - v6) 
is an integer. 


(b) Rationalize the denominator of 


oa ee 
WV 


Problem 11.21: Rationalize the denominator of 


1 
v2 + V3+ V5. 


Problem 11.22: Rationalize the denominator of 


3 


2-2 


Problem 11.19: 4 
(a) Rationalize the denominator of —. 


(b) Rationalize the denominator of P. 


| 
| 
| ¥3 


Solution for Problem 11.19: 


(a) To rationalize the denominator, we must multiply the denominator by some factor such that the 
product is an integer. When we do so, we must also multiply the numerator by the same factor, 


so that the value of the fraction remains unchanged. We can multiply V2 by itself to produce an 
integer: 


V2- V2 = V2-2 = V22 =2. 
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So, we multiply the numerator and denominator of our fraction by V2 to rationalize the denomi- 


nator: 
1 1 v2 V2 
v2 v2 v2 2 
Notice that V2 is not the only factor we could have used. We could have used any integer multiple 
of V2. However, the final result, if simplified as much as possible, will be the same: 


1 1 3v2_3v2_ v2 
v2. v2 3v2 32 2° 


Important: To rationalize the denominator of a fraction of the form z multiply the 


VY numerator and denominator of the fraction by Vb: 


6.22 Nb aN INE 
vb vo vb ve 


(b) For this part, merely multiplying V3 by itself is not enough to produce an integer as a result. 
However, if we multiply by ¥32, we have an integer: 


V3. V32 = V3.3? = V3 =3. 
So, we multiply the numerator and denominator of our fraction by V3: 


3/3 3 3 
6 _ 6 N# _ 699 _ 6V9 _ nag 


BB w 3 


Problem 11.20: Rationalize the denominator of ee 
vi —-N6 


Solution for Problem 11.20: We rationalized the denominator of a by multiplying the top and bottom 


of the fraction by V2, since this makes the denominator rational. In this problem, we need to figure out 
what we can multiply V7 — V6 by in order to produce a rational number. The square roots give us our 
clue to think about the difference of squares factorization: 


(a—b)(a +b) = a? — B. 
We can “square away” the square roots by multiplying by v7 + V6: 
(v7 — v6) (v7 + ve) = (v7) - (v6) =7-6=1. 
So, we multiply the numerator and denominator of our fraction by v7 + V6: 


: er ee ee 


Vi-Ve. Vi-Ve V7+V6 1 
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In general, we can follow the logic of the previous problem to see: 


Important: If the denominator of a fraction is a Vb +c Vd, then we can rationalize 
Vv the denominator by multiplying by a Vb ~c Va. 


Sometimes rationalizing a denominator requires more than one step. 


Problem 11.21: Rationalize the denominator of 


1 
¥2+V¥3+v5 


Solution for Problem 11.21: We don’t have a nifty factorization that will knock out all three terms, but 
difference of squares might at least knock out one of them. Instead of viewing the denominator as three 
terms, we can view it asa + V5, where a = V2 + V3. Multiplying by a— V5 will at least get rid of the V5: 


1 (v2+V3)~-(V5)_vW2+V3-vS_ V2 + VB-V5_ V+ VB-V5 


(v2+ v3) + (v5) (v2+ v3)-(V5) (2+ v3) -(vey  (2+2V6+3)-5 2 V6 


We know how to rationalize the denominator of this fraction; we multiply top and bottom by V6: 


v2+v3-V5 V6 _ V12+V18- V30__ 2v3+3V2- v30 
2V6 v6 2 36 ~ 12 


Difference of squares is not the only factorization that helps us with rationalizing denominators. 


Problem 11.22: Rationalize the denominator of 


1 
Paap. 


Solution for Problem 11.22: The cube root makes us think of cubes, and the difference 2 — V2 leads us to 
the difference of cubes factorization: 


(a — b)(a* + ab +b?) =a —B. 


Here, we have a = 2 and b = V2, so the factor we wish to multiply by is 
2 
a +ab+b=442V2+(V2) =4+2V24V4. 
This takes care of the denominator nicely: 


1 442V24V4 442V24V4  442924+V4 442092404 
2-¥2 44+2V2+V4 23 — (42) 8-2 6 , 
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exercises ig 


11.4.1 Rationalize the denominators of the following: 


3 2 
(a) 7 (b) Tl 
11.4.2. Rationalize the denominators of the following: 
“ (b) al . 
1+¥5 3-27 
11.4.3 Rationalize the denominator of —— 
9-343+¥9 


11.4.4 Rationalize the denominator of 


2 

V2 -¥5+V7 

ee ee a 
v100+ -V¥99 -y99+-V98 98 + Y97 v34+V2 v2+V1 


11.4.5 Simplify 


11.5 Simon’s Favorite Factoring Trick 


l)__Probiems i 


Problem 11.23: In this problem we find all pairs of positive integers m and n such that 


mn+m+n = 76. 


(a) Factor an m out of the first two terms on the left side. 
(b) What must we add to the left side of the equation in order to be able to factor the left side again? 


(c) Perform the addition and factorization you discovered in part (b). Use the resulting equation to 
solve the problem. 


Problem 11.24: In this problem we find all pairs of integers b and c that satisfy the equation 
be — 7b + 3c = 70. 
(a) We’d like to factor the left side as (b + m)(c + 1), for some constants m and n. Use the coefficients 


on the left side of the equation to determine what m and 1 must be. 


(b) Use (a) to determine what constant we must add to both sides of the equation so that we can 
factor the left side as desired. 


(c) Perform the addition and factorization suggested in part (b) and use the result to solve the 
problem. Don’t forget that b and c can be negative! 
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Problem 11.25: How many ordered pairs (m,1) of positive integers are solutions to 


4 2 
—+-=1l 
m on 


(Source: AHSME) 


Problem 11.23: Find all pairs of positive integers m and n such that 


| mn+m+n= 76. 


Solution for Problem 11.23: Since we have a Diophantine equation (meaning we are looking only for 
integer solutions), we look for a way to factor the left side. Unfortunately, we can’t factor mm +m +n, 
but we can factor an m from the first two terms: 


mn+1)+n = 76. 


While we can’t factor the left side as is, we could factor it if the second n were ann +1. This guides us 
to add 1 to both sides: 
mn+1)+(n+1)=76+1. 


Now we can factor the left side: 
mn+1)+(44+1)=m(n+1) +141) = (m+1)(n4+1). 


So, our equation is 
(m+ 1)(2 +1) = 77. 


We use the two factorizations of 77 to look for solutions: 
(m+1)(n+1)=77-1=11-7. 


The case (m+ 1)(n + 1) = 77-1 gives (m,n) = (76,0) and (m,n) = (0,76) as solutions, but m and n must be 
positive, so we discard these. The case (m+ 1)(n + 1) = 11-7 gives (m,n) = (10,6) and (m,n) = (6,10) as 
solutions. 


You might have been able to find these solutions with trial and error, but our factoring method also 
tells us that these are the only possible solutions in which m and n are positive integers. 


We could also have found our way to the factorization of the left side of 
mitm+n=76 
by guessing that the factorization would be of the form 
(m+__)(n+__). 


We need to figure out what goes in the blanks. We need an n term when we expand, so we guess that 
the blank after m is a 1. Similarly, we need an m term when we expand, so we guess that the blank in 
(n+ __)isalsoal: 

(m+ 1)(n +1). 
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Expanding this product gives mn +m-+n+1, so we see that we need to add 1 to both sides of our original 
equation to get a left side we can factor: 


mn+m+n+1=764+1. 


Factoring the left side gives (m+ 1)(n + 1) = 77, as before. 


What if the coefficients of the linear terms m and n had not been 1? 


‘Problem 11.24: Find all pairs of integers b and c that satisfy the equation be — 7b + 3c = 70. 


Solution for Problem 11.24: Once again we’d like to factor the left side, but how? Since we have the 
product bc and linear terms —7b and +3c, we guess the factorization will be of the form 


(b+ )(c+__). 


The expansion of this product will clearly have a bc term, as desired. It must also have a +3c term, so 
the blank in (b + __) must be 3, so it will combine with the c in (c +__) to give +3c: 


(b+3)(c+__). 
Similarly, we need a —7b term, so the blank in (c + __) must be —7: 
(b + 3)(c - 7). 
Expanding this product gives 
(b + 3)(c —7) = b(e — 7) + 3(c — 7) = be — 7b + 3c — 21. 
This tells us that if we subtract 21 from both sides of the equation, we will be able to factor: 


be — 76 + 3c — 21 = 70 - 21. 


Factoring the left side gives us 

(b+ 3})(c — 7) = 49. 
Now we use the factors of 49 to find the possible values of b and c, remembering that b and c can be any 
integer (not just positive integers): 


(b +3)(c - 7) = 49-1 = (-49) -(-1) =7-7 =(-7)-(-7). 


WARNING! _ Pay close attention to what types of solutions are sought. Sometimes 

| aa r : . S ‘ 

you'll only be asked for integers (Diophantine equations), and some- 
times you'll be restricted to positive solutions only. Make sure you're | 
answering the question that is asked. 


These factorizations of 49 give us six cases to consider for solutions (make sure you see why there 
are six): 


b+3=49 b+3=-49 b+3=7 
c-7=1 C= 7S] c-7=7 
b+3=1 b+3=-1 b+3=-7 
c-7=49 c-7=-49 c-7=-7 
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These six cases give us six solutions: 


(b,c) = (46,8); (—52,6); (4,14); (-2,56); (-4, -42); (-10, 0). 


Good luck finding all of those with trial and error! 


In each of the last two problems, we faced an expression consisting of the product of two variables 
plus two linear terms with those variables: mn +m +n and bc — 7b + 3c. In both solutions we have added 
a constant (1 in the first case, —-21 in the second) in order to be able to factor: 


nmn+m+n+1=(m4+1)(n+1), 
be —7b + 3c —21 = (b+ 3)(c - 7). 


These are both examples of the factorization 
Important: ; ee] 


Vv ab +ay+bx+xy=(at+x\(b+ y). | 


The tactic of adding a constant to expressions like mn + m+n or be — 7b + 3c in order to use this 
factorization is called Simon’s Favorite Factoring Trick, named after Art of Problem Solving Community 
member Simon Rubinstein-Salzedo. 


Whenever we see the product of two variables along with linear terms with those variables, we 
should think of Simon’s Favorite Factoring Trick. However, sometimes it’s not immediately obvious 
that Simon’s Trick will be useful. 


Problem 11.25: How many ordered pairs (m, n) of positive integers are solutions to 


4 2en 
mon 


| (Source: AHSME) 


Solution for Problem 11.25: We could try trial and error, but how would we know if we’ve found all 
the solutions? Instead, we look for an organized approach. First, we deal with the variables in the 
denominators. We don’t like fractions, so we multiply both sides of the equation by mn to get rid of 
them. The resulting equation is 

4n + 2in = mn. 


We have the product of two variables, mn, and linear terms with those variables, 4n and 2m. This gets 
us thinking about Simon’s Favorite Factoring Trick. We move all the terms to one side, giving 


mn —2m—4n = 0. 
We'd like to factor the left side as 
(m+__)\(n+_). 


Because we need a —4n term and a —2m term, the factorization we seek is (m — 4)(n — 2). Expanding this 
product gives 
(m — 4)(n — 2) = mn — 2m —- 4n + 8, 
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so we must add 8 to both sides of our equation mn — 2m — 4n = O in order to be able to factor the left side. 
This gives us mn — 2m —4n + 8 = 8. We found above that mn — 2m — 4n + 8 = (m — 4)(n — 2), so factoring 
the left side of mn — 2m — 4n + 8 = 8 gives us 


(m — 4)(n — 2) = 8. 
As before, we use the factorizations of 8 to find our solutions: 


(m—4)(n -2) =8-1=4-2. 


We don’t have to consider (—8)-(—1) or (—4)-(—2) because we are asked for positive integer solutions, and 
these cases produce nonpositive integers for m and/or n in each case. So, we have 4 cases to consider: 


m-4=8 m-4=1 m-4=4 m-4=2 
n-2=1 n-2=8 n-2=2 n-2=4 


Each case gives a valid solution, so there are 4 ordered pairs that satisfy the original equation. O 


]txercises ile 


11.5.1 Factor the expression ab + 5b + 24 + 10. 


11.5.2 Factor the expression xy + 8x — 3y — 24. 
11.5.3. Find the prime factorization of 19-13—7-13+3-19-21. Challenge: Can you do it in your head? 


11.5.4 A unit fraction is a fraction of the form } for some nonzero integer 2. Compute the number of 
ways we can write 3 as the sum of two distinct positive unit fractions. (The order of the fractions in the 
sum does not matter, so 1/2 + 1/3 would be considered the same sum as 1/3 + 1/2.) 


11.5.5 Find all pairs of integers (p,q) such that pq — 3p + 5q = 0. 
11.5.6% Factor each of the following: 
(a) xy? —4y*- x? +4. (b) 2cd -—3d-—14c +21. Hints: 162 


11.6 Summary 


Important: The following factorizations are frequently useful: 
V ext 2xy ty? =(x+y)* 

oP P= (-Wlery) | 

oP + = (xt ye? —xy +’) | 

| 

| 


oO =(x— yr +xyty’) 
eo ab+ay+bx+ xy =(a+x)(b+y) 
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Recognizing the forms on both sides of these equations is an important step in many algebra prob- 
lems. One use for these factorizations is rationalizing denominators. 
j 5 a 
Important: To rationalize the denominator of a fraction of the form ae multiply the 
y numerator and denominator of the fraction by vb: 


a _a Vb_avb_avb 
ve vb vb Ve OP 


Important: If the denominator of a fraction is a vb +c Va, then we can rationalize 
Vv the denominator by multiplying by a Vb — c Vd. 


Problem Solving Strategies - : —— 


Concepts: e When facing a problem with gigantic numbers, try replacing them 

Os with smaller numbers and look for a pattern. You can often prove 
your pattern works and solve the problem by substituting variable 
expressions for the numbers. 


e A Diophantine equation is an equation for which we only seek 
integer solutions. Factorization is a very useful technique for solving 
Diophantine equations. 


e Focusing on what makes a problem tricky helps identify what strate- 
gies might best solve the problem. 


e If you have a problem that involves expressions of the form a+b and 
a — b, where a and/or b involve square roots, consider finding a way 
to multiply the expressions to get rid of the square roots. 


e When making a substitution, take some time to look for the substi- 
tution that most simplifies your work. 


e Guessing has a long and glorious history in mathematics and science. | 
It is often a very important first step in many discoveries. Don’t be | 
afraid to guess! But make sure you test your guesses —a guess itself | 
is only a first step. | 


e Keep an eye out not only for differences and sums of squares, but 
also for their factors, particularly the quadratic factors, which are | 
easier to spot. | 


Continued on the next page. . . 
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‘Concepts: ... continued from the previous page 


@==2 


e If we have the product of two variables added to linear terms with 
both variables, such as mn + 3m + 5n, then there is a constant we can 
add that will allow us to factor. For example, adding 15 to mn+3m+5n 
gives us mn + 3m + 5n + 15 = (m+ 5)(n + 3). 


| REVIEW PROBLEMS 


11.26 Expand the following: 
(a) (7-x) (b)  (2t- 9)? 


11.27 Find the squares of the following numbers in your head: 

(a) 45 (c) 401 

(b) 91 (d) 199 
11.28 If ais a constant such that 9x* + 24x + a is the square of a binomial, then what is a? 
11.29 Factor each of the following: 

(a) 7-121. (b) ~32#? + 50. 


11.30 Compute 111? - 89? in your head. 
11.31 Compute (207 + 100)* — (207 — 100)? without a calculator. 
11.32 Which is bigger, 4050607? or (4050608)(4050606)? 
11.33 Let x = 2001202 — 2001-4? and y = 20011? + 2001-1. Find x? — y*. (Source: HMMT) 
11.34 Which two consecutive perfect squares have a difference of 63? 
11.35 Factor each of the following: 
(a) ao +27 (c) or? — 16 
(b) ab? + 8c? (d) 1000 - xy? 
11.36 Expand the product (Vi — #/u)( VE + Vi + Vu). 


11.37 Rationalize the denominators of the following: 


—— (Ga 
Vii Vis 
20 

b 

) 
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11.38 Rationalize the denominators of the following: 


(a) —— (b) = 
V15 - v7 3-V¥2—2¥5 
11.39 Factor the following: 
(a) pq -—7p + 9q- 63 (b) -rs+5r+2s—10. 
; : . 2 
11.40 Rationalize the denominator of ran 
1-2V2 


11.41 Find all pairs of integers (x, y) that satisfy the equation xy — 2x + 7y = 49. 


11.42 Simplify 
1 1 1 1 1 


3-V8 VB-v7 Wi-ve Ve-v5. v5-2 


(Source: AHSME) 


I] Challenge Problems _ Hila 


11.43 Three consecutive positive odd integers a, b, and c satisfy b* — a* = 344 and c? — b* > 0. What is 
the value of c? — b?? 


11.44 


(a) Evaluate 297. 

(b) Evaluate 2997. 

(c) Evaluate 29997. 

(d)* What is the sum of the digits of 299999997? 


11.45 Compute the product 


(19982 — 19962)(1998 — 1995) -. (19984 — 0?) 
(1997? — 19962)(19972 — 19952) - -- (19972 — 02)" 


(Source: Mandelbrot) 


2 
11.46 Rationalize the denominator of 7 Hints: 182 
2 


11.47 Without using a calculator, find the largest prime divisor of 512 - 2-10 + 21%. Hints: 47 


11.48 Two non-zero real numbers, a and b, satisfy ab = a — b. Find all possible values of ; + : — ab. 
(Source: AMC 12) Hints: 82 
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11.49 


(a) The expression x° + ¥? can be written as the product of x + y and another factor. Find that other 
factor. 


(b) The expression x’ + y’ can be written as the product of x + y and another factor. Find that other 
factor. 


(c)* Write x7"*1 + 4"! as the product of two factors. 


(d)x Why does the factorization in the previous part fail when the powers of x and y are even? In 
other words, why can we not factor x* + y* or x° + y® using the patterns we found in the first three 


parts? 
11.50 Use the figure at right to prove that (@+bt+c)* = a* +b? +c? +2ab+2be+2ca, ¢ | 
without expanding algebraically. 
11.51 How many different triples of numbers (a, b,c) satisfy the equation ’ | 
a+beo=b +ac, a 
if a, b, and c are integers from 1 to 5, inclusive? (The numbers a, b, and c are not a b oC 


necessarily different.) (Source: Mandelbrot) Hints: 10 


11.52. A triangle is a right triangle if the sum of the squares of its two smallest sides equals the square 
of its largest side. If 1 is a positive integer, must the triangle with sides 


6(10"*), 1125(10?""4) — 8, and 1125(10"*") + 8 


be a right triangle? (Source: AHSME) Hints: 75 

11.53% Determine ¥1 450-51 - 52-53 withouta calculator. (Source: MATHCOUNTS) Hints: 109, 127 
11.54% Factor x4 +4y*. Hints: 83,135 

11.55x Express 272 4+ 1 as the product of two four-digit numbers. Hints: 187 


11.56% Simplify the expression 
(v2 - 1-8 
qe 1)1+v3" 


writing your answer as a — b vc, where a, b, and c are positive integers. (Source: Mandelbrot) 


11.57x Without a calculator, find the sum of the digits of the number 20034 — 19974. (Source: Mandel- 
brot) 


Extra! The problem with our proof on page 313 occurs when we divide both sides of the 
mpi rab EeQuation x(y— x) = (y+ x)(y—x) by y—x to getx = y+-x. As the first step in our “proof,” 
we assumed that x = y. Therefore, the expression y — x equals 0! So, we cannot divide 

by y — x, because we are not allowed to divide by 0. 
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Real difficulties can be overcome, it is only the imaginary ones that are unconquerable. — Theodore N. Vail 


CHAPTER T o TTF 
Rais Numbers 


12.1 Numbers, Numbers, and More Numbers! 


The Pythagoreans, an ancient Greek society of mathematicians and philosophers headed by the great 
mathematician Pythagoras, believed that “all is number.” However, as we shall see, they were missing 
a few numbers. 


The Pythagoreans started with the numbers we now know as the positive integers: 
1,2,3,4,5,... 


The Pythagoreans didn’t accept zero as a number, nor did they use what we now call negative numbers. 
They did, however, use ratios of positive integers, such as 


4 19 203 1 

3° 4° 2°17 
These ratios of integers are rational numbers, as are all ratios of nonzero integers, including negative 
ratios. The number 0 is also rational. 


The Pythagoreans believed that every number could be expressed as the ratio of two positive integers. 
Then, one of them made a startling discovery. The Greek Hippasus proved that the square root of 2 
could not be written as a ratio of two positive integers. 


We can show that ¥2 cannot be written as the ratio of two positive numbers by using proof by 
contradiction. We start by assuming that V2 can be written as a fraction p/q, where p and q are integers 
and p/q is in lowest terms. So, we have 

aa? 
q 
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We square both sides to get 2 = p*/q?, then multiply by q? to find that 2q? = p*. Since p and q are integers, 
this means that p is even. So, we have p = 2r, for some integer r. Substituting this into 2q? = p? gives 
2q7 = (2r)* = 4r?. Dividing both sides of 2q* = 4r* by 2 gives us q? = 277. So, now we see that q is even, 
too! However, we assumed that p/q is in lowest terms, so p and g can’t both be divisible by 2. 


Because our assumption that V2 can be written as a ratio of positive integers in lowest terms leads to 
the impossible conclusion that the ratio is also not in lowest terms, we must conclude that our assumption 
is wrong. Specifically, we conclude that V2 cannot be written as a ratio of integers. 


We call numbers that cannot be written as the ratio of two integers irrational numbers. According 
to legend, Hippasus made this discovery while at sea and was rewarded by being thrown overboard. 
His fate didn’t change the fact that there are, indeed, irrational numbers. And the discovery of new 
numbers didn’t stop there. Centuries later, mathematicians of various cultures would introduce 0 and 
negative numbers. 


But even then, they weren’t finished. .. 


12.2 Imaginary Numbers 


Many great discoveries, inventions, and mathematical advances have been the result of people assum- 
ing the impossible is not so impossible, after all. One such step in mathematics came when some 
mathematicians confronted the equation x? = —1. 


Your first instinct might be, “No solutions. A positive number squared is positive. A negative 
number squared is positive. 0 squared is 0. So, there’s no way the square of a number can be negative!” 
And for centuries, your first instinct was common knowledge among mathematicians, until eventually 
some mathematicians started wondering, “What if there were a number that, when squared, gave —1 as 
a result? What would such a number be like?” 


Some mathematicians were not impressed by such musings. The great mathematician René Descartes 
even scoffed at such an idea. No real number has a negative square; such a number is just imaginary, 
he believed. The name stuck. In addition to giving such a number its name, Descartes also gave us i, 
the symbol we use to represent a number whose square is —1: 


?=-1. 


An imaginary number is a number whose square is a real number that is not positive. The “real 
numbers” Descartes was used to are those numbers we have worked with throughout this book. This 
name stuck, too; these numbers are called real numbers. The real numbers consist of all the rational 
numbers and the irrational numbers. In other words, the real numbers are the numbers we can plot on 
the number line. We can also think of them as the numbers we can write as a decimal, including numbers 
for which we need an infinite number of decimal places (we'll revisit such numbers in Section 21.4). The 
number 0 is both real and imaginary. 


Extra! True education makes for inequality; the inequality of individuality, the inequality of success, the 
inp inept glorious inequality of talent, of genius; for inequality, not mediocrity, individual superiority, not 
standardization, is the measure of the progress of the world. ~ Felix E. Schelling 
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TL _Proviems ite 


Problem 12.1: 
(a) Evaluate (31)? and (-91)?. Are 3i and 9i imaginary numbers? 


(b) Suppose a is a real number. Can the square of ai be positive? Is ai an imaginary number? 


Problem 12.2: In the introduction, we introduced i as a value of x such that x? = -1. Find another 
imaginary number, besides x = 7, that is a solution to the equation x? = -1. 


Problem 12.3: Find all solutions to each of the following equations: 


(a) x*=-16 (b) x? =-24 


| Problem 12.4: Simplify each of the following: 


(a) PB (e) 720 
(b) ia (f) i 00 
(c) ra (2) j1007 
(d) io (h) j72312 


An imaginary number is a number whose square is negative. We’ve seen one such number, i. Are 
there other imaginary numbers? 


‘Problem 12.1: 
(a) Evaluate (31)? and (—9i)*. Are 3i and 9i imaginary numbers? 


(b) Suppose a is a real number. Can the square of ai be positive? Is ai an imaginary number? 


Solution for Problem 12.1: 
(a) Since iis defined so that i* = —1, we have 
(3i)* = 3°7? = (9)(-1) = -9. 


So, the square of 3/ is negative. Therefore, 37 is an imaginary number. 


Let's try squaring (—91): 


(-91)2 = (-9)*(7) = 8172 = 81(-1) = -81. 


The square of —9i is a negative number, so it is an imaginary number, too. 
Hmmm... Maybe the product of a real number and / is always imaginary. 


(b) Once again, we have i? = —1, so 
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Because a is a real number, its square must be a nonnegative real number. Therefore, the number 
—a? cannot be positive, so we know that the square of ai is not positive. This tells us that ai is an 
imaginary number whenever a is a real number. 


| Important: If @ is a real number, then ai is an imaginary number. 
| ( | , 
L = 


We introduced 7 as a solution to the equation x —-1. However, this equation is a quadratic, and 
most of the quadratics we have studied have two solutions. Does x* = —1 have two solutions, too? 


2 


Problem 12.2: Find another imaginary number, besides x = i, that is a solution to the equation 
pe 
eiohren I 


Solution for Problem 12.2: We compare x* = —1 to a very similar equation we already know how to solve, 
x* = 4. Since both 2 and —2 have a square equal to 4, we must introduce a + sign when we take the 
square root of both sides to write x = +2. 


Just as (—2)? = [(-1)(2)* = (-1)*(2)* = 1(2) = 27, we have 
(-#? = [(-)@? = (-17@)? = 1) = -1. 


Therefore, —i is also a solution to x* = —1. So, when we take the square root of both sides of x2 = -1, we 
must introduce a + sign just like we do when taking the square root of both sides of x? = 4. 


Taking the square root of both sides of x7 = -1 gives us x = + V-1. Since we know that x = +i are 


the solutions of the equation x? = -1, we can use our solutions written as x = + V-1 to give us another 


way to think of i: 
i= V-1. 


In general, we will only run into an expression like V—1 when we are solving an equation in which 
we have to take the square root of both sides, and one side is negative. 


Problem 12.3: Find all solutions to each of the following equations: 
(a) x*=-16 (b) x* = -24 


Solution for Problem 12.3: 


(a) We take the square root of both sides to find x = + V—16. We know that x is imaginary, since its 
squate is negative, so we handle + V—16 by writing it as: 


x=+V-16=+4V16V_1 = +4i. 


(b) As in the previous part, we take the square root of both sides to find 


x = +V-24 = +4 V24 V-1 = +2 V6(i) = +21 V6. 
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Note that if an imaginary number is the product of an integer, 7, and a square root, we typically 
put the i between the integer and the square root, as in 2i V6. 


We have defined i such that i? = —1. What about higher powers of i? 


Peobhas 12.4: Simplify each of the following: 


(a) *® (e) 1° 
(b) 3 (f) —j300 
(c) ria (g) j1007 
(d) ieetea 


Solution for Problem 12.4: 
(a) ®=i-i-i=#-i=(-1)-i=-i. 


(b) We can use our result for # to compute i*: 


f= -i=(-i)-i=-?* = -(-1)=1. 


(:) ®=#-i=(1)-i=i. 
(d) ®=8-isi-i= 2 =-1. 


(e) We could continue as before, finding i’, then i8, and so on, and if we do, we’ll see a pattern 
emerging: 


WS Ries, Seay 
me TO TR TS 
Il 
! 
~ 
eis ey, Stig ea 
ao NO WI 
Il 
! 
~ 


The powers of i repeat in groups of 4! This is because i = 1; to get the next power, we multiply 
this equation by i: ® = 1-i = i, and the cycle starts again. Now, we see that i raised to any multiple 


of 4 equals 1, so we can quickly compute 720. 


29 = 8. =1-(-1)=-1. 


(f) p00 — (i4)5 = 1% =], 
(g) 1007 — ;1004 | 73 _ (74)? (—i) = (1)-(-i) = -i. 


1 1 1 
2312 _ 2 eee 
(h) i jai ~ (4578 ~ 578 c 


Extra! Equations are the devil’s sentences. 
Le dlin ilindlind - Stephen Colbert 
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Finding square roots of negative numbers is just the beginning. Imaginary numbers are every bit as 
essential to mathematics as integers and real numbers. Imaginary numbers are crucial to whole fields 
of science, such as quantum mechanics, wave analysis, and electrical engineering. 


12.2.1 Evaluate (—8i)?, (i/2)?, and (5i)*. 
12.2.2 Find all solutions to each of the following equations: 

(a) x*=-36 (b) 2y* = -40 
12.2.3 Evaluate i® + i!6 + 1-76, 


12.2.4 Evaluate i? + 74 + i6 +--+ (98 4 7100, 


12.2.5 Suppose that the number z is imaginary. Is the number zi real? 


12.3 Complex Numbers 


Just as the expression x + y cannot be simplified, the sum of a real number and an imaginary number 
cannot be simplified. Examples of such sums are 


3 + 2i, -3 + 91, 4-—5.31, == 


These numbers are examples of complex numbers. 


When we add a real number and an imaginary number to form a complex number, we say that the 
real number is the real part of the complex number and the coefficient of i in the imaginary number is 
the imaginary part of the complex number. So, for example, 3 is the real part and —2 is the imaginary 
part of the complex number 3 ~ 2i. 


We also consider real numbers and imaginary numbers, such as 4 and —7i, to be complex numbers. 
So, a complex number with imaginary part equal to 0 (which is a complex number without ?) is a real 


343 


CHAPTER 12. COMPLEX NUMBERS 


number, and a complex number with real part equal to 0 is an imaginary number. A complex number 
with both a nonzero real part and a nonzero imaginary part is itself neither real nor imaginary — we can 
only say it is a complex number. 


By convention, when a complex number has both nonzero real and imaginary parts, we write the 
real part first. So, we write —1 + 7i instead of 7i— 1. This helps avoid misunderstandings and calculation 
errors. 


While we can’t simplify expressions such as -1+7i, we can simplify the sum of two complex numbers. 
Just as we can add 8x — 5y and 3x + 2y, we can add two complex numbers by combining the real parts 
and the imaginary parts: 


(8 — 51) + (3 +21) =8-5i+34+2i= (8+ 3) + (-5i+ 21 = 11-3: 


[Problems 


Problem 12.5: Simplify each of the following: 
(a) (7 +2i) + (4-33) (c) 2+i+@-8)+(3-5) 
(b) (-8+4i)-(4-5i) (a) (-3+2i-(6-7i) +2441) 


Problem 12.6: Expand each of the following products: 
(a) (4+i)(-2+3i). 
(o) (3-4:)-9%). 
(c) (7 — 3i)(7 + 31). 


| Problem 12.7: Suppose the product (—3 + 8i)(—3 + Ai) is a real number. In this problem, we find A and 
the value of this product. 


(a) Expand the product. You should have 4 terms. 
(b) What must A be to make the imaginary parts cancel? 
(c) What real number does the product equal? 


Problem 12.8: Suppose the product (a + b1)(a + di) is a real number, where a, b, and d are real numbers 
and a # 0. 


(a) How are b and d related? 


(b) In terms of a and b, what does the product equal? 


Problem 12.9: In this problem, we write the quotient — as a single complex number. 
(a) By what complex number can we multiply 1 + i to produce a real number? 


(b) Multiply the numerator and denominator of a“ by your answer to (a). Is the resulting 


expression a complex number? 
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Problem 12.10: Write = rs = as a single complex number. 


Problem 12.11: Write V7 — 24i in the form a4 + bi. 


We start our exploration of the arithmetic of complex numbers with addition: 
Problem 12.5: Simplify each of the following: 
(a) (7+2i)+ (44-3) (c) 2+) +@-8)+(3-5) 
(b) (—8+4i) — (4—-5)) (d) (-342i)-(-7i) +2(4+/) 


Solution for Problem 12.5: In each part we simply combine the real parts and combine the imaginary 
parts. 

(a) (7421+ (4-31) =74+21+4-31= (7+ 4) + (2i-3/ = 11-i. 

(b) (-8 + 4i) - (4-51) = -8 + 4-44 57 = (-8 - 4) + (40+ 53) = -12 + 97. 

(c) Q2+i)+@-8)+(3-5)=241+3-8143-5 = (2+343)4(i-81- 5) =8- = 

(d) (-3 + 2i) — (5 -7i) + 2(44+ i) = -34+ 21-5 4+ 7148427 = (-3 -5 +8) + (214 71+ 21) = 1117. 


Now we’re ready to multiply complex numbers with real and imaginary parts. 
Problem 12.6: Expand each of the following products: 
(a) 44+1)(-2 +4 3i). 
(b) (3 - 4) G-9%). 
(c) (7 —3i)(7 + 3i). 


Solution for Problem 12.6: Each product consists of two binomials, which we expand in the same way 
that we expand products like (x — 1)(x + 2). 


(a) We have 


(44 i)(-2 + 3i) = 4(-2 + 31) + i(-2 + 31) 
= (-8 + 12i) + (-27 + 37°) 
= -8 412i - 21+ 37 
=-8 +1074 377. 


Because i* = —1, we can simplify further: 


(4 + i)(-2 + 3i) = -8 + 10i + 3/2 = -8 + 10/ + 3(-1) = -8 + 10i- 3 = -11 + 103. 
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(b) (3 - 41) (B- 91) = 3 - 9) - $6 - 91) = 2 - 61) + (1+. 3?) = 2-6i-1-3 =-1-%1. 
(c) (7 -3i)(7 + 3i) = 7(7 + 3i) — 3i(7 + 3’) = (49 + 211) + (—211 — 97) = 49 + 217-2114. 9 = 58. 
O 


The last part of Problem 12.6 shows that it’s also possible for two complex numbers with both real 
and imaginary parts to have a real product. Let’s take a closer look at what causes this to happen. 


‘Problem 12.7: Suppose the product (—3 + 8i)(—3 + Ai) is a real number. Find A and the value of this | 
‘product. 


Solution for Problem 12.7: We start by expanding the product: 


(-3 + 8i)(-3 + Ai) = -3(-3 + Ai) + 8i(-3 + Ai) = 9 - 3Ai — 241 + 8A? = 9 - 8A - 3 Ai - 24i. 


If this is a real number, then we must have —3Ai ~ 241 = 0, so ~-3Ai = 241. Dividing this by —3 gives us 
Ai = —81. Since i # 0, we can also divide by i to get A = —8. Our product then is 


(-3 + 81)(-3 — 87) = 9 + 247 — 247 + 64 = 73. 


Take a look at our two examples of products of complex numbers that result in real numbers: 


(7-31)(7+31)) = 743? 58, 
(—3 + 8i)(—3 — 81) (-3)*+8% = 73. 


The number that results when the sign of the imaginary part of a complex number is reversed is 
called the complex conjugate of the original number. We usually refer to a complex conjugate as just a 
conjugate. 


= 


Definition: The conjugate of the complex number a + bi is a — bi. 


For example, 7 + 3i is the conjugate of 7 — 3i and —3 — 8i is the conjugate of —3 + 81. 


If z is a complex number, then we denote the conjugate of z as Z. For example, 
1+21=1-21. 


Problem 12.7 suggests that the product of a complex number and its conjugate is always a real number. 


Problem 12.8: Suppose the product (4 + bi)(a + di) is a real number, where 4, b, and d are real numbers 
and a # 0. 


| (a) How are b and d related? 
| 
| 


(b) In terms of a and b, what does the product equal? 


Solution for Problem 12.8: We expect to find that d = —b. We start by expanding the product: 


(a + bi)(a + di) = ala + di) + bila + di) = a? + adi + abi + bdi? = a® — bd + adi + abi. 
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If this product is real, then we must have adi + abi = 0, so adi = —abi. Dividing by ai gives d = —b. 
Therefore, our original product is 


(a + bi)(a — bi) = a — abi + abi+ b? = a? +b’. 


Important: The product of a complex number and its conjugate is always a real 


Vv number. 


We can use our understanding of conjugates to evaluate the quotient of two complex numbers. 


1 
Problem 12.9: Write the quotient 747288 single complex number. | 


Solution for Problem 12.9: We need to find values of a and b such that 
1 . 
Te =a+bi. 
If the i were in the numerator instead of the denominator, we'd be able to find a and b quickly. For 
example, if 


then 


soc = 4/5 and d = -3/5. 


Unfortunately, the i in ;4 is in the denominator. How will we get it out of the denominator? We do 
know that the product of 1 + 7 and its conjugate, 1 — 1, is a real number. We can multiply the numerator 
and denominator by 1 — i without changing the value of the fraction. So, we have 

1 1 1-i 1-i 1-i 1-i 1-i_ 1 i 


io: 247 f=) (9050 lcs. 1s 2 oe 


and we have successfully expressed our quotient as a complex number. 


Important: We can express the quotient 
atbi 


ct+di 
as a single complex number by multiplying the numerator and denomi- 
nator by the conjugate of the denominator, c — di. 


A little algebra shows why this produces a complex number: 


a+bi c-di _(a+bic-di) _ac—adi+bei-bdi® _ac+bd+(~ad + bc)i _actbd | -ad + be. 
c+di c-di (c+di\(c-di) c2 -cdit+cdi-d2 ~ c+ d2 ~e4+e2 +d 
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What we are doing here is exactly the same as rationalizing the denominator of a fraction like 


a 
4-6 
We learned back on page 328 that if a fraction has a denominator of the form c + Vd, then we rationalize 


the denominator by multiplying the numerator and denominator of the fraction by c — Vd. When d is 
negative, then the numbers c + Vd and c — Vd are complex conjugates. 


Here’s one more example of dividing one complex number by another. Make sure you see how this 
is essentially the same as some of the “rationalize the denominator” problems of Section 11.4. 


Problem 12.10: Write the quotient 


as a single complex number. 


t 
2+ 51 


Solution for Problem 12.10: As we did in the previous problem, we multiply the numerator and denom- 
inator by the conjugate of the denominator, —2 — 51, in order to make the denominator real: 


3-i -2-5i_ @-i(-2-5)  -N-13i_ 13 


2451 -2-5i (-2+5i(-2-5) 29 29 29° 


By convention, we almost always simplify the quotient of two complex numbers. For example, 


rather than writing si as the answer to a problem, we would write -3 = Aa 


29° 


Sidenote: Don’t just ignore the various explanations we have throughout this book 
S about forms that are usually used to express different types of numbers. 
Conventions for writing mathematics are very useful in communicating 
mathematics. They’re particularly helpful in determining when two num- 
bers are equal. If most people use the same forms when writing certain 
types of numbers, then they'll be able to easily compare their results to 
others’ results. 

Conventions are also very useful in helping prevent careless errors. 
For example, if you always write complex numbers with the real part 
first, you'll avoid making mistakes like adding 2/ + 1 and 3 — 7i to get 
(2i + 1) + (3 — 71) = 5 — 61. If we write both of our numbers with real part 

first by habit, then we won't make this mistake: 


(142i) + (3-7) =4-5i. 


We can handle sums, differences, products, and quotients. How about square roots? 


Problem 12.11: Simplify v7 — 241. j 


Solution for Problem 12.11: This problem reminds us of Problem 10.30 on page 297, so we look back to 
that problem for guidance. 


348 


12.3. COMPLEX NUMBERS 


Concept: When confronted with a problem that is similar to a problem you know 
O== how to do, try to borrow strategies from the problem you've already 
tackled. 


Using the solution to Problem 10.30 as a guide, we guess that the square root has the form a + bi for 


some real numbers a and b: 

atbi= V7 —24i. 
We square both sides to get rid of the square root sign: 

(a + bi)* = 7 — 24i. 
Expanding (a + bi)*, we have 

(a + bi? = a* + 2(a)(bi) + (bi)? = a? + 2abi — b* = a? — b? + 2abi. 
Make sure you see why we have —?, not +b*. Now our equation is 
a — bP + 2abi = 7 — 243. 
Since the real and imaginary parts must match, we have the system of equations 
a-be= 7, 
2ab = —24. 


We can use trial and error by either examining squares, or by considering numbers whose product is 
~12, to find the solution a = 4, b = —3. Therefore, 4 — 3i is a square root of 7 — 247. We are not finished 
yet! The values a = —4 and b = 3 also satisfy both equations, so —4 + 3 is also a square root of 7 — 24i. 
Which solution is the square root? 


We have a convention for the square root of a positive number: if x is positive, Vx equals the positive 
number whose square is x. 


However, we don’t have a convention for the square root of a complex number is that is not a positive 
real number. There’s no good way to choose which of 4 — 3i or —4 + 37 is to be taken as the square root 
of 7 — 241. Therefore, we say that 7 — 24i has two square roots, 4 — 3i and —4 + 3i. 


Exercises lag 


12.3.1 Simplify the following expressions: 


(a) (1492) + (6 - 15%) (c) 233-1) +i2+7 
(b) (3-21) -(5-2i) (d)  (2i)(31)(2 — i) + (4 + 31) 


12.3.2 Simplify the following expressions: 


(a) (2+3( — 2i) (c) (1-213 + 7/)(1 + 27) 
(b) (3 —1)(6 + 22) (d) (-3i)% 


12.3.3. Write —2 + 5iin the forma + bi. 
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12.3.4 The product of z and the complex number 5 — 6i is a real number. Find two possible nonzero 
values of z. 


12.3.5 Express each of the following as a complex number. 


5+3i 10-91 
ea 0 R7 
—2i 4-31 
Fei aya 


12.4 Summary 


An imaginary number is a number whose square is negative. We use the symbol 7 to denote a number 
whose square is -1, so i? = —1. The numbers we have used prior to this chapter in this text are real 
numbers, which can be very loosely described as the numbers we can plot on the number line. 


Any number of the form x + yi, where x and y are real numbers, is called a complex number. The 
real number x is the real part of the complex number x + yi and the real number y is the imaginary part 
of the complex number. 


We can add two complex numbers by adding the real parts of the two complex numbers and adding 
the imaginary parts. For example, 


(1 + 31) + (-7 — 41) = (1-7) + Gi - 41) = -6 -7. 
We can multiply two complex numbers using the distributive property of multiplication. For example, 


(1 + 3i)(-7 - 4i) = 1(-7 - 41) + 3i(—7 — 43) = (1)(-7) + (1)(—-44) + (BA)(—-7) + (30)(—41) = 5 — 253. 


The conjugate of the complex number a + bi is a — bi. 
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Important: We can express the quotient 
a+ bi 
| c+di 
as a single complex number by multiplying the numerator and denomi- 
nator by the conjugate of the denominator, c — di. 


Problem Solving Strategies 


Concept: When confronted with a problem that is similar to a problem you know. 
© === show to do, try to borrow strategies from the problem you've already. 
tackled. i 


| REVIEW PROBLEMS 


12.12 Compute (2i)’, (-31)°, and (i/3)*. 


12.13 Solve the following equations: 

(a) x74+81=0 (bo) 4272+9=0 
12.14 Compute 7, 
12.15 Compute © +99 +---+74+1. 
12.16 Simplify the following expressions: 

(a) (5+ 2i) - (-3 -5i) (b) 5(24+7i)+3(4-i) 
12.17 Simplify the following expressions: 

{a) (5-31)(-4 +33) (b) (-1+52)(2 + 81)(1 + 52) 
12.18 [fais real and the product of (a + 61)(5 — 31) is a real number, then find a. 


12.19 Express each of the following as a complex number. 


6-i 11-137 


@) Ta >) gsi 


12.20 The number 13 + can be factored into the product of 1 + 2i and what other complex number? 
(Source: Mandelbrot) 


12.21 Simplify @ ~i71)-1. (Source: AHSME) 

12.22 Find all x such that x° = —x°. 

(2+ aa) 
3+1 


12.23 Leta= . Find 1+ -. 
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U]_Challenge Problems _ [ig 


12.24 Ifx= 


1 = v3 then what complex number is equal to ? (Source: AHSME) 


w—x 


12.25 Write V—16 + 307 as a complex number. 


12.26 Let w and z be complex numbers. Show that thatw+z=w+zZandw-z=w-z. Hints: 11 


12.27 


3 
(a) Show that (-3 + i) =1. 


3 
(b)x Why does part (a) tell us that (-3 - $i) = 1, also? Hints: 227 


12.28% Find all complex numbers a + bi such that a + bi = (a + bi)’. Hints: 142 


12.29x Find the solutions of the equation 5x* + 18ix — 9 = 0. Hints: 87 


12.30% Find a complex number whose square equals 7. Hints: 125 


Extra! 
‘1 31> i p> 
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Perhaps you aren’t quite convinced about the whole idea of square roots of negative 
numbers. If so, you’re in good company. For decades after the introduction of the idea 
of imaginary numbers, many mathematicians were skeptical about their validity. 


In one of the great ironies of math history, a great insight of René Descartes, who had 
derided V—1 as “imaginary,” was adapted to describe imaginary numbers in a way that 
was helpful in convincing mathematicians to accept imaginary numbers as a legitimate 
part of mathematics. Just as algebraic equations can be represented as graphs on the 
Cartesian plane, complex numbers can be represented on the complex plane. 


In the same way that a point (x, y) is plotted on the Cartesian 
plane, we can plot the number x + yi by taking the real part, x, 
as the horizontal coordinate and the imaginary part, y, as the 
vertical coordinate. For example, the point 3 — 47 is shown on 
the complex plane at right. 

When graphing complex numbers, the horizontal axis is 
often referred to as the real axis and the vertical axis as the 
imaginary axis. 


The complex plane also gives us a way to visualize the magnitude of a complex 
number. The magnitude of a complex number is its distance from the origin when 
plotted on the complex plane. Just as we use |x| to denote the distance from x to 0 on the 
number line, we use |x + yi| to denote the distance between x + yi and the origin when 
plotted on the complex plane. So, for example, we have |3 — 4i| = 3? + (-4)? = 5. More 
generally, we have |x + yi] = yx? + y?. 

This is just the very beginning of the geometric representation of complex numbers. 
As we'll explore later in the Art of Problem Solving series, there’s much, much more! 


If lam given a formula, and Iam ignorant of its meaning, it cannot teach me anything, but if I already know its 
meaning what does the formula teach me? — St. Augustine 


CHAPTER 


—_____—__—_—_, 


Quadratic Equations — Part 2 


In Chapter 10 we learned how to solve quadratic equations by factoring the quadratic into the product 
of two binomials. In this chapter, we learn how to tackle quadratics that are very difficult to factor. 


13.1 Squares of Binomials Revisited 


In Section 11.1, we investigated squares of binomials, during which we discovered the relationship 


a? +2ab +b = (a +b). 


This relationship can be used to solve any quadratic equation. Over the next two sections, we'll learn 
how. 


]__Froviems ie 


Problem 13.1: 
(a) Find all x that satisfy the equation x? - 12 = 0. 


(b) Find all z that satisfy the equation (z + 3)? ~ 12 = 0. 
(c) Find all x that satisfy the equation x* +9 = 0. 
(d) Find all z that satisfy the equation (z + 3)* +9 =0. 


Extra! In the index to the six hundred odd pages of Arnold Toynbee’s A Study of History, abridged 
mnie version, the names of Copernicus, Galileo, Descartes and Newton do not occur yet their cosmic 
quest destroyed the medieval vision of an immutable social order in a walled-in universe and 
transformed the European landscape, society, culture, habits and general outlook, as thoroughly 

as if a new species had arisen on this planet. ~ Arthur Koestler 
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Problem 13.2: In this problem we find the solutions to the equation x? + 2x -— 7 = 0. 
(a) Can you factor the equation as in Chapter 10 and find integers x that satisfy the equation? 
(b) Expand (x + 1). 


(c) Use the result of part (b) to rewrite the equation x* + 2x — 7 = Oas (x + 1)? = ¢ for some constant 
c. Solve the resulting equation for x. (You should find two solutions!) 


_ 
Problem 13.3: Suppose the quadratic x? + 32x +c can be written as the square of a binomial, (x + a), 
for some constant a. 


(a) Expand (x + a)’. If (x +a)? = x2 + 32x +c, then what must a be? 
(b) What must c be? 


Problem 13.4; In each of the following parts, find the values of the constants a and c that make the 
equation a true statement. 


(a) (xt+a)=x*-6x+c 
(b) (¢taPr=ar+3rte 


(c) (@+aPaxr—Fec 


We started our study of quadratics with equations like x* = 16. We start in a similar place with 
hard-to-factor quadratics. 


Problem 13.1: 
(a) Find all x that satisfy the equation x* — 12 = 0. 


(b) Find all z that satisfy the equation (z + 3)* — 12 = 0. 
(c) Find all x that satisfy the equation x7 + 9 = 0. 


(d) Find all z that satisfy the equation (z + 3)7 +9 = 0. 


Solution for Problem 13.1: 


(a) We isolate x? by adding 12 to both sides: 
S12. 
Taking the square root of both sides gives us 
x= +4Vi2 = 42 V3. 
We could also have factored the expression x — 12 to find our solutions: 
x? = 12 = (x — 2 -V3)(x +2 V3). 


However, once we start considering radicals (and worse yet, imaginary numbers) as possibilities, 
then factoring gets much harder! If you aren’t convinced, try factoring x* + 2x — 7. 
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(b) Once again, we isolate the variable by first adding 12 to both sides, then taking the square root. 
Adding 12 to both sides gives us (z + 3)? = 12, then taking the square root of both sides gives 
z+3=4V12 = 42 V3. Subtracting 3 from both sides gives us z = -3 +2 3. Remember that the 
expression —3 + 2 V3 represents two solutions: —3 + 2 ¥3 and -3 - 2 V3. 


Notice that if we had expanded the square of the binomial at the beginning we would have had 
(2+3)?-12 =27+624+9-12=27 + 62-3. 


‘ry factoring z? + 6z — 3. It’s not so easy, is it? And yet we were still able to find the solutions 
above, z = —3 + 2 V3, without factoring. 


(c) Subtracting 9 from both sides gives x* = —9, and taking the square root of both sides gives 


x=+V-9 = +31. 
WARNING!! Even though we are taking the square root of a negative number 


= when we take the square root of both sides of x? = —9, we still have 
to remember that there are two solutions, x = 3iand x = -3i. 


(d) Subtracting 9 from both sides gives (z + 3)? = —9. Taking the square root of both sides gives 
z+3=+4V-9 = +3). 


Subtracting 3 from both sides gives z = —3 + 33. 


Once again, expanding the square of the binomial first would have led to a quadratic that is 
difficult to factor: 
(2+3P4+9=2°+624+949=27 + 62418. 


You'll have a hard time using our tactics from Chapter 10 to factor z* + 6z + 18. 


In the previous problem, we solved the equation (z + 3)? + 9 = 0. We then expanded the left side 
and noted that the resulting quadratic, z2 + 6z + 18, was difficult to factor. So, we might wonder if we 
can solve quadratics that are tough to factor by turning the equation into one involving a square of a 
binomial. Let’s try it. 


Problem 13.2: Find the solutions to the equation x* + 2x - 7 = 0. 


Solution for Problem 13.2: Factoring doesn’t get us anywhere, so we'll have to figure out something else. 
We might try isolating the x7, hoping to take a square root to finish: 


x? = -2x +7, 


Taking the square root here isn’t going to help because we get x = + V—2x + 7, which still has an x on 
both sides. 


Feeling a little stuck, we look back at the last problem. We note that in part (b) we were able to solve 
the equation 
(z+3)?-12=0 
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by isolating the square of the binomial, but that expanding gave us the hard-to-factor quadratic equation 
2 +6z-3=0. 


Suppose we run the expanding process backwards. In other words, if we had started with 2? + 6z—3 = 0, 
our next step could be to write it as (z + 3)? — 12 = 0, which we know how to solve. So, we know how to 
solve the equation z* + 6z — 3 = 0. ‘ 


Let’s see if we can do the same to x2 + 2x —7 = 0. Our first step in “reversing the expanding process” 
is to find a way to combine the x? and the +2x in the square of a binomial. Therefore, we need to find a 
square of a binomial that has the terms x? and +2x when expanded. From either trial-and-error, or our 
experience factoring, we find 
(xt 1)? =x 42x41, 


Therefore, 
x? + 2x = (x41)? -1. 


Substituting x? + 2x = (x +1)* — 1 into x? + 2x —7 = 0, we have 
(«+1 -1-7=0. 
From this, we find (x + 1)? — 8 = 0, so (x + 1* = 8. Taking the square root of both sides gives 


x+1=+V8 = 42 V2. 


Therefore, x = -1 +2 V2. 


Another way to sce how we introduce the square of a binomial is to first isolate all the terms with 
variables: 
42k =7. 


Now, we want to add or subtract some number from both sides in such a way that the left side is the 
square of a binomial (so we can then take the square root of both sides). Since (x + 1)? = x27 +2x +1, 
adding 1 to both sides will do it: 


e+2x¢1=741 => (+12 =8 3S x¢1=22V2 => x=-142V2. 


Sidenote: By convention, when a rational number like an integer is added to or 
subtracted from an irrational number like 2 V2, we put the rational number 
first. So, we would usually write —1 + 2 2 instead of +2 V2 - | 


Problem 13.2 shows that creating a square of a binomial can help solve a quadratic equation, so we 
should learn more about how to create squares of binomials. 


| 
| 


Problem 13.3: For what constant c can the quadratic x* + 32x + c be written as the square of a 
binomial, (x + a)*, for some constant 4? What is the value of a? 
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Solution for Problem 13.3: We want to find constants a4 and c such that 
(x +a)? =x? + 32x 4c. 
Expanding (x + a)* as x* + 2ax + a? allows us to compare the coefficients of both sides: 
x? + 2ax +a? = x7 + 32x +0, 


Subtracting x* gives us 
2ax +a? = 32x +c. 


Since this equation must hold for all x, the coefficients of x must be the same on both sides (see page 130 
if you don’t see why). Therefore, 2a = 32, so a = 16. Our equation is now 


32x + 256 = 32x +. 


Solving for c, we find c = 256, and we have (x + 16)? = x? + 32x + 256. 


Notice that the value of c that makes x* + 32x + ca perfect square is the square of half the coefficient 
of x: 
32\7 
(=) = 256. 


This isn’t a coincidence. Once again, we see why by considering the expansion of (x + a)*: 
(x +.a)* =x? + 2ax +a’. 


The constant term of the expansion, a’, is the square of half the coefficient of the linear term of the 
expansion, 2a. This expansion also shows why the constant term of the binomial on the left side of 


(x + 16)? = x? + 32x + 256 


is half the coefficient of the linear term of the expanded quadratic on the right. 


Important: Suppose we wish to add a constant to x* + bx to form a quadratic that 
Vv is the square of a binomial. The constant we must add is the square of 
half the coefficient of x. For example, when we add (b/2)? = b*/4 to the 

quadratic x? + bx, we have 


be by 
+—= =|. 
x + bx 4 (« + 5} 
The constant in the binomial on the right is half the coefficient of x in the 
quadratic on the left. The constant term of the quadratic on the left is) 
the square of the constant term of the binomial. 


WARNING!! _ If the coefficient of the squared term of a quadratic is not 1, then we) 
“ cannot simply look at the quadratic’s constant and the coefficient of 
the linear term to determine if the quadratic is a perfect square. 
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Here’s a little more practice finding the constant term that goes with given quadratic and linear terms 
to form the square of a binomial. 


Problem 13.4: In each of the following parts, find the values of the constants a and c that make the. 
equation a true statement. 

(a) (x+a)*=x*-6x+e 
| (b) (rtaP=r?+3ree 


(c) (+aPax—-F4c 


Solution for Problem 13.4: 


(a) The coefficient of the quadratic term is 1, so the quadratic is a perfect square if the constant is the 
square of half the coefficient of the linear term: 


-6\" 
c= (F} = 9. 
Since x? — 6x + 9 = (x — 3)*, the binomial we seek is x — 3. Therefore, we have a = —3. 


(b) Again, the coefficient of the quadratic term is 1, so we find c by squaring half the coefficient of r: 


Our quadratic now is 
9 
2 
r+3rt-. 
4 
It’s not as obvious how to factor this as it is to factor the quadratic in (a). However, we can find 


the constant a such that 9 
(rtay =r 43rd Z 


by expanding (r+ a): 

Pt+2art+a =r 4+3r+ =. 
As expected (because the coefficient of r? is 1), we see that a is half the coefficient of the linear term 
of our quadratic on the right, soa = 3/2. Note that it also equals the square root of the constant 


term, where we take the positive square root because the coefficient of r in 1? + 3r + ¢ is positive. 
Therefore, the binomial we seek is r + 3: 


(r+) =P 420(2)4(3) =P eare 2, 


(c) Even though the coefficient of x in the quadratic is a fraction, we find c and our binomial in the 
same way as in previous parts because the coefficient of x* is 1. The coefficient of x is -1/2, so 


sea 
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So, our quadratic is 


2-* 21 
a ae 


This expression must equal (x + a)?. Half the coefficient of the linear term of this quadratic gives 
us 4, soa = (-1/2)/2 = -1/4: 


| Definition: The process of adding a constant to a quadratic and linear term such that the result is 
| a perfect square is called completing the square. 


Adding 4 to both sides of x? + 4x = -2 and factoring the resulting left side to get 


(x +2) = 2, 


is an example of completing the square. This example suggests one reason why completing the square 
is so useful. After you have a little more practice completing the square, we'll explore this reason more. 


[tecreives 


13.1.1 Solve each of the following equations: 
(a) (r+7P+9=0 (c) (y-7%-8=0 
(b) (2x-7) +16=0 (da) (x-9) +18 =0 


13.1.2 In each of the following parts, find the constants a and c that make the equation a true statement. 


(a) (xtaPaxttox+e (c) @+aPax—- Ftc 
(b+) (y+aPr=y*?-l2yt+c (d) (yrarayrtre 
13.1.3 In each part below, find the positive constant c that makes the quadratic the square of a binomial. 
(a) x? +ex+25 (c) x2 4+ex4 ; 
(b) x2 +cx +400 (d)x x2 + cx +96 


13.1.4 Find all solutions to the equation x7 + 4x -7 = 0. 


13.1.5* In each part below, find the positive constant c that makes the quadratic the square of a 
binomial. 


(a) 4x*+cex+16 (b) 25x2 + cx +81 


13.1.6* Find all solutions to the equation 3r2 + 6r-—7 = 0. Hints: 17 
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13.2 Completing the Square 


We know how to solve equations of the form (x + 4)? + 6 = 0. And we know how to figure out what 
constant term is needed to make a quadratic a perfect square. In this section we learn how to put these 
two skills together to solve any quadratic. 


|__ Problems ii 


Problem 13.5: In this problem we solve the quadratic equation x* + 8x = 14. 
(a) What value of c makes the quadratic x? + 8x + c the perfect square of a binomial? 
(b) Use your answer to part (a) to write the equation x” + 8x = 14 in the form (x + 4)’ = b for some 
constants a and 0. 
(c) Find all values of x that satisfy the equation. 


Problem 13.6: In this problem we complete the square to solve the equation 3x? + 12x +1 =0. 
(a) Inall our previous examples of completing the square, the coefficient of the quadratic term is 1. 
Manipulate the given equation to create a quadratic such that the coefficient of x is 1. 
(b) Complete the square in the equation resulting from part (a) to find all values of x that satisfy the 
equation. 


Problem 13.7: Solve each of the following equations by completing the square. 
(a) x*+2x+13=0 (c) 14y?-20y+7 = 15y 
(b) 12r* = 117 + 36 (d) 5x7+3x+9=0 


We start by using completing the square to solve a quadratic with a quadratic term that has coeffi- 
cient 1. 


Problem 13.5: Solve the quadratic equation x* + 8x = 14. i 


Solution for Problem 13.5: As we did with the quadratic in Problem 13.2, we start by completing the 
square to turn this equation into an equation we know how to solve. We would like to turn the left side 


of 
x? + 8x = 14 


into the square of a binomial, so we can then take the square root of both sides. Because the coefficient 
of x* is 1, we make the left side a perfect square by adding the square of half the coefficient of x: 


8\" 8\" 
2 r{—-) =144]—- 
x* + Bx (5) 14 (5) : 


Extra! Completing the square is one of the oldest tools in the algebra toolbox. The ancient 
tw uaim §~Babylonians are often credited with first using it, in around 400 B.C! 
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‘WARNING! When adding a constant to an equation, don’t forget to add the con- 
“f stant to both sides! ; 


We now have 
x? + 8x + 16 = 30. 


As planned, the left side is the perfect square of a binomial: 


(x + 4)? = 30. 
Taking the square root of both sides gives us 
x+4= +30, 


so our solutions are x = —4+ V30. 0 


Concept: Completing the square allows us to solve quadratic equations by convert- 
C©==3 _ ing them into a form we know how to solve. 


But what if the coefficient of the quadratic term is not 1? 


Problem 13.6: Solve the equation 3x2 +12x+1=0. } 


Solution for Problem 13.6: We know how to solve quadratics in which the coefficient of x? is 1. We'll 
show two ways to create such a quadratic in this problem. 


Solution 1: Divide by the coefficient of x*. We get rid of the coefficient of x* by dividing both sides of 
the equation by 3. This gives us 


1 

2 
+4x4+==0. 
x x 3 


| Concept: If you don’t know how to solve an equation, try to convert it toa simpler 
| O= =a type of equation you know how to solve. 


To complete the square, we must add a constant to x? + 4x to make a perfect square. As we learned in 
the previous section, the constant we must add is the square of half the coefficient of x: 


2 2 


rach 


Notice that we are careful to add this constant to both sides of the equation! 


4 
2 

4 a 
xo + x+(5) 


2 
Because x? + 4x + (4) = (x + 2)*, we can write our equation as 


(++ 5 = (5) 
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1 
Now we can isolate x. First, we subtract 3 from both sides to find 


men 


2=(3)-1- ~ 
(+2) =| sa4-3e5 


2 


Taking the square root of both sides of (x + 2)? = 2 gives 


Pee ee 
3 3° 


As we discussed in Section 11.4, we typically don’t leave square roots in the denominators of fractions. 
To write V11/¥V3 as a fraction without a square root in the denominator, we multiply the numerator and 
denominator by V¥3/V3. This gives us 


vil v3, v33 
x4+2=+ ; = : 
v3 VB 3 
Subtracting 2 from both sides then yields 
v33 
x=—2+ og 


Solution 2: Factor the coefficient of x* out of the terms with variables. Dividing the initial equation by 3 
is not the only approach we could have taken to use completing the square. Instead, we could have 
factored the 3 out of the quadratic and linear terms: 


3x? + 12x +1 =3(x? + 4x) 41. 


Now our equation is 

3(x? +4x)+1=0. 
To complete the square in the quadratic inside the parentheses, we add the square of half the coefficient 
of x. However, because of the 3 outside the parentheses, we must add 


2 
(3) 
2 
to complete the square: 
3 4y 4)? 
3 (x +4x) +3(5) +1=3(5) ’ 
Combining the first two terms on the left gives 
4\ 4\° 
2 S _3f% 
3fx +4x+(5) [+1=3(5) . 


2 
Now we see our square. Because x? + 4x + (3) = (x + 2)", we have 


4\2 
3(x +2)? +1 =3(5) 249 
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We subtract 1 then divide by 3 to find 


11 
x+2P =— 
(+2 ==, 
vil Vv 
and then take square roots and subtract 2 to find x = -2 + G =-2+ =, as before. 


Both of our solution approaches are valid. As we'll see in our study of completing the square, both 
will have their uses. However, when we take the factoring approach, we must keep one wrinkle in 
mind: 

WARNING! _ If your first step in using completing the square to solve a quadratic 
che is factoring out the coefficient of the quadratic term, then you must 
be careful to remember that coefficient when adding the appropriate 
| constant to both sides of the equation. 


For example, to complete the square to solve 
2(x? ~ 6x) +3 = 0, 
we add 2[(-6)/2}? = 2(9) to both sides, not just [(-6)/2]* = 9: 
2(x* — 6x) +219) +3 =04+29) = 2x? -6x4+9)43=219) = 2x-3)? 4+3=18. 
See if you can finish from here to find that x = 3 + aan 


Now we have the tools to solve any quadratic equation. Try these. 


Problem 13.7: Solve each of the following equations by completing the square. 
(a) x*+2x+13=0 (c) 14y?-20y+7 = 15y 
(b) 127? = 117r+36 (d) 5x7+3x+9=0 


Solution for Problem 13.7: 


(a) We isolate the variable terms: 
x? +2x = -13. 


Adding 1 to both sides completes the square on the left side, giving us x7 + 2x + 1 = -13 +1, or 
(x +1)? = -12. 
Taking the square root of both sides gives x + 1 = +¥V—12 = +2i V3, from which we find the 
solutions x = —1 + 2i V3. 
(b) First, we put all the variable terms on one side: 
12r? — 11r = 36. 
We make the coefficient of 7? equal to 1 by dividing everything by 12: 


11 
= oo 
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To complete the square on the left, we must add 


A) 


to both sides: 


Wo (14/127 -11/12) 
2_ = 
’ He Jee 
Now we have our perfect square on the left side, and we simplify the right side to find: 
1) = , 121 _ 1849 
~~" 876 576" 


Taking the square root of both sides of this equation gives us 


11 1849 1849 43 
r-— =4,/—7 =4 =1t>. 
24 576 576 24 
Adding 44 to both sides gives us r = 53 + 33. We consider the + and the — solutions separately to 
find 
_ il _8 549 11 43 -32 4 


“data 244 Mg bd Be 8 
Our solutions don’t have square roots or imaginary parts. Did we do something wrong? 


No! Completing the square works with any quadratic. That the roots are rational only means 
that we could have factored using our techniques from Chapter 10: 


129° — 11r — 36 = (4r — 9)(3r + 4) = 


sor=9/4orr = -4/3. 
(c) We start by moving everything to one side: 


14y° - 35y +7 =0. 
All the coefficients are divisible by 7, so we divide by 7: 
2y¥ -5y+1=0. 


Concept: If all the coefficients in an equation are divisible by the same constant, 
O= divide by that constant to simplify the equation. 


Unfortunately, we still can’t factor, so we complete the square. First we divide by 2 to get rid of 
the coefficient of y?: 


To complete the square, we add 
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to both sides: 


> Sy4(-2) +3 =(-2) 
ge a) oN ay ° 


2 2 
Because y” — oy + (-3)} = (y = >) , we have 


( 3) 2 1 2-8. . 7 
~16 2° 16 16° 


(d) We get rid of the coefficient of x* by dividing by 5: 
3... 9 
x? + —* + 5 =0. 
We complete the square by adding [(3/5)/2]* = (3/10)? to both sides: 


4 Sr4 (3) 42 =(3) 
5 10 5 \10/ © 


2 2 
Because x7 + ot + (=) = (x =) , we have 
(c+ 3) 42-2. 
10 5 100 
We then subtract 9/5 from both sides, take square roots, and solve for x to get 
ae eat) 
10 10 


Exercises il 


13.2.1 Solve each of the following equations by completing the square. (For any equations you can 
solve by factoring, use factoring to check the answers you find when completing the square.) 


(a) x*-2x-15=0 (d) 3x2+7x—-20=0 

(b) x*+x4+1=0 (ce) 4x2+12x+9=0 

(c) 12r4 -36r-144=0 (f) 6x*-3x+1=0 
13.2.2% 


(a) Ifxisa real number, what is the smallest possible value of x? + 8? 


(b) If x is a real number, what is the smallest possible value of x? + 10x —7? Hints: 53 
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13.3. The Quadratic Formula 


The general form of a quadratic is ax? + bx +c, where a, b, and c are constants and a ¥ 0. In completing 
the square, we have a process we can use to solve any quadratic. Therefore, we should be able to use 
completing the square to develop a formula for the solutions to a quadratic equation in terms of the 
coefficients, a, b, and c, of the quadratic. 


_Probiems ie 


Problem 13.8: Consider the quadratic equation ax* + bx +c = 0 witha # 0. In this problem we develop 
the quadratic formula, which is a formula for the roots of this equation in terms of a, b and c. 


(a) Make the leading coefficient of the quadratic equal to 1 by dividing the quadratic by a. 


(b) What constant, in terms of a and b, must we add to x7 + by to make a quadratic that is the square 
of a binomial? 


(c) Finish completing the square, then solve for x to find a formula for x in terms of a, b, and c. 


(d) Test your formula by finding the solutions of x* — 5x + 6 = 0 by using your formula, and by 
factoring the quadratic. 

(e) Test your formula by finding the solutions of 5x? + 3x + 9 = 0 by using your formula and by 
completing the square. 


Problem 13.8: Leta, b, and c be constants, where a # 0. Find a formula in terms of a, b, and c for the 
solutions for x to the quadratic equation ax? + bx +c = 0. 


Solution for Problem 13.8: Completing the square works with any quadratic, so we try it here. Since 
a # 0, we can divide the whole equation by a to make the coefficient of x? equal to 1: 


bo 
x+-x+-=0, 
aoa 


We then complete the square by adding 


to both sides: 


2 
b 
x+—]|,Wwenow have 
2a 


2 
b 
Because x* + =x + (=) = 
a 2a 
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As usual, we isolate the binomial: 


“4a2 a Ag? 4a2 4g?’ 


( by be c¢ We 4ac vb -4ac 
x+ = 


so we have 


ea BY 2 B= Aac 
Qa} Ag? 


b b? — 4ac Vb? - 4ac Vb? — 4ac 
xt =+ = =i . 
2a 4a? Vag2 2a 
Subtracting b/2a from both sides gives us our desired formula: 
- —b + Vb? - 4ac 
~ 2a 


| Important: The quadratic formula states that the solutions to the quadratic equation | 
| ax? +bx+c=0 


| are | 
CS | 


x= vi 


This is one formula you will end up memorizing because you'll use it so often. Don’t bother 
memorizing it now; use it for a while, and you'll have it memorized before long. But before we use it to 
solve a bunch of problems, we should test it on quadratics we know how to solve. 


Concept: Using sample cases to test a formula you derive is a good way to check | 


O= = -syour formula. | 


First, we'll try x* — 5x + 6 = 0. We know we can factor the quadratic to get (x — 2)(x — 3) = 0, so the 
solutions are x = 2 and x = 3. Let’s see what the quadratic formula gives us. In this case, a = 1, b = —5, 


and c = 6,s0 
ee ) # VSP ADO) _ 5 V25-24 _ 541 


2(1) ~ 2 2 
Therefore, our solutions are x = (5+ 1)/2 =3 and x = (6 — 1)/2 = 2, as expected. 
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Let’s try a more complicated quadratic. In part (d) of Problem 13.7, we found that the solutions to 
5x? + 3x +9 =Oare 


by completing the square. Let’s see what the quadratic formula gives us. Here, a = 5, b = 3, andc =9, 
so the quadratic formula gives us 


-3 + §32-46)9) -34V9-180 -3+V-171 -3+3iV19 
oS 2(5) r 10 nn | nn 


That’s a lot easier than completing the square from scratch. 


WARNING!! Don’t just forget about completing the square now that you know 
“ the quadratic formula. As we'll see, completing the square has many 
more uses besides just solving quadratic equations. 


LL Protiems 


| Problem 13.9: Find the solutions of each of the following quadratic equations by using the quadratic 
formula: 


(a) °+4r=9%6 (c) 3y? -14y = -8 + 5y 
(b) 9x? -42x+49=0 (d) 274+ 6iz=-7 
Problem 13.10: 


(a) Jack is trying to solve the quadratic equation 


x &x411=0. 
He finds two real solutions to the quadratic. Karen immediately points out that Jack’s answers 
are wrong. Karen explains that she doesn’t know what the solutions are right away, but she 
knows they are not real numbers. How does she know? 


(b) Use the quadratic formula to find a way to determine if the roots of a quadratic with real 
coefficients are real or not. Can you use your method to determine if a quadratic is a square of 


a binomial? H 


Problem 13.11: The equation ax? — 5x + 6 = 0 has a double root for some value of a. What is that root? 


Problem 13.12: In this problem, we use the quadratic formula to address several important properties 
of quadratics. 


(a) Why does every quadratic equation have two roots (where we count a double root twice)? 


(b) Use the quadratic formula to show that the sum of the roots of ax? + bx + c = 0 is —b/a and the 
product of the roots is c/a. 


(c) Ifr+si, where r and s are real and s # 0, is a root of a quadratic that has real coefficients, must 
r — si be the other root of the quadratic? 
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Problem 13.9: Find the solutions of each of the following quadratic equations by using the quadratic 
formula: 

(a) r+4r=96 (c) 3y?-14y =-8+5y 
| (b) 9x? —42x4+49=0 (d) 2+6iz=-7 


Solution for Problem 13.9: 
(a) What's wrong with this solution: 


Bogus Solution: In this quadratic, we havea = 1b = 4,c = %, 50 our solutions are i] 


} 
a 2(1) Z | 


=r v= 368 2 4 21-23. 
a | 


The mistake in the Bogus Solution is that we didn’t move all our terms to one side of the 
equation. Consequently, we used the wrong value for c. Instead, we first write our equation as 


7? + 4r-96 = 0. 
Now we apply the quadratic formula with a = 1,b = 4and c = —96: 


pe —4+ 4? — 4(1)(-6) _ ~4+ V164+384  -4+20 © S446 
~ 2(1) = 2 a? 
Therefore, our solutions are r = —2+10 = 8 andr = —2—10 = —-12, and we see that we could have 
factored the quadratic as (r — 8)(r + 12). 


(b) We havea = 9,b = —42, and c = 49, so 


_ ~(-42) + VC422 =D) 424 VI764-174 7 
Oe 29) = 18 = 36° 3" 


This quadratic has a double root at x = 7/3. Moreover, we see that we could have factored it as 
(3x — 7). 


(c) First, we rearrange the equation to 
3y? -19y+8=0. 


We have a = 3, b = -19, and c = 8, so our solutions are 


~(-19) + V(-19)2 — 4(3)(8) 19+ V¥361-96 19+ -V265 
CSO 6 = 6 


(d) We start by rearranging the equation to 


2 46iz+7=0. 
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What will we do about the imaginary coefficient of z? Nothing in our derivation of the quadratic 
formula assumed that the coefficients of our quadratic are real, so we can still use the quadratic 
formula with a = 1, b = 6i, and c = 7: 


es —61 + (61)? — 4(1)(7) _ —61+ V-36—28  -6i+ 81 | 314 4j 
~ 2(4) ~ 2 De ae 
Therefore, our solutions are z = i and z = —7i. These solutions make us realize that we can factor 
the original quadratic as 2? + 6iz + 7 = (z — i)(z + 7i). 


In part (b) of this problem we encountered the square of a quadratic and saw that it has a double 
root. An investigation of the quadratic formula reveals a quick way to tell if a quadratic has a double 
root, and whether or not the roots of a quadratic are real. 


Problem 13.10: 
(a) Jack is trying to solve the quadratic equation 


x? +x4+11 =0. 


He finds two real solutions to the quadratic. Karen immediately points out that Jack’s answers 
are wrong. Karen explains that she doesn’t know what the solutions are right away, but she 
knows they are not rea] numbers. How does she know? 


(b) Use the quadratic formula to find a way to determine if the roots of a quadratic with real 
coefficients are real or not. Can you use your method to determine if a quadratic is a square of 
a binomial? 


Solution for Problem 13.10: 


(a) To try to figure out how Karen knows the solutions are not real numbers, let’s solve the equation. 
We use the quadratic formula, witha = 1,b=1,ande=11: 


vel vi? =4()(1) _ -1+ V-43 _ -1 +i V3 


2 2 2 , 


Karen knows the solutions are not real because she knows the part of the quadratic formula inside 
the square root is negative: b? — 4ac = —43. When we take the square root of this, we’ll clearly get 
an imaginary number. So, the roots are not real. 


(b) Extending our observation from the previous part, we can use the part of the quadratic formula 
inside the square root to determine if the roots of a quadratic with real coefficients are real or not. 
Looking at the quadratic formula: 


oe —b + Vb? — 4ac 
~ 2a ’ 


we see that if a, b, and care real, then x will not be real if b?—4ac < 0, and x will be real if b? —4ac > 0. 
Moreover, as we saw in part (b) of Problem 13.9, if b* — 4ac = 0, then both roots to the quadratic 
are the same, and are equal to —b/2a. 


wo 
~l 
Q 
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Important: The discriminant of the quadratic ax? + bx +c is b?-4ac. When a, b, and c 
VY are real, we can use the discriminant to determine the nature of the roots 
of the quadratic: 


© If b? — 4ac > 0, the roots of the quadratic are real. 


« If b? - 4ac < 0, the roots of the quadratic are not real. 


Furthermore, if b? ~ 4ac = 0, then the quadratic has a double root. 


Problem 13.11: The equation ax? — 5x +6 = 0 has a double root for some value of a. What is that 
root? 


Solution for Problem 13.11: Because the quadratic has a double root, its discriminant must equal 0. 
Therefore, we have (—5)* — 4(a)(6) = 0, so a = 25/24 and our quadratic equation is 


25 > _ 
7a” —-5x+6=0. 


There are a number of ways we can solve this equation. Because we know the discriminant is 0, we can 
use the quadratic formula quickly: 


—b+Ve-4ac  -b+VO_ -5 12 


2a 2a 2(25/24) 5 


a 


In addition to quickly determining if a quadratic has a double root and determining if the roots 
of a quadratic are real or not, we can also use the quadratic formula to learn some other features of 
quadratics. 


Problem 13.12: In this problem, we use the quadratic formula to address several important properties 
of quadratics. 
(a) Why does every quadratic equation have two roots (where we count a double root twice)? 


(b) Use the quadratic formula to show that the sum of the roots of ax* + bx + c = 0 is —b/a and the 
product of the roots is c/a. 


(c) Ifr+ si, where r and s are real and s # 0, is a root of a quadratic that has real coefficients, must 
y — si be the other root of the quadratic? 


Solution for Problem 13.12: 


(a) The quadratic formula answers this question immediately: 


oe —b + Vb? — 4ac 
- 2a ; 


In the course of deriving the formula, we introduce the + when we take a square root. We are left 
with exactly two roots, as described by the formula (if the discriminant is 0, these roots are the 
same), We cannot have any more roots, as our derivation of the formula produces all solutions to 
the equation. 
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(b) For the sum, we add the two roots produced by the quadratic formula: 
—b + Vb? - 4ac : Spa Ve age. H2F .. = 
2a 2a ~ 2a” a’ 


We can also multiply the two roots: 


[=* Ver ee Ve =a) _ Bb Vb? — 4ac + b Vb? — 4ac — (b? — 4ac) 


2a 2a 42 
b? — b? + 4ac 
4a 


c 
‘ 


(c) The only way a quadratic with real coefficients can have a solution that is not a real number is if 
the discriminant is negative. A look at the quadratic formula reveals that if b* — 4ac is negative, 
then neither solution is a real number: 


ee DOR VE? = dec b Nb? ~ 4ac 

~ 2a 2a 2a 
Moreover, both solutions will have the same real part, —b/2a, and their imaginary parts will be 
opposites of each other. In other words, the two roots must be complex conjugates. So, if one root 


of a quadratic with real coefficients is r + si, the other must be r — si. 


Similarly, we can show that when the coefficients of a quadratic are rational, ifr +s Vi is a root 
with s VE # 0, then r—-s Vé is the other root. 


Important: If a quadratic with real coefficients has roots that are not real, then the 
Vv roots are complex conjugates. 


Exercises has 


13.3.1 Use the quadratic formula to find the solutions to each of the following equations. If you can 
solve the equation by factoring, do so to check your answer. 


(a) x*+5x4+4-0 (d) 2z2?-3z=-2 
(b) r-3r=7 (e) 3x*-— 10x = 6x — x? —-15 
(c) 5t-P =2t-1 (f) 18a? + 81 = 36a 

13.3.2 


(a) One root of a quadratic that has real coefficients is 2 — 31. What is the other root? 
(b) One root of a quadratic that has rational coefficients is 1 + V2. What is the other root? 


(c)* One root of a quadratic is 2 + 3i V3. If we know nothing about the coefficients of the quadratic, 
can we determine anything about the other root of the quadratic? 
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13.3.3 Why, in the rules regarding the discriminant determining whether roots are real or not, does it 
matter that the quadratic has real coefficients? 


13.3.4 For what values of the constant k does the quadratic 3x? + 4x +k = 0 have real roots? (Your 
answer should be an inequality or an interval.) 


13.3.5* Find the roots of the equation 2ix? + 2x + 9i = 0. 


13.4% Applications and Extensions 


Problems 


Problem 13.13: One root of the quadratic x* + bx + c = 0 is 1 —3i. If b and c are real numbers, then 
what are b and c? 


ae 1 


Problem 13.14: In this problem we find all real numbers x such that 


(a) By what expression can we multiply both sides of the equation in order to get rid of the fractions? 
Multiply the equation by this expression. 


(b) Solve the equation that results from part (a). 


Problem 13.15: In this problem, we will find three different proofs that the roots of the quadratic 
x? + bx + ac = O area times the roots of the quadratic ax? + bx +c = 0, where a, b, and c are constants 
anda #0. 


(a) Method 1: Use the quadratic formula to find the roots of each quadratic, then use your results to 
complete the proof. 


(b) Method 2: Let r and s be the roots of ax? + bx +c = 0. Write an equation involving 1, a, b, and c. 


(c) Use your equation from the previous part to show that x* + bx + ac equals 0 when x = ar. How 
does this show that the roots of x* + bx + ac = 0 are a times the roots of ax? + bx +c = 0? 


(d) Method 3: Again, let rand s be the roots of ax? +bx+c = 0. Findr+s and rs in terms of a, b, and c. 


(e) Find ar + as and (ar)(as) in terms of a, b, and c. What quadratic has x? as its quadratic term and 
roots x = ar and x = as? 


(f) Use the result you have now proved three times to find the solutions of the quadratic equation 
15x? + 17x - 18 = 0. 


Problem 13.16: In this problem we find all the values of m for which the roots of 2x7 —mx —8 = 0 differ 
by m— 1. (Source: HMMT) 


(a) Find an expression in terms of a, b, and c for the difference between the roots of the quadratic 
equation ax? + bx +¢ = 0. 


(b) Solve the given problem. 
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‘Problem 13.13: One root of the quadratic x2 +bx+c=0is 1-31. If b and c are real numbers, then 
what are b and c? 


Solution for Problem 13.13: Because the coefficients of the quadratic are real and one root is not a real 
number, the other root must be the conjugate of this root. So, the other root of our quadratic is 1 + 37. 
Since we know the roots of the quadratic, we could multiply out 


[x — (1 - 31) |[x — (1 + 39)] 
to get the quadratic, but we have a faster method. The sum of the roots is —b (since 4 is 1), and we know 
the sum of the roots is (1 — 3i) + (1 + 3i) = 2, so b = —2. Similarly, the product of the roots equals c, so we 
have c = (1 — 37)(1 + 31) = 10. O 


Concept: Expressing the sum and product of the roots of a quadratic in terms of the | 
O=s5 = quadratic’s coefficients can greatly simplify solutions. 


PB 
xo 


ca —= : 
| Problem 13.14: Find all real numbers x such that 


Solution for Problem 13.14: We start by getting rid of the fractions. To do so, we multiply both sides by 
(x — 1)(x -— 2): 
x 1 


(r= yer -2) (+ 5) =36- Her-2). 


Expanding the left side gives us the equation 


x(x — 2) +x -—1 = 3(x — 1)(x - 2). 


Expanding both sides and collecting like terms gives 
x? —x—-1= 3x? -9x + 6. 


Bringing all terms to the right gives 
0 = 2x* - 8x +7. 


Finally, we use the quadratic formula to find 


ew DOB) * VBP = 427) _ B+ VO4=56 _8+2V2_, | V2 
7 2(2) 7 4 nn id 


Both solutions are valid, since neither makes a denominator equal to 0. 


Problem 13.15: 
(a) Show that the roots of the quadratic x? + bx +ac = 0 are a times the roots of the quadratic 
ax? +bx+c=0. 


(b) Use the result of part (a) to find the solutions of the quadratic equation 15x? + 17x — 18 = 0. 
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Solution for Problem 13.15: 


(a) We present three solutions, each of which offers a problem solving strategy for proving statements 
about the roots of quadratic equations. 


Solution 1: Use the quadratic formula. We can’t factor ax? + bx +c = 0 to find the roots, but we can 
find the roots in terms of a, b, and c using the quadratic formula: 


ae —b + Vb2 — 4ac 
A >) in 


We can also use the quadratic formula to find the roots of x? + bx + ac = 0. We have to be 
careful not to confuse the a, b, and c in this equation with the placeholders typically used to 
express the quadratic formula. One way to avoid this is to first write the quadratic formula with 
different letters for the coefficients. The quadratic formula tells us that the roots of the equation 
Ax? + Bx +C =Oare 


—B + VB? -—4AC 
ny 


So, when using the quadratic formula to find the roots of x* + bx +ac = 0, we have A =1,B=b, 


and C = ac, so 
—b+yb?-4(1)(ac) -bs Vb? - 4ac 


eS FS 


2(1) 3 


These roots are a times the roots of ax? + bx + c = 0 that we found above: 


(= 7] _ —b + Vb? — 4ac 


2a 2 


So, the roots of x? + bx + ac = O are a times the roots of ax* + bx +c = 0. 


Solution 2: Assign variables to the roots and write equations. Let the roots of ax* + bx +c = Ober 
and s. Therefore, when we let x = r or x = s, the expression ax? + bx +c equals 0. This gives us the 
two equations 

ar +br+c=0 and as’ +bs+c=0. 


We wish to show that the roots of x? + bx + ac = 0 area times those of ax* + bx +c = 0. So, we must 
show that ar and as are the roots of x? + bx + ac = 0. If ar is a root of x? + bx + ac, then x* + bx +.ac 
must equal 0 when x = ar. Letting x = ar in x? + bx +ac gives us 


x° + bx +. ac = (ar)* + blar) + ac = a*r* + abr + ac = alar® + br +c). 


However, we found above that ar? + br +c = 0 because r is a root of ax? + bx +c. So, when x = ar, 
we have 
x? + bx + ac = a(ar + br +c) = a(0) = 0, 


which means that x = ar is a root of x? + bx + ac = 0. Similarly, we can show that x? + bx + ac = 0 
when x = as, so the roots of x? + bx + ac are ar and as. Therefore, the roots of x? + bx + ac =O area 
times the roots of ax? + bx +c = 0. 
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(b) 


ie} 
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Solution 3: Use the sums and products of the roots of the quadratics. Again, we let r and s be the 
roots of ax? + bx +c = 0. So, we have 


b 
r+s=-- and rs= 
a 


Now, let’s find the quadratic with x? as the quadratic term and with roots x = ar and x = as. 
Because we know r + s and rs in terms of a, b, and c, we can find ar + as and (ar)(as) in terms of a, 
b, and c: 


ar+as=a(r+s) a( ‘| b 
(ar)(as) = a?rs = a* (<) = ac 


So, the sum of the roots of our desired quadratic is —b and the product of the roots is ac. The 
sum of the roots tells us that the linear term is —(—b)x = bx and the product of the roots tells us 
the constant is ac. So, the quadratic equation with x? as the quadratic term and roots ar and as is 
x? + bx +ac = 0. 


As a Challenge Problem in Chapter 17, you'll find yet another proof. 


The quadratic 15x* + 17x — 18 looks hard to factor, but we know from part (a) that the roots of the 
equation x* + 17x — 18(15) = 0 are 15 times the roots of the equation 15x? + 17x — 18 = 0. So, let’s 
hope that x” + 17x — 18(15) is easy to factor! Fortunately, it is: 


x? + 17x — 18(15) = x? +17x — 270 = (x + 27)(x — 10). 


Therefore, the roots of x? + 17x — 270 = O are x = —27 and x = 10. As noted earlier, these roots are 
15 times the roots of 15x? + 17x — 18 = 0, so we divide —27 and 10 by 15 to find that the desired 
roots are x = —27/15 = -9/5 and x = 10/15 = 2/3. 


Don’t bother memorizing the result of part (a) of Problem 13.15. The point of the problem is to 
display three different ways to create useful equations and expressions in problems involving the roots 
f quadratics. 


Concept: Four useful ways to turn the words “The quadratic ax* + bx +c = 0 has 
O=sa ‘roots x = rand x = s” into equations are: | 


~b+ vb) ~4ac | _ -b — Vb? — dac | 


2a 2a 


| 
ear+br+c=ast+bs+c=0 | 
© ax*+bx+c=a(x—r)(x—8) 

| 


b ie 
= = 
a a 


13.4*. APPLICATIONS AND EXTENSIONS 


‘Problem 13.16: Find all the values of m for which the roots of 2x? - mx — 8 = 0 differ by m—-1. 
(Source: HAMMT) 


Solution for Problem 13.16: We want to turn the words into math and create an equation for m. We let 
our roots be r and s, so that 
r-s=m-—l. 


We can create our equation for m by writing the roots in terms of m with the quadratic formula: 


—(-m) + in® —4Q2)(-8) _ m+ Vie +64 


ar 2(2) 7 4 


We have two possibilities to consider. First, we have 


m+ Vm2 + 64 [Pen 1 


4 4 
Simplifying the left side gives 
Vito A 
— = 
Squaring both sides gets rid of the square root sign and gives us 


m1. 


m? + 64 
4 


=m? -2m+1. 


Multiplying both sides by 4 yields m? + 64 = 4m* — 8m + 4, so 3m? — 8m — 60 = 0. This factors as 
(3m + 10)(m — 6) = 0, so we have the solutions m = ~10/3 and m = 6. When we test these, we find that 
m = —10/3 is extraneous, since it makes the right side of 


Vin2 + 64 


5 =m-1 


negative, while the other side is positive. 


|WARNING!! _ If you ever square both sides of an equation in the process of solving 
“ it, you must check to make sure your solutions are not extraneous. 


We also have to consider the other possibility: 


m — Vim2 + 64 [7 ee 4 
4 4 - ; 


Simplifying the left side gives 
Vii? + 64 
ia aie =m-— i. 
When we square this equation, we get the same equation as before (the left side of this equation is just 


the negative of the left side we found simplifying the previous case, and the right side is the same as 


377 


CHAPTER 13. QUADRATIC EQUATIONS — PART 2 


before). Therefore, we again get the solutions m = —10/3 and m = 6. This time, the m = 6 solution is 
extraneous, but the m = —10/3 solution is not. 


Combining our two possibilities, we find that the possible values of m are —10/3 and 6. As an extra 
challenge, try solving this problem by letting r and s be the roots, and using our trusty formulas for the 
sum and product of roots. 0 


)_txercises ils 


13.4.1 One root of the quadratic x2 + bx +c = 0 is 2 ~ V3. If band care rational numbers, then what are 
band c? 


13.4.2 


(a) Use the quadratic formula to find an expression for the sum of the squares of the roots of the 
equation ax? + bx +¢ = 0. 


(b) Recall that the sum of the roots of ax? + bx +c = 0 is —b/a and the product of the roots is c/a. Can 
you find a way to use what we know about the sum and product of the roots of a quadratic to 
quickly find the expression you found in part (a)? Hints: 140 


13.4.3 Find all solutions to the equation =o, 


3x + = 
x 


13.4.4 Letrands be the roots of the quadratic x* + bx +c, where b and c are constants. If (r—1)(s—1) = 7, 
find b+c. 


13.4.5 Are there any two real nonzero numbers a and b such that a* +ab +b? =0? Why or why not? 


13.4.6 Test the solutions we found to Problem 13.14. 


13.5 Summary 


Definition: The process of adding a constant to a quadratic and linear term such that the result is 
a perfect square is called completing the square. 


The general form of a quadratic is ax* + bx +c. We can use completing the square to find a formula 
for the roots this general quadratic. 


Important: The quadratic formula states that the solutions to the quadratic equation 


ax? +bx+c=0 


are 
ud —b + Vb2 — 4ac 
= 2a i 


13.5. SUMMARY 


Important: The discriminant of the quadratic ax? + bx +c is b? —4ac. Whena, b, andc 
are real, we can use the discriminant to determine the nature of the roots 


of the quadratic: 

e If b? — 4ac = 0, the roots of the quadratic are real. 

e If b* — 4ac < 0, the roots of the quadratic are not real. 
Furthermore, if b? — 4ac = 0, then the quadratic has a double root. 


Important: If a quadratic with real coefficients has roots that are not real, then the 
Vv roots are complex conjugates. 


Concept: Four useful ways to turn the words “The quadratic ax? + bx +c = 0 has 
O=== ~~ roots x = rand x = s” into equations are: 


_ —b + Vb? — 4ac aE: —b — Vb2 — 4ac 


2a 2a 


ear +br+c=as?+bs+c=0 


er 


© ax? +bx+c=a(x —r)(x—s) 


b c 
ert+s=-—-,rs=- 
a a 


Problem Solving Strategies . 


Concepts: e If you don’t know how to solve an equation, try to convert it to a 
simpler type of equation you know how to solve. 


e Ifall the coefficients in an equation are divisible by the same constant, 
divide by that constant to simplify the equation. 


e Using sample cases to test a formula you derive is a good way to 
check your formula. 


e Expressing the sum and product of the roots of a quadratic in terms 
of the quadratic’s coefficients can greatly simplify solutions. 


Extra! A mathematician and an engineer were lost in a jungle and came upon a mango tree and 
imp ia §—G guava tree. The engineer climbed the mango tree and picked the mango then climbed 
back down. The mathematician then climbed the guava tree, picked the guava, climbed 
back down, then climbed the mango tree and placed the guava high up in its branches. 
The mathematician then climbed back down from the mango tree with a large smile. 
“Why did you do that?” the engineer asked. The mathematician answered, “Now we've 

reduced it to a problem we know how to solve!” 
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| REVIEW PROBLEMS 


13.17 Solve each of the following equations: 


(a) (x+8)+81=0 (b) 2(3-28)?-12 =0 

13.18 In each part below, find the positive constant c that makes the quadratic the square of a binomial. 
(a) x? +ex+121 (c) ytllyte 
(b) x*-12x+c (d)* 422 +cz+9 


13.19 Use completing the square to solve the following equations: 
(a) x*-3x=5 (b) 10r? = 45 — 68r 


13.20 Use any method you like to solve the following equations: 


(a) r-6r+10=0 (d) 3r* = 2(r -7) 
2 
(b) x2+9=3x (e) 5 -3r=8 
(c) 12y?-22y+6=0 (f) 2 =5t(t-7) +4 


13.21 For what values of the constant b does the equation 3x2 + bx + 27 = 0 have a double root? 


13.22 Find all values of z that satisfy a =22+7. 


13.23 Find all values of x such that + 


2x 
el AS 
13.24 

(a) Use the quadratic formula to find the roots of x? -ixt+2=0. 


(b) If your answers to part (a) are complex conjugates, do the problem again. If they are not, why 
didn’t the quadratic formula produce complex conjugates as solutions in this case? 


13.25 Suppose that the coefficient of the quadratic term and the coefficient of the linear term of a 
quadratic are equal. If the quadratic has a double root, what is the ratio of the coefficient of the quadratic 
term to the the constant term? 


13.26 Ona multiple choice test, Larry is asked to find the solutions to the quadratic 2x* — 4x — 7 = 0. 
He has the following choices: 


3 v2 33 
.——— 2 ——, 
2 2 


He quickly circles the correct answer without actually solving the equation. Determine the correct 
answer without completing the square or using the quadratic formula. 


(A) 1+ stb (B) 1 (C) 1 


13.27. The product of the roots of the quadratic 6x? + cx + 4 is 2 greater than the sum of the roots, and c 
is a constant. What is c? 
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13.28 One root of the quadratic equation y? + by +c = 0, where b and ¢ are real constants, is 3 — i V3. 
What are b and c? 


13.29 The quadratic x? + 3x + 9 = 0 has the same roots as the equation Ax? + Bx + 1 = 0. What are A 
and B? 


13.30 Show that if c # 0, then the sum of the reciprocals of the roots of the quadratic equation 
ax? + bx +c = Qis —b/c. 


|_Challenge Problems _[iilag 


13.31 How many solutions of the system x — y = 3, x* — y = —1 are there such that both x and y are 
real? (Source: UNCC) 


13.32 Find all values of z such that z* — 4z7 +3 = 0. 
13.33 What is the largest value of k such that the equation x? — 5x + k has at least one real root? 
13.34 A recent poll showed that nearly 30% of schoolchildren think that 

1 1_1+1 = 2 


2°3° tes 5 


11 2 
This is wrong, of course. Is it possible that ii 5 aah for some real numbers a and b? (Source: 
UNCC) Hints: 50 
13.35 


(a) Find the sum of the squares of the solutions of the equation 3z* — 5z + 8 = 0. Hints: 140 


(b)x The sum of the squares of the roots of the equation x* + 2hx = 3 is 10. What are the possible 
values of h? (Source: AHSME) 


13.36 Suppose the coefficients of a quadratic are rational. How can we use the discriminant to determine 
if the roots are also rational? 


13.37. What ordered pairs satisfy the system 
x+3y=4, 
x? +o? — dy = 12? 


13.38 Find all solutions (including solutions that are not real) to the following equations: 


(a) x*-144=0 (d) 2+8=0 
(b) x*-81=0 (e)x x©-1=0 
(c) x -27=0 


13.39 What is the product of the real parts of the roots of z* — z = 5 — 5i? (Source: AMC) Hints: 181 
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13.40 The ancient Greeks believed that the most visually pleasing rectangles were those whose length, 
é, and width, w, satisfied the equation 


rw € 


a w 


Find €/w. (This ratio is called the Golden ratio, and it appears in mathematics in many surprising 
places.) Hints: 212 


13.41 The solutions of the equation x* + 2x +2 = 0 are x = pand x = q. Find a quadratic equation with 


solutions y = ; and y = ~ Hints: 104,175 


6 _ 
13.42x Find all x that satisfy the equation 3 = 12. (Source: UNCC) Hints: 157 


13.43* Show that the two values 


2c 
x = ————_- 
—b + Vb? — 4ac 


are the roots of the equation ax? + bx +c = 0, where a, b, and c are constants, and a and c are nonzero. 
Hints: 15,72, 117 


13.44% Jean correctly finds that the roots of the quadratic x? + bx + c = 0 are and s, where b and c are 
real constants, and r and s are constants. Terry correctly finds that the roots of her quadratic x* +ex+ f = 0 
are r and 3s, where e and f are real constants. Find the roots of (x? + bx +c) + (x? +ex+ f) =0. Hints: 153 


13.45% Find all values of r such that (7? + 3r)(r? + 3r +5) = 6. Hints: 188 


13.46% Compute the number of positive integers a for which there exists an integer b, 0 < b < 2002, 
such that both of the quadratics x* + ax +b and x* + ax +6 +1 have integer roots. (Source: ARML) 
Hints: 34, 167 


Extra! 
Ap Cp Fps1p- 
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The word algebra comes from the title of the book Hisab al-jabr w’al-muqabala, written 
by the Persian mathematician Abu Ja’far Muhammad ibn Musa al-Khwarizmi in the 
early ninth century A.D. The book itself included a collection of methods for solving 
quadratic equations, including completing the square. 

Like Euclid (see page 232), al-Khwarizmi did not have algebraic tools such as variables 
and equations. So, again like Euclid, much of his mathematics was done with words 
and with geometry. He called quadratic terms “squares” and linear terms “roots.” He 
rearranged quadratic equations by using what he called the two operations al-jabr and 
al-mugqabala. 

Al-jabr was the process of changing a negative quantity on one side of an equation to 
a positive quantity on the other. For example, using the process of al-jabr, we can change 
the equation x* = 5x — 6 to the equation x? + 6 = 5x. So, al-jabr is the result of what we 
understand as adding the same quantity to both sides of an equation. 

Just as al-jabr was equivalent to adding a quantity to both sides of an equation, 
al-muqabala referred to subtracting the same positive quantity from both sides of an 
equation. For example, we might use al-muqabala to convert x* + 6x = 4x to x7 + 2x = 0. 

Continued on the next page. . . 
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... continued from the previous page 


Using al-jabr and al-mugabala, al-Khwarizmi would reduce a quadratic equation to 
one of six forms. These forms are listed below, with the terms al-Khwarizmi might use to 
describe each form followed by today’s algebraic representation. In each of these forms, 
the constants 4, b, and c are positive. 


1. Squares equal to roots (ax? = bx). 


. Squares equal to a number (ax? = c). 


2 

3. Roots equal to a number (bx = c). 

4. Squares and roots equal to a number (ax* + bx = c). 
5. 


. Squares and a number equal to roots (ax? + c = bx). 
6. Roots and a number equal to squares (bx + c = ax"). 


Of course, al-Khwarizmi didn’t use variables or equations. He used words and 
geometry. For example, here’s how he explained the equation x* + 10x = 39 and its 
solution: 


... a square and 10 roots are equal to 39 units. The question therefore in this type of 
equation is about as follows: what is the square which combined with ten of its roots 
will give a sum total of 39? The manner of solving this type of equation is to take 
one-half of the roots just mentioned. Now the roots in the problem before us are 10. 
Therefore take 5, which multiplied by itself gives 25, an amount which you add to 39 
giving 64. Having taken then the square root of this which is 8, subtract from it half 
the roots, 5 leaving 3. The number three therefore represents one root of this square, 
which itself, of course is 9. Nine therefore gives the square. 


Notice the “take one-half of the roots just mentioned.” This means that we take one-half 
of the coefficient of the linear term. He then squares this number and adds it to both 
sides. In other words, he completes the square! 

Looking at the list of equation forms above, you might wonder, “What about equations 
of the form ax? + bx + c = 0, such as x? + 2x + 1 = 0?” First of all, mathematicians of 
antiquity weren’t too comfortable with the concept of 0, which is one reason why the 
first form above is ax? = bx rather than ax* — bx = 0. Second, they were even more 
uncomfortable with negative numbers. Subtraction as a concept was accepted, but it 
was not thought of as “addition of a negative number.” So, mathematicians then might 
consider an equation such as 2x? — 4x = 6, but not an equation like 2x* + 6 = —4x. In 
the latter, what is 4x subtracted from? Therefore, al-Khwarizmi probably didn’t even 
consider equations that we would write today as x? + 2x +1 =0, and would likely have 
dismissed an equation such as x* + 2x + 2 = 1 as an equation that has no solution. 


Continued on the next page. . 
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... continued from the previous page 


Part of this rejection of negative numbers and zero stemmed from a continued under- 
standing of numbers as a physical, or geometric, concept. Indeed, in addition to offering 
the wordy solution on the previous page to the equation 


x* + 10x = 39, 


al-Khwarizmi gave a beautiful geometric explanation. First, he built a region with area 
x? + 10x. He started with a square of side length x, then added four rectangles with equal 
area, one on each side of the square. Because the areas of the four rectangles add up to 
10x, each rectangle has area 10x/4 = 5x/2. Each of these rectangles has a side of length x 
(the side in common with the square), so the length of an adjacent side must be 5/2 (to 
make the area 5x/2). The square plus these four rectangles is the first diagram shown 
below. 


Al-Khwarizmi completed the square by filling in the open corners that are created 
by adding the four rectangles to our initial square. Each of these corners has sides of 
length 5/2, so each corner has area (5/2)? = 25/4. So, the four corners together have area 
4(25/4) = 25. Because x? + 10x = 39, we know that the area of our initial square plus the 
rectangles equals 39. So, all together, our completed square has area 64. Therefore, each 
side of the completed square has length 8. Looking at our diagram, we see that each side 
of the square also has length 3 + x + 3 = x + 5, so we have x + 5 = 8, which means x = 3. 

Now, you might be wondering, “This equation is a quadratic; where is the second 
solution?” Indeed, where is it? 


Sources: MacTutor History of Mathematics archive, Muhammad ibn Musa Al-Khwarizmi by F. 
Rosen 


We will draw the curtain and show you the picture. — William Shakespeare 
I 


CHAPTER OF 
Po Graphing Quadratics 


In Chapter 8, we learned how to graph linear equations. In this chapter, we learn how to graph quadratic 
equations. 


14.1 Parabolas 


_Probiems ite 


Nee ee 
Problem 14.1: Graph the equation y = x* by first plotting several points that satisfy the equation to 
figure out what the graph looks like. Is the graph symmetric? In other words, is one half of the graph 

a mirror image of the other half? Why or why not? 


=. = == =r ae od — 
Problem 14.2: Graph the equations y = 5x, y = x°/5, and y = —x?/5. What effect does the coefficient 
of x* have on the graph of a quadratic? 


Problem 14.3: 
(a) Graph each of the three equations 


y = (x +3) +3, y = (x- 2)? +3, y=(x-5) +3. 
(b) Graph each of the three equations 
y =(x+3)? +3, y = (x+3)?-2, y=(x+3)?-5. 


(c) Ifa quadratic is written in the form y = a(x- h)* +k, what is the effect of changing h? Of changing 
k? What is special about the point (h, k)? 
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Problem 14.4: In this problem we graph the equation y = x? — 7x + 6. 


(a) Complete the square on the right side to write the equation in the form y = a(x — h)? + k, where 
a,h, and k are constants. What are a, h, and k? 


(b) Graph the resulting equation. 


Problem 14.5: In this problem we graph the equation y = -3x? - 12x - 5. 


(a) Complete the square on the right side to write the equation in the form y = a(x — h)? + k, where 
a,h, and k are constants. What are a, h, and k? 


(b) Graph the resulting equation. 


53 
Problem 14.6: In this problem we graph the equation x = = + 3y+1. 


(a) Complete the square on the right side. 


(b) Graph the resulting equation. Don’t overlook the fact that y is squared, not x! What effect does 
this have on the resulting shape of your graph? 


Problem 14.1: Graph the equation y = x? by first plotting several points that satisfy the equation | 
to figure out what the graph looks like. Is the graph symmetric? In other words, is one half of the 
graph a mirror image of the other half? Why or why not? 


Solution for Problem 14.1: We build a table at left below and plot some points. After plotting a few of the 
points, we see that the graph has the shape shown at right below. 


oa 
-3 | 9° 
2/4 
=|) 1 
0 | 0 
1 |i 
2/4 
3/9 


The shape of this graph is called a parabola. The arrows indicate that the graph continues beyond 
what is shown. Typically we won’t include the arrows in our graphs. 


The y-axis (which is the line x = 0) divides the parabola above into two pieces that are mirror images 
of each other. If we flip the right piece over this line, we get the left piece, and vice versa. The line that 
is the “mirror” is called the axis of symmetry. For example, the line x = 0 is the axis of symmetry of the 
parabola above. This axis of symmetry intersects the parabola at (0,0), which is the “lowest” point on 
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the graph of the parabola. We call this point where the axis of symmetry meets the parabola the vertex 
of the parabola. 


Our table gives us a hint why the graph must have an axis of symmetry. Besides the vertex, all the 
other points on the graph come in pairs such as (1,1) and (—1,1), (2,4) and (—2,4), etc. In each pair, 
the x-coordinates are opposites, and the y-coordinates are the same because opposites have the same 
square: (-1)* = 17, (-2)? = 2?, etc. O 


‘Problem 14.2: Graph the equations y = 5x”, y = x°/5, and y = —x?/5. What effect does the coefficient 
of x? have on the graph of a quadratic? 


Solution for Problem 14.2: After finding several points on each graph, we can plot the three graphs as 
shown below: 


¥ 


These three graphs give us a good idea how the coefficient of x? affects the graph of the quadratic. 
The most striking difference is that the graph of y = —x*/5 opens downward, while our other two graphs 
open upward. This suggests that whenever the coefficient of x is negative, the graph opens downward, 
and when this coefficient is positive, the graph opens upward. 


We can see why this is true by considering very large values of x. When x gets very large and y = x?/5, 
then y becomes a large positive number. When x gets very large and y = —x?/5, then y becomes a very 
small negative number. 


The coefficient of x? also affects the width of the parabola. The 
graph of y = 5x? is much narrower than that of y = x?, which is 
narrower than that of y = x7/5. To see this effect more clearly, 
consider the graphs of y = 5x2, y = x7, and y = x*/5 all on the same 
Cartesian plane at right. 0 
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The coefficient of the quadratic term is not the only term that affects the graph of the quadratic. 


Problem 14.3: Ifa quadratic is written in the form y = a(x ~ h)? +k, what is the effect of changing h? 
Of changing k? What is special about the point (h, k)? 


Solution for Problem 14.3: We already know how a affects the graph of y = a(x — h)? +k. We start by 
graphing some sample quadratics with different values of h (but the same values of a and k) to get a feel 
for how h affects the graph. 


y=(xt+3P43 y=(x-2)7 +3 y= (x-5)2 43 


It looks like changing h moves the parabola horizontally. Let’s take a look at what changing k does 
by graphing a few sample quadratics with different values of k (but the same values of a and h). 


q y so? 


y=(x+3P +3 y =(x+3)?-2 y=(x+3)—-5 
Changing k appears to move the parabola vertically. 


Looking at all of our sample graphs, it appears that changing h and k does not affect the direction 
or the width of the parabola. However, it does change the location of the parabola. To see how, we 
focus on the vertex of the parabola that results from graphing y = (x — 2)? + 3. Since (x — 2)? must be 
nonnegative, the smallest y = (x — 2)? +3 can be is 0 + 3 = 3. This occurs when x = 2. Therefore, (2,3) is 
the “lowest” point on the parabola, which means it is the vertex of the parabola. 
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Now we're ready to see how h and k affect the graph of an equation with the form 
y=a(x—h)* +k. 


When a is positive, the smallest value of y occurs when x = h, which makes y = a(0) + k = k. Moreover, 
when 4 is negative, the largest value of y occurs when x = h, which makes y = k. Therefore, the graph 
of an equation of the form y = a(x — h)? +k is a parabola with (,k) as its vertex. As we have seen with 
earlier parabolas, the axis of symmetry for a parabola opening directly up or directly down is a vertical 
line through the vertex. So, the axis of symmetry of the graph of y = a(x -h)? +kisx=h. 0 


‘Important: The graph of a quadratic in the form 
y = a(x - hy +k, 


where a, h, and k are constants and a # 0, is a parabola with vertex 
(h,k) and axis of symmetry x = h. This form is called the standard 
form of a quadratic. If a > 0, the parabola opens upward, and if a < 0, 
the parabola opens downward. The value of a also determines how 
“wide” the parabola is; the larger the magnitude of a, the “narrower” 
the parabola is. 


However, the quadratic isn’t always in this convenient form. 


Problem 14.4: Graph the equation y = x? — 7x + 6. 


Solution for Problem 14.4: We start by plotting a few points: 


| 
| 


NAP WNEH OCR 
1 
nN 


We can see the general shape of the parabola from these points, but we still don’t know exactly where 
the vertex is. Therefore, we don’t know what the lowest point on the graph is. 


The points we’ve found seem to tell us that the axis of symmetry is x = 33, since the points to the 
left of this line are the mirror images of the points to the right of it. Because the axis of symmetry meets 
the parabola at its vertex, we can substitute x = 3} = 3 into our equation to find the y-coordinate of the 
vertex: 
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We can also find the vertex algebraically. To do so, we'll have to write the quadratic in the form 
y = a(x —h)? +k. This is a job for completing the square! 


We add [(—7)/2]? to both sides: 


-7\7 7\" 
Because x* — 7x + a = (x - 5 , we have 


We subtract 49/4 from both sides to isolate y: 
7\2 
6-3 
Comparing this equation to the standard form 
y =a(x—hy +k, 


we havea = 1,h = 7/2, and k = —25/4. Therefore, the vertex is (H,k) = (7/2, -25/4). When graphing, it’s 
helpful to write fractions as mixed numbers: (33, —-6}). This point is much easier to find on the Cartesian 
plane than (7/2, —25/4) is. Now that we have our vertex, we can graph the equation: 


What if the coefficient of x? is not 1? 


Problem 14.5: Graph the equation y = —3x* - 12x - 5. 


Solution for Problem 14.5: We could start by plotting points to get a guess as to where the vertex is, 
but completing the square does the job quickly. Here are two ways we could go about completing the 
square: 


14.1. PARABOLAS 


Method 1: Divide by the coefficient of x*. We make the coefficient of x? equal to 1 by dividing the 
equation by —3: 
-5 =x? +4x4 2 
We add (4/2)? = 4 to both sides to complete the square: 


5 5 
Sedat e dr tae 2 = (x 42" 42, 


Then, we isolate y by subtracting 4 to get -3 = (x +2)? - ‘, then multiplying by —3 to find 
y= -3(xt+ 2 +7. 


Method 2: Factor out the coefficient of x?. We factor out —3 from the first two terms on the right, which 
gives 
y = -3(x? + 4x) —5. 
To complete the square in the term in parentheses, we must add (4/2)? = 4 inside the parentheses. To 
do so, we must add (-3)(4) to the right side, because —3(x? + 4x) + (-3)(4) = —3(x? + 4x + 4). We must 
also remember to add (—3)(4) to the left side as well: 


y + (-3)(4) = —3(x? + 4x) + (-3)(4) — 5 = —3(x? + 4x + 4) — 5. 
Because x? + 4x + 4 = (x + 2)*, we have y — 12 = —3(x + 2)* — 5. We isolate y by adding 12 to both sides: 
y = -3(x +2) +7. 


Comparing this equation to the standard form y = a(x - h)* +k, we havea = -3,h = -2, and k = 7. So, 
the graph of —3(x + 2)? +7 is a parabola with vertex (h,k) = (-2,7). 
WARNING! The standard form of a parabola with a vertical axis of symmetry is 
aa | 
& 
y=a(x—h) +k, | 


and the vertex of the graph of this equation is (h, k). Notice the negative 
sign before the in the standard form. This means that the vertex of 
the graph of 

y= -3(x +27 +7 
is (—2,7), not (2,7). 


We know the parabola opens downwards because the coefficient of (x + 2)? is negative. Considering 
a few points on either side of x = —2, we can quickly sketch the parabola: 


Extra! Descartes commanded the future from his study more than Napoleon from the throne. 
‘Apt — Oliver Wendell Holmes 
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xly 
-4)-5_ 
-3| 4 
oe 
):)"4 
0 | -5 


y = -3x* - 12x -5 
Notice how knowing the vertex helps us quickly find points on the graph because it tells us where the 
axis of symmetry is. Once we find that y = 4 when x = —1, we know that y = 4 when x = —3 as well, 
because x = —2 is the axis of symmetry of the parabola. Similarly, because (0, —5) is on the graph, so is 
(-4,-5), and so on. 0 


What if y is squared instead of x? 


; : = 
| Problem 14.6: Graph the equation x = = +3y+1 


Solution for Problem 14.6: Completing the square helped us analyze equations in which x was squared, 
so we start with that here. Multiplying both sides by 2 gives 


2x = y¥ + 6y +2. 
Adding (6/2)? = 9 to both sides gives 2x + 9 = y* + 6y+9+2 =(y +3)? +2. Isolating x then gives 
1 > 7 
X= 5 +3)°- 3 
Setting y = —3 makes the (y+3)? term 0, leaving x = -7/2 = ~3}. All other values of y give larger values 


of x, so (-35, —3) is the leftmost point on our graph. Therefore, it is the vertex of the parabola. Choosing 
a few more values of y lets us complete the graph: 


xy 

1 | -6 
-1}| -5 
-3 | -4 
-3} | -3 
-3 | -2 
-13|-1 
1: | 0 
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We now see the main change when y is squared instead of x: the parabola opens to the left or right 
rather than up or down. If the coefficient of y? is positive, the parabola opens to the right. Similarly, 
if the coefficient of y* is negative, then the graph of the resulting parabola opens to the left. As noted 
earlier, the vertex of the parabola is (-34, -3), and its axis of symmetry is y = —3. Note that since the 
parabola opens to the right, its axis of symmetry is horizontal, not vertical. So, the vertex of such a 
parabola is either the leftmost or rightmost point of the graph. 


Important: When graphing an equation in which y is squared instead of x, we 
Vv complete the square to write the parabola in the form 


x=aly—k? +h. 


As before, we call this the standard form. The vertex is (1,k). (Make 

sure you note that k is the constant in the parentheses with y!) The axis 
| of symmetry is y = k. The parabola opens to the right if a > 0 and to the 
| left if a < 0. 


In the previous problem, we wrote our equation in the standard form 


1 . 7 
= =(y+3)— =. 
BEG TS 5 
Comparing this to 
x=aly—k?* +h, 
we find a = 1/2, k = -3, and h = -4 = -35. Therefore, the vertex of the graph of our equation is 


(h,k) = (-34, -3) and its axis of symmetry is y = -3. 


In addition to the standard form of quadratics, we have also worked with the general form of 
quadratics back when we derived the quadratic formula. As a reminder, the general form of a quadratic 
expression is ax? + bx +c, where a, b, and c are constants and a # 0. As an example of the importance of 
knowing when to use one form or the other, compare the following two problems. 


I) Problems ig 


Problem 14.7; A parabola has vertex (4, -3) and a horizontal axis of symmetry, and it passes through 
the point (5, —6). Find the equation whose graph is this parabola. 


Problem 14.8: Suppose a parabola passes through (1,0), (2,9), and (—3, 4), and has its axis of symmetry 
parallel to the y-axis. 


(a) How do we immediately know that this parabola is not the graph of the equation x = y7—5y+1 
without even plugging in any of the points? 

(b) Why is it difficult to solve this problem using the standard form of a quadratic that we found 
earlier in this section? 


(c) Use another form you know for quadratics to find the equation of the quadratic that passes 
through the three given points. 
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‘Problem 14.7; A parabola has vertex (4, —3) and a horizontal axis of symmetry, and it passes through 
the point (5, -6). Find the equation whose graph is this parabola. 


Solution for Problem 14.7: Because the axis of symmetry of the parabola is horizontal, we know that the 
desired equation has standard form 
x=aly—kP th. 


The vertex (4, —3) tells us that h = 4 and k = —3, so our equation now is 
x=a(y+3) +4. 


To find a, we turn to the one piece of information we haven't yet used: the fact that the parabola passes 
through (5, —6). 


Concept: When stuck on a problem, try focusing on information you haven’t used | 


@== yet. A 


Because the parabola passes through (5, —6), the values (x, y) = (5, -6) must satisfy our equation. So, we 
must have 5 = a(-6 + 3)? + 4. Solving this equation for a gives a = 1/9, so our equation is 


x= s+ 3F +4 


O 


‘Problem 14.8: Find the equation whose graph is a parabola that passes through (1,0), (2,9), and 
(—3, 4), and has its axis of symmetry parallel to the y-axis. 


Solution for Problem 14.8: Because the axis of symmetry is vertical, we know the equation has the form 
y = a(x —h)? +k. 


Unfortunately, we don’t know the vertex of the parabola, so we can’t immediately get any information 
about h or k. 


We could try substitution. Since (1,0) is on the parabola, we have 
O=a(l—Ay +k. 


That’s a pretty scary equation, We have three variables and one of them is in a binomial that is squared. 
Yuck. Let’s try something different. 


©O=== pencil for a minute and try to think of other strategies. 


The form y = a(x —h)? + k is not the only form we know for a quadratic. We can also write a general 
quadratic as 
ysart+bxte. 
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If we substitute into this equation each of the three points we know are on the parabola, we get a much 
nicer system of equations: 


O=atbhte, 
9=4a+2b+¢, 
4=94-3b+¢. 


Subtracting the first equation from the second equation, then subtracting the first from the third equation, 
gives us the two equations 


9=3a+b, 
4 = 8a — 4b. 
Solving this system of equations gives a = 2 and b = 3. Sincea+ b+c =0, we havec = -a—b = -5,s0 


our parabola is 
y= 2x? + 3x — 5. 


‘Concept: When you have a choice of forms to use, choose the form that best suits 


O==3 -~syour problem! 


Problems involving the vertex or axis of symmetry of a parabola often call for us to use the standard 
forms we have developed in this section. However, other problems involving parabolas, particularly 
those that do not involve the vertex or axis of symmetry, are often more easily tackled with the general 
form y = ax? + bx +c or x = ay" + by +e. 


i txercises i 


14.1.1. Graph the equation y = x7 + 4x - 5. 


Ses - 1 } 


14.1.2. Graph the equation y = —2x* + 6x — 7. What is the vertex of the graph? What is the axis of 
symmetry? 


14.1.3 Graph the equation x = 4y* + 16y + 9. What is the vertex of the graph? What is the axis of 
symmetry? 

14.1.4 Graph the equations y = —2(x — 3)? - 4 and x = -2(y - 3)* — 4 on the same Cartesian coordinate 
plane. Find the vertex of each graph. How are the graphs of the two equations related? 

14.1.5 


(a) Find an equation whose graph is a parabola with vertex (1,2) and a vertical axis of symmetry, such 
that the parabola passes through (3,3). 


(b) Find an equation whose graph is a parabola with vertex (1,2) and a horizontal axis of symmetry, 
such that the parabola passes through (3, 3). 


(c)x Is there an equation besides those equivalent to the equations you found in parts (a) and (b) 
whose graph passes through (3,3) and is a parabola with vertex (1,2)? 
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14.1.6 Find the equation of the parabola having its axis of symmetry parallel to the x-axis and passing 
through the points (1,0), (2, 1), and (2, —2). 


14.2 Circles 


A circle is a set of points that are all the same distance from a given point, which 
is called the center. The common distance between points on the circle and the 
center of the circle is called the radius of the circle. We also use the word radius to A B 
describe any segment connecting the center of a circle to a point on the circle. In the 
figure at right, point A is the center and the segment connecting A to point B on the 
circle is a radius. 


In this section, we investigate equations whose graphs are circles. 


[]___Probiems ie 


Problem 14.9: 
(a) Graph several points that are each 4 units away from the point (2, —3). 


(b) What shape consists of all points that are 4 units away from (2, —3)? 


(c) Suppose the point (x, y) is 4 units away from (2,—3). Use the distance formula to write an 
equation involving both x and y. 


(d) Rewrite your equation from the previous part so that it has no square root signs. Graph the 
equation. 


(e) Find an equation whose graph is a circle with center (1,k) and with radius r. 


Problem 14.10: Consider the equation (x — 7)? + (y — 4)? = 25. 
(a) Use the distance formula to explain why the graph of this equation is a circle. 
(b) What is the center of the circle? 
(c) What is the radius of the circle? 


Problem 14.11: Is the graph of the equation 
3x? + 6x + 3y* — 9y = = 


a circle? If so, find the center and radius. 


Problem 14.12: Is the graph of an equation of the form 


Ax? + Bx + Ay? + Cy =D, 


where A, B, C, and D are constants with A # 0, always a circle? Make sure you try several examples! 


14.2. CIRCLES 


Problem 14.13: In this problem we find the equation of the circle passing through the points (0,0), 
(3,—-1), and (-1,7). 
(a) Do we know the center or the radius of this circle? 


(b) In Problem 14.9(e) and Problem 14.12, we saw two different forms of equations whose graphs | 
are circles. Which of these forms is easiest to use to solve this problem? 


(c) Use the form you chose in part (b) to solve the problem. 


Problem 14.14: Do the graphs of the equations x -— y = 7 and x* + y* — 4x + 12y + 27 = 0 intersect? If 
so, at what points do the two graphs meet? 


We'll start by finding the general form for the equation of a circle. 


Problem 14.9: Find the equation whose graph is a circle with center (h,k) and radius r. j 


Solution for Problem 14.9: Let’s first try finding the equation of a specific YY 
circle, namely a circle with center (2,—-3) and radius 4. If point (x, y) is on 
the circle, then (x, y) must be 4 units away from the center, (2, —3). Therefore, 
the distance formula gives us 


V(x - 2% + (y+ 3 = 4. 


Squaring both sides gives us 


(x— 27 + (y+ 3)? = 16. 


(x - 2)? + (y+3)* = 16 


We could continue and expand the left side, but we can easily read the 
center and radius from the equation above. Moreover, we can easily graph the circle as shown, since we 
know the center and radius. 


This example gives us a guide to finding a standard form for the equation of a circle. 


Suppose our circle has center (h,k) and radius r. Then, if the point (x, y) is on the circle, the point 
must be r away from (h,k). The distance formula then gives us 


(x hy? +(y- kt =r. 
Squaring both sides of this equation gives us our standard form: 


(x—h)? + (y—kP =P". 


Important: The standard form of a circle with center (#,k) and radius r is 


WV WP + y-kP =F 
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Problem 14.10: Consider the equation (x — 7)? +(y— 4)? = 25. 
(a) Use the distance formula to explain why the graph of this equation is a circle. 


(b) What is the center of the circle? 


(c) What is the radius of the circle? 


Solution for Problem 14.10: To see why the graph of this equation must be a circle, we first notice that the 
equation looks a lot like the distance formula. Taking the square root of both sides makes it look even 


more like the distance formula: 
a(x —7)* + (y- 42 =5. 


In terms of the distance formula, this equation tells us that the point (x, y) is 5 units away from the point 
(7,4). The set of all such points is a circle with center (7,4) and radius 5. 


We could also have found the center and radius by comparing the given equation, 
(x- 7) + (y— 4)? = 25, 


to the standard form for a circle, 
(x — hy + (y— ky? = 77. 


Comparing these, we see that (h,k) = (7,4) and r = V25 = 5. 


WARNING!! Make sure you see why the center of the graph of the equation 
ry 
(x-7" +(y-4)* = 25 


is (7,4), not (—7, —4). 


What if the coefficients of x? and y’ are still the same, but are not equal to 1? 


Problem 14.11: Is the graph of the equation 


3x” + 6x + 3y* - 9y = -2 


a circle? If so, find the center and radius, and graph the equation. 


Solution for Problem 14.11: Although the coefficients of x* and y’ are not 1, they are still the same. 
Therefore, we can make the coefficients both 1 by dividing the equation by 3: 


2 
xi + Ox + y? — By = -3. 


This looks more like the equations of circles that we have seen already. We complete the square in both 
x and y to manipulate the equation into the standard form of a circle: 
-3 


2 2 ay 2 . 
x +2x+1+y -3y+(>] =-5+1+($] , 


14.2. CIRCLES 


2 2 
Because x? + 2x +1 = (x +1)? and y* 3y + 5) =(y 5) /we have 


2 aye. 
(+1 +(y a) a5 


Comparing this to the standard form of a circle, 
(x-hyP+(y-kP =P, 


we find h = -1,k = 3, and r? = 3. So, the center of the circle is (h,k) = (-1,1}), and the radius is 
31 _ V31 _ 93 


12 2y3 6 
This example makes us wonder if the graph of equation is a circle whenever the equation is quadratic 
in x and y such that the coefficients of x* and y? are the same. 


— 


Problem 14.12: Is the graph of an equation of the form 


| Ax? +Bx+Ay° + Cy =D, 
| 


where A, B, C, and D are constants with A # 0, always a circle? 


Solution for Problem 14.12: As we saw in the previous problem, we can take care of the fact that the 
coefficients are not 1 by dividing by A. We can then complete the square in x and in y. However, what 
if after completing the square we have an equation like 


(x -3)? + (y+ 2) = -4? 


The two squared binomials on the left are always nonnegative when x and y are real, so their sum cannot 
be negative. This equation has no real solutions, so it has no graph. Also, our equation after completing 
the square might be something like: 

(x —3)* + (y+ 2)* =0. 


Since the (x — 3)? and (y + 2)? must be nonnegative and must sum to 0, they must both equal 0. Solving 
the equations x - 3 = 0 and y + 2 = 0 tells us that the only point that satisfies this equation is (3, -2). 
The graph of this equation is sometimes described as a degenerate circle, even though the graph is just 
a point. 


So, if the right side after completing the square is negative or zero, we don’t get a circle. If the right 
side is positive, then the graph is a circle as we have seen earlier. 


Our conclusion from Problem 14.12 is: 


Jmportant: If the equation 
Ax’ + Bx + Ay? +Cy =D, 


where A, B, C, and D are constants with A + 0, has a graph, then its 
graph is a point or a circle. 


In later books in the Art of Problem Solving series, we'll explore what happens if the coefficients of x? 
and y? are not equal. Try experimenting on your own and see what you discover! 
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Problem 14.13: Find the equation of the circle that passes through (0,0), (3, —1), and (—1,7). ) 


Solution for Problem 14.13: We can’t immediately use our standard form for a circle because we don’t 
know the center or the radius. However, if we expand the squares in 


(xh +(y-kv =r 


and rearrange the resulting equation, we'll have an equation of the form 
+ Bxt+y’+Cy=D, 
where B, C, and D are constants. Now, our problem is to find B, C, and D. 


Fortunately, finding D is very easy. Because the circle passes through (0,0), the equation must be 
satisfied when x = 0 and y = 0. This makes the left side of the equation equal to 0 and leaves D = 0. So, 
we now have 

x? + Bxt+ yy? +Cy =0. 


To find B and C, we substitute our other two points into this equation. Doing so gives us the system 
3* + B(3) + (-1)7 + C(-1) = 0, 
(-1)? + B(-1) +7? + C(7) = 0. 
Rearranging these two equations gives the system 
3B—C=-10, 
-B+7C = —-50. 
Solving this system for B and C gives us B = —6 and C = —8, so our equation is 
x? -6x+ 7 -8y =0. 
Completing the square in x by adding 9 and completing the square in y by adding 16 gives us the 


standard form: 
(x ~3)? + (y— 4)? = 25. 


Problem 14.14: Do the graphs of the equations x — y = 7 and x2 + y? — 4x + 12y + 27 = 0 intersect? If | 
so, at what points do the two graphs meet? 


Solution for Problem 14.14: We could graph both and look for the points, but this would only give us an 
approximation for the intersection points. 


‘WARNING!! _ If asked to determine at what points the graphs of two equations 
ran meet, don’t rely on graphing to give exact answers. For example, if 
you graph the lines x = 1.99 and y = 3.01 on regular graph paper, 
it will look like the graphs meet at (2,3). However, the lines meet 
at (1.99, 3.01). So, while graphs can be useful for giving the general 
locations of intersection points of graphs, we usually resort to other 
methods to find the exact points of intersection. 
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Because the graph of an equation consists of all ordered pairs (x, y) that satisfy the equation, the 
intersection points of our graphs are those points (x, y) that satisfy both equations. In other words: 


Important: Finding the intersection points of the graphs of two equations is the 
vv? same problem as finding the ordered pairs that satisfy both equations 
simultaneously. 


So, our problem is to solve the system of equations: 


x-Y=7, 
x+y? — 4x + 12y +27 =0. 


Solving the first equation for x in terms of y gives x = y+ 7. Substituting this into our second equation 
gives 
(y+7) + y? —4(y +7) + 12y + 27 = 0. 


Expanding (y + 7)* and 4(y + 7), then collecting like terms, gives 


2y* + 22y + 48 = 0. 


Dividing by 2 gives y? + 1ly + 24 = 0, and factoring gives 
(y + 3)(y + 8) = 0, which has solutions y = —3 and y = —8. When 
y = —3, we have x = y+7 = 4, and when y = —8, we have 
x= y+7=—1. Therefore, the two points where the graphs meet 
are (4, —3) and (—1, —8). 


As a check of our work, we can graph both equations. These 
graphs are shown at right, and they do indeed appear to intersect 
at (4,—3) and (—1,-8). We could have also solved this problem 
by starting with the graph at right. However, we would have to 
do more than just read the coordinates off the graph. We have 
to check that the two points satisfy both equations. For example, 
since 4 — (—3) = 7, the point (4, —3) is on the graph of x -— y = 7. 
Similarly, we can show that (4, -3) satisfies x7 + y?-4x+12y+27 = 0, 
so we can conclude that the two graphs both pass through (4, —3). 


Exercises ig 


14.2.1 Graph the equation x” + y? — 10x + 4y = 20, and find the center and radius of the resulting circle. 


14.2.2. Do the circles having equations (x — 1)? + y? = 4and (x + 3)? + y? = 4 intersect when graphed on 
the same Cartesian plane? If so, what are the coordinates of their intersection point(s)? 


14.2.3 Consider the equation x? — 4x + y? + 6y = k, where k is some constant. For what values of k is 
the graph of this equation a nondegenerate circle? (By nondegenerate, we mean that the circle has a 
nonzero radius, so it is not just a point.) 
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14.2.4 A diameter of a circle is a segment with endpoints on the circle such that the segment passes 
through the center of the circle. In the Cartesian plane, the segment with endpoints (—5,0) and (25, 0) is 
the diameter of a circle. If the point (x, 15) is on the circle, then what is x? (Source: AHSME) 


14.2.5 For what values of k does the graph of the equation x + ky = 4 meet the graph of the equation 
x? + y° — 12x + By + 42 = 0 at exactly one point? Hints: 223 


14.3. Summary 


The graph of a quadratic is a shape called a parabola. The solid 
curve shown at right is a parabola. The axis of symmetry of a parabola 
is the line that divides the parabola into two mirror images of each other. 
The axis of symmetry hits the parabola at the vertex of the parabola. 


Parabola 


| Vertex 


V Axis of Symmetry 


Important: The standard form of an equation whose graph is a parabola with a. 


Vv vertical axis of symmetry is 


y =a(x—h)* +k, | 
where a, h, and k are constants. For such a parabola, we have: 


Vertex: (h,k) 
Axis of Symmetry: x=h 


If a > 0, the parabola opens upward, and if a < 0, the parabola opens | 
downward. The value of a also determines how “wide” the parabola is; 
the larger the magnitude of a, the “narrower” the parabola is. | 


Important: The standard form of an equation whose graph is a parabola with a 
Vv horizontal axis of symmetry is 


x=a(y—-k)? +h, 
where a, h, and k are constants. For such a parabola, we have: 


Vertex: (h,k) 
Axis of Symmetry: y=k 


If a > 0, the parabola opens to the right. If a < 0, the parabola opens to 
es the left. 
A circle is a set of points that are all equidistant from a given point, which is called the center. The 
common distance between points on the circle and the center of the circle is called the radius of the 
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circle. We also use the word radius to describe any segment connecting the center of a circle to a point 
on the circle. 


Important: The standard form of a circle with center (,k) and radius r is 


V (x — hy + (y-kP =r. 


Important: If the equation —— I ; 
Vv Ax? +Bx + Ay’ + Cy =D, 
where A, B, C, and D are constants with A # 0, has a graph, then its 
graph is a point or a circle. 


Before you spend much time memorizing all these formulas, make sure you understand that: 


Concept: It’s not so important to memorize the standard forms and formulas we’ve 
© == ~~ developed in this chapter. Generally, you can look those up when you 
need them. However, it is very important to understand how to derive | 
general forms of equations, and how to use them on specific problems 
when you have them. The beauty of mastering forms is that they allow 
you to tackle entire classes of problems. 


Problem Solving Strategies - 


Concepts: e Often the key to finding a general relationship is to first work through 
| O== an example, then walk through those same steps to find the general 
relationship. 


e Finding the intersection points of the graphs of two equations is the 
same problem as finding the ordered pairs that satisfy both equations 
simultaneously. 


e When stuck on a problem, try focusing on information you haven’t 
used yet. 


e When one strategy leads you to a very nasty equation, put down 
your pencil for a minute and try to think of other strategies. 


e When you have a choice of forms to use, choose the form that best 
suits your problem! 


e Don’tjust think of circles (or parabolas) as equations. Understanding 
and using the mathematical definition of a circle (or parabola) is a 
key step in solving many problems. 
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| 
| REVIEW PROBLEMS 


14.15 Find the vertex and axis of symmetry of the parabola that is the graph of the equation y = x7+2x+5. 


14.16 Graph the equation x = 2y” — 4y + 4. What is its vertex? 


14.17 For each part below, find an equation whose graph is shown. (You may assume that if a graph 
appears to pass through a point with integer coordinates, then it does so.) 


(a) (b) 


14.18 Graph the equation x? + 2x + y*-4y—-11=0. 


14.19 A diameter of a circle is a segment with endpoints on the circle such that the segment passes 
through the center of the circle. Find the equation of the circle that has center (3,5) and a diameter with 
length 6 units. 


14.20 Find the radius and center of the circle that is the graph of the equation 4x? + 4y? + 4x — 16y = 7. 
14.21 Graph the equation 3(x + y)? = 6xy + 27. 
14.22 By completing the square, show that the vertex of the parabola y = ax* + bx + c, where a # 0, has 


coordinates = (oi a 

2a" dal 
14.23 Find an equation whose graph is a parabola with axis of symmetry parallel to the x-axis such 
that the parabola passes through the points (4, 0), (13, —1), and (4, 2). 


14.24 At what two points do the graphs of y = 2x? + 5x —3 and 4x - y = -12 intersect? 


Extra! Time was when all the parts of the subject were dissevered, when algebra, geometry, and arithmetic 
n> wee either lived apart or kept up cold relations of acquaintance confined to occasional calls upon one 
another; but that is now at an end; they are drawn together and are constantly becoming more 
and more intimately related and connected by a thousand fresh ties, and we may confidently look 

forward to a time when they shall form but one body with one soul. 
—J. J. Sylvester 
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CHALLENGE PROBLEMS 


{| _Challenge Problems _ ig 


14.25 How many lattice points (points with integer coordinates) does the circle (x — 2)? + (y+ 1)? = 25 
pass through? (Source: ARML) 


14.26 At how many points does the graph of the equation 3x + y = 7 intersect the graph of the equation 
x+y? + 6x4 10y = 2? 


14.27 If y, — y2 = —6 and the points (1, y,) and (-1, y2) lie on the graph of y = ax? + bx + c, then what is 
b? (Source: AHSME) 


14.28 Consider the parabola that is the graph of the equation y = 3(x - 5)? +7. 


(a) Suppose the parabola is reflected over the line y = 7, so that the new parabola opens in the opposite 
direction of the old parabola. What is the equation whose graph is the resulting parabola? 
Hints: 6 


(b}x Suppose the original parabola is reflected over the line y = 9. What is the equation whose graph 
is the resulting parabola? 


14.29 


(a) How are the x-coordinates of the two points where the graph of y = x* — 7x + 6 crosses the x-axis 
related to the x-coordinate of the vertex of the parabola? 


(b) Is this relationship a coincidence, or will every parabola that meets the x-axis in two points and 
has a vertical axis have this relationship between its vertex and the points where the parabola 
crosses the x-axis? Hints: 160 


14.30 Describe the region of points (x, y) that satisfies (x — 3)* + (y + 2)* < 36. What is the area of the 
region? Hints: 93 


14.31% A parabola has its vertex at (4, -5) and meets the x-axis at two points that are on opposite sides 
of the y-axis. Suppose this parabola is the graph of y = ax? + bx +c. Determine which of a, b, and c must 
be positive, which must be negative, and which could be either. (Source: AHSME) Hints: 111, 180 


14.32 A student was trying to plot the graph of a given quadratic ¥ 
equation, but instead plotted the equation obtained by interchanging 
x and y in the equation. The graph he drew is shown at right. What 
is the correct graph? 


14.33x If the parabola defined by y = ax? + 6 is tangent to the line 
y = x, then calculate the constant a. (A line is tangent to a parabola if 
it touches the parabola at one point, but is otherwise always “outside” 
the parabola.) (Source: Mandelbrot) 


CHAPTER 15. MORE INEQUALITIES 


2 is not equal to 3, not even for large values of 2. -Grabel’s Law 


CHAPTER TT 
Piper Inequalities 


In Chapter 9 we studied linear inequalities. In this chapter we apply our knowledge of more complicated 
equations to solve more complicated inequalities. 


15.1 Quadratic Inequalities 


J Probiems ite 


Problem 15.1: 
(a) Solve the inequality x + 2 > 0. 


(b) Solve the inequality x —5 > 0. 
(c) What values of x satisfy the inequality (x + 2)(x — 5) > 0? 


Problem 15.2: 
(a) Can we solve the inequality r(r — 8) < —12 by considering the signs of r and r — 8 for various 
values of r? 


(b) Describe all solutions to the inequality 7? — 8r < —12. 


| Problem 15.3: Consider the inequality x* - 6x +13 <0. 
(a) What are the roots of the quadratic x* - 6x + 13 = 0? 
(b) Graph the equation y = x* — 6x + 13. 


(c) Explain how your graph from part (b) can be used to explain why the inequality has no solutions. 


(d) What real values of x satisfy the inequality x* — 6x + 13 > 0? 
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Problem 15.4: In this problem we graph the inequality y > 2x? + 8x — 3. 
(a) Graph the equation y = 2x?+8x—3. Do points on this graph satisfy the inequality y > 2x7+8x—3? 
(b) Do points “above” the parabola you graphed in part (a) satisfy the inequality? What about 
points “below” the parabola? 


_ 


We start our study of quadratic inequalities in the same way we started our study of quadratic 
equations: with factored quadratics. 


Problem 15.1: Find all values of x that satisfy (x + 2)(x — 5) > 0. j 


Solution for Problem 15.1: The left side is the product of two numbers, x + 2 and x — 5. The product of 
two numbers is nonnegative if and only if one of the following three conditions is true: 


1. Both numbers are positive. 
2. Both numbers are negative. 


3. At least one of the numbers is zero. 


Therefore, we must investigate the signs of x + 2 and x — 5. The quantity x — 5 is positive if x > 5 and 
negative if x < 5. Similarly, x + 2 is positive if x > —2 and negative if x < —2. Combining these, we see 
that both are positive if x > 5 and both are negative if x < —2. Moreover, (x + 2)(x—5) = 0 for both x = —2 
and x = 5, so our complete solution for x is all numbers such that either x > 5 or x < -2. 


One way to quickly combine our observations for x — 5 and x + 2 is to graph both on the number 
line. Below, we shade the portion of the number line for which x — 5 is positive on one graph, and the 
portion of the number line for which x + 2 is positive on another: 


—_ 1-17 + +1 ++" 

9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 
x-5>0 

a SS SU ed Seen CO Se Se eS Se 

9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 
x+2>0 


The solution to (x — 5)(x + 2) = 0 consists of x = 5 and x = —2 and those parts of these two number 
lines that are either both shaded or both not shaded. Looking at these two number lines we can now 
graph our solution: 
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We can also write this solution in interval notation. However, our solution consists of two intervals: 
(—co, —2] and [5, cc). We can write that our solution includes both intervals by writing 
x € (00, —2] U [5, oo). 
The “U” in this statement means “or,” and the “x €” means “x is in.” So, “x € (—00, —2] U [5, 00)” means 


x is in the interval (—co, —2] or the interval [5, 00). 


Note that we use “]” after the -2 and “[” before the 5 to indicate that —2 and 5 are valid solutions. 


Sidenote: The union of two intervals consists of all numbers that are in either, or | 
a both, of the intervals. As we just saw, we use the symbol U to denote a 

union of two intervals, so that (—oo, —2] U [5, 00) means “all numbers in the 

interval (—co, —2] or the interval [5, co) or both.” 

The intersection of two intervals consists of all numbers that are in both | 

of the intervals. We use the symbol /N to refer to the intersection of two | 

intervals. For example, the numbers that are in both the interval [3,7] and | 

[5,11] form the interval [5,7], so we can write 


[3,7] 0 [5,11] = [5,7]. 


On the other hand, the numbers that are either in the interval [3,7] or 
[5,11] or both form the interval [3,11]. Therefore, we have 


[3,7] U [5,11] = [3,11]. 
We won't be using N or U much in this book, but you'll be seeing them 


a lot in your study of mathematics, particularly when you study sets. 


We know how to handle a factored quadratic. So, we should be ready to handle an unfactored 
quadratic. 


Problem 15.2: Find all values of r that satisfy r? - 8r < -12. | 


Solution for Problem 15.2: What's wrong with this solution: 


Bogus Solution: Since r* — 8r = r(r — 8), and the product of two numbers is negative 
pia only if one is positive and the other negative, we must have either 
r>OQOandr-8 <0,orr<Oandr—8> 0. Ifr>Qandr-8 < 0, then 

7 is between 0 and 8. It is impossible for r < 0 and + - 8 > 0 to both) 


be true, so our only solutions are 0 <r < 8. 


The problem here is that we forgot about the -12. After we factor r? — 8rasr(r — 8), we have 


(7 —8) < -12. 
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Unfortunately, knowing the signs of r and r — 8 is not enough! Even if r(r — 8) is negative, it might not 
be less than —12. For example, if r = 1, then r(r — 8) = —7. While —7 is negative, it isn’t less than —12, so 
r = Lis not a solution to the inequality. 


This shows us that comparing a factored quadratic to a nonzero number isn’t a simple matter of 
analyzing the signs of the factors. But, we know how to compare a factored quadratic to zero. So, 
instead of comparing r(r — 8) to -12, we move all the terms to one side first, then factor. We have 


?—8r+12<0. 


Factoring gives 
(r —2)(r -—6) <0. 


If the product (r — 2)(r — 6) is negative, then one of r - 2 and r — 6 is positive and the other negative. To 
see when this occurs, we can plot r— 2 > 0 and r —-6 > 0 on the number line: 


——_1_ + et th ta Ht 
-9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 
r-2>0 


—_ 1.1  H4Y$Y)aSA_THW 
-9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 
r-6>0 


We want those regions that are shaded on one number line but not the other. The only such region 
is2<r<6: 


| a | 

1. T 

9 -8 -7 -6 -5 -4 -3 -2 -1 0 
2<r 


T 
12 3 4 5 6 7 8 9 
<6 


Note that we do not include r = 2 or r = 6 in the solution because the original inequality is a strict 
inequality (it is “less than,” not “less than or equal to.”) Finally, we can write our solution 2 <r < 6in 
interval notation as r € (2,6). Remember, we use “(” and “)” to indicate that 2 and 6 are not solutions to 
the inequality. 


With a little experience you will be able to go straight from (r — 2)(r — 6) < 0 to 2 < r < 6 without 
drawing number lines, just by thinking about when the factors are negative or positive. O 


The last two problems give us a general approach to solving quadratic inequalities: 


Important: We solve quadratic inequalities with one variable by writing the in- 
Vv equality as a quadratic compared to 0. We then factor the quadratic and | 

| analyze the factors to determine what values of the variable make the | 

quadratic negative or positive. 


We must be careful about where the quadratic equals 0: 
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WARNING! _ If the inequality is strict, as in Problem 15.2, then the ‘roots of the | 
< quadratic are not solutions. If the inequality is nonstrict, as in Prob- | 


lem 15.1, then the roots are solutions. 


Problem 15.3: Consider the inequality x? ~ 6x + 13 < 0. 
(a) What are the roots of the quadratic x? — 6x + 13 = 0? 
(b) Graph the equation y = x* - 6x + 13. 


(c) Explain how your graph from part (b) can be used to explain why the inequality has no 
solutions. 


(d) What real values of x satisfy the inequality x* - 6x + 13 > 0? 


Solution for Problem 15.3: 
+ 4i 


(a) Using the quadratic formula, we find that the roots of the quadratic are x = J =342i. 


(b) Completing the square gives y = (x — 3)? + 4. The graph of this equation is shown below. 


(c) Our graph is entirely above the x-axis, so the y-coordinate of every point on the graph is positive. 
Since y = x? - 6x + 13 and y is positive for all real values of x, we know that x? — 6x + 13 is positive 
for all values of x. Therefore, there are no values of x for which x? — 6x + 13 < 0. 

(d) In the previous part, we observed that x? — 6x + 13 is positive for all real values of x. 

We can also solve this part, and the original inequality, by using our roots from part (a). Because 
the roots of x* — 6x + 13 = 0 are not real, we know that the graph of y = x* — 6x + 13 does not pass 
through any points with y-coordinate equal to 0. Therefore, the graph does not intersect the x-axis, 
so it is entirely on one side of the x-axis. Since the graph of y = x” — 6x + 13 is an upward opening 
parabola that never intersects the x-axis, we know that it must be entirely above the x-axis. So, 
x? — 6x + 13 > 0 for all values of x. 


Concept: Graphs can be powerful problem solving tools. 


Problem 15.4: Graph the inequality y > 2x? + 8x — 3. ! 
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Solution for Problem 15.4: We know how to graph quadratics, so 
we start by graphing y = 2x7 + 8x—3. We do so by first completing 
the square to get 

y = 2(¢+2)?-11. 


The graph of this parabola is shown at right. 


To graph y > 2x? + 8x — 3, we first note that all points on the 
parabola we just graphed are not solutions, since at these points 
y is equal to but not greater than 2x? + 8x —3. The points for which y 
is greater than 2x* + 8x — 3 are those that are above the parabola, 
which are those oe (x, y) for which the y value is greater than 
the value of 2x7 + 8x — 3. Therefore, all the pomts above the 
parabola are solutions to the inequality y > 2x* + 8x —3. Every 


1. QUADRATIC INEQUALITIES 


point (x, y) below the parabola has y less than 2x? + 8x — 3, so none of these points satisfy the inequality. 
So, we shade the region above the parabola for our complete graph, which is shown below. Notice that 
we draw the parabola itself with a dashed line to denote that points on the parabola are not part of the 


solution. 


Our solution above tells us that the parabola divides the Carte- 
sian plane into two regions, one that satisfies the inequality, and 
one that doesn’t. This is true for any quadratic inequality. There- 
fore, we could also have simply tested a single point not on the 
parabola to see which region to shade. The point (0,0) is both 
above the parabola and satisfies the inequality y > 2x? + 8x - 3. 
So, it is the region above the parabola that must be shaded. 


15.1.1 Solve the inequality m? + 6m +5 > 0, and graph the solutions on the number line. 


15.1.2 Solve the inequality 2x? + 11x < 21, and graph the solutions on the number line. 


15.1.3 For what values of r is 2r? — 3r > -7? 


15.1.4 Graph the inequality x < —y? + 4 on the Cartesian coordinate plane. 


15.1.5x In this problem we find all k such that x? — 6x +k > 17 for all values of x. 


(a) Ifa quadratic in x is greater than zero for all values of x, then can it have real roots? 


(b) How can you tell whether or not a quadratic has real roots? 


(c) Use your answers to (a) and (b) to find all values of k such that x? — 6x +k > 17 for all values of x. 
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15.2 Beyond Quadratics 
In this section we build on the techniques of the previous section to solve more complex inequalities. 


J Probiems ile 


Problem 15.5: Solve the inequality (2x — 1)(x +1)(x+7) > 0 by considering what values of x make each 
factor in the product positive. 


(x+3)(1 -x) 


Problem 15.6: In this problem, we solve the inequality i 


2 0. Remember: division by 0 is 
illegal! Hints: 2 


2 2 
Problem 15.7: In this problem, we solve the inequality ce SPR =f 
(a) Move all terms to one side and write that side with a common denominator. 


(b) For what values of x is the numerator positive? For what values of x is the denominator positive? 
(c) Solve the inequality. 


We know how to solve an inequality in which we must compare the product of two factors to zero. 
What if there are more than two factors? 


Problem 15.5: Solve the inequality (2x — 1)(x + 1)(x + 7) > 0. j 


Solution for Problem 15.5: We have three factors whose product must be positive. Therefore, either all 
three factors are positive, or one is positive and the other two are negative. The factor 2x — 1 is positive 
for x > 3, the factor x + 1 is positive for x > —1, and x + 7 is positive for x > ~7. So, all three are positive 
when x > 5, and x + 7 is positive with the other two negative when —7 < x < —1. We can use a table to 


keep track of the signs of the factors, and of the whole product (2x — 1)(x + 1)(x + 7), for different ranges 
of values of x: 


2x-1 ox+1 x4+7 (2x-1)(x+1e+7) 
x>4 + + + + 
-l<x<} - + + - 
—7<x<-l = a + + 
x<-7 - - - - 


In the table above, we have a column for each factor in (2x — 1)(x + 1)(x + 7), and a column for the 
product itself. The factors’ columns make determining the sign of the product very easy. From our table, 
we can quickly see that the product is positive when x > ; and when —7 < x < -1. 


We can also find our solutions by considering number lines for each factor, bolded where the factor 
is positive: 
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Sg SEES eT 
9 -8 -7 -6 -5 -4 -3 —2 -1 0 1 2 3 4 5 6 7 8 9 
2x-1>0 

+_—_+_++— —}|— 
-9 -8 -7 -6 -5 -4 -3 +2 -1 0 1 2 3 4 5 6 7 8 9 
x+1>0 


9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 
x+7>0 


The product of the three factors is positive when all three are positive, or when one is positive and 
the other two are negative. Using these facts, we can combine the three number lines above to plot the 
solutions to (2x — 1)(x + 1)(x + 7) > 0 on the number line below: 


9 -8 -7 -6 -5 -4 -3 22-10 1 2 3 4 5 6 7 8 9 
(2x — 1)(x + 1)(x +7) >0 


So, our solutions are all values of x such that x > 3 or -7 < x < -1. In interval notation, this is 


x € (-7,-1) U (4,00). 


(x+3\1-x) . 


7-5 0. 


Problem 15.6: Solve the inequality 


Solution for Problem 15.6: This inequality differs from previous inequalities we’ve tackled in a couple 
ways. First, we have a factor in a denominator. Second, we have a factor in which the coefficient of x is 
negative (the 1 — x in the numerator). We can take care of the latter difficulty by multiplying both sides 
of the inequality by —1. The right side is still 0. On the left, we have 


(x+3)1—x) (x +3)[-10-%] _ &+3)%—-1) 
eo x—5 “x= 5 


Because we are multiplying by a negative number, we must reverse the sign of our inequality, and our 
inequality becomes 
(x + 3)(x — 1) Zi 
x-5 


Now we turn to the issue of having a factor in the denominator. Whether a factor is in the numerator 
or denominator of an expression does not affect the sign of that expression. Therefore, we can compare 
(x + 3)(x - 1) 

x-3 
to zero by considering the signs of x +3, x— 1, and x — 5. We also have to remember that we cannot have 


x = 5, since this will make the denominator zero. However, x = —3 and x = 1 are both solutions to the 
given nonstrict inequality. 


413 


CHAPTER 15. MORE INEQUALITIES 


In order for the expression to be negative, we must have all three of x +3, x—1, and x —5 be negative, 
or have one of them negative and the other two positive. Since x — 5 is negative for x < 5, x — 1 is 
negative for x < 1,and x + 3 is negative for x < —3, we see that our expression is negative for x < —3 (all 
three negative) and when 1 < x < 5 (x — 5 is negative and the others are positive). We could also have 
organized the information about the signs of x — 5,x—1,and x +3 ina table: 


x-5 x-1 x4+3 ate) 
| + + + + 
I<x<5 - + + - 
—3<x<1 = = + + 
x<-3|) - = = - 


For example, in the x > 5 row above, we have recorded that all three of x — 5, x - 1, and x +3 are 
positive when x > 5. Looking at this table, we can even more clearly see that our expression is negative 
when x < —3 and when 1 < x <5. 


Recalling that x = —3 and x = 1 are solutions as well, because the inequality is nonstrict, our solutions 
are all x such that x < -3 or 1 < x <5. In interval notation, this is x € (—co, —3] U [1,5). 


WARNING!! When comparing an expression with factors in the numerator and 
“ denominator to zero, be careful not to include any values in your 
solution set that make the denominator equal to zero. 


We could also have solved this problem without doing the first step of multiplying by —1. Then, we 
would have to be careful to note that 1 — x is negative for x > 1 and positive for x < 1. See if you can 
complete this approach on your own. (You better get the same answer we just found!) 0 


Sometimes we have to do a little work to determine what factors we must consider. 


2 


— >-l. 
x4+3 é 


2 
Problem 15.7: Solve the inequality at 


Solution for Problem 15.7: What’s wrong with starting this problem like this: 


Bogus Solution: We start by multiplying both sides by (x — 2)(x + 3) to get rid of the | 
fractions. This gives us: 


2(x +3) —2(x — 2) > -1(% = 2)(x + 3). 


The problem with this start is that if (x — 2)(x + 3) is negative, then we must change the direction of 
the inequality sign. 


Fortunately, we know how to compare products and quotients of expressions to zero, so we move 
all the terms to the left side, leaving 0 on the right: 


2 2 


x-2 x4+3 


+1>0. 
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We write the left side with a common denominator so that we'll have a quotient to compare to zero: 


2(x + 3) 2(x — 2) (x — 2)(x + 3) 
(x-2)(x+3) (x-2)(x+3) (x -2)(x +3) 


Expanding the numerators and combining all the fractions gives 


ext 50 
(x -—2)(x+3) 0 


Unfortunately, we can’t factor the quadratic in the numerator easily. Its discriminant is 17 —4(1)(4) = -15, 
so its roots are imaginary. As we saw in Problem 15.3, this means that the quadratic is either always 
positive or always negative. For a quick review of why, consider the graph of y = x7 +x + 4. Because the 
roots of x7 + x + 4 = 0 are not real, we know that the graph of y = x? + x + 4 does not pass through any 
points with y-coordinate equal to 0. Therefore, the graph does not intersect the x-axis, so it is entirely 
on one side of the x-axis. Since the graph of y = x7 + x + 4 is an upward opening parabola that never 
hits the x-axis, we know that it must be entirely above the x-axis. So, x7 +x + 4 > 0 for all values of x. 


\Concept: Considering the graph of an expression can help you understand its be- 


O== havior. — | 


Returning to our problem, we must solve the inequality 


eext+4 


@ane4a)° 


We know the numerator is always positive. The denominator is positive when x — 2 and x + 3 are both 
positive or both negative. They are both positive when x > 2 and both negative when x < —3, so our 
solution is x € (—cs, -3) U (2, 00). O 


We now have a strategy for solving inequalities involving many factors. 


‘Important: Suppose we can write an inequality as the product or quotient of many 
| Vv factors compared to 0. We can solve the inequality by determining when 
each factor is positive, then combining these results to determine when 
| the entire expression is positive or negative. However, we must take 
| care not to include any values that make a denominator equal to zero in 
| our solution. _ 


ia > 


15.2.1 Solve the inequality (2x —3)(x? + 8x + 15) < 0. 


15.2.2. What values of r satisfy the inequality (r — 3)*(4r? — 25) > 0? 


7 2x 
1l-x 
(x+3)+4 2 


(e—3)x+2)~ @— aes Dd 


15.2.3 Solve the inequality _ 7 


15.2.4x Solve the inequality 
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15.3 The Trivial Inequality 


So far, all our work with inequalities has been to find values of variables that satisfy given inequalities. 
However, some inequalities are true for all values. In this section, we visit one of the most basic 
inequalities that is always true, and use this inequality to discover other inequalities that must always 
be true. 


> 


Problem 15.8: If x is a real number, must it be true that x* > 0? Why or why not? 


Problem 15.9: In this problem, we prove that for any real numbers a and b, we have 


a+b? 
2 ao. 
7 2 ab 
(a) Rearrange the proposed inequality to create an equivalent inequality that has no fractions, and 
has all the variables on one side. 


(b) Factor the side of your inequality from (a) that has the variables. Why must the resulting 
inequality always be true? 


(c) Start with inequality you produced in part (b) and perform algebra to produce the inequality 
(a? + b)/2 > ab. Do the steps you perform in this part prove that (a? + b*)/2 > ab for any real 
numbers a and b? 


Problem 15.10: In this problem we prove that the sum of any positive real number and its reciprocal 
must be greater than or equal to 2. 


(a) Convert the words into math. Let x be any real number. Write an inequality that is equivalent 
to the problem statement. 


(b) Review the steps of the previous problem, and try to use them to prove the inequality you wrote 
in part (a). 


Problem 15.8: If x is a real number, must it be true that x* = 0? Why or why not? j 


Solution for Problem 15.8: The product of two positive numbers is positive, so if x is positive, then its 
square is positive. If x is 0, then x? = 0, so it is true that x? > Oif x = 0. Finally, because the product of 
two negative numbers is positive, x* is positive if x is negative. Since x must be positive, 0, or negative, 
and x* > 0 in all three cases, we have proved that x* > 0 for all real numbers. O 


Important: The Trivial Inequality states that the square of any real number is non- 
Vv negative. In other words, if x is real, then 


x7 >0. 


Equality only holds if x = 0. 
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This simple fact has many powerful consequences in mathematics. Here are a couple more inequal- 
ities that are always true as a result of the Trivial Inequality. 


Problem 15.9: Prove that 
a +b? 
2 


2 ab 


for any real numbers a and b. 


Solution for Problem 15.9: Just as we have manipulated equations into more convenient forms to solve 
them, we can manipulate an inequality we must prove is true into a simpler form. We start by getting 
rid of the fraction by multiplying both sides by 2: 


a + b? > 2ab. 
Next we bring all the variables to one side: 
a® —2ab+ b* > 0. 
We recognize the left side as the square of (a — b), so we have 
(a—b)* >0. 
By the Trivial Inequality, we know that (a — )? = 0 for all real numbers a and 6. Therefore, our last 
inequality is always true. 


We have started with the inequality we wanted to prove, (a? + b*)/2 > ab, and manipulated it until 
we produced an inequality we know is true, (a — b)? > 0. Rather than just stating, “All our steps are 
reversible, so we have proved that (a? + b*)/2 > ab,” we should write out a solution that starts with an 
inequality we know is true and ending with the inequality we wish to prove. This makes the solution 
much easier to follow, and helps prevent us from making any errors. We step backwards through our 
steps above to write following solution: 


By the Trivial Inequality, for all real numbers a and b, we have 

(a— bP > 0. 

Expanding (a — b)? gives 
a* — 2ab + b* > 0. 

Adding 2ab to both sides gives 

a? +b? > 2ab, 
Dividing both sides by 2 gives the desired 

a+? 


5) > ab. 


Since we started with a true statement and followed valid steps to reach the desired statement, we 
have proved the desired statement. 0 


We found the path to proving the inequality in Problem 15.9 by working backwards from the desired 
inequality to an inequality we know is true. 
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‘Concept: Working backwards is a very powerful problem solving tool. It can be 
| O== particularly useful when we must prove an inequality is always true. 


However, in our solution to Problem 15.9, we didn’t stop after we finished working backwards. We 
then wrote a clean solution “forwards.” 


Important: While working backwards is an enormously useful strategy, once you 
Vv have found a solution by working backwards, you should write your 
solution forwards. This will make your proof easier to read, and help 
you catch any flaws in your reasoning. 


As an example of how working backwards can lead you astray, consider this bogus proof that 1 < —2: 


Bogus Solution: If we square both sides of 1 < —2, we have 1 < 4, which is clearly 
pia true. Therefore, our original inequality, 1 < —2, must have been 
true. 


When we try to write these steps forwards, starting with the true inequality 1 < 4, we see why our 
bogus backwards solution cannot be reversed to produce a valid proof. If we take the square root of 
both sides of 1 < 4, we have 1 < 2, not 1 < —2. So, the argument in our Bogus Solution does not prove 
anything! This example shows one of the many reasons we should write our proofs by starting with 
true statements, like 1 < 4, and working towards what we want to prove. In this case, what we want to 
prove isn’t even true, so it shouldn't be surprising that our backwards solution doesn’t work. 


We end this section with a classic application of the Trivial Inequality. 


Problem 15.10: Prove that the sum of any positive real number and its reciprocal must be greater 
than or equal to 2. 


Solution for Problem 15.10; We first convert the words into math. Let x be any positive real number. We 
wish to prove that 


1 
x+— > 2. 
x 


We present two solutions: 


Solution 1: Mimic the previous solution. Working backwards succeeded on the last problem; let’s try it 
again. We get rid of the fractions by multiplying both sides by x: 


x7 +1 > 2x. 


(It’s important to note that this does not change the direction of the inequality sign because x is positive.) 


We then subtract 2x from both sides: 
x°-2x+12>0. 


The left side factors as (x ~ 1)", so we have (x — 1)? = 0, which we know is true by the Trivial Inequality. 
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As an Exercise, you'll be asked to write this solution “forwards.” 


Solution 2: Use the result of the last problem. Just as we used the Trivial Inequality to solve Problem 15.9, 
maybe we can use the result of Problem 15.9 to solve this problem. In Problem 15.9, we proved that for 
all real a and b, we have 

a? +b? 
2 
Perhaps we can cleverly choose a and 0 to turn this inequality into 


> ab. 


ghee: 
x 


We start by letting a = Vx, since this will produce an x on the “larger than” side of the inequality. (Note 
that this substitution means x must be positive, as specified in the problem.) Since we would like to turn 


ab into a constant, we let b = Fe After we make these substitutions into the true inequality 
24 42 
a+b 
> ab 
eee 
we have 
x+4 i 
> 
7 2 
Multiplying both sides by 2 gives the desired 
1 
xX+- 22. 
x 


‘Important: Once we have proved an inequality is always true, we can use that. 
| Vv inequality as a step to proving other inequalities. 


| __Exercises 


15.3.1 Write the first solution to Problem 15.10 “forwards.” 
15.3.2 


(a) Ifxand y are real numbers such that x* + y* = 0, then what are x and y? 


(b) Ifa, b, and c are real numbers such that 
(a+3P +(b-7" +(c—-ay =0, 


then what is a+b +c? 


x+y 
15.3.3 The arithmetic mean (AM) of two numbers x and y is y and their geometric mean (GM) is 


yxy. Prove that for any two nonnegative numbers, the arithmetic mean of the numbers is greater than 
or equal to the geometric mean of the numbers. This fact is known as the AM-GM Inequality. 
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15.4* Quadratic Optimization 


One class of problems on which the Trivial Inequality is particularly useful is the finding of maximum 
or minimum values of quadratic expressions. 


> 


Problem 15.11: 
(a) What is the uppermost point on the graph of y = —x* + 5x - 7? 


(b) What is the largest possible value of -x? + 5x — 7, where x is a real number? 


(c) What does our solution have to do with the Trivial Inequality? 


Problem 15.12: In this problem, we find the smallest possible value of 2x? + 8x —9 if x is a real number. 
(a) Let y = 2x? + 8x —9. Write this equation in the form y = a(x —h)? +k. 
(b) Use your equation from part (a) to find the real value of x that makes y as small as possible. 
What is this minimal value of y? 


Problem 15.13: Find the largest possible value of —3a” — 36a + 2 if a is a real number. 


Problem 15.14: 
(a) Leta, band cbe constants witha > 0. Use completing the square to write the quadratic ax* + bx+c 
in the form a(x —h)? +k. 


(b) Show that the quadratic ax? + bx + ¢ reaches its minimum when x = —t. What if a is negative? 
a 


Snecma amanactor 
Problem 15.15: 


(a) Find the smallest possible value of x? — 8x + 12. What value of x makes the quadratic equal this 
smallest value? 


(b) Find the roots of x? — 8x + 12 = 0. 
c) How is the value of x found in part (a) related to the values of x in part (b)? 


( 
(d) Suppose the quadratic ax* + bx + c, where a, b, and c are constants and a > 0, has real roots r and 
s. Show that the value of x that minimizes the quadratic is the average of r and s. 


Problem 15.16: Find the smallest value the expression x? + 4x + 2y? — 14y+ 1 can attain for real x and y. 


Extra! Here’s a challenging number that is related to the 24 Game from page 30. Place arithmetic 
mien symbols among the digits 1, 2, 3, 4, 5, 6, 7, 8,9 in such a way that the resulting expression 
equals 100. The digits 1 through 9 must remain in order, but you do not need to place a 
symbol between every pair. So, you can combine adjacent digits to make numbers with 

more than one digit. Here are a couple examples: 


14+24+34+44+5+64+7+8x9=100, 
14+2+34-54+67-—8+9= 100. 


See if you can find five more! 
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Problem 15.17: If our company sells a video game for $20, we will sell 10000 copies of it. For every | 
dollar we raise the price of the game, we will sell 100 fewer copies. In this problem we determine at 
what price should we sell the game to maximize the revenue we receive from selling the game. 
(a) Let x be the number of dollars we raise the price and y be the total revenue we receive. Write an 
equation relating x and y. 
(b) How does understanding how to graph a quadratic help us find the amount we must raise the 
price to maximize the revenue? 


(c) At what price should we sell the video game to maximize revenue? 


We start by finding the maximum value of a simple quadratic expression. 


Problem 15.11: What is the largest possible value of —x? + 5x — 7, where x is a real number? 


Solution for Problem 15.11: If it isn’t clear at first how to approach the problem, we can consider the 
graph of the quadratic 
y= =x? +5x—-7 


and see if that sheds any light on the problem. 


Concept: Graphs can be powerful problem solving tools. 


Since we want to find the maximum value of the quadratic, we 
want the largest possible value of y. We know the graph is a downward- 
opening parabola, so the point on the parabola with the largest y- 
coordinate is the vertex. Completing the square will help us find that 
vertex. We start by multiplying both sides by —1 to make the coeffi- 
cient of x? be 1. This gives —y = x? — 5x + 7. To complete the square, 
we add (-5/2)? = 25/4 to bath sides, to give 


5» 25 


yt eo a eed 
25 5¥ 
We have x? — 5x + = (x - 5 | on the right, so solving for y gives us 
3 
y= 2) 4 


The graph of this equation is shown at right. The highest point is the vertex, (23, —3), so the maximum 
value —x? + 5x - 7 can attain is —3/4. 


Fortunately, we don’t need to graph every quadratic we want to maximize or minimize. However, 
thinking of the graph suggests the algebraic approach. To find the vertex of our parabola, we completed 
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the square to find 
2 


rf 


2 
By the Trivial Inequality, we know that (x - 3) is always nonnegative. So, we have 


3 : 
v= s (a nonnegative number). 


Therefore, the largest y can be is —3/4. 


Important: When finding the maximum or minimum of a quadratic expression, 
| Vv complete the square and use the Trivial Inequality. 


Problem 15.12: Find the smallest possible value of 2x* + 8x — 9 if x is a real number. j 


Solution for Problem 15.12: In the previous problem, we found the maximum value of a certain quadratic 
by considering its graph. So, we try the same here. We let 


y = 2x7 + 8x -9, 


and complete the square to write the right side in the form a(x — h)? + k. Dividing both sides by 2 gives 


9 
Bev 4de- 5, 


To complete the square, we add (4/ 2)? = 4 to both sides, which gives 


9 
Fda ade t4— 5. 


4 9 
Writing x? + 4x + 4 as (x + 2)" gives 5 +4=(x+2)- > Isolating y gives us 


y = 2x +2)? -17. 


Therefore, our original quadratic, 2x? + 8x — 9, can be written as 2(x + 2)? — 17. So, our original quadratic 
equals 2 times a perfect square minus 17. The expression 2(x + 2) equals 0 when x = —2 and is positive 
for all other real values of x, so the smallest possible value of 2(x + 2)? - 17isO-17 = -17. 


Notice that we never mentioned the graph of y = 2(x + 2)* — 17 in our solution above. We just used 
the fact that the square of any real number must be nonnegative to solve the problem. Furthermore, 
we don’t have to set our quadratic equal to y in order to complete the square and write it in the form 
a(x —h)? +k. We could have instead started by factoring a 2 out of the first two terms of 2x? + 8x — 9: 


2x? + Bx — 9 = 2(x? + 4x) - 9. 


To complete the square in the parentheses of 2(x + 4x) — 9, we must add 4 inside the parentheses. This 
means we must add 2(4) outside the parentheses. However, if we simply add 2(4) to 2(x + 4x) — 9, the 
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result won‘t equal our original quadratic, 2x2 +8x-9, anymore. So, we have to both add 2(4) and subtract 
if: 
2x? + 8x —9 = 2(x? + 4x) -9 

= 2(x? + 4x) + 2(4) — 2(4) -9 

=2(x? +4x4+4)-8-9 

= 2(x + 2)? - 17. 
By both adding and subtracting the same value to our expression, we keep it equal to 2x* + 8x - 9. In 
other words, when we add 2(4) — 2(4) to our expression, we are just adding 0 to it, which doesn’t change 


the value of the expression. So, we have completed the square to write 2x? + 8x — 9 as 2(x + 2)* - 17 
without ever setting the quadratic equal to y. 


Let’s try this method of completing the square on a quadratic that has a negative coefficient of its 
quadratic term. 


Problem 15.13: Find the largest possible value of —3a? — 36a + 2 if ais a real number. { 


Solution for Problem 15.13: We could set the expression equal to y and complete the square as we did in 
Problem 15.11. Instead, we'll use the procedure we just learned to complete the square without setting 
the expression equal to y. We start by factoring out —3 from the two terms with variables. This gives us 


—3a* — 36a + 2 = -3(a? + 12a) + 2. 


Notice that we chose to factor out ~3 because this makes the coefficient of a” inside the parentheses equal 
to 1. Now, we wish to complete the square inside the parentheses. To do so, we must add (12/2)* = 36 
inside the parentheses. This means we must add —3(36) outside the parentheses, since 


—3(a* + 12a) — 3(36) = —3(a? + 12a + 36) = -3(a + 6). 


However, if we just add —3(36) to the expression, it won’t equal our original quadratic, —3a? — 36a + 2, 
anymore. So, we have to also add +3(36) to the expression. When we add both -3(36) and +3(36), 
we don’t change the value of the expression at all, because adding both is the same as adding 0 to the 
expression. We can now complete the square: 

—3a? — 36a +2 = —3(a? + 12a) +2 
= ~3(a? + 12a) — 3(36) + 3(36) + 2 
= —3(a? + 12a + 36) + 3(36) +2 
= —3(a + 6)* +110. 


Because the term —3(a + 6)* is nonpositive, the largest it can be is 0. This occurs when a = -6. When 
a = —6, our quadratic equals 3(0) + 110 = 110, so the largest the quadratic can be is 110. 


Now that we have a little practice, we’re ready to try a general quadratic. 


Problem 15.14: Show that the quadratic ax? + bx +c, where a, b, and c are constants and a > 0, reaches 
its minimum when x = ~£. What can we say if a is negative? 
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Solution for Problem 15.14: Using our previous two problems as a guide, we know we should complete 
the square. We first factor out a from the first two terms: 


b 
ate betenalss Zs +. 


biay (bYV_ BP 
2) \2a}) ~ 4a? 
inside the parentheses, which means we must add 
pb 
ic 


outside the parentheses. However, as we just discussed, we must also subtract this from our expression, 
in order to keep the expression equal to our original quadratic, ax? + bx +c. This gives us 


To complete the square we must add 


webremalite ta] +e 
2 2 
nafs s Bs +a(5}- (3) + 
a 4a2 4a? 
=a 22 _# C 
= a 4a2} 4a 
=a freee a 
~ 2a 4a° 


(This should remind you a lot of our proof of the quadratic formula.) By the Trivial Inequality, the square 
of the binomial is nonnegative. Since a is positive, the expression 


[+s] +5 
ajx+—| +e-— 
a 


: b . 
reaches its smallest value when x + y equals 0, which occurs when x = “7 
a a 


If a < 0, then we can go through all the steps above to show that the quadratic reaches its greatest 


oO 


b 
value when x = -—. 

2a 
Problem 15.15: Suppose the quadratic ax? + bx + c, where a, b, and c are constants and a > 0, has real 
roots r and s, Show that the value of x that minimizes the quadratic is the average of r and s. 


Solution for Problem 15.15: We'll start by considering a specific quadratic, x7 — 8x + 12. We find the roots 
of x? — 8x + 12 = 0 by factoring to give (x — 2)(x — 6) = 0. So, the roots are x = 2 and x = 6. We complete 
the square to find the minimal possible value of the quadratic expression x* — 8x + 12: 


x? ~8x +12 = (x? - 8x + 16) - 16412 = (x-4) -4. 


Therefore, the minimum value of the quadratic is —4, which occurs when x = 4. This value of x is the 
average of the roots of the quadratic. Is this a coincidence? 
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We look at the graph of the equation y = (x — 4)? — 4 to find a visual 
explanation for why the average of the roots gives the value of x that 
minimizes the quadratic. The axis of symmetry, x = 4, passes through 
the vertex of the parabola. It also divides the parabola into two pieces 
that are mirror images of each other. Specifically, the points where 
the parabola hits the x-axis are mirror images of each other. So, the 
average of the x-coordinates of these points equals the x-coordinate of 
the axis of symmetry. The x-coordinates of these two points are the 
roots of the quadratic (since they tell us where the quadratic equals 
0). The x-coordinate of the axis of symmetry is the x-coordinate of 
the vertex of the parabola, which is the value of x that minimizes the 
quadratic. Therefore, the average of the roots of the quadratic equals 
the value of x that minimizes the quadratic. 


For an algebraic explanation, suppose r and s are the roots of ax? + bx +c = 0. Then, we know that 
r+s=-2. So, the average of r and s is 
rts b 
In Problem 15.14, we saw that the value of x that minimizes the quadratic ax? + bx +c when a > 0 is 
x= -£, which equals the average of the roots we just found above. 


If a < 0, we can use the same reasoning as above to show that the value of x that maximizes the 
quadratic ax? + bx + c is the average of the roots of the quadratic. 


Furthermore, our algebraic approach shows that these facts are true even when the roots of the quadratic 
are not real! 


| Important: Ifa > 0, the quadratic ax* + bx + c reaches its minimum possible value for 
Y real values of x when x = -£, which equals the average of the roots of 

the quadratic. If a < 0, then the quadratic reaches its maximum possible 

value for real values of x when x = -£, which equals the average of the 
roots of the quadratic. 


Problem 15.16: Find the smallest value the expression x? + 4x + 2y* — 14y +1 can attain for real values | 
of x and y. 


Solution for Problem 15.16: Completing the square worked so well for one variable, let’s try it with two. 
We complete the square in both x and y: 


ae ae 
(tare ayaa]? -7y+(Z)|-2(Z] +1. 


2 
Make sure you see why we must include —4 and —2 (=) to adjust for the constants we add to complete 
the squares in x and y. Writing the two quadratics as squares of binomials gives us 

7 


(+2 +2(y- zy 


x 
; 


2 
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The first two terms equal 0 when x = —2 and y = 7/2, and because these terms are squares or constants 
times squares, they cannot be negative. So, the smallest value that the whole expression can have is 
0+0-55/2 = —55/2, which is attained when x = —2 and y = 7/2. 0 


Now that we have a new problem solving technique, let’s try it on a word problem. 


Problem 15.17: If our company sells a video game for $20, we will sell 10000 copies of it. For every | 
dollar we raise the price of the game, we will sell 100 fewer copies. At what price should we sell the 
game to maximize the revenue we receive from selling the game? 


Solution for Problem 15.17: First we turn the words into math. We let x be the amount by which we raise 
the price of the game, since then we can easily express both the game’s price and the number of games 
we will sell in terms of x: 


Price of game in dollars: 20 + x, 
Number of games sold: 10000 — 100x. 


Our revenue is the product of these, or 
(20 + x)(10000 — 100x). 
Rather than expanding immediately, we factor 100 out of the second term and write our revenue as 


100(20 + x)(100 — x). 


Concept: Factoring constants out of expressions simplifies computation and reduces | 


| @=== © errors. 


We'll show two solutions starting from here. 


Solution 1: Complete the square. Now we multiply the binomials and write the revenue as 
100(—x" + 80x + 2000). 
We wish to maximize this expression, so we complete the square in the quadratic term: 
Revenue = 100[—(x* — 80x) + 2000] 
= 100[-(x? - 80x + (-40)?) + 2000 + (-40)?| 
= 100[-(x — 40)* + 3600]. 


Since (x— 40)" is always nonnegative, the expression —(x—40)? +3600 is maximized when (x—40)* = 0. 
Therefore, we maximize our revenue when x = 40, which means we should increase our price by $40 to 


$60. 
Solution 2: Use the roots. Back in Problem 15.15, we showed that the value of x that maximizes or 
minimizes a quadratic is the average of the roots of the quadratic. Here, we wish to maximize 


100(20 + x)(100 — x). 


426 


15.5. SUMMARY 


This expression is a factored quadratic, so it’s very easy to find the roots. Solving 20+x = 0 and 100—x = 0 
gives x = —20 and x = 100 as our roots. Therefore, the value of x that maximizes this quadratic is the 
average of —20 and 100, which is (—20 + 100)/2 = 40. Because we maximize our revenue when x = 40, 
we should increase our price by $40 to $60. 


! ) Exercises — 
IH 


(a) Find the minimum possible value of the expression a* — 8a + 4 if the value of a can be any real 
number. 


(b) Find the maximum possible value of the expression —4t? — 40t — 36 if f can be any real number. 
What value of t maximizes the quadratic? 


(c) Find the minimum possible value of :s + 2x + 9 if x can be any real number. What value of x 


minimizes the quadratic? 


15.4.2 If I drive my car 60 miles per hour on a full tank of gas, it will run for 5 hours. For every mile 
per hour I speed up, the car will run 10 minutes less. For every mile per hour I slow down, the car will 
run 10 minutes more. 


(a) Suppose I speed up by x miles per hour, where x is negative if I slow down. In terms of x, for how 
many hours will my car run? 
(b) In terms of x, how far can I drive on one tank of gas? 
(c) What is the longest distance I can drive on one tank of gas? 
(d) How fast must I drive in order to go the distance found in (c)? 
15.4.3 Adam kicks a ball off a platform that is 45 feet from the ground. The height in feet of the ball 
above the ground at ¢ seconds after he kicks it is given by -16# + 48f + 45 (until the ball hits the ground). 
(a) After how many seconds does the ball hit the ground? 
(b) What is the greatest height the ball achieves? 
15.4.4% A farmer has 20 meters of fencing to build a chicken run for his chickens. He can use the side 


of his barn as one side of the chicken run. What is the largest area his chicken run can be if it must be 
rectangular? 


15.5 Summary 


Important: We usually solve quadratic inequalities with one variable by writing the 
Vv inequality as a quadratic compared to 0. We then factor the quadratic 
and analyze the factors to determine what values of the variable make 

the quadratic negative or positive. 
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We must be careful about where the quadratic equals 0: 


|WARNING!! _ If the inequality is strict, then the roots of the quadratic are not solu- 
“S tions to the inequality. If the inequality is nonstrict, then the roots are 
solutions. 


Important: Suppose we can write an inequality as the product or quotient of many 
Vv factors compared to 0. We can solve the inequality by determining when 
each factor is positive, then combining these results to determine when 
the entire expression is positive or negative. However, we must take 
care not to include any values that make a denominator equal to zero in 

our solution. 


Important: The Trivial Inequality states that the square of any real number is non- 
Vv negative. In other words, if x is real, then 


x* > 0. 


Equality only holds when x = 0. 


Important: While working backwards is an enormously useful strategy, once you 
V have found a solution by working backwards, you should write your 
solution forwards. This will make your proof easier to read, and help 

you catch any flaws in your reasoning. 


Important: When finding the maximum or minimum of a quadratic expression, 
complete the square and use the Trivial Inequality. 


Important: If a > 0, the quadratic ax? + bx +c reaches its minimum possible value for 
real values of x when x = —%, which equals the average of the roots of 
the quadratic. If a < 0, then the quadratic reaches its maximum possible 
value for real values of x when x = ~£, which equals the average of the 


roots of the quadratic. 


Extra! You have just been given a sack with 12 identical coins. However, one of the coins is 
ni mm COUNterfeit, and is either heavier or lighter than the rest. You have a balance scale like 
the ones shown in Section 1.5, so you can compare the weights of stacks of coins to each 
other. With only three weighings, how can you identify the fake coin, and determine 
whether or not it is lighter or heavier than the rest? Make sure you see that this is a 

different problem from the one we encountered on page 196! 
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Problem Solving Strategies 


Concepts: e Graphs can be powerful problem solving tools. 


e Working backwards is a very powerful problem solving tool. It can 
be particularly useful when we must prove an inequality is always 
true. 


e Once we have proved an inequality is always true, we can use that | 
inequality as a step to proving other inequalities. | 


e Factoring constants out of expressions simplifies computation osc 
reduces errors. 


ll REVIEW PROBLEMS 


15.18 Solve the inequality x* < 4x + 21 and graph the solutions on the number line. 


15.19 Solve the inequality # — 3f > 28 and graph the solutions on the number line. 


15.20 Find all values of r such that r? — 8r +16 > 0. 
5x+4 

—> £0. 

(x + 2)(x - 3) 


15.22 Solve the inequality (2x + 4)(-3x* — 5x + 2) < 0. 


15.21 Solve the inequality 


15.23 Find all values of f such that when f is increased by 1 and this sum is multiplied by t, the product 
is greater than 2. 


6 2 
> 


x-5  x-3 


15.24 Suppose 


(a) What’s wrong with this solution: Cross-multiplying gives 6(x ~— 3) = 5(x — 5). Expanding both 
sides gives 6x — 18 > 5x — 25. Solving this inequality gives x > —7, so the values of x that satisfy 
the original inequality are x > —7. 


: . 6 5 
(b) Solve the inequality 2-5 = ay 


15.25 Graph the inequality x > —2y? + 6y + 1 on the Cartesian plane. 


15.26 Determine whether each of the following statements is true or false. If it is true, explain why. If 
it is false, provide an example that shows why it is false. 


(a) For all real numbers x, we have x? + 10x + 25 > 0. 
(b) For all real numbers x, we have x* + 10x + 25 > 0. 
(c) Every quadratic of the form ax? + bx + c with a # 0 has either a maximum or minimum value. 
( 


d) For any real constants 4 # 0, b, and c, there exists a real number x satisfying ax? + bx +c > 0. 
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15.27 Prove that a2 + 4 > 4a for all real numbers a. 
15.28 If (a — 2b)? + (b - 2)* = 0, anda and b are real, then what is ab? 


15.29 Let P = x*-6x-13. If xis real, what is the smallest possible value of P? What value of x produces 
this minimum value of P? 


15.30 


(a) If tis a real number, what is the maximum possible value of the expression —2f? + 12+ — 8? 


(b) Explain why there is no minimum possible value of the expression ~2f + 12t -8. 
15.31 Find the minimum possible value of the expression 3x? + 6x + y? —4y + 11 if x and y are real. 


15.32 If there are 30 items to vote on in the local election, 240 people will choose to vote. For every 
batch of 3 items added to the ballot, 10 fewer people will vote. If all people who vote cast votes on every 
item, how many items should be placed on the ballot to maximize the total number of votes cast on all 
items? 


15.33 Marie’s Trinket Shop sells bracelets for $10 each. They sell 50 bracelets a week, for a total revenue 
of ($10)(50) = $500 per week. They would like to increase this total revenue to at least $600 per week. 
They will sell 2 fewer bracelets per week for every dollar they increase the price of the bracelets. 


(a) At what price should the shop sell its bracelets to maximize its revenue? 


(b) At what possible prices can they sell their bracelets to have a revenue of at least $600 per week? 


U_Challenge Problems _ [iia 


15.34 Find all ordered triples of integers (x, y,z) that satisfy (x +5)? + (y—2)? + (z+3)* = 1. Hints: 173 
15.35 If(x-y—-3)°+(x+z+ 2) =0 for real numbers x, y, and z, then what is y + z? 
15.36 What values of x satisfy the inequality x? <x +1? Hints: 85 


15.37 Ifx*-5x+6<Oand P = x? +5x +6, then what are the possible values of P? (Source: AHSME) 
Hints: 108 


15.38 Find all values of k such that the graph of the inequality (x — 2)(x — 5)(x — k) = 0 consists of a 
single interval (possibly infinite) on the number line. 


15.39 If x can be any real number, does the expression 


x+1 


have a minimum value? If so, find the value of x for which the expression is minimized. If not, explain 
why it doesn’t. Hints: 207 


15.40 If x is real and 4y? + 4xy + x + 6 = 0, then what is the complete set of values of x for which y is 
real? (Source: AHSME) Hints: 60 
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15.41 In this problem we investigate an inequality that is slightly stronger than the AM-GM Inequality 
that we introduced in Exercise 15.3.3. 


(a)x Show that if a, b, c, and d are positive numbers such that a+ b = c +d = 10 and aand bare farther 
apart than c and d, then ab < cd. Hints: 89 


(b) Suppose we replace the 10 in the previous part with any positive number. Is it still true that 
ab < cd? 


(c) Two positive integers have a sum of 365. What is the minimum possible value of their product? 
(Source: MATHCOUNTS) 


(d) Which is larger, 54321 - 54322 or 54320 - 54323? 
15.42 


24 y2 
(a) Show that aes 


x+ 
> —* for all nonnegative real numbers x and y. 
(b) What must be true of x and y in order for the two sides to be equal? 
15.43x Use the previous problem to show that 12344? + 12346? > 2 - 12345?. 


15.44x Leta bea positive real constant. The minimum value of the expression 2x? + ax + 2y" —ayt a 
is 72. Compute the value of a. Hints: 229 


15.45x Compute the largest value of x satisfying x? - 10x + y* — 8y = 8. (Source: ARML) 
15.46x Prove that if x, y, and z are real numbers, then 
ey tz? 2XY + YZ + ZX. 


Hints: 131 


Extra! The Trivial Inequality (Section 15.3) and the AM-GM Inequality (Exercise 15.3.3) can be 
tina Sec to prove all sorts of other inequalities. Try using them to prove the following: 


e Ifx>0,then1 +x > 2 yx. 


Bae 
e For any x and y, we have x? + y* > ary 


Taal 4 
If x and y are positive, then ~ + ~ > : 
x ay ey 


If x, y, and z are nonnegative, then (x + y)(y + z)(z + x) = 8xyz. 


e For any x and y, we havex* +? =>xyt+xty-1. 
: wW+xty+z 
e If w, x, y, and z are nonnegative, then hk se = Vwxyz. 


Solutions can be found on the website listed on page viii. 
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44 41-1 
ort 
1 


One machine can do the work of fifty ordinary men. No machine can do the work of one extraordinary man. 


— Elbert Hubbard 
CHAPTER 1 6 


—___________—__ 


Functions 


16.1 The Machine 


I have a magic machine that accepts any number, multiplies it by two, adds three to this product, 
then outputs the result. Mathematically speaking, my machine is a function because there is only one 
possible output from the machine for each input to the machine. We can give this function a label, f, 
and write the function as 

f(x) = 2x +3. 


This simple equation describes my magic machine. The “(x)” after f on the left side indicates that we 
are putting x into the function f. The x in the equation f(x) = 2x +3 isa dummy variable, which means 
it is essentially a placeholder. When we put a specific number in our machine, we replace x with that 
number in the equation f(x) = 2x + 3 to determine what the machine outputs. For example, 


f(5)=2-54+3= 13, 
so the machine outputs 13 when we put 5 into it. 


Functions really are that simple. We define the function, then whenever we input a number to the 
function, we follow the definition to get an output. Usually, we use an equation, such as f(x) = 2x + 3, 
to define a function. For obvious reasons, f is the most commonly used label for functions. When 
speaking, f(x) is read “f of x.” 


The domain of a function consists of all the values we are able to input to the machine and get an 
output. Meanwhile, the range of the function consists of all the values that can possibly come out of the 
function. 


For example, consider the function 
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The value x = 3 is not part of the domain of this function, because rom is not defined when x = 3. We 


can safely put any other value of x in this function, so the domain of f is “all real numbers except 3.” 
Similarly, there is no value of x for which it is possible to make the function output 0. However, we can 
make the machine output any other real number (we'll learn how to show this in this section), so the 
range of f is all real numbers except 0. 


Unless a problem states otherwise, you can assume that the functions in this text are only defined 
for real number inputs, and are not allowed to output numbers that are not real. 


| > 
[Problem 16.1: State whether each of the following describes a function or not. For each that is a| 
function, describe the domain and range. 

(a) Input: Name of a month. Output: Number of days in that month in 2005. 

(b) Input: A positive integer. Output: Name of a month with a number of days equal to the input. 

(c) Input: A positive integer. Output: A perfect square that is less than the input. 

(d) Input: An integer. Output: The largest perfect square that is less than the input. 


Problem 16.2: Consider the function f(x) = 2x + 5. 
(a) Find f(1), f(-3), and f(0.5). 
(b) For what value of x does f(x) = —3? 
(c) In terms of k, what is f(2k)? 


[Problem 16.3: Consider the function f(x) = 2x? —5. 

(a) Find f(1), f(), and f(—3). 

(b) Will all real values of x produce a value of f(x)? What is the domain of this function? 
(c) Is there a real value of x such that f(x) = 3? 

(d) Is there a real value of x such that f(x) = -10? 

(e) What is the range of f? 


Problem 16.4: Consider the function f(x) = ane. 
(a) Find f(1), f(1/3), and f(-3). 
(b) Are there any values of x that do not produce a value for f(x)? What is the domain of f? 
(c) Find x such that f(x) = 3. Is there a value of x such that f(x) = 2? 


(d) Suppose y = a. Solve for x in terms of y. 


(e) Use the previous part to determine the range of f. 


Extra! On two occasions I have been asked [by members of Parliament], “Pray Mr. Babbage, if you 
mpinbubi ut into the machine wrong figures, will the right answers come out?” I am not able rightly to 
apprehend the kind of confusion of ideas that could provoke such a question. — Charles Babbage 
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| Problem 16.5: We can place special restrictions on the domains of functions we define. For example, 
suppose we have the function G(x) = 3x — 7, but define the function only for 3 < x < 8. (For example, 
G(2) is not defined.) 
(a) Find x such that 3x — 7 = 0. Is your resulting x in the domain of G? Is 0 in the range of G? 
(b) What is the range of G? 


Problem 16.6: Functions need not have only one input. 
(a) Suppose f(x,y) = 2xy —x+ y. What is f(2,3)? 
(b) Suppose G(a,b,c) = 2a + 3b — 4ac. Find a if G(3,4,5) = 15. 
(c) Why is the quadratic formula, 
—b + Vb? — 4ac 
= 


not a valid function? 


Problem 16.1: State whether each of the following describes a function or not. For each that is al 
function, describe the domain and range. 


(a) Input: Name of a month. Output: Number of days in that month in 2005. 

(b) Input: A positive integer. Output: Name of a month with a number of days equal to the input. 
(c) Input: A positive integer. Output: A perfect square that is less than the input. 

(d) Input: An integer. Output: The largest perfect square that is less than the input. 


Solution for Problem 16.1: 


(a) No matter what month is input, there is exactly one number that can be output: the number of 
days in that month in 2005. This does describe a function. The domain consists of the names of 
all twelve months. The possible outputs are the numbers 28, 30, and 31, so these three values 
together form the range. 


(b) If we input 30, the output could be April, June, or September. Because there are 3 possible outputs 
for a single input, this does not describe a function. 

(c) Suppose we input 14. Then the output could be 0, 1, 4, or 9. Since there is more than one possible 
output for a single input, this does not describe a function. 


(d) For nonpositive inputs, such as —3, there are no perfect squares less than the input. This doesn’t 
mean. that our relationship is not a function! It only means that we cannot input nonpositive 
numbers. In other words, nonpositive numbers are not in the domain of this function. 


While there may be several positive squares that are less than a given positive input, only one 
of them is the highest. Therefore, no matter what number is input, there is at most only one 
possible output. This shows that for all permissible inputs, we have exactly one output. So, this 
does describe a function. 


As we found earlier, we cannot input nonpositive integers. However, for any positive input, 
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there is some perfect square less than that input. Therefore, the domain consists of all positive 
integers. To have any particular perfect square as the output, all we have to do is input the 
integer that is one larger than the given perfect square. So, the range consists of all perfect squares 
(including 0). 


‘Important: If f has a single output for every valid input, then f is a function. On. 
Y the other hand, if f has multiple outputs for any single input, then f is 
~ not a function. 
Now that we know how to recognize a function, let’s do some math. We'll start with a simple 
function that we already know how to handle: a linear function of one variable. 


Problem 16.2: Consider the function f(x) = 2x + 5. 
| (a) Find f(1), f(-3), and (0.5). 
(b) For what value of x does f(x) = —3? 


(c) Interms of k, what is f(2k)? 


Solution for Problem 16.2: 
(a) We simply substitute the given values in for x: 
fQ) =20) +5 =7, 


f(-3) = 2(-3) +5 = -1, 
f(0.5) = 2(0.5) +5 =6. 


(b) If f(x) = -3, then we must have 2x+5 = —3. Solving this equation, we find that x = —4 is the value 
of x such that f(x) = -3. 


(c) The expression f(2k) means that we put 2k in place of x in our function definition. So, we have 


f(2k) = 2(2K) +5 = 4k +5. 


The last part illustrates an important feature of functions: 


\Important: We can put more than just numbers into our function “machines.” 


| oe 


If we wish to input expressions instead of constants into f(x), we merely have to replace x with that 
expression in the function definition. For example, if f(x) = 2x + 5, then 


f(t +? - 2?) = 20? +? 2°) +5. 
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Remember, functions are essentially just machines — a set of rules to process whatever we put into them. 


We usually use x as the dummy variable for defining functions, but we could use any variable. For 
example, we could have defined f in the previous problem as f(f) = 2+ 5 instead of f(x) = 2x +5. 


Let's investigate a quadratic function. 


Problem 16.3: Consider the function f(x) = 2x? -5. 


(a) Find (1), f(5), and f(-3). 


(b) Will all real values of x produce a value of f(x)? What is the domain of this function? 


(c) Is there a real value of x such that f(x) = 3? 
(d) Is there a real value of x such that f(x) = —10? 
(e) What is the range of f? 


Solution for Problem 16.3: 


(a) 


(b) 


(c) 


(e) 
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As before, we just substitute to evaluate the function for specific values of x: 

f() = 2(1)? —5 = -3, 

f(5) = 205)" -5 = 45, 

f(-3) = 2(-3)? - 5 = 13. 
No matter what real value of x we choose, our function will always produce a result equal to 
2x* — 5, Therefore, our domain is all real numbers. 
If there is a value of x such that f(x) = 3, then it must satisfy the equation 
ar +5 =3, 
where we have just replaced f(x) in the equation f(x) = 3 with its definition. Solving this equation 
gives x = 2 and x = ~2 as solutions, so there are two values of x for which f(x) = 3. 
If f(x) = —10, then x must satisfy 
2x* -5 = -10. 


Adding 5 to each side and dividing by 2, we have x* = —5/2, which has no real solutions. Therefore, 
there are no real values of x such that f(x) = —10. Since the function cannot output —10 for any 
real input, we know that —10 is not in the range of f(x). 


Because 2x? is nonnegative for all real values of x, we know that 2x? —5 > —5 for all real x. So, 
f cannot output numbers smaller than —5. We still have to show that f can output all numbers 
greater than or equal to —5. We let y = f(x), so that 


y= 2x* ~ 5. 
This gives us 2x? = y+5,so x = +(y+5)/2. From this, we can see that if y < —5, then there 


are no real solutions x. So, there are no real values of x such that f(x) < —5. Furthermore, for any 
value of y such that y > —5, we can take 
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to find a value of x that produces y as an output from f(x). (Notice that there are two inputs that 
produce each value of y greater than —5 as output.) Therefore, all real numbers greater than or 
equal to —5 are in the range of f. We can write this range as the interval [—5, +o). 


Let's try another example of finding the domain and range of a function. 


roblem 16.4: Consider the function f(x) = ae zs 


(a) Find f(1), f(1/3), and f(~3). “Sie 
(b) What is the domain of f? 
| (c) What is the range of f? 


Solution for Problem 16.4: 


(a) Letting x = 1, then x = 1/3, then x = —3 in our function definition, we find the following: 


2-1-3 2-3 1 
So eae ee 

OQhsg £239 of 
fa/3) = —2— = 42, sh anZ, 


2(-3)-3_-6-3 9 
oa aoe 


(b) The only value we cannot put into f is x = —5, since this will make the denominator of (2x—3)/(x+5) 
equal to zero. Any other value of x produces an output of f. Therefore, the domain of f is all real 
numbers except —5. 

(c) Itisn’t immediately obvious what values our function can output. So, we try experimenting a bit. 
We test to see if the function can output 3 by trying to find a value of x such that f(x) = 3. Using 
our function definition, we have the equation 


2x —3 
x+5 “4 


Multiplying both sides by x + 5 gives 2x — 3 = 3(x + 5) = 3x + 15. Solving this equation gives us 
x = —18. So, because f(—18) = 3, we know that 3 is in the range of f. 


Testing each and every number to see if it is in the range of f is impossible, but we can use our 
experiment as a guide. We showed that 3 is in the range of f by finding the input that produces 3 
as an output. Let’s try the same thing with a variable in place of 3. 


Suppose y is the output of f, so that f(x) = y. Again, using our function definition, we have 


2x —-3 
x+5 


=y. 


When we used 3 as our output, we solved this equation for x to find the input that produced 3 as 
an output. Let’s do the same here by solving for x in terms of y. Multiplying both sides of this 
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equation by x + 5 gives 2x — 3 = y(x +5) = xy + 5y. Grouping terms with x in them on the left 
and the other terms on the right gives 2x — xy = 5y + 3. Factoring the x out of the left side gives 
x(2 — y) = 5y + 3, and dividing by 2 — y gives us 

_ Sy +3 

rae 
Aha! For any value of y except y = 2, we can find an input, x, that produces that value of y as an 
output. For example, when y = 3, we have 


5:°34+3 
dens = 


oe 


as before. However, when y = 2, we see that we cannot find a corresponding value of x. Therefore, 
there is no input to f that produces an output of 2. So, 2 is not in the range of f. Since all other 
real numbers are in the range of f, the range of f is all real numbers except 2. 


Important: We can often determine the range of a function f by letting y = f(x) and 
Vv solving the resulting equation for x in terms of y. 


Finding the domain of a function is usually straightforward; we merely have to figure out what 
values of x produce results when we put them in our machine. Sometimes the restrictions on x will be 
the result of values for which the function is impossible to evaluate. For example, x = 3 is not in the 
domain of 


fiy= 


~x=3 
because we cannot divide by zero. As we will see in the next problem, we can also artificially restrict 
the domain of a function by stating what values are allowed to be input into the function. 


Finding the range of a function is usually trickier than finding the domain. We must consider any 
restrictions placed on the domain, as well as what values the function can actually produce for those 
inputs. In Problem 16.3, we used the fact that x? must be nonnegative to determine the range. Our next 
problem gives us an example of how restrictions on the domain of a function can place restrictions on 
the range. 


Problem 16.5: Suppose we have the function 


| G(x) = 3x -7, 


but define the function only for 3 < x < 8. (For example, G(2) is not defined.) What is the range of G? 


Solution for Problem 16.5: At first, we might think the range is all real numbers, because no matter what 
y is, we can find a value of x such that 3x — 7 = y. For example, if we want G(x) = —4, we have 


3x —7 = —4. 


Solving this equation gives x = 1. However, 1 is not in the domain of G! Since we cannot put | into G, 
we cannot get —4 out of G. Therefore, —4 is not in the range of G. 
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Although 3x — 7 can produce any real number, the restrictions on the domain impose restrictions on 
the range. Because x > 3, we have 3x > 9, so 3x —7 > 2. Therefore, G(x) > 2. Similarly, starting from 
x <8 gives 3x < 24 and 3x —7 < 17, so G(x) < 17. Combining these two inequalities for G(x), we have 


2<G(x) < 17, 


so the range of G is all real numbers from 2 to 17, inclusive, or [2,17] in interval notation. Make sure you 
see why all numbers between 2 and 17 are in the range. 


Functions need not have only one input. 


Problem 16.6: 
(a) Suppose f(x, y) = 2xy—x + y. What is f(2,3)? 
(b) Suppose G(a,b,c) = 2a + 3b — 4ac. Find a if G(3,4,5) = 15. 
(c) Why is the quadratic formula, 


a Vp2 — 
f(a,b,c) = ae, 


not a valid function? 


Solution for Problem 16.6: 


(a) We substitute 2 in for x and 3 in for y: 
f(2,3) = 2(2)(3) -2+3 = 13. 


WARNING!!! Make sure you see why we must let x = 2 and y = 3 rather than the 
“S other way around! We pair up our inputs with variables based on the 
order of the inputs in f(2,3). Since x is the first input variable in our 
definition of f(x,y), we must substitute x = 2 and y = 3 to evaluate 

f(2,3). Had the function been defined as 


Fly, x) = 2xy-x+y, 


then we let y = 2 and x = 3 to evaluate f(2, 3). 


(b) What's wrong with this solution: 


Bogus Solution: To evaluate G@G,a,5), we have b = 3 andc = 5 (we already have a as 


pia itself), so 


Setting this equal to 15, we have —184 + 9 = 15, soa = —-1/3. 


G(3,a,5) = 2a +9 — 20a = -18a+ 9. 


The mistake here is that we haven’t assigned a, b, and c in G(a, b,c) = 2a + 3b — 4ac with the correct 
values. We must assign them in the correct order. When we evaluate G(3,a,5), we must give the 
first dummy variable in our function definition the value 3, give the second dummy variable the 
value a, and the third dummy variable the value 5. 
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So, to evaluate G(3,a,5) using G(a, b,c) = 24 + 3b - 4ac, we replace a in the function definition 
with 3, b with a, and c with 5: 


Function Definition: G(a,b,c) = 2:a+3-b-4-a-c, 
Function Evaluation: G(3,4,5) = 2:34+3-a-4:-3.-5, 
Notice that the a in G(3,a,5) is not the same as the a in G(a@, 0, c). 


Having made the correct substitutions, we now see that 
G(3,4,5) = 6+ 3a — 60 = 3a - 54, 


Solving 3a — 54 = 15 gives a = 23. 


WARNING!! The variables used in defining a function are dummy variables. If a: 
e problem uses the same variable that is used to define the function, as, 

this problem does with G(3, a, 5), then that variable must be considered 

a completely different variable than the one used in defining the function. 


(c) While functions need not have only one input, they are only allowed to have one output. The 
quadratic formula, 


= V 2 
(epg. “a -_ 


is not a valid function because it produces two outputs for most inputs. 


While all the functions we have considered in this section have real domains and real ranges, we can 
define functions to have inputs and outputs that are not necessarily real. For example, suppose 


Q(2) = 3iz + 21. 


Then, we have 
g(2) = 3i(2) + 2i = 61 + 21 = 8i, 


and 
(5 — 2i) = 3i(5 — 21) + 21 = 151 — 6? + 2i=64 171. 


Complex functions are a rich area of mathematics, but you can assume all functions in this book have 
real domains and ranges unless stated otherwise. 


HL tXercises 


16.1.1 Consider the function g(x) = 3x — 4. What is 9(0)? For what value of a is g(a) = 0? 


16.1.2 State whether each of the following describes a function or not. 


(a) Input: Name of a United States President. Output: Date of birth of that President. 
(b) Input: Address of a house. Output: Name of a person who lives in the house. 
(c) Input: A positive integer. Output: Sum of the digits of the integer. 
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16.1.3. Consider the function ¢(x) = 3. 
(a) Find 9(2). (c) What is the domain of g? 
(b) Find g(-7). (d) What is the range of 9? 


16.1.4 Consider the function f(x) = 2x? - 4x +9. 


(a) Evaluate 2f(3) + 3f(-3). 

(b) What is the domain of f? 

(c) What is the smallest possible value of f(x)? Hints: 100 
(d) What is the range of f? 


2 


16.1.5 Consider the functions f(x) = oa - and g(x) =x-1. 


(a) Find f(2) and g(2). 

(b) Find f(7) and g(7). 

(c) Is there any value of x that is in the domains of both f and g such that f(x) and g(x) are not equal? 
(d) Are f and g the same function? Why or why not? 


16.1.6 Letaand bbe real numbers. The function h(x) = ax + b satisfies h(1) = 5 and h(-1) = 1. What is 
h(6)? 


16.1.7 Let f be the function defined by f(x,y) = x? + 4x4 y* +5. 
(a) Find f(2,-3) + (0,5). 
(b)* What is the smallest possible value of f(x,y)? 


16.1.8 On rare occasions, a function will be defined by explicitly assigning an output for =x | f(x) 
each input. Usually this is done as a list of ordered pairs, where the first number ineach 2] 3 
pair is the input and the second is the output. Suppose the function f is defined by the 4] -2 
following list of ordered pairs: 5 

6 


{(2, 3); (4, -2); 5, -3); (6, 2)}. 
So, for example, f(2) = 3. We could also define this function using a table, as shown at right above. 
(a) What is f(5)? 
(b) What is the domain of f? 
(c) What is the range of f? 


16.2 Combining Functions 


In this section, we investigate whether we can add, multiply, or divide functions to create new functions. 
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Problem 16.7: Let f(x) = 3x +2 and (x) =2x-9, 


(a) Find f(3) + 9(3), f(S) + g(S), and f(—2) + g(—2). 


(b) Let s(x) = f(x) + g(x). Find s(x). Iss a function? In other words, is there a single output of s for 
every valid input to s? 


(c) Find f(3) - 9(3) and f(-2) - 9(~2). 
(d Let p(x) = f(x)- g(x). Find p(x). Is p a function? 


— 


Problem 16.8: Suppose f and g are functions. 
(a) Let s(x) = f(x) + g(x). Why must s be a function? 
(b) Let m(x) = f(x) g(x). Why must m be function? 
Problem 16.9: Let f(x) = Vx and g(x) = Vx? -—x-6. 
(a) Find the domain of f(x). 
(b) Find the domain of g(x). 
(c) Let s(x) = f(x) + 9(x). Ifs is a function, what is its domain? 
(d) Let d(x) = f(x)/9(x). If d is a function, what is its domain? 


Problem 16.7: Let f(x) = 3x + 2 and g(x) = 2x - 9. 
(a) Find f(3) + 9(3), f(S) + 9(5), and f(—2) + g(—2). 
(b) Let s(x) = f(x) + g(x). Find s(x). Is s a function? 
(c) Find f(3)- 9(3) and f(—2) - g{—2). 
(d) Let p(x) = f(x) - g(x). Find p(x). Is p a function? 


Solution for Problem 16.7: 


(a) We have 
f(3) + 9(3) = 11+ (-3) =8, 
f(5) + 95) = 17+1=18, 
f(-2) + 9(-2) = -4 + (-13) = -17. 
(b) We have 


s(x) = f(x) + 9(x) = 3x4+242x-9=5x—-7. 
For every input to s, there is exactly one output, so s is a function. 
(c) We have f(3) - g(3) = (11)(-3) = —33 and f(—2) - g(-2) = (—4)(-13) = 
(d) We multiply f(x) and g(x) to find a 
p(x) = f(x) - g(x) = (Bx + 2)(2x - 9) = 6x? — 23x - 18. 
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16.2. COMBINING FUNCTIONS 


For every input to p, there is exactly one output, so p is a function. 


In the previous problem, we added two particular functions, and the result was a new function. We 
also multiplied the two functions to produce a new function. This should make us wonder if the sum 
or product of two functions is always a function. 


Problem 16.8: Suppose f and g are functions. 
(a) Let s(x) = f(x) + 9(x). Why must s be a function? 
(b) Let m(x) = f(x)- 9(x). Why must m be function? 


Solution for Problem 16.8: 


(a) Suppose we input the value a to s. In order to show that s is a function, we must show that there 
is at most one possible output, s(a), for each such input a. 


We have s(a) = f(a) + g(a). Suppose both f(a) and g(a) are defined. (If either is not defined, then 
s(@) is not defined for that value of a.) Because f is a function, there is only one possible value of 
f(a): whatever the result is when we input a to the function f. Similarly, there is only one possible 
value of g(a). Since there is only one possible f(a) and one possible g(a) for each a, there is only 
one possible value of f(a) + g(a). So, there is only one possible value of s(a) for each input a that is 
in the domains of both f and g. 


There’s nothing special about a. The argument above holds for any valid input to s. Because 
each valid input to s produces only one output, s is a function. 


(b) In exactly the same way that we showed s is a function, we can show that m is also a function. If 
we input a to m, we have m(a) = f(a) - g(a). Since there is only one possible value of f(a) and only 
one possible value of g(a) for each a, there is only one possible output m(a) for each input 4 to m. 
Therefore, m is a function. 


In the same way that the sum of two functions is a function, and the product of two functions is a 
function, the difference of two functions and the quotient of two functions are also functions. As you 
might expect, we write the function that is the sum of functions f and gas f + g. Likewise, the product 
of functions f and g is f - g, their difference is f — g (or g — f), and their quotient is f/g (or g/f). 


Important: If f and g are functions, then each of the following is a function: 


ef +g. 


e f/g. (For this, g must be a nonzero function.) 


When we combine functions to form new functions, the domain of the new function depends on the 
domains of the old functions. 
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Problem 16.9: Let f(x) = Vx and g(x) = Vx2—x-6. 
(a) Find the domain of f(x). 
(b) Find the domain of 9(x). 
(c) Let s(x) = f(x) + g(a). If sis a function, what is its domain? 
(d) Let d(x) = f(x)/9(x). If dis a function, what is its domain? 


Solution for Problem 16.9: 


(a) 
(b) 


(c) 
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Since yx is only real for x > 0, the domain is f is all numbers greater than or equal to 0. 


We must determine what values of x satisfy x* —x—62> 0. Because x* — x — 6 = (x — 3)(x +2), we 
find that x2 — x —6 > 0 when x > 3, and when x < —2. Therefore, the domain of g includes both all 
numbers greater than or equal to 3 and numbers less than or equal to —2. 

As we Saw earlier in the section, because f and ¢ are both functions, we know thats = f + gis also 
a function. We can produce an output f(x) + g(x) for a given value of x only if x is in both the domain 
of f and the domain of g. Therefore, the domain of s consists of those values that are the domains 
of both f and g. The values that are in both the domains found in the previous two parts are all 
numbers greater than or equal to 3. 

What's wrong with this beginning of a solution: 


Bogus Solution: We have | 


we d(x) = f(x) = vx = =u | 
g@) Vg@aoa-6 Ve-x-6' | 


so we must determine when the expression x/ (x? -x-6) is nonneg- 
ative. 


Using the argument above, we would deduce that 0 is in the domain of d, because yx/(x? — x - 6) 
equals 0 when x = 0. However, 0 is not in the domain of g, so the expression 


is not defined when x = 0. Our definition of d, which is d(x) = f(x)/g(x), means that we find the 
output of f and the output of g, then divide. If either f or g fails to have an output for a particular 
input, then that input is not in the domain of d. So, we might think the domain of d is the same as 
$ in our previous part: all real numbers greater than or equal to 3. 


But what about 3 itself? When we input 3 to d, we have d(3) = f(3)/¢(3). But ¢(3) = 0, and we 
can’t divide by 0. So, we can’t input 3 to d. Therefore, 3 is not in the domain of d. 


WARNING! If f and g are functions and d = f/g, then those values of x such that 


| “s g(x) = 0 are not in the domain of d. 


The only other value of x for which 9(x) = 0 is x = —2, so we have no further restrictions on the 
domain of d. Therefore, the domain of d is all numbers greater than 3. 


16.3. COMPOSITION 


Exercises ila 


16.2.1 Let f(x) = x* -3 and g(x) =x +3. 


(a) Let s(x) = f(x) + 2g(x). Is s a function? 
(b) Let p and q be functions. Let r(x) = p(x) + 24(x). Is ra function? 


16.2.2 Let f(x) = Vx and g(x) = vx -4. 


(a) Lets = f +g. What is the domain of s? 


(b) Let p = fg. Note that Vx Vx—4 = Vx? -4x. Is Vx? - 4x defined when x = —4? Is -4 in the 
domain of p? 


(c) Find the domain of p. 


16.3 Composition 


Sometimes we want to hook two (or more) machines together, taking the output from one machine and 
putting it into another. When we connect functions together like this, we are performing a composition 
of the functions. For example, the expression 


f(g) 


means we put our input into function g, then take the output, g(x), and put that into function f. The 
composition of functions is also sometimes indicated with the symbol o. For example, h = f o g means 


h(x) = f(g(2)). 


Not all pairs of functions can be connected like this. Specifically, we can only feed the output of g 
into f by performing the composition f o g if the range of g is in the domain of f. That is, only if all 
the possible outputs of ¢ can be fed into f are we allowed to connect the two functions with function 
composition. 


___Proviems ie 


| Problem 16.10: Let f(x) = 2x —6 and 9(x) = 3x - 9. 
(a) Find f(g(2)). 
(b) Find g(f(2)). 
(c) Find f(g(x)). 


Problem 16.11; Let f(x) be the function f(x) = 3x + 10. For what value of x does f(f(x)) = x? (Source: 
Mandelbrot) 


Extra! In science one tries to tell people, in such a way as to be understood by everyone, something that 
ia inbumd im 110 One ever knew before. But in poetry, it’s the exact opposite. - Paul Dirac 
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Problem 16.12: Let f(x) = 3 -— 2x and g(f(x)) = 2x° - 3x +5. 
(a) Why is 9(7) not equal to 2(7°) — 3(7) + 5? 
(b) For what value of kis f(k) = 7? 
(c) Find g(7). 


Problem 16.13: Suppose f and g are functions such that the range of g is part of the domain of f. Let 
h= f og. Explain why his also a function. 


Problem 16.10: Let F(x) = 2x — 6 and g(x) = 3x - 7 
_ (a) Find f(g(2)). 

(b) Find g(f(2)). 
(©) Find f(¢()). 


Solution for Problem 16.10: 
(a) We put 2 into g(x), then put the result into f(x). Since g(2) = 3(2) — 9 = —3, we have 


(b) Since f(2) = 2(2) — 6 = —2, we have 
g(f(2)) = g(-2) = 3(-2) -9 = -15. 


Notice that f(g(2)) and g(f(2)) are not the same! 


(c) The function definition f(x) = 2x—6 tells us that f(x) multiplies its input by 2 and subtracts 6. The 
expression f(9(x)) says “put g(x) into the function f,” so the result is 2 times g(x) minus 6: 


F(g(&)) = 2(g(x)) - 6. 


Because 9(x) = 3x — 9, we have 


f (g(x) = 2(g(x)) — 6 = 2(8x — 9) — 6 = 6x — 24. 


We can test expression for f(g(x)) by checking our earlier computation of f(¢(2)). We have 
F(g(Q)) = 6(2) - 24 = -12, 


which matches our earlier answer. 


Sometimes we feed a function back into itself: 


Problem 16.11: Let fi (x) be the function f(x) = 3x +10. For what value of x does FU) = x? (Source: 
Mandelbrot) 
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Solution for Problem 16.11: To solve the equation f(f(x)) = x, we must first find an expression for f(f(x)) 
in terms of x: 
FCUR(®)) = 3f (x) + 10 = 3(3x + 10) + 10 = 9x + 40. 


We therefore have 9x + 40 = x, so x = —5. We can test this by evaluating f(f(-5)). We find that 
f(f(-5)) = f(-5) = -5, as desired. 0 


We have a special notation for when we feed a function back into itself: 


WARNING! The expression f?(x) usually does not mean f(x) - f(x). It typically 
OG means f(f(x)). Likewise, f"(x) means applying the function f(x) ex-) 


actly n times; for example, f°(x) = ff FUU(x))))). 


As we have seen, evaluating a composition of functions given information about the functions is 
pretty straightforward. However, sometimes we can evaluate a function given enough information 
about its compositions with other functions. 


‘Problem 16.12: Let f(x) = 3- 2x and ¢(f(x)) = 2x3 — 3x +5. Find 9(7). 


Solution for Problem 16.12: What is wrong with this solution: 


Bogus Solution: 
g(7) = 2(7)° = 3(7) +5 = 2(343) — 21 +5 = 670. 


This solution assumes that g(x) = 2x3 — 3x + 5; however, this is not necessarily true! We only know 
that when f(x) is put into 9(x), the result is 2x3 — 3x + 5. While we can let x = 7 in ¢( f(x) = 2° -3x+5 
to say 

g(f(7)) = 2°79? — 3(7) +5 = 2(343) — 21 +5 = 670, 


we can’t simply put x = 7 in 2x° — 3x + 5 to evaluate 9(7). We can only use the substitution x = 7 to 
evaluate g(f(7)). 


Since we know what comes out when we put f(x) into g(x), and we want to know what happens 
when we put 7 into 9(x), we need to figure out when f(x) = 7. This will tell us what x to use in g(f(x)) 
to figure out 9(7). From f(x) = 7, we have 

3-2x=7, 


from which we find x = —2. Now we can use our expression for ¢(f(x)): 


97) = e(f(-2)) = 2(-2)° - 3(-2) +5 = -16 +6 +5 =-5. 


o 


In the previous section, we learned that the sum, difference, product, or quotient of two functions is 
also a function. What about the composition of two functions? 


Problem 16.13: Suppose f and g are functions such that the range of g is part of the domain of f. 
Leth = fog. Explain why h is also a function. 
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Solution for Problem 16.13: To show that d is a function, we must show that there is only one value of 
h(a) for any valid input a. Because h = f 0 g, we have h(a) = f(g(a)). Therefore, any valid input to # must 
be in the domain of g. Because g is a function, there is only one possible value of g(a). Suppose g(a) = b, 
so that we have h(a) = f(g(a)) = f(b). Because f is a function, there is only one possible value of f(b). 
Since h(a) = f(b), we find that there is only one possible value of h(a) for each valid input a. 


In the question, we stated that the range of g is part of the domain of f. Let’s take a closer look at 
why this is important. Above, we let g(a) = b, so b is in the range of g. Then, we found that h(a) = f(b). 
So, to evaluate h(a), we must evaluate f(b). We can only evaluate f(b) if b is in the domain of f. Similarly, 
we can only define h ash = f o g if each value in the range of g is in the domain of f. O 


I txercises hg 
16.3.1 Let f(x) =x+3and g(x) =3x +5. Find f(9(4)) — 9(f(4)). 
16.3.2 Let f(x) = 5x* —5. Whatis f(f(x))? 
16.3.3 Let f(g(x)) = 3x +3 and f(x) =x +6. If g(x) = ax + b, compute a + b. (Source: ARML) 


16.3.4 Let f(x) = 2x—3 and g(f(x)) =5 — 4x. Find g(4). 


16.4 Inverse Functions 


, 


You're probably very familiar with using Control-Z when typing on a computer: that’s the ‘undo 
command for many applications. Being able to “undo” the work of a function can be extremely useful. 
The machine that “undoes” the work of a function f is called the inverse function of f. We often write 
the inverse of f as f-'. 


WARNING!!! When working with functions, f ~1 does not mean }! The expression 
yyy 
a f7' is a special notation that denotes the inverse of the function f. 


Functions f and g are inverse functions of each other if and only if 


g(f(x)) = x for all values of x in the domain of f, and 
F(g(x)) = x for all values of x in the domain of g. 


In other words, if f is the inverse function of g, then ¢ is the inverse function of f. 


| Probiems il 


Problem 16.14: Let f(x) = 3x — 2 and g(x) = (x + 2)/3. 
(a) What is 9(f(3))? What is g(f(6))? What is 9(f(10))? 
(b) In terms of x, what is 9(f(x))? 
(c) In terms of x, what is f(2(x))? How are g and f related? 
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Problem 16.15: In this problem we find the inverse of the function f(x) = 2x - 9. 
{a) Let ¢ be the inverse of f. Why must f(9(x)) = x? 
(b) Use the definition of f to solve the equation f(y) = x for y. 
(c) What is g(x)? 
(d) Check your answer by confirming that g(f(x)) = x. 


= 
Problem 16.16: The function f is the inverse of the function g(x) = aS Find f(4). 
eS vam mmr rn Se TA a ee a | 


Problem 16.17: 
(a) Let f(x) = x* and let the domain of f be all real numbers. Does f have an inverse? In other 
words, is there a function g(x) such that ¢(f(x)) = x for all real numbers? 


(b) Suppose h(x) = x* and let the domain of lt be all nonnegative numbers. Does h have an inverse? 


Problem 16.14: Let f(x) = 3x — 2 and g(x) = (x + 2)/3. 
(a) What is 9(f(3))? What is g(f(6))? What is g(f(10))? 
(b) In terms of x, what is ¢(f(x))? 


(c) In terms of x, what is f(g(x))? How are f and g related? 


Solution for Problem 16.14: 
(a) Since f(3) = 7, f(6) = 16, and f(10) = 28, we have 


s({Q)) = oe (7 + 2)/3 =3, 
g(f(6)) = = (16 + 2)/3 =6, 
g(f(10)) = an = (28 + 2)/3 = 10. 
Notice that in each case, 9(f(x)) = x. 


(b) The first part suggests that g “undoes” f. In other words, if we a put a number into f then feed 
the result to g, we'll get our original number back. We see if this works for all x by feeding f itself 
into ¢: 

ie? 3x-24+2 
sf) = = = 
Sure enough, if we feed x into f then feed te result into g, we'll get x back as the final result, no 
matter what x we choose. 


(c) Feeding g(x) into f(x) gives 
fig) = 3g) -2 = 3 (= 


Combining this with the previous part, we have 9(f(x)) = f(g(x)) = x, so f and g are inverses of 
each other. 


)-2=x 


449 


CHAPTER 16. FUNCTIONS 


Now that we know how to recognize that two functions are inverses, let’s try finding the inverse of 
a function. 


Problem 16.15: Find the inverse of the function f(x) =2x-9, j 


Solution for Problem 16.15: We wish to find the function g such that 


B(f(x)) = x 


for all x. We don’t know much about g, so this equation is hard to work with - we don’t know what to 
substitute f(x) into, for example. However, we know that if g is the inverse of f, then f is the inverse of 
g. This gives us the equation 

F(g@)) = x. 


This equation is more helpful, because we know f(x). Putting g(x) into f(x), we have f(g(x)) = 2g(x) — 9, 
so our equation is now 
2g(x) -9=xX. 
Important: Just as we can solve an equation for a variable, we can solve an equation 
Vv for a function by isolating that function. 


We isolate 9(x) by adding 9 to both sides, then dividing by 2. This gives us 


x+9 
2 


8(X) = 
We can check our work by confirming that f(g(x)) = g(f(x)) = x. Therefore, 


x+9 


Pe=5 


Note that we found the inverse of f by solving the equation f(g(x)) = x for g(x). Make sure you see 
why this produces a function g that is the inverse of f. 


Important: If f has an inverse g, then we can often find that inverse by solving the 


VY equation f(9(x)) = x for g(x). 


If you find the idea of “solving for a function” confusing, you can instead let y = g(x) and solve for 
y. For example, when f(x) = 2x — 9, we can solve for y in f(y) = x to find the inverse of f. Since f(y) = x, 
we have 2y — 9 = x. Solving for y gives y = (x + 9)/2, so the inverse of f is f~!(x) = (x + 9)/2. 


25 = 
Problem 16.16: The function f is the inverse of the function g(x) = aoe Find f(4). 


Solution for Problem 16.16: We present two solutions to this problem: 


16.4. INVERSE FUNCTIONS 


Solution 1: Find the inverse. Since f is the inverse of g, the function g must also be the inverse of f, so 


8(f(x)) = x 
Substituting f(x) into g(x), we have 
2f(x) -3 
f@)+5 
We can let f(x) = y to prevent confusion: 
2y-3 
y+5 i 


[ Concept: Substitution can help make algebraic expressions easier to understand and 


O== ~~ manipulate. 


We wish to isolate y. We start by getting rid of the fraction by multiplying both sides by y + 5: 


2y-3=x(y+5). 


Expanding the right side, then moving all the terms with y in them to the left and terms without y to 
the right gives 


2y — xy =5x +3. 
Factoring y out of the left side gives y(2 ~ x) = 5x + 3, and dividing by 2 — x gives 
Sx +3 
fO=y¥=3-,- 
Therefore, we have 
_ 5(4)+3 23 
Ni lar amr eas, 


Solution 2: Use the meaning of inverse function. Since f is the inverse of g, we know that 
F(g(x)) = x 


for all x, so f(g(k)) = k. If g(k) = 4, then we have f(g(k)) = f(4). Putting this together with f(g(k)) = k 
gives f(4) = f(g(k)) =k. Therefore, we can solve g(k) = 4 for k to find f(4): 

— 2k-3 © 

~ k+5 — 


gtk) 


Multiplying both sides by k + 5 gives 2k — 3 = 4(k + 5). Solving this equation gives k = —23/2. 


We also could have started from f(4) = k and substituted both sides into 9(x), giving @(f(4)) = g(k). 
Since g is the inverse of f, we also have 9(f(4)) = 4, so we must have 4 = g(k), as before. 


All the functions we have considered so far in this section have inverses. How can we tell if a 
function does or does not have an inverse? Let’s consider an example. 
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‘Problem 16.17: | 
| (a) Let f(x) = x? and let the domain of f be all real numbers. Does f have an inverse? In other 


(b) Suppose h(x) = x? and let the domain of h be all nonnegative numbers. Does h have an inverse? 


words, is there a function g such that g(f(x)) = x for all real numbers? 


Solution for Problem 16.17: 


(a) 


We get our first suggestion that f doesn’t have an inverse by plugging in numbers. Both f(2) and 
f(—2) equal 4. But if g is the inverse of f, then what is 9(4)? It must return both 2 and —2, since 
we must have e(f(2)) = 2 and g(f(—2)) = —2. But 9(4) cannot equal two numbers at once because 
it must be a function! 


|Important: If a function returns the same output for two different inputs, then the 
VY function does not have an inverse. 
We can see what goes wrong when we try to solve for the inverse. If g is the inverse of f, then 
f must be the inverse of ¢, so 


F(g(x)) = x. 
Since f(x) = x2, we have f(g(x)) = Ie@or, so our equation is 
Le(x)? =X. 


Taking the square root of both sides gives 
g(x) = + Vx, 


and here we hit a problem. That + clearly tells us that g is not a function. We conclude that f does 
not have an inverse. 


We can “fix” the problem by restricting the values we are allowed to put into x”. For example, 
if h(x) = x? and the domain of h is all nonnegative numbers, then we can “reverse” h. Now, if 
h(x) = 4, then we know that x = 2, since x = -2 is not in the domain of h. So, g(x) = x is the 
inverse of h, since g(h(x)) = x and the range of g matches the domain of h, and the range of h 
matches the domain of g. (In other words, what comes out of g matches what we can put into h.) 


Problem 16.17 shows that not all functions have an inverse. If f is a function such that two different 
values of x give the same output, y, then f cannot have an inverse, because the inverse function g 
wouldn’t know which of the two values of x to return for g(y). 


Throughout this chapter we have assumed that the inverse of a function is unique if it exists. In other 
words, we assumed that each function that has an inverse has only one possible inverse. Let’s see why 
this must be the case. If a function has an inverse, this means we can tell from any given output from 
the function what the input must have been. There must be only one way to do this for each possible 
output (otherwise, the function would not have an inverse), so there must be only one possible inverse 
of the function. 
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Exercises lg 


16.4.1 If f is a function that has an inverse and f(3) = 5, what is f~1(5)? 


16.4.2. Find the inverse of each of the following functions, if it exists. If the function does not have an 
inverse, explain why. 


(a) f(x) =3x+2 (d) f(x) =2x7 +3 

(b) f(x) =13 (e) f(x)=x° 
4x-5 1 

© fay==>  fe=5 


its own inverse? 


16.4.3% For what values of a is the function f(x) = o 


16.4.4x In one step of our first solution to Problem 16.16, we divide by 2 — x. This is only valid if x # 2. 
Why can we be sure that x cannot be equal to 2? Hints: 179 


16.5 Problem Solving with Functions 


We've seen thus far that solving basic problems involving functions is typically a matter of substitution 
and solving equations. The same is true as the problems get more challenging. 


a 
Problem 16.18: If f(x — 3) = 9x* + 2, what is f(5)? 


Problem 16.19: Let f be a function for which f(x/3) = x* + x + 1. In this problem we find the sum of 
all values of z for which f(3z) = 7. (Source: AMC 12) 


(a) What must we let x equal in order to use our definition of f to get an expression for f(3z)? 


(b) Make the substitution suggested by part (a) to produce an equation. Find the sum of the values 
of z that satisfy this equation. 


Problem 16.20: Daesun starts counting at 100, and he counts by fours: 100, 104, 108, .... Andrew 
starts counting at 800, and he counts backwards by three: 800, 797, 794, .... They both start counting 
at 1 PM, and each says one number each minute. What time is it when Daesun first says a number 
that is more than twice the number Andrew says? 


(a) Let D(x) be the number Daesun says x minutes afer 1 PM. In terms of x, what is D(x)? 


(b) Let A(x) be the number Andrew says x minutes afer 1 PM. In terms of x, what is A(x)? 


(c) Write an inequality for how D(x) and A(x) are related when Daesun says a number that is more 
than twice the number Andrew says. 


(d) Find the desired time. 
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Problem 16.21: A function f defined for all positive integers has the property that f(m) + f(n) = f(mn) 
for any positive integers m and n. If f(2) = 7 and f(3) = 10, then calculate f(12). (Source: Mandelbrot) 


Problem 16.22: The function f has the property that, whenever a, b, and n are positive integers such 
that a+b = 2", then f(a) + f(b) = n°. 

(a) Leta = b = 1 to find f(1). 

(b) Find f(2), f(4), f(8), and f(16). 

(c) Find f(2*) in terms of k. 

(d) Find f(3). 

(e) What is f(2002)? (Source: HMMT) 


While many function problems require substitution to solve them, we have to be careful about what 
we are substituting. 


Problem 16.18: If f(x — 3) = 9x2 +2, what is f(5)? | 


Solution for Problem 16.18: What's wrong with this solution: 


| Bogus Solution: 


pia f(S) = (5) +2 = 227. 


This Bogus Solution assumes that f(x) = 9x? + 2, but that’s not true! The input to the function in the 
function definition is x — 3, not x. 


Solution 1: Find the correct x. One way to find f(5) is to find the x that allows us to input 5 into f using 
the definition of f(x — 3). Solving x —3 = 5 gives x = 8. If we let x = 8 in our function definition, we find 


f(8—3) = 9(8) +2, 
from which we get f(5) = 578. 


Solution 2: Find f(x). We can turn f(x—3) into f(x) by choosing the proper expression for x. Specifically, 
if we let z = x — 3, we have x = z+ 3. Substituting this into our function definition, we have 


f(z+3-3) = 9(z +3)? +2, 


so f(z) = 9z +3)? +2. The z is just a dummy variable, so we can freely change it to whatever letter we 
want, like x: 


fl) = 90 +3)? +2. 
So, f(5) = 9(5 + 3)? + 2 = 578, as before. 0 


Equations involving functions such as f(x — 3) = 9x? +2 are sometimes called functional equations. 
As we have seen, when we substitute for variables in a functional equation, we must be careful to 
substitute properly for that variable everywhere. 
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Problem 16.19: Let f be a function for which f(x/3) = x2 + x + 1. Find the sum of all values of z for 
which f(3z) = 7. (Source: AMC 12) 


Solution for Problem 16.19: In order to turn f(3z) = 7 into an equation for z, we must find an expression 
for f(3z). We have an expression for f(x/3), so if we turn x/3 into 3z, we'll have the desired f(3z). If 
x/3 = 32, then x = 9z. Substituting x = 9z into 


fx/3) =x? +441. 


gives 
f(9z/3) = (92)? +92 +1, 


so f(3z) = 81z? + 9z + 1. Therefore, the equation f(3z) = 7 becomes 


8127 +9z4+1=7, 


so 81z? + 9z - 6 = 0. The sum of the roots of this quadratic is -(9/81) = -1/9. 


We can define functions to help solve word problems in the same way we define variables to help 
us. 


Problem 16.20: Daesun starts counting at 100, and he counts by fours: 100, 104, 108, .... Andrew 
starts counting at 800, and he counts backwards by three: 800, 797, 794, .... They both start counting 
at 1 PM, and say one number each minute. What time is it when Daesun first says a number that is 
more than twice the number Andrew says? 


Solution for Problem 16.20: In order to compare Daesun’s number to Andrew’s, we need an expression 
for each in terms of the time. So, we define a function, D(x), for Daesun, and a function, A(x), for 
Andrew: 


Let D(x) be Daesun’s number x minutes after 1 PM. 
Let A(x) be Andrew’s number x minutes after 1 PM. 


Since Daesun starts at 100 and counts up by fours, we have 
D(x) = 100 + 4x. 

Since Andrew starts a 800 and counts down by threes, we have 
A(x) = 800 — 3x. 


We seek the first time such that 
D(x) > 2A(x). 


Our expressions for D(x) and A(x) give us 
100 + 4x > 2(800 — 3x). 


Solving this inequality gives us x > 150. The smallest such x is 151, so the first time Daesun says a 
number that is more than twice Andrew’s number is 151 minutes after 1 PM, or 3:31 PM. 
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Concept: Defining functions is a good way to organize information. 


@== 


Our final two problems involve functional equations in which we seek a specific value of a function 
given more complicated information involving the function. Just as with our earlier problems, clever 
substitution is the key to solving these problems. 


Problem 16.21: A function f defined for all positive integers has the property that f (7) + f(n) = f(mn) 
for any positive integers mand n. If f(2) = 7 and f(3) = 10, then calculate f(12). (Source: Mandelbrot) 


Solution for Problem 16.21: We start by experimenting with the information we have. From the equation 
f(m) + f(r) = f(mn), 
we see that if we know f(m) and f(n), then we know f(mn). Since we know f(2) and f(3), we know f(6): 
f(6) = (2) + f(3) = 17. 
We want f(12). Since 12 = 2-6 and we know both f(2) and f(6), we can find f(12): 
f(12) = f(2)+ f(6) =7 +17 = 24. 
See if you can find another solution by first finding f(4). 0 
Concept: | Many complicated-looking functional equation problems can be solved 


O== with a little experimentation. Don’t let the notation scare you; these prob- 
lems are often not nearly as hard as they look! 


Problem 16.22: The function f has the property that, whenever a, b, and n are positive integers such 
that a+ b = 2", then f(a) + f(b) = n*. What is (2002)? (Source: HMMT) 


Solution for Problem 16.22: Here we aren’t given any values of f, but we have to find f(2002). So, we 
start by trying to find some values of f(m) for various integers m. We start at the beginning. 


Concept: Start experimenting with functional equations by trying simple values like 


C= ~~ s*Oand 1. 


We choose simple values of a, b, and n that satisfy 
at+b=2", 
The simplest isa = 1,b =1,andn =1. Sincel+1= 2) we are told that 


f(lyt+ f) = 7. 
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Therefore, f(1) = 17/2 = 1/2. We found one value of f(m)! But we're still pretty far from finding f(2002). 
However, this simple example suggests a way to find some more values for f(n1). Since 2+ 2 = 22, we 
have 


fQ+fQ=P? =4 
So, f(2) = 27/2 = 2. Similarly, 4 + 4 = 2%, so 


f(A) + f(4) = 3" =9, 


and f(4) = 3*/2 = 9/2. In this same way, we find f(8) = 47/2 = 8, f(16) = 57/2 = 25/2, and so on. We can 
prove that this pattern always works. For each power of 2, we have 


BE ON a0 oF ec grk, 
Therefore. 
f2) + f2) =(k+1P, 
so f(2*) = (k+ 1)*/2. 
Concept: A great deal of problem solving follows the process: 
Experiment — Find Pattern — Prove Pattern is True. 


Almost all great discoveries have their beginnings in experimentation. 


But how do we find f(m) if m is not a power of 2? Let's try experimenting again by trying to find 
f(3). We must have a +3 = 2” in order to be able to use f(a) + f(3) = n? to find f(3). Furthermore, we 
must know f(a), since we can’t let a = 3. Fortunately, a = 1 fits the bill: 1 + 3 = 22 so 


f() + f@) = 2 =4. 
We already have f(1) = 1/2, so f(3) = 4 - f(1) = 7/2. 


But how does this help with f(2002)? It gives us some guidance: we see that we need a number a 
such that a + 2002 = 2". The smallest such number is 46: 


46 + 2002 = 2". 
So, we know that f(46) + (2002) = 11? = 121, from which we have 
(2002) = 121 — f(46). 


Unfortunately, we don’t know f(46). However, if we find (46), then we can find f{2002), so we’ve 
reduced our problem from finding f(2002) to finding f(46). This appears to be a simpler problem. 


Concept: Keep your eye on the ball! Working backwards from what you want to 
_O= ==  findis a great way to solve problems. 
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We investigate f(46) just as we investigated (2002). Since 46+18 = 2°, we have f(46)+ f(18) = 67 = 36, 
so 
f(46) = 36 — f(18), 
and we've reduced our problem to finding f(18). This is promising, so we continue. 


Since 18 + 14 = 2°, we have f(18) + f(14) = 25, so f(18) = 25 — f(14). 


Since 14+2 = 24, we have (14) + f(2) = 4? = 16, so f(14) = 16 — f(2). But we already know f(2) = 2! 
We have f(14) = 16 — 2 = 14. Now we can work back through our equations above to find f(2002). 


We have f(18) = 25 — f(14) = 11, so f(46) = 36 — (18) = 25, so f(2002) = 121 — f(46) = 96. 


This problem highlighted two of the most important problem solving strategies: experimentation 
and working backwards. Try them on the following problems whenever you get stuck. 


|) txercises ig 
16.5.1 Let g(2x +5) = 4x? - 3x +2. Find g(-3). 


16.5.2. Alice and Bob go for a run in the local park. Alice runs at 3 m/s. Bob starts from the same point 
as Alice, but he starts 20 seconds after Alice. Bob runs at a rate of 5 m/s. 


(a) Let ¢ be the number of seconds that have elapsed since Bob started running. Find functions 
describing Alice’s and Bob’s distance in meters from Bob’s starting position in terms of t. 
(b) How many seconds after Bob starts running has he run 50% farther than Alice? 


2 
2+%x 


16.5.3 If f(2x) = for all x > 0, then what is 2f(x)? (Source: AHSME) 


16.5.4 Let P(n) and S(z) denote the product and the sum, respectively, of the digits of the integer n. For 
example, P(23) = 6 and S(23) = 5. Suppose N is a two-digit number such that N = P(N) + S(N). What is 
the units digit of N? (Source: AMC 12) Hints: 155 


16.5.5x A function f(x,y) of two variables has the property that 


Fy) =x+ f(x-1,x- y). 
If f(1,0) = 5, then what is the value of (5,2)? (Source: Mandelbrot) Hints: 191 


16.6 Operations 


You're already familiar with several operations. For example, the operation “+” tells us to find the 
sum of two numbers, and the operation “x” tells us to find the product of them. Operations work just 
like functions do because operations essentially are functions of two variables. The operations are just 
written with a different notation, usually because what we’re doing with the operation is so common 
that we want simpler notation than functions offer. So, instead of writing +(3,5) to mean “3 plus 5,” we 
write 3 +5. 
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We can define our own operations, too. For example, instead of defining a function f(x, y) = xy+x+y, 
we could define an operation * to mean x * y = xy+ x+y. Here, the function f and the operation * are 
exactly the same; they’re just expressed differently. 


___Proviems ie 
| Problem 16.23: For real numbers x and y, define 
xay = (x + y)(x— y). 
What is 34(4@5)? (Source: AMC 12) 


ee te ee SS SSS SSS SS ee 
Problem 16.24: Define a#b = ab — a+b —8 for all real numbers a and b. If x#3 = 37, then what is x? 
(Source: MATHCOUNTS) 


Just as with functions, problems involving operations are often exercises in substitution. 


Problem 16.23: For real numbers x and y, define 


xay = (x+y)~-y). 


What is 34(4€5)? (Source: AMC 12) 


Solution for Problem 16.23: The parentheses tell us to compute 445 first: 
4a5 = (44+5)(4-5) = -9. 


So, we have 
3@(445) = 3a(—9) = [3 + (—9)][3 — (-9)] = (-6)(12) = -72. 


oO 


| Problem 16.24: Define a#tb =ab _ a+b-8 for all real numbers a and b. If x#3 = 37, then what is x? 
(Source: MATHCOUNTS) 


Solution for Problem 16.24: To solve x#3 = 37, we first write an expression for x#3: 


x#3 = (x)(3) -x+3-8=2x-5. 


So, we now have the equation 2x — 5 = 37, which gives us x = 21. 


Just as with functions, the key is to not get intimidated by the notation. The notation is simply a way 
to provide substitution rules. 


J txercises ils 


16.6.1 Letm&n= re for allintegers m,n # 0. Whatis the value of 5 & 8? (Source: MATHCOUNTS) 
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16.6.2. The operation x is defined for non-zero integers as follows: a*b = 144, Ifat+b = 9 and ab = 20, 
what is the value of @ * 6? (Source: MATHCOUNTS) 


16.6.3 Define the operation “0” by xO y = 4x — 3y + xy, for all real numbers x and y. For how many 
real numbers y does 3 © y = 12? (Source: AHSME) 


16.6.4 Define x @ y =x — y. Simplify h ® (hk @h). (Source: AMC 12) 


@—p 


16.6.5 Ifa@b= DT then for how many real values of a does a@1 = 0? (Source: HMMT) 


16.7 Summary 


A function is like a machine: for each possible input there is exactly one possible output. We usually 
label a function with a letter, and f is the letter most commonly used. We indicate an input to a function 
by putting the input in parentheses after the function label. For example, f(3) means input 3 into f. We 
often use a dummy variable to define a function. For example, f(x) = 3x — 7 means that when we input 
a number to f, the output is seven less than three times the number. 


Important: If f has a single output for every valid input, then f is a function. On 
Vv the other hand, if f has multiple outputs for any single input, then f is 
not a function. 


The domain of a function consists of all the values we are able to input to the function and get an 
output. Meanwhile, the range of the function consists of all the values that can possibly come out of the 
function. 


Important: We can often determine the range of a function f by letting y = f(x) and 
VY solving the resulting equation for x in terms of y. 


We can combine functions to create new functions. We write the function that is the sum of functions 
fand gas f +g. Likewise, the product of functions f and g is the function f : g, their difference is f — g 
(or g— f), and their quotient is f/g (or ¢/f). 

The expression f o g refers to the composition of the functions f and g. Specifically, (f o ¢)(x) means 
we input x into g, then take the resulting output from g and input that to f. We also write this sometimes 


as f(g(x)). 


WARNING!! The expression f?(x) usually does not mean f(x) « f(x). It typically 
25 means f(f(x)). Likewise, f"(x) means applying the function f(x) ex- 
actly n times; for example, f>(x) = fUF(FUFUF())))). 


The function that “undoes” the work of a function f is called the inverse function of f. We often 
write the inverse of f as f~!. Functions f and g are inverse functions of each other if and only if 


g(f(x)) = x for all values of x in the domain of f, and 
f(g(x)) = x for all values of x in the domain of g. 


In other words, if f is the inverse function of g, then g is the inverse function of f. 
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Important: If f has an inverse g, then we can often find that inverse by solving the 


Vv equation f(9(x)) = x for g(x). 


‘Important: If a function returns the same output for two different inputs, then the 
NW function does not have an inverse. 


Problem Solving Strategies 


Concepts: e Substitution can help make algebraic expressions easier to under- 
O=s stand and manipulate. 


e Defining functions is a good way to organize information. 


e Many complicated-looking functional equation problems can be 
solved with a little experimentation. Don’t let the notation scare 
you; these problems are often not nearly as hard as they look! 


e Start experimenting with functional equations by trying simple val- 
ues like 0 and 1. 


e A great deal of problem solving follows the process: 
Experiment — Find Pattern — Prove Pattern is True. 


Almost all great discoveries have their beginnings in experimenta- 
tion. 


e Keep your eye on the ball! Working backwards from what you want 
to find is a great way to solve problems. 


| REVIEW PROBLEMS > 


16.25 State whether each of the following describes a function. 

(a) Input: A magazine. Output: The number of pages in the magazine. 

(b) Input: The name of a soccer team. Output: The name of a player on the team. 
16.26 Let r(x) = x? —x +14. Find all values of a such that r(a) = 20. 
16.27. Let f(x) =3 V2x-7-8. 

(a) Find f(8). 

(b) Find the domain of f. 

(c) Find the range of f. 
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16.28 
(a) 
(b) 
(c) 

16.29 

16.30 

16.31 

16.32 

16.33 

16.34 

16.35 

16.36 

16.37 


The function f is defined by f(x) = aes 


Find (3). 

Find the domain of f. 

Find the range of f. 
Let f(x) = x+6and g(x) = Vx +6. Suppose h = f/g. Is 6 in the domain of h? Why or why not? 
If f(x) = 2xand g(x) = x +1, find g(f(g(F(1)))). 
Let p(x) = 2x — 7 and q(x) = 3x — b. If p(q(4)) = 7, what is b? 
Let f(x) =x+5. Find f19(8). 
Let f(x) = 3x - 8 and g(f(x)) = 2x? + 5x — 3. Find g(—5). 
Does the function f(x) = 4- 5x have an inverse? If so, what is it? 
Does the function f(x) = 3x2 +5 have an inverse? If so, what is it? 
If f(x) = 3x — 8, what is f-!(3)? 


Let f be a function. The fixed points of f are those values of x for which f(x) = x. For example, 


in Problem 16.11, we found that the value of x = —5 is a fixed point of f(x) = 3x +10 because f(—5) = —5. 


(a) 


(b) 
(c) 


16.38 


If f(x) = 3x + 10, then what is f(f(f(—5)))? What about f(f(f(f(—5))))? Do you see why we calla 
fixed point “fixed”? 
Let 9(x) = x? - 6. Find all fixed points of g. 


Suppose f(x) = ax + b, where a and b are constants with a # 1. Find all fixed points of f in terms 
of a and b. 


Consider the function f(x) = an Is this function the same as the function g(x) = 1? What is 


the domain of f? What is the domain of g? 


16.39 
16.40 
16.41 


16.42 


(a) 

(b) 

(c) 
16.43 


Let a ® b = 3a + 4b for all real numbers a and b. Find3 1. 
Let x* y= yx? + y*. Find all values of ¢ such that 2f * f = 15. 
Let f(x —9) = 2x +7. Find f(x). 


9-22 
Suppose h(2z + 3) = eee 
Find h(—9). 
Find h(z). 
Find h7-1(4). 


Let f(x) be a function such that f(0) = 2 and with the two properties: 


(i) f(O) = 2, (ii) for any two real numbers x and y, f(x + y) =x + f(y). 


What is the value of f(1998)? (Source: AHSME) 
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{Challenge Problems _ [iia 


16.44 If f(x) =ax* — bx? +x +5 and f(-3) = 2, then what is {@)? (Source: AHSME) 
16.45 Let f(x) = 3x* - 7 and g9(f(4)) = 9. What is g(f(—4))? Hints: 186 


16.46 Let g(x) = 2x — °, Find all a such that g(a) = —4. 


16.47 Let f be the function that is defined by f(x) = ax* — V2 for some positive real number a. If 
f(f(V2)) = - V2, what is a? (Source: AHSME) 


16.48 Let f(x) =1- ~, 
(a) Find f(f(x)). (c) Find f(f(f(f()))). 
(b) Find f(f(f(x))). (d) Find f*4(5). Hints: 31 


16.49 An operation is commutative if reversing any two inputs to the operation doesn’t change the 
output of the operation, no matter what the two inputs are. For example, we have seen that addition 
and multiplication are commutative because x + y= y+xandx-y=y-x for any x and y. 


(a) Is * commutative if x * y = Vx? + y°? 
(b) Is © commutative if x © y = x7 — y?? 
(c) Is # commutative if xey = xyt+x+y? 


(d)*x Suppose the operations # and Y are commutative, and xoy = (x&y)O(y&x). Is 6 commutative? 


16.50 Does the function f(x) = 3x2 + 6x +5 have an inverse? If so, what is it? Hints: 53 


16.51 Let f(x) = ore 


(a) Find f(f()). (b) Find f(f(fC))). (c) Find f(f(F(F@)). 
Do you see a pattern? Challenge: can you prove the pattern continues? Hints: 178 


16.52% Let F be a function having the property that F(x + 1) = F(x) + F(x — 1) for every integer x. If 
F(1) = F(4) = 1, compute F(10). Hints: 107 


16.53x Let f be a function satisfying f(xy) = f(x)/y for all positive real numbers x and y. If f(500) = 3, 
what is the value of f(600)? (Source: AMC 12) 


16.54% Let f(x) =3—2x and g(f(x)) = 2x7 - 3x +5. Find g(x). Hints: 198 


16.55* A function f takes as input a pair of real numbers and outputs an ordered pair of real numbers 
as follows: f(x, y) = (x + y,x — y). Does f have an inverse? If so, what is it? Hints: 86 


16.56% Show that for any two functions f and g with inverses f~! and g™, the inverse of f © g is 
gio f-!. Hints: 119 
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16.57x The function f(x) is not defined for x = 0. It has the property that for all non-zero real numbers 
x, 


f(x)+ 2f(=) = 3x. 
Find all values of a such that f(a) = f(—a). (Source: AHSME) Hints: 148 


Extra! As we mentioned, we can define functions to input and output complex numbers with 
mpi ~NOnzero imaginary parts. For example, consider the function 


f(z) =2? +2. 


If we input 0 to this function, we have f(0) = 0? = 2i. Now, suppose we take this output 
and put it back into f. We then have 


FF) = f(2i) = (21)? + 2i = -4 + 21. 


Similarly, we can find f°(0), f4(0), and so on. For example, because f?(0) = f(f(f(0))) 
and f(f(0)) = —4 + 21, we have 


FPO) = fF O)) = f(-4 + 28) = (4 + 2i)* + 21 = (4)? + 2(-4)(2i) + (21)? + 24 = 12 - 141. 


If we keep going, computing f*(0), f°(0), and so on, the magnitudes of the results just 
get larger and larger. However, if we change our starting function just a little bit, we 
have a very different result when we compute f”(0) for larger and larger values of n. For 
example, suppose we start with the function 


f@ar+ i. 


Now, if we compute f(0), f7(0), f°(0), and so on, we have 


fO=5, 
po=i()=-4e4 


f?°(0) ~ —0.1324 + 0.3883, 


f*°(0) = 0.1359 + 0.39304, 


If we keep going and going, we'll find that our results stabilize somewhere around 
—0.136 + 0.3931. The real parts and imaginary parts don’t just keep growing and growing 
forever! This observation was one of the early breakthroughs in the study of fractals. 
For more information on how this function relates to fractals, see page 492. 


464 


I never read, I just looked at pictures. - Andy Warhol 


CHAPTER TFS 
Do Graphing Functions 


17.1 Basics 


In this chapter, we continue with Descartes’s insight that algebra can be described by pictures. We do 
so by graphing functions. We graph the function f by graphing the equation y = f(x) on the Cartesian 
plane. As a reminder, the point (a,b) is on the graph of an equation if and only if the ordered pair 
(x, y) = (a,b) satisfies the equation. 


J Proviems il 


Problem 17.1: Consider the function f(x) = x* — 5x + 6. 
(a) Graph the equation y = f(x). 


(b) Find the x-intercepts of the graph. 
(c) Find the y-intercepts of the graph. 


Problem 17.2: A portion of the graph of y = f(x) is pictured at right. 3 
(a) According to the graph, what is f(2)? 2 
(b) According to the graph, what is f(f(f(3)))? (Source: Mandelbrot) 

0 


Problem 17.3: Is it possible for the graph of a function to have more than one y-intercept? 
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Problem 17.4: For each of the following four graphs, state whether or not the graph could be the 
graph of a function. For each of the functions, find the range and domain of the function. 


y y 
{a) (c) 
x 3G 
y y 
(b) (d) 
ae x 


| In general, how can you tell by looking at a graph whether or not it is the graph of a function? 


Problem 17.5: In this problem we will use our understanding of graphing functions to determine how 
many real numbers x satisfy the equation x° = 2x + 3. 
(a) Suppose that f and g are functions, and that the graphs of y = f(x) and y = g(x) intersect at the 
point (x1, y1). Is it true that f(x1) = g(x)? 
(b) Let f(x) = x° and g(x) = 2x +3. Graph y = f(x) and y = g(x). 
(c) Use the graphs from part (a) to determine how many real numbers x satisfy x° = 2x + 3. 


Problem 17.1: Consider the function f(x) =x? -—5x +6. 
(a) Graph the equation y = f(x). 
(b) Find the x-intercepts of the graph. 
(c) Find the y-intercepts of the graph. 
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Solution for Problem 17.1: 


(a) The equation we are asked to graph is y = x? —5x + 6. This is 
just a quadratic, which we already know how to graph. We 
complete the square to find 


7 ( 5 j i 
a a) ae 
then graph our parabola at right. 
(b) The x-intercepts are the points where the graph of y = f(x) 
intersects the x-axis. At these points, we have y = 0, so we 
must have f(x) = 0. Solving x7 - 5x +6 = 0 gives us x = 2 and 


x = 3, s0 our x-intercepts are (2,0) and (3,0), as shown in the 
graph. 


(c) The y-intercept is where the graph of y = f(x) meets the vertical axis. This occurs when x = 0. 
Since f(0) = 6, the y-intercept is (0, 6). 


Problem 17.2: A portion of the graph of y = fl (x) is pictured at right. 
(a) According to the graph, what is f(2)? 
(b) According to the graph, what is f(f(f(3)))? (Source: Mandelbrot) 


Solution for Problem 17.2; 


(a) Our graph depicts the equation y = f(x). We seek f(2), so we let x = 2 in this equation, which 
gives y = f(2). Therefore, the y-coordinate of the point on the graph of the equation y = f(x) for 
which x = 2 gives us f(2). Since the graph passes through (2,3), we have f(2) = 3. 

(b) We work from the inside out, finding (3) first. The point on our graph of y = f(x) for which x = 3 
is (3,0), so f(3) = 0. This gives us 

FFF) = FF). 


Continuing in this vein, the point on our graph for which x = 0 is (0,2), so f(0) = 2. Now our 
problem is just finding f(2). Since y = 3 when x = 2 on our graph, we have 


FUUR))) = FF) = FQ) = 3. 


|Important: We can use the graph of a function to evaluate the function for specific, 
Vv inputs. Specifically, if f(a) is defined, then the value of f(a) equals 
the y-coordinate of the point on the graph of y = f(x) for which the 

x-coordinate is a. So, the coordinates of this point are (a, f(a)). 
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This statement assumes that there is only one point on the graph for which the x-coordinate is a. 
Let's investigate why by starting with a specific value of a, namely, a = 0. 


Problem 17.3: Is it possible for the graph of a function to have more than one y-intercept? 


Solution for Problem 17.3: Let f be a function. A y-intercept is a point on the graph of y = f(x) for which 
x = 0. The y-coordinate of this point is therefore f(0Q). Since f is a function, there is only one value of 
f(0), so there is only one y-intercept on the graph of f. 


Another way of interpreting the fact that the graph of f can have only one y-intercept is by noting 
that the vertical line x = 0 can intersect the graph of y = f(x) at only one point. But what about other 
vertical lines? 


Problem 17.4: For each of the following four graphs, state whether or not the graph could be the 
graph of a function. For each of the functions, find the range and domain of the function. 
a 


(a) (c) 


In general, how can you tell by looking at a graph whether or not it is the graph of a function? 


Solution for Problem 17.4: 


(a) For each value of x, there is at most one point on the graph with that x-coordinate. For example, 
when x = —1 we have y = 4, and when x = 1 we have y = 2. For no value of x do we have two 
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choices for y. Therefore, this graph is the graph of a function. Since x can take on any value from 
—5 to 5, the domain is the interval [—5,5]. Since y can take on any value from —2 to 7, the range is 
the interval [—2, 7]. 


(b) If this were the graph of y = f(x) for some function f, then what would be the value of f(1)? There 
are three points on the graph for which x = 1, so the graph doesn’t give us a unique value for f(1). 
Since a function can only have one output for each input, this graph doesn’t represent a function. 

(c) Once again, this is not the graph of a function, since there are several values of x for which there 
are two values of y on the graph. 

(d) This is the graph of a function. For each value of x, there is no more than one corresponding value 


of y. Since x can take on any value from 0 to 4, the domain is the interval [0,4]. Similarly, y can 
have any value from 0 to 8, so the range is the interval [0, 8]. 


Our observations in this problem give us a general rule for determining whether or not a graph can 
represent a function. Specifically, we note that a graph represents a function if and only if for each value 
of x there is no more than one corresponding value of y. For each value of x, we have a vertical line; 
for example, for x = 2, we have the vertical line that is the graph of x = 2. The points on a graph with 
x-coordinate equal to 2 are those points where the vertical line x = 2 hits the graph. 


Important: A graph represents a function if and only if every vertical line passes | 
| V through no more than one point on the graph. We call this the vertical | 
| line test. 


If any vertical line hits more than one point of a graph, then that 
graph fails the vertical line test. For example, our circle from part (c) of 
Problem 17.4 fails the vertical line test because the vertical line x = 2 hits 
the graph at two points, as shown at right. 


Problem 17.5: How many real numbers x satisfy the equation x° = 2x + 3? ! 


Solution for Problem 17.5: We don’t have any strategies for solving an equation involving x®, and it 
doesn’t look easy to turn this into an equation we do know how to solve. However, we aren’t asked to 
actually solve the equation; we only have to figure out how many real solutions it has. 


Since we have no algebraic tactics to try, we look for other ways to analyze the equation. One way 
to analyze it is to consider each side of the equation as its own function: 


f(x) = x° and g(x) = 2x +3. 


i 
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We don’t have the tools to compare these functions algebraically, but maybe a picture will do the job. 
We want to find out when f(x) = g(x). If we graph y = f(x) and y = g(x) on the same Cartesian plane, 
then the two graphs will pass through the same point whenever f(x) = g(x). 


We already know how to graph y = g(x) = 2x +3; this is just a line. To graph y = f(x) = x®, we choose 
several values of x just as we did for graphing quadratics. Our table for graphing y = x° is at left below. 
On the Cartesian plane at right below, we have graphed both y = f(x) and y = 9(x). 


x y= fx) 
14] 753 
-12| 2.99 

| 1 
-0.8] 0.26 
~0.5| 0.02 

0 0 
0.5 0.02 
0.8 0.26 

1 1 
1.2 | 2.99 
14 7.53 


It may not be worth a thousand words, but this picture is worth at least a few lines of algebra. We 
see very clearly that the graphs of y = f(x) and y = g(x) intersect twice, once when x = —1, where 
f(-1) = g(-1) = 1, and again between x = 1 and x = 2. We don’t know exactly what the coordinates of 
the second intersection point are, but we know the second intersection point exists. 


Clearly the graphs don’t meet again to the left of x = ~1, since the graph of y = g(x) goes below and 
stays below the x-axis, and the graph of y = f(x) is way above the x-axis. On the other side of the plane, 
as x increases beyond x = 2, the graph of y = f(x) = x® increases (goes upward) much faster than the 
graph of y = g(x) = 2x + 3. So, the graphs of f and ¢ don’t intersect again to the right of the intersection 
point between x = 1 and x = 2. 


Therefore, we conclude that because the graphs of y = x° and y = 2x + 3 intersect at exactly 2 points, 
there are 2 real solutions to the equation x° = 2x + 3. 


Concept: Graphing functions can be a powerful problem solving tool. If your algebra 
O==se tactics fail you, consider using graphing. 


Exercises il 


17.1.1 For each of the following functions, graph y = f(x). 


(a) fe) =3 (d) fi) =xv2 
(b) f(x)=x+4 (e-) f) =2vxe 
() f@)=(r-27 +5 (Q* fay=t 
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17.1.2 Determine whether each graph below could be the graph of a function. If so, what are its domain 
and its range? (You can estimate the domain and range if you can’t tell exactly what they are.) 


17.1.3 Let f and g be the functions whose graphs are shown below. 
(a) Find f(2). 
(b) Find g(-1). 
(c)* Find f(g(f(2))). 


Yy = g(x) 


17.14 The graphs of y = f(x) and y = g(x) are as shown in the previous problem above. Draw the 
graph of y = h(x) where A(x) = f(x) + g(x). 
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17.1.5* The graph y = f(x) is shown at left. Find f-1(-1). 


17.2 Transformations 


There are a variety of ways we can transform one function to get other functions. In this section we 
explore some common transformations by examining the effects of these transformations on the graphs 
of the functions to which they are applied. Once again, remember that a point (a,b) is on the graph of 
an equation if and only if the ordered pair (x, y) = (a,b) satisfies the equation. You'll be using this fact 
many times in this section! 


)_Probiems ila 


Problem 17.6: The graph of y = f(x) is shown at right. y 
(a) Find f(-5) - 3, f(-1) - 3, and f(3) — 3. 
(b) Graph y = f(x) -3. 
(c) Suppose F is a function. How is the graph of y = F(x) 


related to the graph of y = F(x) + k, where k is some 
positive constant? What if k is negative? v 


Problem 17.7: The graph of y = f(x) is shown at right. v7, 
(a) Find f(-4 +3), f(-1 +3), and f(1 +3). 
(b) Graph y = f(x +3). 


(c) Suppose F is a function. How is the graph of y = F(x) 
| related to the graph of y = F(x+k), where kis a positive 
constant? What if k is negative? a 
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Problem 17.8: The graph of y = f(x) is shown at right. y 


(a) Graph y = 2f(x), y = m, and y = -2f(x). How does 
each compare to the graph of y = f(x)? 


(b) Suppose F is a function. How is the graph of y = F(x) 
related to the graph of y = kF(x), where k is some 
positive constant greater than 1? What if 0 < k < 1? 
What if k is negative? \ 


Problem 17.9: Again, let f(x) be the function graphed in Problems 17.6, 17.7, and 17.8. 

(a) Evaluate f(2x) for x = —2.5, x = —0.5, x = 1, and x = 2. Name four points on the graph of 
y = f(2x). For each of these points, name a point on the graph of y = f(x) that has the same 
y-coordinate. 

(b) Graph y = f(2x), y = f(x/2), and y = f(—x). Compare each graph to the graph of y = f(x). 


(c) Suppose F is a function. How is the graph of y = F(x) related to the graph of y = F(kx), where k 
is some positive integer? What if k is negative? What if 0 < k < 1? 


Problem 17.10: Suppose q is a function such that q(3) = 14. ‘| 
(a) Name one point on the graph of y = 5q(x). 
(b) Name one point on the graph of y = q(x) + 5. 
(c) Name one point on the graph of y = q(x + 5). 
(d) Name one point on the graph of y = q(x/5). 


Problem 17.11: The graph of y = f(x) is shown at the right. In this problem we v7 
find the graph of y = f(2x — 1) +3. 

(a) Find the graph of y = f(2x). 

(b) Find the graph of y = f(2x — 1). 

(c) Find the graph of y = f(2x - 1) +3. 


y = f() 


We start by considering what happens when we create a new function by adding a constant to the 
output of a function. 


Extra! Algebraic symbols are used when you do not know what you are talking about. 
‘ea Aap Aa = Philippe Schnoebelen 
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Problem 17.6: The graph of y = f(x) is shown at right. 


{a) 
(b) 
(c) 


Find f(-5) - 3, f(-1) -— 3, and f(3) - 3. 
Graph y = f(x) -3. 


Suppose F is a function. How is the graph of y = F(x) 
related to the graph of y = F(x) + k, where k is some 
positive constant? What if k is negative? 


Solution for Problem 17.6: 


0 


We can read f(—5) = 7 from our graph, so f(-5) —3 = 4. Similarly, f(-1) -3 = 1 and f(3) —-3 = -3. 


For each value of x, the point on the graph of y = f(x) —3 has 
a y-coordinate 3 units lower than the corresponding point on 
the graph of y = f(x). Therefore, the graph of 


y= f(x)-3 
is the graph of 
y= Je) 
shifted down 3 units. At right, the graph of y = f(x) is dashed 
and the graph of y = f(x) — 3 is solid. 


The point (x, F(x)) is on the graph of y = F(x) and the point 
(x, F(x) + k) is on the graph of y = F(x) +k. Therefore, for 
each value of x, the y-coordinate of the point on the graph of 


y 
y =f) 


y = F(x) + kis k units greater than the corresponding y-coordinate of the point on the graph of 


y = F(x). So, the graph of 
y= F(x) +k 
is the result of shifting the graph of 
y = F(x) 


vertically k units. When k is positive, this means that the graph of y = F(x) + kis an upward shift 
of y = F(x), and when k is negative, the graph of y = F(x) +k is a downward shift of y = F(x). 


What if we add a constant to the input of a function instead of to the output? 


Extra! 


Mathematics is not a deductive science — that’s a cliché. When you try to prove a theorem, 


wap impish you don’t just list the hypotheses, and then start to reason. What you do is trial and error, 


experimentation, guesswork. 


— Paul R. Halmos 
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‘Problem 17.7: The graph of y = f(x) is shown at right. 
(a) Find f(—4+ 3), f(-1+3), and f(1 + 3). 
(b) Graph y = f(x +3). 
| (c) Suppose F is a function. How is the graph of y = F(x) 


related to the graph of y = F(x +k), where kis a positive 
constant? What if k is negative? 


Solution for Problem 17.7: 


(a) We can read the answers off our graph: 


fl-4+3) = f(-) = 4 
fl-1+3) = fQ = 1, 
fa+3) = f4) = 2 


(b) As we saw in the previous part, when x = —4, we have 
fa+)sf-4+a=fCl)=4 


So, when we let x = —4 in the equation y = f(x+3), we have y = f(—1) = 4. Because (x, y) = (-4,—-1) 
satisfies the equation y = f(x + 3), the point (—4, —1) is on the graph of y = f(x + 3). Similarly, the 
point (—1, 4) is on the graph of y = f(x) because f(-1) = 4. 


Similarly, when x = —1, we have 
f(x +3) = f(-1+3) = f2)=1. 


So, when we let x = —1 in the equation y = f(x + 3), we have y = f(2) = 1. Because (x, y) = (-1,1) 
satisfies the equation y = f(x + 3), the point (-1,1) is on the graph of y = f(x +3). We also see that 
the point (2, 1) is on the graph of y = f(x) because f(2) = 1. 


Finally, when x = 1, we have 


fe +3) = fl +3) = f@=-1, 
so (1,—1) is on y = f(x + 3) because the ordered pair (x, y) = (1,—1) satisfies the equation. Also, 
because f(4) = —1, the point (4, —1) is on the graph of y = f(x). 


We put the points we’ve found on the graphs of y = f(x + 3) and y = f(x) ina table and we see 
something interesting: 


On y = f(x+3) | Ony = f(x) 


(—4, 4) (-1,4) 
(-1,1) (2,1) 
(1, -1) (4,-1) 


475 


GHAPTER 17. GRAPHING FUNCTIONS 


Our table suggests that each point on the graph of y = f(x +3) is 3 units to the left of a point on 
the graph of y = f(x). 

We can write each point on the graph of y = f(x+3) as (x, f(x+3)). Since the point (x+3, f(x+3)) 
is always on the graph of y = f(x), we see that every point on y = f(x +3) is3 units to the left of a 
point on y = f(x), because (x, f(x + 3)) is 3 units to the left of (x + 3, f(x + 3)). The resulting graphs 
of y = f(x) and y = f(x + 3) are below. 


(c) Following the same logic as in the previous part, we see that adding k to the input of a function 
shifts the graph of the function horizontally. Specifically, for each point 


(x, F(x + k)) on the graph of y = F(x +k), 
there is a point 

(x +k, F( + k)) on the graph of y = F(x). 
So, for every point on the graph of y = F(x), there is a point k units to its left (when k is positive) 
on the graph of y = F(x +k). 


WARNING! A common mistake is to think that the graph of y = flx- +k) is a 
3 rightward shift of the graph of y = f(x) when k is positive. This is 


incorrect; make sure you see why. | 


Therefore, when k is positive, the graph of y = F(x + k) is a k-unit leftward shift of the graph of 
y = F(x). When k is negative, the graph of y = F(x + k) is a k-unit rightward shift of the graph of 
y = F(x); for example, the graph of y = F(x — 3) is a3 unit rightward shift of the graph of y = F(x). 


Combining the last two problems, we now understand the effects on the graph of a function if we 
add a constant to either its input or its output. 


‘Important: The graph of y = f(x) +k results from shifting the graph of y = f(x) 
Vv vertically upward by k units, while the graph of y = f(x + k) results from 
shifting the graph of y = f(x) horizontally to the left by k units. 
We've tried adding constants to the input and the output of a function, now let’s try multiplying the 
input and output by constants. 
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Problem 17.8: The graph of y = f(x) is shown at right. 


(a) Graph y = 2f(x), y= =) and y = —2f(x). How does 


each compare to the graph of y = f(x)? 


(b) Suppose F is a function. How is the graph of y = F(x) 
related to the graph of y = kF(x), where k is some positive 
constant greater than 1? What if 0 < k < 1? What if k is 
negative? 


Solution for Problem 17.8: For each value of x in the domain of f, the output of kf(x) is k times the 
output of f(x). Therefore, for each value of x, the y-coordinate of the corresponding point on the graph 
of y = kf (x) is k times the y-coordinate of the point on the graph of y = f(x). So, we produce the graph 
of y = kf(x) by multiplying the y-coordinates of each point on y = f(x) by k. 


(a) On each of the graphs below, y = f(x) is graphed with a dashed line. The graphs of y = 2f(x), 
y = f(x)/2, and y = —2f(x) are graphed with solid lines on the three successive graphs below. 


ye a ye 


y = 2f(x) y = f(x)/2 y = ~2f) 
(b) As noted earlier, we produce the graph of y = kF(x) by multiplying the y-coordinates of each point 
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on y = F(x) by k. Therefore, when k > 1, the points on y = kKF(x) are farther away from the x-axis 
than the corresponding points on y = F(x). In other words, to graph y = kF(x) using the graph 
of y = F(x), we stretch the graph of y = F(x) away from the x-axis. This is shown in the graph of 
y = 2f(x), in which we have stretched the graph of y = f(x) away from the x-axis by a factor of 2. 


When k is between Oand 1, the points on y = kF(x) are closer to the x-axis than the corresponding 
points on y = F(x). So, to graph y = kF(x) when 0 < k < 1, we compress the graph of y = F(x) 
towards the x-axis. An example of this is shown in the graph of y = f(x)/2. 

To see the effect when k is negative, we first consider k = —1. The y-coordinate of each point 
on y = —f(x) is just the negative of the y-coordinate of the point on y = f(x) that has the same 
x-coordinate. Therefore, we find that the graph of y = — f(x) is just the result of reflecting (flipping) 
the graph of y = f(x) over the x-axis, as shown below. 


y 
t 


\ y= f@) 


We can view multiplying F by anegative number as first multiplying by —1, then multiplying by 
some positive constant. To produce the graph of y = —F(x), we merely reflect the graph of y = F(x) 
over the x-axis, as we just discussed. Multiplying y = —F(x) by some positive constant then just 
stretches or compresses the graph relative to the x-axis, as discussed earlier. So, to produce the 
graph of y = kF(x) from the graph of y = F(x) when k is negative, we reflect the graph of y = F(x) 
over the x-axis, then stretch or compress the resulting graph appropriately. An example is shown 
in the graph of y = —2f(x) on the previous page. 

Putting these together, we see that the graph of y = kF(x) for some constant k results from 
a vertical distortion of the graph of y = F(x), either stretching or compressing it, and possibly 
flipping it. 


You know what’s coming next: multiplying the input by a constant. 


Extra! Ido hate sums. There is no greater mistake than to call arithmetic an exact science. There are 


‘imp int we permutations and aberrations discernible to minds entirely noble like mine; subtle variations 


478 


which ordinary accountants fail to discover; hidden laws of number which it requires a mind like 
mine to perceive. For instance, if you add a sum from the bottom up, and then from the top down, 
the result is always different. 

— Mrs. La Touche 
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Problem 17.9: One more time: the graph of y = f(x) is shown 
| at right. 


(a) 


| 
| 
| 
| (b) 


Evaluate f(2x) for x = -2.5,x = -0.5,x = 1, and x = 2. 
Name four points on the graph of y = f(2x). For each of 
these points, name a point on the graph of y = f(x) that 
has the same y-coordinate. 

Graph y = f(2x), y = f(x/2), and y = f(—x). Compare 
each graph to the graph of y = f(x). 

Suppose F is a function. How is the graph of y = F(x) 


related to the graph of y = F(kx), where k is some positive 
integer? What if k is negative? What if 0 <k <1? 


Solution for Problem 17.9: 


(a) 


When x = —2.5, we have f(2x) = f(—5). Since the graph of y = f(x) passes through (—5,7), we 
have f(-5) = 7. Therefore, f(2x) = f(-5) = 7 when x = —2.5. So, if we let x = —2.5 in the equation 
y = f(2x), we have y = f(-5) = 7. This means the point (—2.5,7) is on the graph of y = f(2x). 
Similarly, when x = —0.5, we have f(2x) = f(—1) = 4, because the graph of y = f(x) passes 
through (—1,4). Because f(2x) = 4 when x = -0.5, the point (—0.5, 4) is on the graph of y = f(2x). 
Evaluating f(2x) for each of the other values of x and find the corresponding points on the 
graph of y = f(2x) gives us the table below: 


a | 2a | f(2a) | Point on y = f(2x) | Point on y = f(x) | 
-25[-5[ 7 (-2.5,7) [ (-5,7) 
-05}]-1] 4 (-0.5, 4) (-1,4) 

1/2] 1 (1,1) (2,1) | 

2 |4 | -2 | (2,-1) (4,-1) | 


Notice that each point on the graph of y = f(2x) has an x-coordinate that is half the x-coordinate 
of the corresponding point on the graph of y = f(x). 
As before, we graph y = f(x) on each graph with a dashed line. 

We use the previous part as a guide. Each point on the graph of y 
y = f(2x) can be written as (x, f(2x)) for some x. For each such point, t 
there is a point (2x, f(2x)) on the graph of y = f(x). So, for every y= 
point on the graph of y = f(x), there is a point on y = f(2x) that has 
the same y-coordinate, but half the x-coordinate. In other words, 
the graph of y = f(2x) is the result of halving the distance from each 
point on the graph of y = f(x) to the y-axis. 

Using an example as a guide to graphing y = f(2x) was helpful, 
so we examine an example to use a guide for y = f(x/2). Because 
(4,—1) is on the given graph of y = f(x), we know that f(4) = —1. Therefore, if we let x = 8 in 
the equation y = f(x/2), we have y = f(8/2) = f(4) = -1. So, the point (8,—1) is on the graph 
of y = f(x/2). The point (8,—1) on the graph of y = f(x/2) has an x-coordinate that is twice the 
x-coordinate of the corresponding point, (4,—-1), on the graph of y = f(x/2). 
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Similarly, each point (x, f(x/2)) on the graph 
of y = f(x/2) corresponds to a point (x/2, f(x/2)) 
on the graph of y = f(x). Therefore, each point on 
y = f(x/2) is twice as far from the y-axis (has twice 
the x-coordinate) as its corresponding point on the 
graph of y = f(x). In other words, the graph of 
y = f(x/2) is the result of stretching the graph of 
y = f(x) horizontally by a factor of 2. 


Finally, we try an example to compare the graph 7 
of y = f(—x) to the graph of y = f(x). The point (4,—1) is on y = f(x), so f(4) = —1. Therefore, if 
we let x = —4 in the equation y = f(—x), we have y = f(—(—4)) = f(4) = —1,so the point (—4, —1) is 
on the graph of y = f(-x). The x-coordinate of the point on the graph of y = f(—x) is the negative 
of the corresponding point on the graph of y = f(x). 


Similarly, for any point (x, y) on y = f(—x), there is a point 
(—x, y) on the graph of y = f(x). Just as negating (multiplying 
by —1) the y-coordinate of a point results in reflecting the 
gxaph of that point over the x-axis, negating the x-coordinate 
of a point results in reflecting the graph of that point over the 
y-axis. For example, (—4,-1) is the mirror image of (4,~1) 
when reflected over the y-axis. 

Because each point on y = f(—x) results from negating the 


x-coordinate of a point on the graph of y = f(x), the ae of 
y = f(—x) is the result of flipping the graph of y = f(x) over the y-axis. 


(c) Following essentially the same logic as in the previous part, we see that if F is a function, then 
multiplying the input to F results in scaling the graph of y = F(x) horizontally. Specifically, ifk > 1, 
then the graph of y = F(kx) is the result of compressing the graph of y = F(x) towards the y-axis. 
IfQ<k <1, then the graph of y = F(kx) results from stretching y = F(x) away from the y-axis. 


WARNING!! The graph of y = F(kx) is a horizontal scaling away from the y-axis | 
“S of the graph of y = F(x) by a factor of 1/k, not by k. So, the graph of 
y = F(3x) is the result of compressing the graph of y = F(x) towards | 
| the y-axis, not stretching it away from the y-axis. 


The graph of y = F(—x) is the result of flipping the graph of y = F(x) over the y-axis, so the 
graph of y = F(kx) when k < 0 is the result of flipping the graph of y = F(x) over the y-axis, then 
stretching or compressing the graph relative to the y-axis. 


We can summarize our findings regarding multiplying the input and the output of a function by a 
constant as follows: 


Important: The graph of y = kf (x) results from scaling the graph of y = f(x) vertically 
Vv by a factor of k, while the graph of y = f(kx) results from scaling the graph 
of y = f(x) horizontally by a factor of 1/k. 
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We paid special attention to the when k = —1, where we found: 


Important: The graph of y = —f(x) is the result of flipping the graph of y = f(x) over 


VY the x-axis. 


The graph of y = f(—x) is the result of flipping the graph of y = f(x) over 
the y-axis. 


Combining these observations with our earlier work with adding constants to the input and output 
of a function, we see that changes to the input of a function alter the resulting graph horizontally and 
changes to the output of a function alter the resulting graph vertically. 


Important: The graphs of both y = kf(x) and y = f(x)+k are the results of altering the 
Vv graph of y = f(x) vertically, since both of these are the result of altering 
the output of f, which is graphed on the vertical axis. Similarly, the 
graphs of y = f(kx) and y = f(x +k) are the results of altering the graph | 
of y = f(x) horizontally, since both of these are the result of altering the 
input to f, which is graphed on the horizontal axis. 


Don’t simply memorize the effects of the transformations discussed in the previous four problems. 
If you take the time to understand them, you won’t have to memorize them. Moreover, you'll be ready 
to handle more extreme transformations, as well. 


See if you can do the following problem without looking back at the earlier problems in this section. 


Problem 17.10: Suppose q is a function such that q(3) = 14. 


| (a) Name one point on the graph of y = 5q(x). 
| 


(b) Name one point on the graph of y = q(x) + 5. 
| (c) Name one point on the graph of y = q(x + 5). 
| (d) Name one point on the graph of y = q(x/5). 


Solution for Problem 17.10: 


(a) The graph of y = 59(x) is a vertical stretch by a factor of 5 of the graph of y = q(x). Since (3, 14) is 
on q(x), the point (3, 70) is on the graph of y = 5q(x). Alternatively, if we let x = 3 in the equation 
y = 5q(x), we have y = 5q(3) = 5(14) = 70, so (3, 70) is on the graph of y = 5q(x). 

(b) The graph of y = g(x) +5 is a vertical shift of the graph of y = q(x) by 5 units. Since (3, 14) is on the 
graph of y = q(x), the point (3, 19) is on y = q(x) + 5. Alternatively, if we let x = 3 in the equation 
y = q(x) + 5, we have y = q(3) +5 = 14+ 5 = 19, so (3, 19) is on the graph of y = q(x) + 5. 

(c) The graph of y = q(x + 5) is a leftward shift of the graph of y = q(x) by 5 units. Since (3, 14) is on 
the graph of y = q(x), the point (—2, 14) is on y = q(x + 5). Alternatively, if we let x = -2, we have 
y = q(x + 5) = q(—2 + 5) = q(3) = 14, so (—2, 14) is on the graph of y = q(x + 5). 

(d) The graph of y = q(x/5) is a horizontal stretch by a factor of 5 of the graph of y = q(x). Since 
(3,14) is on y = q(x), the point (15,14) is on y = q(x/5). Alternatively, if we let x = 15, we have 
y = 4(x/5) = q(15/5) = g(3) = 14, so (15, 14) is on the graph of y = q(x/5). 
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Now that we’ve mastered each of these transformations individually, let’s try using them in combi- 
nation. 


Problem 17.11: The graph of y = f(x) is shown at the right. Sketch the graph 
of y = f(2x ~ 1) +3. 


Solution for Problem 17.11: It’s not immediately clear how to get from the graph of y = f(x) to the graph 
of y = f(2x — 1) + 3, so we instead work backwards by focusing on y = f(2x — 1) +3. 


Concept: If you're stuck ona problem, try working backwards from what you want. 


- O=s= to find the solution. 


We see that if we know the graph of y = f(2x — 1), then shifting this graph upward 3 units will give 
us the graph of y = f(2x — 1) +3. This looks promising, since f(2x — 1) is simpler than f(2x — 1) +3. Let’s 
see if we can take another step backwards. 


If we know the graph of y = f(2x), then we can shift this graph to the right by one unit to get the 
graph of y = f(2x — 1). The end is in sight! We can find the graph of y = f(2x) by scaling the graph of 
y = f(x) horizontally (towards the y-axis) by a factor of 1/2. 


Now we can walk backwards through our reasoning to construct y = f(2x — 1) +3 with the following 
steps: 


1. Scale y = f(x) horizontally by a factor of 1/2 to graph y = f(2x). 
2. Shift y = f(2x) by 1 unit to the right to graph y = f(2x — 1). 
3. Shift y = f(2x - 1) upward 3 units to produce the graph of y = f(2x - 1) +3. 


The steps are shown below. 


4 = fn = D3 
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Perhaps you noticed that using these transformations in combination is not such a new topic. Recall 
that we graphed parabolas like 
y=(x-2)7-3 


by noticing that the vertex is (2,—3), then drawing essentially the same parabola we would draw for 
y= x’, but with the vertex at (2,-3). We can use our understanding of transforming functions to see 
why this produces the correct graph. 


Suppose 
f(x) =x. 
Then, 
f(x-2)-3 5 (x-2"% -3. 


So, the graph of y = f(x) is our basic parabola y = x*, shown dashed at right. 
The graph of y = f(x —2)—3 is the result of shifting the graph of y = f(x) to the 
right two units, then downward 3 units, which gives the solid parabola shown 
at right. Since we are just sliding the graph of y = f(x) to make the graph of 
y = f(x — 2) — 3, the basic shape of the parabola remains the same. 


I _txercises 


17.2.1 The graph of y = f(x) is shown at right. Graph y = f(2x), y = f(x + 3), 
y = f(2x + 3), and y = f(2x) +3. 


17.2.2 Suppose g is a function such that g(5) = 3. For each of the parts below, 
find a point that must be on the graph of the given equation. 


(a) y= gx) (d) y=g(x/2)+3 
(b) y=g(x-7) (ec) y=3g(x)+5 
(c) y=g(x)+5 (f)k y=29(3x-7)+4 


17.2.3 How can we use our knowledge of the graph of y = x? to quickly graph y = (x — 3)* + 4? 


17.2.4 If f isa function, can the graphs of y = f(x) and y = f(x+3) intersect? Can the graphs of y = f(x) 
and y = f(x) +3 intersect? Explain. 


17.2.5 We considered the graph of y = kf(x) fork > 1,0 <k <1,andk <0. What if k = 0? 


17.3 Inverse Functions Revisited 


In this section we explore the relationship between a graph and its inverse, and learn how to tell from 
the graph of a function whether or not it has an inverse. 


Extra! One person with a belief is equal to a force of 99 who have only interests. 
> a = John Stuart Mill 
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Problems lg 


Problem 17.12: Let f(x) = 4x - 3. 
(a) Find f-1(x). 
(b) Graph y = f(x) and y = f71(x). 


Problem 17.13: Let f be a function whose graph passes through the points (2,3), (4,7), and (8,12). 
Suppose f has an inverse. Name three points that must be on the graph of y = f~!(x). 


Problem 17.14: Suppose the function f has an inverse. 
(a) How are the graphs of y = f(x) and y = f-!(x) related? 
(b) We saw earlier that we can use a “vertical line test” to see if a graph represents a function. Is 
there a test we can apply to the graph of a function to see if the function has an inverse? 


We start by graphing a function and its inverse. 


Problem 17.12: Let f(x) = 4x -3. 
(a) Find f-!(x). 
_(b) Graph y = f(z) and y = f7"(x). 


Solution for Problem 17.12: 


(a) Because f7! is the inverse of f, we must have f(f7!(x)) = x. If we let y = f71(x), the equation 
ff (x) = x becomes f(y) = x. From our definition of f, we have f(y) = 4y — 3, so the equation 
f(y) = xis 4y -3 =x. Solving for y, we find 

_ x43 


a Naar 


(b) The graphs of y = f(x) and y = f71(x) are shown below. 
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It’s not yet obvious how the graph of a function and its inverse are related. Let’s try another example. 


| Problem 17.13: Let fbea function whose graph passes through the points (2,3), (4,7), and (8, 12). 
Suppose f has an inverse. Name three points that must be on the graph of the inverse. 


Solution for Problem 17.13: Let f~+ be the inverse of f. 


Because (2,3) is on the graph of y = f(x), we know that f(2) = 3. Furthermore, we must have 
fOUf(2)) = 2 because f-! is the inverse of f. Since f-!(f(2)) = 2 and f(2) = 3, we have f—1(3) = 2, so 
(3,2) is on the graph of y = f7(x). 


Similarly, because (4,7) is on y = f(x), we have f(4) = 7. Since we also must have fA) =4,we 
find that f-1(7) = 4 and (7,4) is on the graph of y = f7!(x). 


Finally, because (8,12) is on y = f(x), we have f(8) = 12. Putting this together with f—1(f(8)) = 8 
gives f-'(12) = 8, so (12,8) is on y = f7(x). 


Hmm... The point (2,3) is on the graph of y = f(x) and (3,2) is on the graph of its inverse, y = f71(x). 
The point (4,7) is on y = f(x) and (7,4) ison y = f-}(x). The point (8, 12) is on y = f(x) and (12,8) is on 
y= f1Q). 


Looks like we’re on to something. 


Problem 17.14: 
| (a) How are the graphs of y = f(x) and y = f-!(x) related? 
(b) We saw earlier that we can use a “vertical line test” to see if a graph represents a function. Is 


there a test we can apply to the graph of a function to see if the function has an inverse? 


Solution for Problem 17.14: 


(a) The previous problem strongly suggests that if (a,b) is on the graph of y = f(x), then (b,a) is on 
the graph of y = f~1(x). We can work through the same steps as in that problem to prove it. 


Since (a, b) is on the graph of y = f(x), we have f(a) = b. Since f-!(x) is the inverse of f(x), we 
must have f '(f(a)) = a,so f-'(b) = a. Therefore, the point (b,a) is on the graph of y = ft. 


The fact that the points on the graph of y = f7!(x) can be found 
by reversing the coordinates of the points on f(x) has a geometric 
interpretation. We just learned that if (a,b) is on the graph of 
y = f(x), then (b,a) is on the graph of y = f-1(x). In the graph 
at right, we have plotted the points (5, 6), (6, -3), and (-7,1). We 
have also plotted the points that result when the coordinates of 
these three points are reversed. We see that the new points are the 
result of reflecting the old points over the line y = x. The graph of 
y = x is the dashed line in the diagram at right. 
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(b) 
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Looking back at our graphs of y = f(x) = 4x —3 and its inverse y = f-1(x) = (x + 3)/4, we can 
see this relationship between the graphs of f and fe clearly now that we know to look for it. 


As we just saw, points on the graph of y = f-'(x) are mirror images of points on the graph of 
y = f(x) when reflected over the line y = x. Therefore, the entire graph of y = f~1(x) is the mirror 
image of the graph of y = f(x) when reflected over the line x = y. 


Important: If the function f has an inverse f~!, then the graph of y = f-1(x) is the | 
NW reflection of the graph of y = f(x) over the line x = y. | 


A function f must have one output, f(x), for every input, x. If it has an inverse, then for every 
single output, there is only one possible input that produces that output. To see why, suppose 
f(a) = f(b) = k for two different inputs a and b. Then, is f~'(k) equal to a or b? Since we can’t say 
which, we know that such an f has no inverse. 


Now we're in familiar territory. Just as we could create a vertical line test because each input 
to a function produces only one output, we can create a horizontal line test because each output 
of a function with an inverse can only come from one input. 


Specifically, we note that a function has an inverse if and only if it is reversible. That is, a 
function has an inverse if we can tell from the output of the function what the input was. If f 
has an inverse, then when we graph y = f(x), there can be no two points on the graph with the 
same y-coordinate. If there were, then we would have two different inputs (the x-coordinates of 
points on the graph) that provide the same output (the common y-coordinate) for the function, so 
it couldn’t have an inverse. “No two points on the graph have the same y-coordinate” means the 
same thing as “No horizontal line hits the graph in more than one point.” Therefore, we have a 
horizontal line test for whether or not a function has an inverse: 


Important: A function has an inverse if and only if there does not exist a horizontal 
Vv line that passes through 2 or more points on the graph of the function. 


As an Exercise, you'll be asked to explain why a function whose graph passes the horizontal line 
test must have an inverse. 


17.4. SUMMARY 


]_txercises ie 


17.3.1 For each of the functions whose graphs are shown below, determine if the function has an 
inverse. 


y 


17.3.2 The graph of y = f(x) is shown at right. Draw the graph of y = fx). 


17.3.3. Suppose f is a function that has an inverse. What property must the 
graph of y = f(x) have if f(x) = f71(x) for all x? Draw the graph of one such 
function f. 


17.3.4 Why is it true thatif f is a function such that no horizontal line passes 
through 2 or more points of the graph y = f(x), then f must have an inverse? 


17.4 Summary 


We graph the function f by graphing the equation y = f(x) on the Cartesian plane. 
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Important: 


V 


We can use the graph of a function to evaluate the function for specific | 
inputs. Specifically, if f(a) is defined, then the value of f(a) equals 
the y-coordinate of the point on the graph of y = f(x) for which ol 
x-coordinate is a. So, the coordinates of this point are (a, f(a). 


Important: 


VY 


Important: 


VY 


Important: 


V 


A graph represents a function if and only if every vertical line passes | 
through no more than one point on the graph. We call this the vertical | 
line test. 


vertically upward by k units, while the graph of y = f(x +k) results from 


The graph of y = f(x) + k results from shifting the graph of y = f)) 
shifting the graph of y = f(x) horizontally to the left by k units. | 


The graph of y = kf (x) results from scaling the graph of y = f(x) vertically | 
by a factor of k, while the graph of y = f(kx) results from scaling the graph 
of y = f(x) horizontally by a factor of 1/k. | 


Important: 


V 


Important: 


VY 


Important: 


VY 


The graph of y = —f(x) is the result of flipping the graph of y = f(x) over, 
the x-axis. | 
The graph of y = f(—x) is the result of flipping the graph of y = f(x) over 
the y-axis. 


If the function f has an inverse f~!, then the graph of y = f71(x) is the 
reflection of the graph of y = f(x) over the line x = y. 


A function has an inverse if and only if there does not exist a horizontal 
line that passes through 2 or more points on the graph of the function. | 


Problem Solving Strategies 


| Concepts: 
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e Graphing functions can be a powerful problem solving tool. If your! 
algebra tactics fail you, consider using graphing. 


e If you’re stuck on a problem, try working backwards from what you 
want to find the solution. 


REVIEW PROBLEMS 


II REVIEW PROBLEMS p> 


17.15 For each of the following, graph the equation y = f(x). 


@) fe)=-2 @ f= 
(b) fe) =-2x +5 () f@=x8 
(c) f(x) = 3x2 +1 (f) f(x) = 2- e(x + 3), where g(x) = -x?. 


17.16 For each of the following graphs below, determine if the graph represents a function. If the graph 
does represent a function, determine whether or not the function has an inverse. 


y 


(a) . (c) 


17.17 The graph of y = f(x) is shown at right. 


(a) Find f(2). 

(b) Find f(5). 

(c) Find f(F(-3)). 

(d) Find all values of @ such that f(a) = 4. 

(e)* Find all values of b such that f(f(f(2))) = -1. 


17.18 


(a) Graph the functions f(x) = x +3 and g(x) = x? + 1 on the same Cartesian coordinate plane. 


(b) Whatare the solutions to the equation x + 3 = x* + 1? How could you have used your graphs from 
part (a) to answer this question? 


(c)x How many real solutions does the equation + = x? —7 have? 


CHAPTER 17. GRAPHING FUNCTIONS 


17.19 Determine whether each of the following statements is true or false. Provide explanations for 
your answers. 


(a) Ifa graph on the Cartesian plane is the graph of a function, then every vertical line passes through 
exactly one point. 


(b) A graph on the Cartesian plane is the graph of a function if and only if every vertical line passes 
through at most one point. 


(c) Ifno horizontal line passes through more than one point ona given graph on the coordinate plane, 
then the graph is the graph of a function that has an inverse. 


(d) If no horizontal line passes through more than one point of the graph of a function, then the 
function has an inverse. 


(e) The graph of y = f(x + 2) is the graph of y = f(x) shifted two units to the left. 
() The graph of y = f(3x) + 4 is the result of stretching the graph of y = f(x) vertically by a factor of 
3, then shifting the result 4 units up. 


17.20 The graph of y = g(x) is shown at left below. Graph y = 9(2x), y = g(-x), y = —g(2x), and 
y = g(x)/3. 


Figure 17.1: Diagram for Problem 17.20 Figure 17.2: Diagram for Problem 17.21 


17.21 The graph of y = h(x) is shown at right above. Graph y = h(x) +4, y = h(x +4), and y = h(x—2) +3. 


17.22 Suppose the point (2,3) is on the graph of y = f(x). For each of the parts below, find a point that 
must be on the graph of the given equation. 


(a) y= f2x) (c) y=f(x)—-5 
(b) y= f(x +3) (dq) y= f(2x+3)—-5 
17.23 Suppose f is a function such that the graph of y = f(x) has at least one x-intercept. State whether 
each of the following is true or false, and explain why. 
(a 
(b 
(c) The graph of y = 3f(x) must have the same x-intercepts as the graph of y = f(x). 


) The graph of y = f(2x) must have the same x-intercepts as the graph of y = f(x). 
) The graph of y = f(x + 2) must have the same x-intercepts as the graph of y = f(x). 


(d) It is possible for the graph of y = f(x) — 3 to have the same x-intercepts as the graph of y = f(x). 
(e)x Itis possible for the graph of y = f(x — 3) to have the same x-intercepts as the graph of y = f(x). 
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17.24 Suppose the graph of y = f(x) has a y-intercept. Which of the graphs of y = f(2x), y = 2f(x), 
y = f(x +2) and y = f(x) + 2 must have the same y-intercept as the graph of y = f(x)? 


17.25 


(a) Sketch the graph of a function f such that f(2) = 5. 
(b) Sketch the graph of a function f such that f(f(2)) = 5, but f(2) #5. 


17.26 The graph of y = f(x) is shown at right. 
(a) Find f71(3). 
(b) Find f-1(-5). 
(c) Findaif f-'(@ =5. 
17.27. Suppose a, b, and c are constants such that a # 0 and f is the 


function defined by f(x) = ax? + bx +c. Does f have an inverse? Why or 
why not? 


J] Chatlenge Problems — il 


17.28 Does there exist a function besides f(x) = 0 such that f(3x) = 3f(x) for all values of x? 


17.29 How many square units are in the area of the triangle whose vertices are the x- and y-intercepts 
of the curve y = (x - 3)?(x + 2)? (Source: MATHCOUNTS) 


17.30 Let f be a function. Describe in words how the graph of y = f(x) is related to the graph of 
y = f(2—x). Hints: 129 


17.31 Suppose f is a function such that when we reflect the graph of y = f(x) over the line y = x, the 
resulting graph is exactly the same as the original graph of y = f(x). 

(a) Explain why f must have an inverse. Hints: 225 

(b) Must it be true that f(f(x)) = x for all x in the domain of f? 


17.32 The function f(x) = mx + b is such that f and f~! are the same function. Find all possible values 
of m. 


17.33 How many real solutions does the equation 2* = x* + 1 have? 


17.34% The function f satisfies f(x) = 8 for 0 < x < 3, and f(x) = 2f(x — 3) for all real x. Draw the 
portion of the graph of y = f(x) for which -12 < x < 6. 


17.35* In Problem 13.15, we showed that the roots of the quadratic x? + by + ac = 0 are a times the roots 
of the quadratic ax* + bx +c = 0. We did so three different ways. Suppose that the roots of ax? + bx +c 
are real. Find a fourth way to show that the roots of x? + bx + ac = O are a times the roots of the quadratic 
ax? + bx +c = 0 by using an appropriate transformation of the function f(x) = ax* +bx+c. Hints: 90, 169 
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17.36x Calvin builds a machine that produces the graph of y = f(2x—3) whenever the graph of y = f(x) 
is put in the machine. Hobbes builds a machine that produces the graph of y = g(ax + b) whenever 
the graph y = g(x) is put the machine. Hobbes chooses the constants a and b so that his machine will 
undo Calvin’s machine. In other words, if the graph of y = f(x) is put into Calvin’s machine, then the 
output of Calvin’s machine is put into Hobbes’s machine, the resulting output of Hobbes’s machine is 
the graph of y = f(x). What are a and b? 


Extra! 


Back on page 464, we considered the repeated composition of the function f(z) = 2? + 2i 


im>imbimbe with itself. We computed f7(0) and f(0), and if we continue computing f"(0) for very 


large values of n, the results are complex numbers that are very far from the origin when 
graphed on the complex plane. (See page 352 for more information about graphing 
complex numbers on the complex plane.) 

We then considered the function f(z) = z* + i, We found that in this case, if we 
compute f"(0) for very large values of n, the results are not very far from the origin when 
graphed on the complex plane. In fact, we found that f7°(0) and f*°(0) are very close to 
each other, and not far from 0. Moreover, as we evaluate f"(0) for even higher values of 
n, the results are all essentially the same, and all close to f#°(0). 

The only difference between these two functions is the constant that is added to z? 
in the function definition. This small change makes a very large difference when we 
repeatedly compose the function with itself. Of course, 2i and a aren't the only numbers 
we can add to z? to form our function f(z). With such a big difference between the 
behavior of f(z) = z? + 2i and f(z) = z7 + $, we should wonder what happens when we 
add other complex numbers to z?. 

We can create a graph based on our results. We consider all functions of the form 
f(z) = z*+c, where c is a constant complex number. For each value of c, we color the point 
on the complex plane that represents c black or white. If there’s no limit to how large the 
magnitude of f"(0) gets as n gets larger and larger, then we color the point white. So, 
our work with z? + 2] on page 464 tells us that the point represented by c = 2i is colored 
white. If there is a limit to how large the magnitude of f”(0) gets as n gets larger and 
larger, then we color the point that represents c black. So, the point that represents c = 4 
is colored black. 

When we do this coloring for every complex number 
c on the complex plane, we have a graph that is the 
geometric depiction of the Mandelbrot set, shown at 
right. Unfortunately, low-resolution black-and-white 
printing cannot do the Mandelbrot set justice. Visit the 
links cited on page viii to see some fascinating pictures 
of the Mandelbrot set. If, instead of using white, we 
color points based on how quickly f”(0) grows as n 
grows, the result is quite beautiful. Also, some of these websites contain interactive 
applets that allow you to zoom in on parts of the Mandelbrot set. With these applets, 
you'll see some startling images, including many tiny copies of the Mandelbrot set itself. 


Algebra is the intellectual instrument which has been created for rendering clear the quantitative aspects of the 
world. — Alfred North Whitehead 


CHAPTER 1 a 
Po Polynomials 


A polynomial of one variable is a sum of terms in which each term is a constant times a variable raised 
to a nonnegative integer power. The following are all polynomials: 


x + 3x7 +1,  — 36° + 276t, —B2!9 4.27 = 1. 


As the example polynomials above illustrate, we usually write polynomials such that the exponents 
of the variable decrease from left to right. Polynomials can also have more than one variable. For 
example, these are also polynomials: 


my 


e 3 3z°y — 5zy + 3zy* + 2. 


2xy, 
All variables in polynomials must have nonnegative powers, and the variables can’t be in denominators 
or under square root signs, etc. The following are not polynomials: 


oo v4 7 -3y, Va? +b. 


x 


Nearly all the work we do in this book will be with polynomials that have only one variable. We call 
the highest power of the variable in such a polynomial the degree of the polynomial, and we call the 
term containing this highest power the leading term of the polynomial. For example, the leading term 
of 

f(x) = 3x4 +2x? —7 


is 3x*, To denote that f has degree 4, we write deg f = 4. 
Just as with quadratics, the constants that are multiplied by variable expressions in a polynomial are 


called the coefficients of the polynomial. For example, the coefficient of the leading term of f(x) above 
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is 3. The coefficient of the leading term of a polynomial is predictably called the leading coefficient. If 
this leading coefficient is 1, then the polynomial is called a monic polynomial. Finally, the coefficient 
that is not multiplied by a positive power of the variable is the constant term of the polynomial. For 
example, the constant term of 3xt + 2x? — 7 is —7, and the constant term of 2x3 + x is 0. 


You've done plenty of work with polynomials already. Quadratics and linear expressions are 
examples of polynomials. Earlier we wrote the general form of a quadratic as 


f(x) = ax’ +bx +c. 
For polynomials with higher degrees, we need more terms, such as: 
g(x) = ax + bx? +cxt+d or A(x) = ax? + bx! + 0x3 + dx? + ex + f. 


Gulp. That’s a lot of letters. And if we don’t know what the degree of a polynomial is, we won’t even 
know how many letters we need! Instead of using a different letter for each coefficient, we often just use 
a single letter with a different subscript for each coefficient: 


h(x) = asx? + agx* + agx? + anx? + ayx +49. 


The subscripts are the little numbers after the a’s. These numbers serve to distinguish one coefficient 
from another, so that a5 and a3 are different coefficients, just as b and d are different in 9(x) above. 


Not only do we not need a ton of letters when we write a polynomial this way, but matching the 
subscript to the power of the variable in each term allows us to easily tell which coefficient each label 
stands for. For example, we don’t have to look back at the polynomial to know that a3 stands for the 
coefficient of x°. 


Concept: Using labels that are related to their purpose helps us remember what the 


Ose labels stand for. 


Using subscripts, we can write the general form of a polynomial f(x) of degree n. Since the polynomial 
has degree n, its highest power of x is x”. As before, we use the same letter to write each coefficient 
of the polynomial, making the subscript of each coefficient equal to the power of x that the coefficient 
multiplies: 


Important: The general form of a polynomial of degree n is 
F(X) = yx" + Anaax | + aygx ? +--+ + aX +4. 


In this chapter we explore addition, subtraction, and multiplication of polynomials. 


18.1 Addition and Subtraction 


[Problems ite 
Problem 18.1: Let f(x) = x* — 4x +7 and g(x) = -3x3 + 2x7 + x= 7. 
(a) Find f(x) + g(x). 
(b) Find f(x) — g(x). 
(c) For what constant c does the polynomial f(x) + cg(x) have degree 2? 
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Problem 18.2: Is the sum of two polynomials always a polynomial? 


Problem 18.3: Suppose f(x), g(x), and h(x) are polynomials such that 
h(x) = f(x) + g(). 


(a) Is it possible for deg h to be larger than both deg f and deg 9? 
(b) Is it possible for deg} to be smaller than both deg f and deg g? 


We start by adding and subtracting two sample polynomials. 


Problem 18.1: Let f(x) = x° — 4x +7 and g(x) = -3x° + 2x7 +x-7. 
(a) Find f(x) + g(x). 
(b) Find f(x) — g(x). 


{c) For what constant c does the polynomial equal to f(x) + cg(x) have degree 2? 


Solution for Problem 18.1: Adding and subtracting polynomials is just like adding and subtracting any 
other type of expressions: we group by like terms. 


(a) We have 


fo) + g(x) = 08 — 4x +7) + (3x? + 2x? +x - 7) 
= -4r4+7-3x94+2x%7 +2x-7 
= (x3 — 3x3) + (2x*) + (-4x + x) + (7-7) 


= —2x) + 2x? — 3x. 


(b) We have 


F(X) — g(x) = (8 - 40 +7) — (3x3 + 2x? +0 -7) 
= —44 4743 -2x° -x4+7 
= (x3 4+ 3x3) + (-2x") + (-4x — x) + (7 +7) 
= 499 — 2x* — 5x 4 14. 


Notice that we are careful to keep track of our signs when subtracting 9(x). 


(c) We could write out the entire expansion of f(x) + cg(x), but since the question is about the degree 
of f(x) + cg(x), we only care about the first term of f(x) + cg(x). Specifically, since the degree of 
f(x) + cg(x) is 2, there can be no x? term. However, both f(x) and g(x) have an x° term! Therefore, 
these x? terms must cancel when we add f(x) + cg(x), so we must have 

x? + c(-3x?) = 0x7. 


Therefore, we must have x* — 3cx* = 0, so (1 — 3c)x3 = 0. This must be true for all x, so 1 - 3c = 0. 
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Solving this equation gives us c = 1/3. We test our answer by finding the polynomial f(x) + 49(x): 


fx)+ 580) = (8 —4r4+7)+ 3-30 + 2x7 +x —7) 


2x2 x 67 
3 3 
= 4x+7 ~--> 
x xX xT + 3 +3 3 
2 
= (8-8) + + (ars 3) + (7-2) 
muy 
~ 3 3 3 


Indeed, this polynomial has degree 2. 


We can also add polynomials by lining them up vertically, with each column corresponding to a 
power of the variable in the polynomials. Here’s what it looks like for f(x) + g(x) from the previous 
problem: 

sa -4x +7 
+ 3x3 +42x2 4x -7 
2x3 42x? -3x +0 


We therefore have f(x) + 9(x) = —2x3 + 2x? — 3x. Notice that we are very careful to keep the appropriate 
sign (+ or —) with each term when setting up and performing the addition. 


Our examples raise an interesting question about adding polynomials. 


Problem 18.2: Is the sum of two polynomials always a polynomial? j 


Solution for Problem 18.2: A polynomial consists of a sum of terms that each have a constant times a 
variable raised to some nonnegative power. If we add two such polynomials, we are merely adding the 
terms of one polynomial to the terms of the other. This sum is itself a sum of terms that each have a 
constant times a variable raised to some nonnegative power. Therefore, the sum is itself a polynomial. 


Important: The sum of any two polynomials is a polynomial. 


V 


You might be wondering if this still works if all the terms with variables cancel out when we add 
two polynomials. Let’s look at an example. Suppose f(x) = -x +5 and g(x) = x + 9. Then, we have 
f(x) + 9(x) = —x+54+x4+9 = 14. All the x terms cancel out, but the sum is still a polynomial. The highest 
power of x in this polynomial is 0, so the degree of f(x) + g(x) is 0. Any polynomial that consists of a 
single nonzero constant term has degree 0. (As we’ll see on page 500, the degree of the polynomial 0 is 
undefined.) 


Let’s see what else we can determine about the sum of two polynomials. 


18.2. MULTIPLICATION 


Problem 18.3: Suppose F(x), g(x), and h(x) are polynomials such that 


A(x) = f(x) + g(x). 
(a) Is it possible for deg h to be larger than both deg f and deg 9? 


(b) Is it possible for deg h to be smaller than both deg f and deg g? 


Solution for Problem 18.3: 


(a) No. The degree of a polynomial equals the exponent of the highest power of the variable that 
occurs in the polynomial. The polynomial f(x) + g(x) is a sum of all the terms in the polynomials 
f(x) and g(x). Therefore, the sum f(x) + g(x) can’t possibly have any terms with a power higher 
than the highest power that occurs in either f(x) or g(x). (Where would such a term come from?!?) 
So, the degree of f(x) + g(x) cannot be higher than both deg f and deg g. 


(b) It is possible for the highest power terms of f(x) and g(x) to cancel when we add them. For 
example, let f(x) = x7 —x + land g(x) = -x° + 4x +2, s0 
f(x) + 9(x) =P —x4+1-0 44042 
= (0? — 2°) + (-x + 4x) + (1 4 2) 
= 3x +3. 


In this example, we have deg(f + g) = 1, but deg f and deg g both equal 3. 


HL txercives il 


18.1.1 Let f(y) =y'-3y° + y-3and gy) = y+ 7y -2. 

(a) Find f(1) and g(3). (b) Find f(y) + g(y). (c) Find h(y) if f(y) + hy) = gy). 
18.1.2 Must the sum of two monic polynomials be monic? 
18.1.3 For what constant k must f(k) always equal the constant term of f(x) for any polynomial f(x)? 
18.1.4 If we multiply a polynomial by a constant, is the result a polynomial? 


18.1.5 If deg(f + 9) is less than both deg f and deg g, then must f and g have the same degree? 


18.2 Multiplication 


Problems i 
——— 
Problem 18.4: Find the product (3y? — 2y + 3)(y> — 2y* + y — 7). 


| Problem 18.5: Must the product of two polynomials always be a polynomial? 
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Problem 18.6: Suppose f(x) and g(x) are nonzero polynomials, and that h(x) = f(x): g(x). 
(a) How is degh related to the degrees of f(x) and g(x)? 


(b) If f(x) and g(x) are monic (meaning their leading terms have coefficient 1), must h(x) be monic 
as well? 


(c) If h(x) is monic, must f(x) and g(x) be monic as well? 
(d) If the constant term of f(x) is 0, must the constant term of h(x) be 0? 


(e) If the constant term of h(x) is 0, is it possible that the constant terms of f(x) and g(x) are both 
nonzero? 


Problem 18.7: Suppose a and b are constants such that 
(2 + bx? — 7x + 9)(x? + ax +5) = x° + 13x4 + 38x73 — 22x7 + 37x 4 45. 


(a) Let f(x) = 23 + bx? — 7x +9 and ¢(x) = x2 + ax +5. What terms in the expansion of the product 
f(x)- @(%) consist of a constant times x? 


(b) Use your answer to part (a) to find a. 


| (c) What terms in the expansion of the product f(x) - g(x) consist of a constant times x*? Find b. 


We've already multiplied polynomials when we used the distributive property to expand products 
of binomials such as 


(x + 3)(2x — 7) = x(2x — 7) + (3)(2x — 7) = (2x? — 7x) + (6x — 21) = 2x? -— 7x + 6x — 21 = 2x? -—x~ 21. 


Let’s try multiplying more complicated polynomials. 


Problem 18.4: Find the product (392 —2y +32 -—2y°+y-7). | 


Solution for Problem 18.4: Using the distributive property worked fine for simpler polynomials. Let’s 
try it here: 
By ~2y + 3\(y*— 2¥° + y-7) 
= 3y°(y? — 2’ + y— 7) — 2yly? — 2y? + y-7) + 3(y? — 2y? + y—7) 
= (3y° — 6y* + 3y° — 21y°) + (-2y* + 4y? — 2y? + 14y) + Gy? — 6y? + 3y — 21) (18.1) 
= (34°) + (-6y* — 2y*) + Gy? + 4y? + By?) + (-21y? — 2y? — 6y*) + (14y + 3y) + (-21) 
= 3y° — By? + 10y’ — 29y? + 17y - 21. 


As usual, we are very careful to keep track of our signs. 


We can use our procedure for multiplying integers as inspiration to build a more clearly organized 
method for polynomial multiplication. To multiply two integers, we often write one below the other, 
then multiply each digit of the bottom number by the entire top number. We then add the results of these 
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products after adjusting each product appropriately for the place value of the digit from the bottom 
number. For example: 


We can do the same for polynomial multiplication. We write one polynomial beneath the other, then 
multiply each term of the second polynomial by the entire first polynomial. Just as we usually place the 
simpler integer on the bottom for integer multiplication, we put the simpler polynomial on the bottom 
to multiply polynomials. Here’s the result: 


ye 2? +y 7 


x —_ 3y? —2y +37 
+3y° -6y* =+3y -21 (18.2) 
-2yi +4y3  -2y*  +14y (18.3) 
+ 3 -6y* +3y? -21y* (18.4) 


3y° By +10y? -29y* +17y -21 


Lines (18.2) through (18.4) are produced by multiplying each term of 3y* — 2y + 3 in turn by the 
polynomial y? - 2y? + y —7 in the first line. Compare these lines with line (18.1) above and you'll see 
how our multiplication here is just an organized way of using the distributive property. The sum of 
lines (18.2) through (18.4) then gives us our product. 


Notice that in both procedures of producing the product, we are in turn multiplying each term of 
y? — 2y? + y —7 by each term of 3y? — 2y + 3, then adding all these products. 


This example might make us wonder if the product of two polynomials is always a polynomial. 


Problem 18.5: Must the product of two polynomials always bea polynomial? j 


Solution for Problem 18.5: Suppose our two polynomials are 


FG) = ay X" + Oy! + yan? + --- 404 x + ap, 


2 


(2) = Dig + Bx! + Dy ax? + + bx + bo. 


To multiply f(x) and g(x), we multiply each term of f(x) by each term of g(x) then add all these 
products. For example, we multiply ayx" by Dy,x” to get anb,.x"*™, then multiply a,x" by by,1x""! to get 
AnDm—1x"*"'-!, and so on. We then add all these products to get f(x)- g(x). Each product of a term of f(x) 
and a term of g(x) equals a constant times a nonnegative power of x. Therefore, when we add all these 
products, the result must be a polynomial. 


Important: The product of two polynomials is a polynomial. | 
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Let’s investigate some more useful properties of products of polynomials. 


Problem 18.6: Suppose f(x) and g(x) are nonzero polynomials, and that h(x) = f(x) - g(x). 


(a) 
(b) 


(c) 
(d) 
(e) 


How is deg h related to the degrees of f(x) and g(x)? 


If f(x) and g(x) are monic (meaning their leading terms have coefficient 1), must h(x) be monic 
as well? 


If h(x) is monic, must f(x) and g(x) be monic as well? 


If the constant term of f(x) is 0, must the constant term of h(x) be 0? 


If the constant term of h(x) is 0, is it possible that the constant terms of f(x) and g(x) are both 
nonzero? 


Solution for Problem 18.6: 


(a) 


(b) 


(c) 
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To relate the degrees of f(x) and g(x) to f(x)- g(x), we start by writing f(x) and g(x) in general form: 


n-2 


f(x) = agx"™ + Any") + ag_ox? te Fax +40, 


2 


(x) = Bmx™ at byax + Bin-2x™" Sa byx a bo. 
& 


Because the degree of f(x) is n, we know that a, is nonzero. (Otherwise, f(x) would have no x” 
term.) ee we know that b,, is nonzero because the degree of 9(x) is m. When we take the 
product f(x) - g(x), the highest power of x will occur when we multiply the highest powers of x 
in f(x) and g(x) to get (a,x ae ) = @nbyx"*™". Because a, and by, are nonzero, we know that 
anbm # 0, so the product f(x) - g(x) has a term with x”*"_ All other terms in f(x) - ¢(x) have a lower 
power of x. Since x"*” is the fiphest power of x in h(x), the degree of h is n + m. Since the degree 
of f ism and the degree of g is m, we see that 


(deg f) + (deg g) = degh. 


This relationship holds even if f(x) or g(x) is just a nonzero constant, because the degree of a 
constant is 0. However, our rule above breaks if we try to define the degree of the polynomial 
0. To see why, suppose f(x) = 0, 9(x) = x*, and h(x) = f(x) - ¢(x). Then, we have h(x) = 0. Our 
relationship above gives us 

deg f +2 = (degh), 
so we have (deg 0) + 2 = (deg 0). There’s no value we can assign to (deg 0) to make this equation 
true, so we can’t define the degree of 0. 


WARNING! The degree of the polynomial 0 is undefined. 
aa 


As we discussed in the previous part, the leading term of h(x) equals the product of the leading 
terms of f(x) and g(x). Therefore, if the coefficients of the leading terms of f(x) and g(x) are both 
equal to 1, then the leading term of A(x) must have coefficient equal to 1-1 = 1. So, if f(x) and g(x) 
are monic, then their product is also monic. 


Even if h(x) is monic, f(x) and g(x) need not be monic, because we can multiply two terms that 
have coefficients unequal to 1 and get a product that has coefficient equal to 1. For example, 
suppose f(x) = 2x and g(x) = x?/2. Then, 


= f@)-9@ = (noe (=r: 


18.2. MULTIPLICATION 


In this case, h(x) is monic, but neither f(x) nor g(x) is monic. 


(d) The only way we can form a constant when multiplying two polynomials is by multiplying the 
constants of the two polynomials; every other term produced when the polynomials are multiplied 
will have the variable in it. In other words, using our general forms 


2 


F(x) a yx” a ain + Ay —2X"~ tres + ayX + Ag, 


B(x) = Brn + Bin X! + Dox? +--+ + by x + Bo, 


the only constant term in the product f(x) - 9(x) is agbp. So, the constant term of h(x) equals the 
product of the constant terms of f(x) and g(x). Therefore, if the constant term of either f(x) or @(x) 
is 0, then the constant term of h(x) is also 0. 


(e) In the previous part, we saw that the constant term of h(x) equals agbo, which is the product of 
the constant terms of f(x) and g(x). If a9bo = 0, then either ap = 0 or bo = 0 (or both equal 0), so 
it is impossible for the constant terms of f(x) and g(x) to both be nonzero if the constant term of 


h(x) = f(x) - g(x) is 0. 


Important: If fandg are nonzero polynomials, then we have the following: 


e deg(f - g) = deg f + deg g. 


e The product of the leading terms of f(x) and g(x) is the leading 
term of the product f(x) - g(x). 


e The product of the constant terms of f(x) and g(x) is the constant 
term of the product f(x) - 9(x). 


In the last problem we were able to learn a lot about the product of two polynomials without actually 
multiplying any polynomials. Let’s try that tactic on another problem. 


Problem 18.7: Suppose a and b are constants such that 


(x3 + bx* — 7x + 9)(x? + ax +5) = x° + 13x47 + 38x7 — 22x" + 37x + 45. 


Solution for Problem 18.7: We could multiply the two polynomials on the left, but having a and b among 
the coefficients will make such an expansion pretty messy. While that route will lead to a solution, we’d 
like to find a less tedious approach. 


Our previous problem provides an inspiration. There, we multiplied parts of f(x) and g(x) in order 
to get information about the product f(x) - ¢(x). For example, we considered the product of the constant 
terms of f(x) and g(x) to get information about the constant term of the product. Let’s see if we can do 
that here. 


We already have our leading terms and our constants, so these won’t give us the answer right 
away. Because b is multiplied by x”, we know that b won’t contribute anything to the linear term of the 
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product. So, we look at the linear term in our product. We only get linear terms when multiplying two 
polynomials when we multiply the linear term in one polynomial by the constant in the other. So, in 
the product 

(8 + bx? — 7x + 9)(x* + ax +5), 
the only linear terms we get when multiplying each term in the first polynomial by each term in the 
second are 

(-7x)(+5) and (9)(+ax). 
Therefore, these must combine to give 37x: 

(-7x)(+5) + (9){ax) = 37x. 

So, we have —35x + 9ax = 37x. Solving for a gives a = 8. Now our product is 


(x? + bx? — 7x + 9)(x? + Bx +5) =x? + 13x4 + 38x° — 22x? + 37x 4 45. 


That strategy worked well! Let’s try it again. We now consider the x‘ terms. The only x? terms in 
the product 
(x3 + bx* — 7x + 9)(x* + 8x +5) 
occur when we multiply (x*)(+8x) and (bx*)(x?). The x* term in the expansion of the product is 13x4, so 
we must have 
8x4 + bx? = 13x74, 


Therefore, we have b = 5. As an Exercise, you'll confirm that our values of a and b work. 


Important: If if : g and hare polynomials such that 
y h(x) = f(x)» g@), 


then each term in h(x) is a result of the combination of appropriate | 
products of a term of f(x) and a term of g(x). Using this fact can simplify 
problems involving the product of polynomials. 


H)tercises i 


18.2.1 Expand (2? — 3z + 2)(z3 + 4z — 2). 


18.2.2 Expand (3x° — 3x4 + 1)(x3 — 2x? + x + 6). 
18.2.3 Confirm our answer to Problem 18.7 by expanding the product (x3 + 5x? ~ 7x + 9)(x? + 8x +5). 
18.2.4 Find the constant @ such that 

(x? — 3x + 4)(2x? + ax + 7) = 2x4 — 11x? + 30x" — 41x + 28. 


18.2.5 Suppose that f is a polynomial such that 
(x ~—1)- f(x) = 3x4 +9 - 25x? + 38x - 17. 


(a) What is the degree of f? (c) What is the constant term of f(x)? 
(b) What is the leading term of f(x)? (d)* Find f(x). 


18.3. SUMMARY 


18.3 Summary 


A polynomial of one variable consists of a sum of terms that each have a constant times a variable 
raised to some nonnegative power. We call the highest power of such a polynomial the degree of the 
polynomial, and we cal] the term containing this highest power the leading term of the polynomial. 
The constants that are multiplied by variable expressions in a polynomial are called the coefficients of 
the polynomial. The coefficient of the leading term of a polynomial is predictably called the leading 
coefficient. If this leading coefficient is 1, then the polynomial is called a monic polynomial. 


‘Important: The general form of a polynomial with degree n is 


2 


f(x) = anx" + Gpage Sedma mete gare tay: | 


Important: The sum of any two polynomials is a polynomial, and the product of 
Vv any two polynomials is a polynomial. 


Important: If f and g are nonzero polynomials, then we have the following: 


* deg(f - g) = deg f + deg g. 


e The product of the leading terms of f(x) and g(x) is the leading | 
term of the product f(x) - g(x). | 


e The product of the constant terms of f(x) and 9(x) is the constant | 
term of the product f(x) - 9(x). 


Important: If f, g and h are polynomials such that 
y h(x) = f(x) - gO), 


then each term in h(x) is a result of the combination of appropriate 
products of a term of f(x) and a term of g(x). Using this fact can simplify 
problems involving the product of polynomials. 


Problem Solving Strategies . 


Concept: Using labels that are related to their purpose helps us remember what the 


O=s2 labels stand for. 


Extra! Mathematics is the cheapest science. Unlike physics or chemistry, it does not require any expensive 
mpi eguipment. All one needs for mathematics is a pencil and paper. 
— George Polya 
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[Review Prosces lia 


18.8 Let p(x) = 2x -5 and q(x) = 3x* + 7x -4. 
(a) Find p(x) + 3q(x). 
(b) Do there exist nonzero constants a and b such that a - p(x) + b- q(x) is a polynomial with degree 1? 
(c) Find p(x) - q(x). 
18.9 Suppose f(x) = x4 — 2x7 + ax? + x +3, where a is a constant. If f(3) = 2, then what is a? 
18.10 Let f(x) = 23 + 3x* — 2x47 and g(x) = 4x9 + 17x27 + 2x -9, 
(a) Find f(x) + g(x). 
(b) For what constant c is the degree of f(x) + c- g(x) equal to 2? 
(c) Find f(x) - g(x). 


18.11 Let f, g, and hk be polynomials such that h(x) = f(x) - g(x). If the constant term of f(x) is —4 and 
the constant term of h(x) is 3, what is 9(Q)? 


18.12 Suppose the polynomials f and g are both monic polynomials. If the sum f(x) + 9(x) is also 
monic, what can we deduce about the degrees of f and g? 


18.13 Consider the polynomial function g(x) = x — 3x7 + 9. 
(a) Find 9(2) and g(—2). Find 9(5) and 9(-5). 
(b) Is it true that g(x) always equals g(—x)? 
(c)* What must be true of a polynomial function f(x) if f(x) and f(—x) are the same polynomial? 


(d)* What must be true of a polynomial function f(x) if f(x) and —f(—x) are the same polynomial? 
18.14 If f(x) is a polynomial, is f(x?) also a polynomial? 


18.15 Suppose f is a polynomial such that f(1) = 0. If ¢ is also a polynomial and h is the product of the 
polynomials f and g, is h(1) also equal to 0? 


18.16 Jamie and Billy each think of a polynomial. Each of their polynomials is monic, has degree 3, 
and has the same positive constant term and the same coefficient of x. The product of their polynomials 
is 
xo + 2x° + 2x4 + 18x79 + 33x? + 40x +16. 
(a) What is the constant term of Jamie’s polynomial? 
(b) What is the coefficient of x of Jamie’s polynomial? 


(c) What are the two polynomials? 
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CHALLENGE PROBLEMS 


| Challenge Problems > 


18.17 Suppose h(x) = (x — p)(x — 4)(x — r), where p, q, and r are constants. 


(a) Expand the product (x — p)(x — q)(x — 1). 
(b) For what values of x does h(x) = 0? 


(c) Suppose we write A(x) as agx° + ax? + a,x + a9. Use part (a) to write the coefficients a3, a2, 4,, and 
ay in terms of p, q, and r. 


(d)x The polynomial x° + 6x* + 3x — 10 equals 0 for three different values of x. What is the sum of 
these values? What is the product of these values? 


18.18 For what constant k must f(k) always equal the sum of the coefficients of f(x) for any polynomial 


f 


18.19% The polynomial functions F and G satisfy F(y) = 3y? — y+1 and F(G(y)) = 12y* - 62y? + 81. 
What are all possible values for the sum of the coefficients of G(y)? Hints: 69, 172 


Extra! 


We've already seen that there’s a formula that allows us to find the solutions to quadratic 


mimi equations. In 1545, Gerolamo Cardano published a method to find the exact solutions to 


any cubic equation, which is an equation of the form 
3 2 = 
A3X° + agx* + 44x + ag = 0. 


His pupil, Ludovico Ferrari, supplied a method for quartic equations, which are of the 
form 
aax* + a3x° + ax? + ax 4+ a9 = 0. 


Their methods are much more complicated than the quadratic formula. Moreover, their 
discovery was controversial, because a key step in their work was a process they learned 
from Nicolo Fontana Tartaglia for solving equations of the form x° + a,x = ap. However, 
Tartaglia had sworn them to secrecy. To learn more about the controversy, and the 
methods for solving cubics and quartics, visit the links page cited on page viii. 

After mathematicians tackled cubic and quartic equations, they turned their sights 
to higher degree polynomial equations. The most natural target was quintic equations, 
which are of the form 


a5x° + agx* + aa? + anx> +x +ao = 0. 


But after mathematicians failed for centuries to find a method that could be used to 
solve any such equation, the great mathematician Niels Abel proved in 1824 that it was 
impossible to provide such a method for quintic equations (or for equations of higher 
degree). 

Source: Journey Through Genius by William Dunham 


505 


CHAPTER 19. EXPONENTS AND LOGARITHMS 


a 
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Anyone who believes exponential growth can go on forever in a finite world is either a madman or an economist. 
- Kenneth Boulding 


CHAPTER 


ee and Logarithms 


We're familiar with raising numbers to powers, such as 23 = 8. In the expression 23 the 3 is called the 
exponent and the 2 is called the base. We've also seen functions in which a variable is raised to a variety 
of exponents. 


But what if the variable is the exponent? 
19.1 Exponential Functions 


According to legend, two girls, Meena and Arial, once did a favor for a powerful king. The king asked 
them to choose their reward. Both girls knew the king loved chess, and both girls came from very 
hungry villages. 


Arial asked to have one grain of rice placed on the first square of her chessboard. She asked that 
each day thereafter, the king place an amount of rice on the next square of her chessboard that was 10 
more grains than the amount of rice placed on the previous square. The king was a little surprised at 
how much Arial sought, but he agreed. 


Meena also asked that the king place a single grain of rice on the first square of her chessboard. She 
asked that on each day thereafter, the king place on the next square of her chessboard twice the amount 
of rice he had placed on the board the day before. The king quickly agreed, and congratulated her on 
not being as greedy as Arial. 


On the second day, the king placed 1+ 10 = 11 grains on the second square of Arial’s board and 
1.2 = 2 grains on Meena’s board. Arial teased Meena for getting so little, but Meena didn’t mind. On 
the third day, Arial chuckled as the king gave her 11+10 = 21 grains of rice but only gave Meena 2:2 = 4 
grains. And so on. 


Which girl got the better deal? 
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a > 


Problem 19.1: In this problem we build functions to describe how much rice Arial receives on day n 
and how much rice Meena receives on day n. 


(a) The king paid Arial 1 grain on day 1. What is Arial’s payment on day 2? On day 3? On day 10? 
(b) Let the function A(n) represent the amount of rice Arial receives on day 1. Find A(x). 


(c) The king paid Meena 1 grain on day 1. How many times must he double this initial payment to 
determine Meena’s payment on day 2? On day 3? On day 10? 


(d) Let the function M(7) represent the amount of rice Meena receives on day n. Find M(n). 
(e) Which girl got the better deal? 


Problem 19.2: Consider the function f(x) = 2°. 


(a) Plot several points on the graph of the function by choosing various values of x. Make sure you 
use both negative and positive values for x. 


(b) Use your points from the first part to draw the graph of f(x). 
(c) What is the range of f(x)? 


Problem 19.3: 
(a) Use the graph from the previous problem to explain why we know that x = 3 if 2* = 8. 


(b) Use your explanation in part (a) to solve the equation 3 = 3*-°. 


Problem 19.4: In this problem, we solve the equation 2°) = 167"). (Source: Mandelbrot) 
(a) Write 16 as a power of two in the equation 20° = 162), 


(b) Write each side of your equation in part (a) in the form 2", where a is some expression in terms 
of x. 


(c) Solve for x. 


Problem 19.5: Suppose that 2* = 6. In this problem we evaluate 2°**1, 
(a) Leta = 2". Rewrite 23°! as an expression whose only variable is a. 


(b) Use your expression from (a) to solve the problem. 


Problem 19.6: In this problem we find all solutions to the equation 


4* — 33-2°148=0. 
(a) Write all the terms with variables in their exponents as powers of 2. 


(b) What makes this problem difficult is that there are variables in the exponents. What substitution 
could we make to turn this into an equation we know how to solve? 


(c) Solve the equation your substitution produces, then solve the original equation. Make sure you 
test your solutions! 


507 
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Problem 19.1: In this problem we build functions to describe how much rice Arial receives on day n 
and how much rice Meena receives on day n. 


(a) Let the function A(m) represent the amount of rice Arial receives on day n. Find A(n). 


(b) Let the function M(n) represent the amount of rice Meena receives on day n. Find M(n). 
(c) Which girl got the better deal? 


Solution for Problem 19.1: 


(a) 


(b) 


(c) 
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On the first day, Arial receives 1 grain of rice. Each day thereafter, this amount is increased by 10. 
Since the amount of rice is increased n — 1 times between day 1 and day n, the amount of rice Arial 
receives on day 7 is 

A(n) = 14 10(n- 1) =10n-9. 


We can quickly test this function for a few values of 1. 


‘WARNING! When you create a function for a problem, test it for a few values. If 
“ you made any big errors, your testing should reveal them. 


When n = 1, A(n) = A(1) = 10-1-9 = 1. When nt = 3, A(t) = A() = 10-3 —9 = 21, as expected. 


We've seen plenty of expressions like 10” — 9 before; A(1) is a linear function. So, we say that 
the amount of rice Arial receives each day grows linearly. 


To compute the amount of rice the king owes Meena on day n, we start from 1 grain on day 1 and 
double it each day until day n. Therefore, we must double the rice n — 1 times, so the amount of 
rice owed on day 7 is the result of multiplying 1 by n — 1 twos: 


M(n) = 1-2-2-2000-2= 1-201 = 
——-—" 
n—-1 twos 


When we place Arial’s function and Meena’s function side by side, we see the algebraic difference 
between the two: 
A(n) = 10n -9, M(n) = 277}, 


Arial’s function has the variable multiplied by a constant. In Meena’s function, the variable is in 
the exponent of a constant. In the first few days, the difference isn’t so large. But by the time the 
chessboards are full... 


By the end of day 7, Arial’s gloating had slowed down, as she received A(7) = 10-7 —9 = 61 grains 
while Meena received M(7) = 2’-1 = 64 grains. By the end of the second week, Arial was green 
with envy, as she received A(14) = 131 grains while Meena received M(14) = 2'5 = 8192 grains. 


The king wasn’t so worried about the 8192 grains; that was just a small sack of rice. But by the 
end of the next week, he was decidedly less jolly when he had to give Meena 
M(21) = 27° = 1,048,576 grains. 
But one million grains was nothing compared to what awaited the king later. He finally asked the 
court mathematicians how many grains he would have to pay on the last day. 


Their answer: If the king could produce a sack with one billion grains of rice, he would need 
nearly ten billion sacks to pay Meena on the last day (and a mighty big chessboard to put it on). 


19.1. EXPONENTIAL FUNCTIONS 


Thus the king learned the hard way about exponential growth, which is what happens when 
growth is described by an exponential function such as M(). 


oO 


Problem 19.2: Graph the function f(x) = 2* and determine its range. 


Solution for Problem 19.2: We start by trying a bunch of values for x. In the table below, we see that very 
negative inputs produce values of 2* that are very close to 0, but never equal to it. As we increase x 
towards 0, the value of 2° gradually climbs, eventually hitting 1 when x = 0. Then, as x gets positive, 2* 
explodes. 


x | fe 
—10 | 1/1024 
-5 | 1/32 
-2 |) 1/4 
-1 1/2 
0 1 
1 2 
2 4 
5 | 32 
10 | 1024 aan 
y = 2" 


This “explosion” in f(x) as x grows is characteristic of functions of the form f(x) = a*, where a > 1. 
Such functions are sometimes called exponential functions. Try graphing f(x) = a* for other values of 
a where a > 1. 


Our graph quickly explains both the domain and range of f(x) = 2*. We can input any real number, 
so the domain is all real numbers. As output, we can never have 0, nor can 2* be negative. However, 
we can produce any positive number, so the range is all positive numbers. 0 


Understanding functions that have variables as exponents allows us to solve equations in which the 
unknowns are exponents. 


Problem 19.3: Solve the equation 3% = 3*-, { 


Solution for Problem 19.3: Our intuition tells us that because the bases of the two ye 
sides are the same, the exponents must also be the same in order for the two sides 
to be equal. A quick consideration of the graph of f(x) = 3* at right tells us this is 
the case. As we saw in the previous problem, the graph of a function of the form 
f(x) = a* is very close to 0 when x is very negative. As x increases, the value of f(x) 
strictly increases; it never stays the same and it never gets smaller. Therefore, there 
is only one value of x that produces each value of 3*. So, if two powers of 3 are 
equal, the exponents must be equal. 


Applying this fact to the equation 3° = 3*-°, we have 2x = x-5,sox=-5.0 
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Problem 19.4: Solve the equation 20°) = 16"). (Source: Mandelbrot) j 


Solution for Problem 19.4: The first difficulty in this problem is that the variables are in the exponents. 
The second is that two different numbers are raised to the power x. We take care of the second difficulty 
by noting that all the bases in the problem are powers of 2. We therefore can easily write all the bases as 
powers of 2: 

22 = (28), 


Concept: If you have an equation with constants raised to } powers, it’s often helpful 
© ) to write all those constants with the same base if possible. 


Now we try to simplify the two sides, so we can compare them to each other. Since (a’)° = a’, we can 
write (24)* = 2 and (21)@) = 242", so our equation is now 
2" = par 
Furthermore, 2. 28 = 2¢+8, 9 4.2% = 2?.2* = 2°**. This makes our equation 
92" = al 
We now have two equal powers of 2, so their exponents must be equal: 
ox = gatx 
Once again, we have two equal powers of 2, so their exponents must be equal: 


4x =24+-%. 


Solving this equation gives x = 2/3. 0 


WARNING!! A very common mistake when dealing with exponents is to confuse 
OG (a°)© with (a°)(a°), and write (a°)° = a'**. This is not correct! Always be 


careful when working with exponents; the correct statements are 


| be ay = a ; : and ; a’ (a*) Sp 


| Problem 19.5: Suppose that 2* = 6. Evaluate 2*1, j 


Solution for Problem 19.5: We first think to find x using our equation, then use that x in the expression we 
want to evaluate. Unfortunately, we can’t find x easily: what power of 2 equals 6? Some power must, 
but that power isn’t an integer or a fraction, and it doesn’t appear easy to find. So, if we can’t find x, 
how can we evaluate 2°°-!? 


We may not know x, but we know 2* = 6. So, if we let a = 2*, we know a = 6. Now if we can write 
23-1 in terms of a, we can evaluate it. Starting from a = 2*, we can produce 2™ by cubing both sides: 


a = 2%, 
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Dividing by 2 gives us our desired expression: 


Because a = 6, we have 2°*-! = 63/2 = 108. 


Here’s another problem in which substitution clarifies the solution. 


Problem 19.6: Find all solutions to the equation 4* — 33-2°-1+8=0. 


Solution for Problem 19.6: We start by writing the terms that have variables in their exponents with the 
same base, 2. Noting that 4* = (22)* = 2%, we have 


2°* 33.214 8=0. 


Now what? We still have the problem of variables in exponents, and we have no immediate way of 
rearranging this equation to make it look like 2° = 2°. 


If we could isolate the exponential terms and turn the equation into something like 2* = 8, then we 
could solve the equation. With the hope of isolating 2*, we make the substitution y = 2* and try to 
isolate y. We do so because we are more used to working with equations that do not have variables in 
the exponents. 


Concept: Substitution can sometimes turn complicated equations into simpler forms 
C= J that we know how to solve. 


In order to use the substitution y = 2*, we must write 27* and 2*~1 in terms of y. Squaring both sides 


of y = 2* gives us y* = 2”, and dividing both sides of y = 2* by 2 gives us ¢ = 2*1. So, our equation is 


33y 

2 ! 

ee ey, 

This is a quadratic equation! Our substitution worked; we know how to solve quadratics. We multiply 


both sides by 2 to get rid of the fractions, then we factor to find 
2y* — 33y + 16 = (2y - 1)(y- 16) = 0. 


Therefore, our solutions are y = 1/2 and y = 16. However, we still must find x. Letting y = 1/2 in the 
equation y = 2* gives us x = —1 and letting y = 16 gives us x = 4. We can substitute both into the original 
equation to confirm that they both do indeed satisfy the equation. O 


Substitution is a very powerful equation-solving tactic. Whenever you are faced with a complicated 
equation, consider substituting a variable for complex pieces of the equation. You might then be able to 
solve the resulting equation, and use that solution to solve the original equation. 


In Problem 19.6 we did just this. We substituted y = 2* to get rid of the largest complication in the 
original equation: the variables in the exponents. We were able to solve the new equation, then use our 
resulting values of y to find the solutions for x in the original equation. 
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Sidenote: An understanding of exponential functions allows scientists to judge the 
ay age of the remains of once-living creatures, of meteorites, and even of the 
Earth and the Solar System. As an example of how, we'll look at carbon 

dating, which is used to determine the age of fossils. 

The Sun constantly bombards the Earth with cosmic rays. These cosmic 
rays convert one isotope of nitrogen, nitrogen-14, into a radioactive isotope 
of carbon, carbon-14. This carbon-14 is absorbed by plants, which are then 
eaten by animals. As a result, all living things on Earth ingest carbon- 
14. Moreover, all living things contain the same ratio of carbon-14 to the 
non-radioactive isotope of carbon, carbon-12. 

Because carbon-14 is radioactive, it decays over time. Specifically, it 
reverts to nitrogen-14 through a process called beta decay. Living animals 
and plants are constantly replenishing lost carbon-14 with more carbon-14, 
so they maintain their ratio of carbon-14 to carbon-12. But when a plant 
or animal dies, it no longer takes in any more carbon-14, so its amount of 
carbon-14 gradually decreases. Because carbon-12 does not decay, scientists 
can compare the amount of carbon-14 in a fossil to the amount of carbon-12 
in the fossil to determine how much of the fossil’s carbon-14 has decayed. 
Therefore, scientists can tell how much carbon-14 the fossil contained when 
it died. 

Here’s where an exponential function comes in. Half of any sample of 
carbon-14 will decay in roughly 5700 years. This is called the half-life of 
carbon-14. So, if a fossil contains exactly 1/4 of the amount of carbon-14 that 
we would expect to find in a living creature, then we know that the amount 
of carbon-14 has been halved twice. Each of these two half-life periods of 
carbon-14 takes 5700 years, so we know the fossil is 2(5700) = 11400 years 
old. 

Similarly, we can find the age of any fossil using this carbon dating 
technique. Here’s how: Suppose we measure the carbon-14 content of a 
sample of a fossil and determine that there are a atoms of carbon-14, and 
that the number of carbon-14 atoms the sample had when it died was b. So, 
we know that a/b of the original carbon-14 is still in the fossil. Therefore, 
the solution, t, to the equation 


tells us how many times the carbon-14 has been halved since the sample 
died. We know that 5700 years have passed for each half-life period of the 
carbon-14 in the sample, so the age of the sample is 5700. 

Of course, f is usually not an integer like it was in our example above. 
Usually we need to use logarithms to find t. We’ll learn more about 
logarithms soon, in Section 19.4. 


Extra! Problems worthy of attack prove their worth by hitting back. 
‘1 sap ~ Piet Hein 
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19.2. SHOW ME THE MONEY 


HL txercises ig 
19.1.1 What are the domain and range of the function f(x) = 3-5* — 4? 
19.1.2 Find all values of 7 such that 5°? = 25. 


19.1.3. Find all values of f such that 6°"! = 36'-3. 


19.1.4 Suppose 5* = 3. Find 57**3, 


548 /x 


19.1.5 Find the value of x that satisfies the equation 25-2 . (Source: AMC 12) 


~ B26/z. 9517/7 
19.1.6x Find all solutions to the equation 3 - 9! — 82 -3! + 27 = 0. 
19.1.7x If9*-! = 7, then what is 32*+3? 


19.2 Show Me the Money 


You want to buy a brand new car. Unfortunately, the car costs $27,951, and you only have a few 
thousand dollars. However, all is not lost. You can take out a loan! Through a loan, a bank will give 
you the money you need for the car, and you agree to pay them back later. A bank won’t do this for 
free, of course. When you pay the bank back, you have to give them some extra money in return for 
their letting you borrow the money in the first place. This extra money is the interest on the loan. 


Interest is typically stated as a percentage of the loan amount that you must pay each year in 
extra money. For example, suppose the bank loaned you $25,000 to buy your car at a 10% interest 
rate. This initial amount of money you borrow is called the principal on the loan. If you don’t make 
any payments during the first year after you get the loan, at the end of that first year you owe the 
original $25,000 principal, plus an additional (0.10)($25,000) = $2,500 in interest. So you owe a total of 
$25,000 + $2,500 = $27,500 at the end of the first year. 


If the loan is a simple interest loan, then in the second year, the interest rate is only applied to the 
principal. So, at the end of the second year, you will owe an additional (0.10)($25,000) = $2,500, bringing 
the total amount you owe to $30,000. However, most loans don’t work this way! 


For most loans, you are charged interest on the total amount of money you owed at the end of the 
first year, including the interest from the first year. For such a loan, the amount of interest in the second 
year is 10% of the $27,500 owed at the end of the first year, or 


(0.10)($27,500) = $2,750. 


This brings the total owed at the end of two years to $27,500 + $2,750 = $30,250. When the interest on 
a loan is charged on both the original principal as well as the interest that has accumulated in the past, 
we say that the loan is a compound interest loan. 


If you take out a compound interest loan, you need to know more than just the interest rate. You 
need to know how frequently the interest is compounded. For example, if you take out a $1000 loan at 
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6% interest and the interest is compounded annually, then at the end of one year, ($1000)(0.06) = $60 is 
added to the amount you owe. So, at the end of the first year, you owe 


$1000 + $60 = $1060. 


However, if the 6% loan is compounded semi-annually, then interest is added to the loan every 6 
months. After the first six months of the loan, 1/2 the interest that you would owe on an annual loan is 
added to the amount you owe. An annually compounded loan would result in $60 interest in one year, 
so at the six-month point in the semi-annually compounded loan, ($60)/2 = $30 is added to the amount 
you owe. This means you owe $1030 after six months. Over the next six months, the interest is charged 
on this new amount, not just on the first $1000! 


The first full year of interest on annually compounded 6% loan of $1030 is (0.06)($1030) = $61.80. 
So, for the final six months of our semi-annually compounded loan, the interest is $61.80/2 = $30.90. 
Therefore, the amount you owe at the end of the first year of the semi-annually compounded loan is 


$1030 + $30.90 = $1060.90. 


In this section, you should feel free to use a calculator to perform routine arithmetic. 


[__Froviems ii 


Problem 19.7: Jayne puts $5,000 in an investment that earns 9% simple interest. How much will she 
have at the end of: 


(a) One year? (c) Three years? 
(b) Two years? (d) years? (Answer in terms of 1.) 


| Problem 19.8: Jayne puts $5,000 in an investment that earns 9% interest. If the interest in the investment 
is compounded annually, how much will she have at the end of: 

(a) One year? (c) Three years? 

(b) Two years? (d) years? (Answer in terms of n.) 
How do your answers compare to the simple interest investment in the previous problem? 


Problem 19.9: Brad takes a $10,000 loan that has an interest rate of 14%. How much does Brad owe 
(including his initial $10,000) at the end of the year if the interest is compounded: 


(a) Annually? 

(b) Semi-annually? (Two times a year.) 

(c) Quarterly? (Four equally spaced times a year.) 

(d) m evenly spaced times a year? (Answer in terms of m.) 


(e) Investigate your answer to part (d) for higher and higher values of m. Does there appear to be 
a limit to the amount of money Brad can owe? 
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What's the difference between simple and compound interest? We’ll figure that out by computing 
both. 


Problem 19.7: Jayne puts $5,000 in an investment that earns 9% simple interest. How much will she 
have at the end of n years? (Answer in terms of 1.) 


Solution for Problem 19.7: During the first year, Jayne earns (0.09)($5,000) = $450. Since the investment 
pays simple interest, she earns interest in the second year only on her initial $5,000 investment. Therefore, 
she earns $450 in the second year, as well. Similarly, she earns $450 per year throughout her investment, 
giving her a total at the end of 1 years of 


$5,000 + (0.09)($5,000)n = ($5,000)(1 + 0.092) = $5,000 + $450n. 


Similarly, if we invest $k at a simple interest rate of r% for n years, we earn 7 - ($k) in interest each 
year. So, the total amount of interest earned after n years is 75 -n- ($k). Adding this interest to our 
original $k makes the total amount after 1 years equal to 


r nr 
Sk + on (8k) = (1 + a) Bh) 


Important: If $k is invested at a simple interest rate of r% for n years, the total amount 


Vv of money at the end is 


(1 + ia) (0. 


Simple interest is pretty rare in the financial world. Almost all interest rates in financial transactions 
are compound interest rates. Let’s see how simple interest compares to compound interest. 


Problem 19.8: Jayne puts $5,000 in an investment that earns 9% interest. If the interest in the 
| investment is compounded annually, how much will she have at the end of: 


(a) One year? 

| (b) Two years? 

(c) Three years? 

| (d) n years? (Answer in terms of n.) 
( 


How do these answers compare to the simple interest investment in the previous problem? 


Solution for Problem 19.8: 


(a) At the end of one year, Jayne has earned ($5000)(0.09) = $450 in interest. Therefore, she has 
$5,000 + $450 = $5,450 at the end of the first year. Notice that 


$5,450 = $5,000 + $450 = $5,000 + (0.09)($5,000) = (1.09)($5,000). 
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ol 


(b) 


(c) 


(e) 


par 
[oy] 


At the beginning of the second year, Jayne has $5,450. During that year she earns ($5,450)(0.09) = 
$490.50 in interest, so at the end of two years, she has $5,450 + $490.50 = $5,940.50. Notice that 


$5,940.50 = $5,450 + $490.50 
= (1.09)($5,000) + (0.09)(1.09)($5,000) 
= (1 + 0.09)(1.09)($5,000) 
= (1.09)7($5,000). 


The first two parts suggest a pattern. Let’s investigate. If Jayne has $k at the beginning of the year 
and earns 9% interest on it, then at the end of the year, she has earned (0.09)($k) = 0.09k dollars in 
interest. Combining this with her original $k, she has a total of 


$k + (0.09)($k) = 1.09($k). 


So, when she starts with $5,000, she has (1.09)($5,000) at the end of one year. She starts the second 
year with that amount, so she has (1.09)(1.09)($5,000) = (1.09)2($5,000) at the end of two years. 
Continuing in this vein, at the end of three years she has (1.09)(1.09)?($5,000) ~ $6,475.15. 


Concept: Instead of thinking of compound interest as adding on interest each year, 
O=== | think ofitas multiplying the amount invested (or owed) each year by some 
factor representing the interest. 
In this problem, Jayne starts with $5,000 and each year her money increases by a factor of 1.09. 
Following the logic of part (c), we see that after n years, Jayne has (1.09)"($5,000). 


Important: If $k is invested at an interest rate of r% for n years, compounded annu- 
Vv ally, then the total amount at the end of n years is 


(1 + a) ($b). 


This isn’t a formula you should need to memorize. If you understand that compound interest 
means that the amount invested (or owed) each year is multiplied by a factor representing the 
interest, then you should be able to immediately reproduce this expression whenever you need it. 


The table below compares her money under simple interest and annually compounded interest. 


Years | Simple Interest | Compounded Annually 
1 $5,450 $5,450.00 
2 $5,900 $5,940.50 
3 $6,350 $6,475.15 
4 | $6,800 $7,057.91 
5 $7,250 $7,693.12 
10 $9,500 $11,836.82 
30 $18,500 $66,338.39 
50 $27,500 $371, 787.60 


As you can see, compound interest really builds up! 


19.2. SHOW ME THE MONEY 


If we write our simple interest and our compound interest formulas side by side, we see the funda- 
mental difference between the two types of interest. Suppose we invest $k at an interest rate of r% for n 
years. The value of the investment under each type of interest after n years is shown below: 


nr 


+ 7) ($k), 


Simple Interest: (1 


Ht 
Annually Compounded Interest: (1 + al ($k). 


If the main distinction between these two formulas doesn’t stand out, consider what happens when we 
choose values for r and k. Suppose r = 9 and k = 500: 
on 


Simple Interest: (1 + ad ($500), 


Annually Compounded Interest: (1 + =a) ($500). 


Now the difference stands out! Simple interest gives us a linear function, just like Arial’s function did in 
Problem 19.1. Compound interest, on the other hand, results in an exponential function, since 7 is in the 
exponent of a constant, just like Meena’s function in Problem 19.1. Looking back at the deals Arial and 
Meena made with the king, we see that the difference between their deals was the difference between 
addition (Arial) and multiplication (Meena). The same is true of simple and compound interest. 

‘Concept: The difference between simple interest and compound interest is the same 

© == as the difference between addition and multiplication. To compute simple 

interest, we add the same amount each year. To compute compound 

| interest, we multiply by the same factor each year. 

Now that we know the difference between simple and compound interest, let’s take a look at the 

effect of compounding multiple times a year. 


Problem 19.9: Brad takes a $10,000 loan that has an interest rate of 14%. How much does Brad owe 
(including his initial $10,000) at the end of the year if the interest is compounded: 

(a) Annually? 

(b) Semi-annually? (Two times a year.) 

(c) Quarterly? (Four equally spaced times a year.) 

(d) m evenly spaced times a year? (Answer in terms of m.) 


(e) Investigate your answer to part (d) for higher and higher values of m. Does there appear to be 
a limit to the amount of money Brad owes? 


Solution for Problem 19.9: 
(a) If the loan compounds annually, then the interest he owes at the end of the first year is 
(0.14)($10,000) = $1400, 
so the total amount he owes is $10,000 + $1400 = $11,400. 
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If the loan compounds twice a year, then after six months, 1/2 of the $1400 interest is added to 
the loan amount. In other words, after 6 months, Brad owes $10,700, and the interest for the next 
6 months is calculated based on this amount, instead of $10,000. During a full year at 14%, the 
interest on $10,700 is (0.14)($10,700) = $1498, so in half a year, the interest is ($1498)/2 = $749. 
Therefore, after one year of a 14% loan compounded semi-annually, Brad owes 


$10,700 + $749 = $11,449. 


That’s a little more than he would owe with annual compounding, but not too much more. 


If the loan compounds four times a year, then after three months, 1/4 of the $1400 interest is added 
to the loan amount. So, after three months, Brad owes $10,350. The amount of interest on $10,350 
at 14% for one year is (0.14)($10,350) = $1449, so for a quarter-year, it is ($1449)/4 = $362.25. 
Therefore, after six months, Brad owes 


$10,350 + $362.25 = $10,712.25. 


Similarly, the interest on $10,712.25 borrowed for a year at 14% is (0.14)($10,712.25) ~ $1499.72, 
so the interest in 1/4 year on this amount is ($1499.72)/4 = $374.93. That brings the total Brad 
owes to 

$10,712.25 + $374.93 = $11,087.18 


after nine months. 


Finally, the interest on $11,087.18 borrowed for a year at 14% is (0.14)($11,087.18) ~ $1,552.21, 
so during the last 1/4 year, the interest on Brad’s loan is ($1,552.21)/4 = $388.05. This brings the 
total amount Brad owes to 

$11,087.18 + $388.05 = $11,475.23, 


which is more than either compounding annually or compounding semi-annually. 


To find a formula for the amount Brad owes at the end of one year if the interest compounds m 
times a year, we proceed step-by-step as in the first three parts. However, instead of multiplying 
everything out as we did in each step previously, we will instead write everything in terms of m. 


What we mean by compounding m times a year is that the year is split into m compounding 
periods. At the end of each of these, the interest during that period of time is added to the 
amount of the loan. As before, we find the amount of interest owed during each period of time 
by determining first the amount of interest owed if the amount were borrowed for a whole year 
without compounding. Then, because the period is only 1/m of a year, we divide this amount of 
interest by m. The result is the amount of interest owed at the end of the compounding period. 


The interest on $10,000 borrowed at 14% for one year is (0.14)($10,000), so the interest in the 
first of the m compounding periods is 


(0.14)($10,000) 
= <9 
which means Brad owes a total of 


$10,000 + ore ne) ie 


pe —*) ($10,000). 


19.2. SHOW ME THE MONEY 


O 


If this amount is borrowed for one year at 14%, then the interest would be 


0.14 (1 i: a ($10,000), 


so the interest on the next of the m compounding periods is 4 of this amount, or 


0.14(1 + 244) ($10,000) 


m 


Adding this to the amount Brad owed at the end of the previous period gives a total amount owed 
of 


( 0.14 
m 


0.14 
1+") 10,000) + 0.14 (1 + 994) (610,000) _ [(v+ 0.14 
MH 


+(M4\(14 2-14 $10,000 


(1 + wai (1+ (1+ A a) ($10,000) 
2 


m 
s (i " ae ) ($10,000). 


A pattern emerges! Now, we can see that if Brad owed $k at the start of one of the compounding 
periods, then at the end of it, he will owe $k plus an additional ($k)(0.14/m), for a total of 


(+ oa) (6h) 


Therefore, after each compounding period, Brad owes 1 + fuck times more than he did in the 
previous period. After 1 year, m such periods have passed, so the amount Brad owes is 


(a + amy ($10,000). 


Below is a table for the amount owed at the end of one year for various values of m: 


m | Amount owed 


1] $11,400 
2 | $11,449 
3 $11,466.35 
4 $11,475.23 
5 $11,480.63 


10 $11,491.57 

20 $11,497.13 

100000 | = $11,502.74 

1000000 $11,502.74 
As we can see, compounding more frequently increases the amount Brad will owe at the end of 
the year, but there appears to be a limit to how large this increase will be. Even if we compound 
a million times a year, the interest rounded to the nearest cent is no more than if we compound 

100,000 times a year. 
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Just as compounding annually is the same as multiplying by a factor, so is compounding m times a 
year. Each time we compound, we multiply by a factor representing the interest rate. As an Exercise, 
you will be challenged to follow the logic of the previous problem to show: 


Important: If $k is invested at an interest rate of r% for 1 years, compounded m times 
Vv a year, then the total amount at the end of 1 years is 


( i om) 


Sidenote: The reason the amount Brad owes appears to reach a limit as we compound | 
more and more times per year is related to a very important mathematical | 
constant that is sometimes called Euler’s number. This constant is usually 
referred to as simply e. One definition of e involves the function 


fir) =(1+=) . 


(Looks a lot like our compound interest formula, right?) Below is a table of 
f(n) for a few values of n (some of these are approximations): 


n | f(r) 
1/2 

2 | 2.25 
5 | 2.48832 


10 | 2.59374246 

100 | 2.70481383 

1000 | 2.71692393 
100000 | 2.71826824 
10000000 | 2.71828169 


As n grows to large, f(n) approaches a constant value. This constant 
value is e, which equals approximately 2.71828182846. As you continue 
your study of mathematics and science, you’ll see why some consider e to | 
be as important as the constant 7, and maybe even a little more important. 


J txercises 


19.2.1 Paula invests $10,000 for 5 years at an interest rate of 10%. At the end of those 5 years, how 
much is her investment worth in each of the following cases: 


(a) The interest is simple interest. 


(b) The interest is compounded annually. 


(c) The interest is compounded quarterly. 


19.3. INTERESTING PROBLEMS 


19.2.2 Joanie takes a $6,000 loan to pay for her car. The interest rate on the loan is 12%. She makes no 
payments for 4 years, but has to pay back all the money she owes at the end of 4 years. How much more 
money will she owe if the interest compounds quarterly than if the interest compounds annually? 


19.2.3 Bill invests $2,500 in an investment that pays 5% interest compounded annually for the first 
two years, then 8% interest compounded annually for three years after that. Debbie invests $2,500 in 
an investment that pays 8% interest compounded annually for the first three years, then 5% interest 
compounded annually for two years after that. Which investment is worth the most money after 5 
years? 


19.2.4 Beth invests $4,200 at an annually compounded interest rate of 6%. Josey invests $4,200 at a 
simple interest rate of r%. 

(a) What is 7 if their investments are worth the same amount after 1 year? 

(b) What is r if their investments are worth the same amount after 2 years? 

(c) What is rif their investments are worth the same amount after 10 years? 


19.2.5 Show that if $k is invested at an interest rate of r% for n years, compounded annually, then the 
total amount at the end of 1 years is 


19.2.6 Show that if $k is invested at an interest rate of r% for n years, compounded m times a year, then 
the total amount at the end of n years is 


(1 + a) ($k). 


19.3 Interest-ing Problems 


Now that we understand how to compute interest, we’re ready to tackle problems about interest rates 
and investments. Once again, feel free to use a calculator for computations in this section. 


| Probiems ig 


Problem 19.10: Sayeed borrowed $2,300. The interest on the loan was compounded annually for 5 
years, and the interest rate remained the same throughout that time. At the end of the five years, 
Sayeed owed $3,301.95 (including the original $2,300). To the nearest tenth of a percent, what was the 
interest rate? 


Problem 19.11: I want to have $1,000,000 in the bank when I retire in 10 years. I can invest money 
today at a rate of 10%, compounded semi-annually. I will not invest any more money between now 
and retirement. 


(a) Suppose I invest $x today. In terms of $x, how much will this be worth in 10 years? 
(b) How much should I invest right now to have $1,000,000 in 10 years? 
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Problem 19.10: Sayeed borrowed $2,300. The interest on the loan was compounded annually for 
5 years, and the interest rate remained the same throughout that time. At the end of the five years, 
Sayeed owed $3,301.95 (including the original $2,300). To the nearest tenth of a percent, what was 
the interest rate? 


Solution for Problem 19.10: Let the interest rate be r%. Each year, the amount Sayeed owes increases by 


a factor of (1 + in): So, after five years, Sayeed owes 


($2,300) (1 r =. 


Since we are told that Sa yeed owes $3,301.95 after five years, We have the equation 
( : ) ( ito) : 


5 
We wish to isolate r. First we divide both sides by $2,300, which gives us (1 + is) = 1.436. We then 
take the fifth root of both sides. This turns the equation into a simple linear equation: 


, 
1+ — = 1.075. 
+ i599 075 


Solving this equation tells us that r ~ 7.5, so the interest rate to the nearest tenth of a percent is 7.5%. 


Concept: Most interest rate problems can be solved just like other word problems: 

©= == assign a variable and build an equation. In interest rate problems, this 
usually requires using our understanding that compounding interest is 

essentially multiplication. 


Problem 19.11: I want to have $1,000,000 in the bank when I retire in 10 years. If Ican invest money 
|at a rate of 10%, compounded semi-annually, how much should I put in savings right now to have 
| $1,000,000 in 10 years? (Assume I will not invest any more money between now and retirement.) 


Solution for Problem 19.11: Suppose I invest $x. After 10 years, compounded semi-annually at a rate 
of 10%, the interest will compound 20 times. During each of these compounding periods, my money 
multiplies by a factor of (1 + 91), (If you don’t see why, re-read the previous section.) Therefore, after 
20 of these compounding periods, I will have 


(1 ” a ($x). 


Since | want this to equal $1,000,000, I have the equation 


20 
(1 + | ($x) = $1,000,000. 


Solving for $x, we find 
_ $1,000,000 


$x ( : aay" 


= $376,889.48. 
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So, if | want to have a million dollars in ten years, I have to figure out where to get that $376,889.48! O 


Problem 19.11 is an example of computing the present value of a future amount of money. The 
present value of an amount of money in the future is the amount of money you must invest today at 
today’s interest rate in order to have that future amount of money. In other words, the present value 
tells you what that future amount of money is worth today. So, in Problem 19.11, one million dollars 
ten years in the future is worth the same as $376,889.48 today. In other words, $376,889.48 is the present 
value of one million dollars ten years in the future. 


Finding how much money we have in the future when we invest money at a compound interest rate 
is a matter of multiplication. For example, if we invest $k today at r% compounded annually for n years, 
then at the end of that time we have 


(1 if ia) (Sk). 


Finding the present value of a future amount of money is essentially reversing this process. Suppose that 
amount we have at the end of n years above is $m, so that 


r \r k 
$m = [1 + as) ($k). 
Since $k today is worth the same as $m in the future, $k is the present value of $m. Dividing our equation 
by (1 + is) gives us a formula we can use to find $k if we know $m: 
$m 
——— 
(1 + in) 
So, just as we multiply by a factor to determine the future value of an investment made at a compound 


interest rate, we divide that future value by that factor to find out how much money we need to invest 
today to have some specific amount in the future. 


$k = 


Important: If the current annually compounded interest rate is r%, then the present 
Vv value of $m paid n years from now is 


$m 
(1 + in) 


Let’s try applying present value to a more challenging problem. 


[]__Proviem: ite 


Problem 19.12: I take a three-year loan for $10,000. The interest rate is 6% compounded annually. At 
the end of each year, I make a payment right when the annual interest is added to the amount I owe. 
For the following year, I am then charged interest on the amount I still owe after my payment. All 
three of my payments are the same and my loan is completely paid off after the third payment. 


(a) Suppose each payment is $x. In terms of x, what is the present value of my first payment? Of 
my second payment? Of my third payment? 


(b) What is the amount of each payment? 
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Problem 19.12: | take a three-year loan for $10,000. The interest rate is 6% compounded annually. At 
the end of each year, I make a payment right when the annual interest is added to the amount I owe. 
For the following year, I am then charged interest on the amount I still owe after my payment. If all 
three of my payments are the same and my loan is completely paid off after the third payment, what 
is the amount of each payment? 


Solution for Problem 19.12: We present three solutions to this problem. 


Solution 1: Take it a year at a time. At the end of the first year, (0.06)($10,000) = $600 is added to the 
amount I owe, giving a total of $10,600. Suppose I pay $x of this amount at the end of the first year. This 
leaves me owing 


$10,600 — $x. 
During the second year, | am charged (0.06)($10,600 — $x) interest on this amount. This is added to 
the amount I owe to give 
$10,600 — $x + (0.06)($10,600 — $x) = 1.06($10,600 — $x). 
Then, | make another payment of $x, leaving me owing 


1.06($10,600 — $x) — $x. 


During the third year Iam charged 6% interest on this amount, for a total of 
(0.06)[1.06($10,600 — $x) — $x] 


in interest. Adding this to the amount I owed at the end of the second year gives me a total amount 
owed at the end of the third year of 


1.06($10,600 — $x) — $x + (0.06)[1.06($10,600 — $x) - $x] = (1.06)[1.06($10,600 — $x) - $x]. 


At the end of the third year, I make my final payment of $x. This amount must equal the total amount 
I owe, so we have the equation 


$x = (1.06)[1.06($10,600 — $x) — $x]. 


This is just a linear equation! We know how to solve linear equations. With a little work, we find 
that x is approximately 3,741.1, so each of my payments is $3,741.10. 


Solution 2: Break the loan into three loans. We think of my three payments as paying off three separate 
loans that initially totaled $10,000. Suppose the first loan was a one-year for $a, the second a two-year 
loan for $b, and the third a three-year loan for $c. All three are 6% loans compounded annually, and I 
pay off each loan at the end of its term with a payment of $x. 


Since the three loans together must total the $10,000 I need to borrow, we have 


$a + $b + $c = $10,000. 
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The first loan is a one-year loan of $a at 6% compounded annually. So, at the end of the year, I must 
pay (1.06)($2). Since all three payments I make are $x, we have 


$x = (1.06)($a). 


Similarly, the second loan is a two-year loan of $b at 6% compounded annually. So, at the end of the 
second year, | must pay 


$x = (1.06)?($0). 


Now we're on to something. The third loan is a three-year loan of $c at 6% compounded annually. 
So, at the end of the third year, I must pay 


$x = (1.06)°($c). 


We solve these three equations for $a, $b, and $c to find 


_ $e 
$a = 1.06’ 
$x 
b= 
$ 1.062’ 
$x 
= Oe 


Substituting these into $4 + $b + $c = $10,000 gives 


$x $x $x 


— + + = $10,000. 
1.06 1.062 1.063 at 


Once again, we have a linear equation. (See if you can figure out how this is the same equation as the 
linear equation in the first solution.) Solving this equation tells me that each of my payments must be 
$x = $3,741.10. 


Solution 3: Use present value. Those three expressions in our final linear equation in Solution 2 look 


like present values. In fact, 
ae 
.06 


is the present value of the payment of $x that I make at the end of the first year. 


Similarly, the present value of the $x payment after the second year is 


$x 
1.062’ 


and the present value of the $x payment after the third year is 


$x 
1.062 
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The sum of these three present values gives the total value today of the three payments | make in the 
future. This total value today of my future payments must exactly equal the $10,000 I borrow today. 
Therefore, we have the equation 


$x $x $x 
A ke Cane 
1.06 * 1.062 * Tog = 210,00 


This equation looks familiar! We’ve already solved it in Solution 2 to find 


$x = $3,741.10 


as the payment I must make at the end of each year. 


Concept: We can use present value to equate the value of a series of payments in the 


O= future to a single payment made today. | 


tercises ie 


19.3.1 Billy takes a $3,000 loan that compounds semi-annually (twice a year). He makes no payments 
for the first 4 years, and after 4 years he owes $3,950.43. What is the interest rate of the loan? 


19.3.2 How much money should I invest at an annually compounded interest rate of 5% so that I have 
$500,000 in ten years? 


19.3.3. The annually compounded interest rate for the next 20 years is 8%. You win a lottery and are 
allowed to choose one of the following four options. Order the options from most valuable to least 
valuable. 

(a) Receive $100,000 in 20 years. 

(b) Receive $50,000 in 10 years. 

(c) Receive $30,000 in 10 years and another $50,000 in 20 years. 

(d) Receive $25,000 right away. 
19.3.4 Greta invests $10,000 in an investment that pays 3% interest, compounded annually, for the first 
three years, then 9% interest, compounded annually, for the last three years. Rui invests $10,000 in an 


investment that pays r% for all six years. The two investments are worth the same amount after 6 years. 
Is r greater than, equal to, or less than 6? 


19.3.5% Stefan takes out a four-year loan of $12,000. The interest rate is 8.5% compounded annually. 
Stefan makes a payment at the end of each year right when the annual interest is added to the amount 
he owes. For the following year, he is charged interest on the amount he still owes after his payment. If 
all four payments are the same, what is the amount of each payment? 


19.4 What is a Logarithm? 


We use an exponent to indicate that we multiply a number by itself repeatedly. For example, 2° means 
the product of six twos. However, suppose we want to write “What power of 2 equals 64?” One way to 
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write this is do let the exponent be x, and write the equation 
2 = 64. 


Mathematicians so frequently refer to such exponents that there is a special name for them: logarithms. 
For example, we can write x as 
x = log, 64, 


and this means that x is the solution to the equation 2% = 64. Therefore, the two equations 
x=log,64 and 2*=64 
are equivalent. Since 26 = 64, we know that 
log, 64 = 6. 
Just as 2 is the base of the expression 2°, we say that 2 is the base of the logarithm log, 64. The base 


of a logarithm must be a positive number, and it cannot equal 1. When speaking, we say log, 64 = 6 as 
“The logarithm base 2 of 64 is 6,” and this means “The exponent to which we must raise 2 to get 64 is 6.” 


As we willsee, much of understanding logarithms requires being able to convert between logarithmic 
form, log, b = c, and exponential form, a‘ = b. 


Important: Ifa>0Oanda #1, then 
Y log b=c and a=) 


are equivalent. 


| Proviems il 
Problem 19.13: Evaluate each of the following: 


(a) log, 81 (d) log, ¥25 
(b) log) 100000 (e) log, § 
(c) log, 2 (f) logy). V2 
Problem 19.14: 


(a) Graph the function f(x) = log, x. 

(b) What are the domain and range of f? 

(c) What is the x-intercept of the function? 
(d) How is f related to the function g(x) = 3*? 


Problem 19.15: In this problem we find the base n such that log, 3 = —3/2. 
(a) Write the equation as an exponential equation. 


(b) Solve your equation from part (a). 
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Problem 19.16: In this problem we evaluate log, 5(1/81). 
(a) Set the logarithm equal to x and write the corresponding exponential equation. 


(b) Solve the resulting equation. 


Problem 19.17: In this problem we solve the equation y = 2 + 3log,(2x + 1) for x in terms of y. 
(a) Isolate log.(2x + 1). 
(b) Convert your equation from part (a) to exponential form. 


(c) Isolate x in your equation from part (b). 


Problem 19.18: If 3 = k- 2’ and 15 = k- 4’, then what is r? (Source: AHSME) 


Problem 19.13: Evaluate each of the following: 


(a) log, 81 (d) log, ¥25 
(6) log, 100000 (e) log, § 
| (c) log,2 (f) logy jy V2 


L 


Solution for Problem 19.13: 


(a) Because 34 = 81, we must raise 3 to the 4" power to get 81. Therefore, log, 81 = 4. 
(b) Because 10° = 100000, we have log), 100000 = 5. 


‘Sidenote: Base 10 logarithms are so common in science that sometimes scientists 
ay write them without a base. For example, in the expression log 100, the base 
is assumed to be 10, so log 100 = 2 because 10? = 100. Base 10 logarithms 
are also sometimes called common logarithms. 
However, mathematicians typically use a logarithm without a base to 
mean a logarithm with base e (see page 520 for more about e). These are 
called natural logarithms. While mathematicians will often write log x to 
mean log, x, scientists will use Inx to mean log, x. So, whenever you see 
a logarithm without a base, you should read closely to see if the intended 
base is 10 ore. 


(c) 2 is the cube root of 8, so we can write 8!/3 = 2. Therefore, log, 2 = 1/3. 
(d) Because ¥25 = V5? = 52/3, we have logs V25 = log. 5 = 273, 


‘Concept: Just as with exponential equations, converting all the numbers in a loga- | 
C©=== _ tithm to the same base can make evaluating the logarithm easier. 


(e) We know that 23 = 8, so 2-> = 3. Therefore, log, } = log, 2-9 = -3. 


(f) We seek the power of 1/2 that equals ¥2. We know that (1/2)! = 2, and that 21/2 = 2. Putting 
these together, we have 
[(1/2) 77? = 2? = V2. 
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So, we have (1 /2)-¥? = 2, which tells us that log, j2 ¥2 = log, (1/2) 1 =-—1/2. 


In our calculations above, we used the fact that log, a? = p several times. Make sure you understand 
why this is true. The expression log, a? means, “To what power must we raise a to get a??” Clearly, that 
power is p. 


Important: 


| VY log, a? = p. 


If you have to memorize this, then you don’t yet completely understand what logarithms are; go 
back and re-work the previous example. 


Sidenote: The Richter magnitude scale is an example of a base 10 logarithmic func- 
tion. The Richter scale is used to measure the magnitude of an earthquake. 
You've probably seen the Richter scale in the news, particularly if you live 
in California! The Richter scale works by taking the base 10 logarithm 
of the ratio of the horizontal displacement caused by an earthquake to an 
established benchmark. That’s a lot of words; let’s write that in math. 
Suppose our earthquake causes a displacement of M millimeters, and our 
benchmark is some constant M, milliliters. Then, we have 


Richter magnitude = log,) x. 
Cc 


We use the Richter scale because earthquakes cover such a wide range 
of displacements. For example, a minor earthquake that some people 
only barely feel might register a 3 on the Richter scale, meaning it causes 
10° = 1000 times as much displacement as the benchmark. Meanwhile, an 
earthquake that knocks down buildings might register an 8 on the Richter 
scale, meaning it causes 10° = 100,000,000 times as much displacement as 
the benchmark. By taking base 10 logarithms of these gigantic numbers, 
we can communicate the strength of earthquakes by using simple numbers 
like 3 and 8 rather than much larger numbers like 1000 and 100,000,000. 


Our experimentation in Problem 19.13 gives us some idea about how logarithms operate. Another 
great way to learn about new functions is by graphing them. 


Problem 19.14: 
(a) Graph the function f(x) = log, x. 
(b) What are the domain and range of f? 
(c) What is the x-intercept of the function? 


(d) How is this function related to the function g(x) = 3*? 
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Solution for Problem 19.14: 


(a) 


We start by putting in different values of x. We use powers of 3 because log, x is easy to evaluate 
for these. For example, log, 9 = log, 3* = 2 and log, # = log, 3° = -3. 


x ly 
1/81 | -4 
1/27 | -3 
1/9 | -2 
1/3 |=1 
1 | 0 
a 4 
9 | 2 
27 3 
an 


Can x be 0 in f(x) = log, x? To evaluate log, 0 we need to find a power of 3 that equals 0. There 
is no such power, so x cannot be 0. For much the same reason, we see that x cannot be negative. 
(What power of 3 is negative?) 

Notice that as x gets closer and closer to 0, f(x) becomes a smaller and smaller negative number. 
On the other hand, as x becomes very large, f(x) grows very slowly. 


From our investigation of the graph of f(x), we see that the domain is all positive numbers, because 
we can always find some power of 3 that equals x for any positive x. To fully grasp the range of 
the function f(x) = log, x, we write the equation in exponential form: 


Bf) = x, 


The range then consists of the possible exponents in this equation. Since we can raise 3 to any 
real power, the range is all real numbers. So, while the graph of y = log, x rises very slowly as x 
becomes a large positive number, it does eventually hit every single value y. 


The x-intercept is the point on the graph of y = f(x) for which y = 0. So, to find the x-coordinate 
of this point, we must solve the equation f(x) = 0. Solving log, x = 0 gives x = 1, because 3° = 1. 
So, our x-intercept is (1,0). 


Extra! The Rule of 72 gives us a handy way to approximate the amount of time it will take 


tm web im an investment to double in value. This rule states that money invested at an annually 
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compounded rate of r% will double in value in approximately 72/r years. To see why 
the Rule of 72 works, suppose we invest $k at an annually compounded rate of r%. If 


t 
our investment doubles after ¢ years, we must have k (1 te iis) = 2k. Dividing both sides 


t 
by k gives us (1 $F inl = 2. Writing this in logarithmic notation gives 
t= logis sf) 2 


Use a calculator to evaluate t and 72/r for several values of r. You should find that 72/r is 
a good approximation for the amount of time it takes to double our money. The number 
72 is particularly convenient because it is divisible by so many small numbers. 


19.4. WHAT IS A LOGARITHM? 


(d) We graph y = log, x and y = 3* on the Cartesian plane at 
right. 

The two appear to be mirror images of each other, 
flipped over the line y = x. This strongly suggests that 
the two are inverse functions! This shouldn't be surpris- 
ing, since logarithms essentially “undo” exponentiation: 
g(x) = 3* raises 3 to a power, then f(x) = log, x returns 
that power: 


f(g) = f(3*) = log, 3* = x. 
What about g(f(x))? We have 
gf (x) = 31%. 


The value of the expression log, x is the power we must raise 3 to in order to get x. In other words, 
when we raise 3 to the power log, x, the result is x. Therefore, we have 


gl f(x) = giee* = x. 


Finally, we note that the domain of f matches the range of g, while the domain of g matches the 
range of f. So, we have shown that f(x) = log, x and g(x) = 3* are inverse functions. 


Now that we have a stronger understanding of logarithms, let’s solve an equation involving loga- 
rithms. 


Problem 19.15: Find the base 1 such that log, 3 = -3/2. j 


Solution for Problem 19.15: The equation log, 3 = —3/2 means “—3/2 is the power to which we must raise 
nin order to get 3.” We use this meaning to write the equation in exponential form: 


n= 3. 
In order to isolate n, we raise both sides to the —2/3 power, since (n73/2)-273 = pO3?2V-2/9) — yl = a: 
(n-3/2)-2/3) = 32/3, 


This gives us 


i 1 186 8 8 


"" RR” We” WR IB Ys 8 


The key step to our solution of this problem is converting the logarithmic equation into an exponential 
equation. 


Concept: Being able to convert an equation from logarithmic form to exponential 
= form (and vice versa) is the key to solving a great many problems involving 
logarithms and/or exponents. 
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In fact, sometimes we introduce a variable to create a logarithmic equation, just so we can then 
convert the equation to an easier-to-handle exponential form. 


Problem 19.16: Evaluate log, 3(1/81). j 


Solution for Problem 19.16: We could reason our way to the answer in steps, first finding the power of 
3 V3 that equals 3, then figuring out how to get from there to 1/81. However, converting to exponential 
form gives us a way to keep our work organized. We let x be the value we seek, so that 


1 
x= logs v3 81 
Writing this in exponential form gives 
1 
3v3y=—. 
GV) 81 


We write the constants in this exponential equation with the same base, hoping to then solve the equation 
by equating exponents. On the left side, we have 


(3 V3)" = (3-34) = (312) = (32) = 39. 

On the right side, we have simply 1/81 = 1/34 = 3-4. So, our equation is 
a! 

The bases of the two sides are equal, so the exponents must be the same: 


ae 


—4, 
2 


: ; 8 
Solving, we find x = -8/3, so log, (1/81) = -3: 


Concept: Complicated expressions involving logarithms can often be solved by turn- 
C©==2 _ ing them into exponential equations. 


Let’s try another example of converting a logarithmic equation into an exponential equation to solve 
a problem. 


‘Problem 19.17: Solve the equation y=2+3 log,(2x + 1) for x in terms of y. ; 


Solution for Problem 19.17: In order to solve for x, we'll have to get rid of the logarithm. To do so, we'll 
have to convert from logarithmic form to exponential form. We’ll have to isolate the logarithm to do 
this, so we solve our equation for log,(2x + 1). Subtracting 2 from both sides, then dividing both sides 
by 3 gives 


y-2 
log;(2x + 1) = 3 
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We convert this to exponential form to find 
y-2 
2x+1=57. 
Solving this equation for x gives us 


5-1 
5 


ps 


We've just seen two problems involving logarithms in which converting the problem to one involving 
exponential equations helped us find a solution. Conversely, some exponential equations have solutions 
that are most clearly expressed as logarithms. 


Problem 19.18: If 3 = k- 2’ and 15 = k- 4”, then what is r? (Source: AHSME) 


Solution for Problem 19.18: We wish to isolate r. We can eliminate k from the two equations with division. 


Concept: Addition and subtraction of equations are not the only ways to elimi- 
| O==2 nate variables from systems of equations. Multiplication and division of 
equations can also be used to eliminate variables. 


Dividing the second equation by the first gives 


15 k-4 


3. k-2r 


The left side equals 5. The k’s cancel on the right, and we can simplify the right further: 


47 4y 
5=— =(=| =2. 
() 
Our equation is now just 2” = 5. So, what is r? Since 7 is the power to which we must raise 2 to get 5, we 
have 
r= log, 5. 


Just as we cannot write V3 any simpler than ¥3, we cannot write r any simpler than log, 5. 0 


Logarithms are numbers. Some can be simplified, such as log, 8, which can be written more simply as 
3. However, most logarithms cannot be simplified (though with a calculator they can be approximated), 
so we leave these in logarithmic form unless we need a decimal approximation for computation. 


| Exercises > 


19.4.1 Evaluate each of the following: 


(a) log, 64 
(b) log, 1296 
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19.4.2 Evaluate each of the following: 
(a) log, % (b) logy 327 
19.4.3. Evaluate each of the following: 


(a) log, 8 V2 (b) log y59 


19.4.4 Evaluate each of the following: 
(a) log, 32 (b) log,73 v3 


19.4.5 Find r such that log,,(2r— 1) = -1/2. 
19.4.6 Solve for x in terms of y in each of the following: 

(a) y = logy(x~4) 

(b) y = 3log,(2x) 

(c) y=4-2]log,3 —x) 
19.4.7 

(a) Find the domain and range of f(x) = 2log,(5 — x) 

(b) Find the domain and range of g(x) = 7 — 3 logg(2x — 5). 
19.4.8 Find the base b such that log, 5 v5 = 2. 
19.4.9 Is it true that the x-intercept of y = log, x is (1,0) for all positive constants a (except a = 1)? 
19.4.10 

(a) Evaluate log, 4, log, 4”, log, 4%, log, 4*. 

(b) Let x = log, b. Write this equation in exponential form. 


(c) Let y = log, b°. Write this equation in exponential form. 


(d) Use parts (b) and (c) to prove that log, b° = clog, b. 


19.5 Summary 


A function of the form f(x) = a*, where a is a constant greater than 1, is sometimes called an exponential 
function. In the expression a*, the a is called the base and the x is called the exponent. 


Concept: If you have an equation with constants raised to powers, it’s often helpful | 
O== to write all those constants with the same base if possible. 


Exponential expressions are particularly common in financial mathematics. Specifically, they occur 
when dealing with investments or loans. 


534 


19.5. SUMMARY 


Important: If $k is invested at a simple interest rate of r% for n years, the total amount 
V of money at the end is 


Important: If $k is invested at an interest rate of 7% for n years, compounded annu- | 
| Vv ally, then the total amount at the end of 1 years is | 


Important: If $kis invested at an interest rate of r% for n years, compounded m times 
V a year, then the total amount at the end of n years is 


(+ Fam) ®: 


The present value of an amount of money in the future is the amount of money you must invest 
today at today’s interest rate in order to have that future amount of money. 


Important: If the current annually compounded interest rate is r%, then the present | 
Vv value of $m paid n years from now is 
$m 


+5)" 


Logarithms are used to refer to the power to which we must raise one number to get another. For 
example, the expression 
log, b=c 


means that a raised to the c power equals b, or a® = b. 


Important: Ifa> Oanda¢ 1, then ; | 


Vv log, b=c and a=) 


are equivalent. 


The form log, b = cis called logarithmic form and the forma‘ = b is exponential form. In the expression 
log, b, a is called the base of the logarithm. The base of a logarithm must be nonnegative, and cannot 
equal 1. 


Important: 


Vv log, a’ =p. 
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Problem Solving Strategies ae —— 


Concepts: e 


O== 


Substitution can sometimes turn complicated equations into simpler 
forms that we know how to solve. 


Instead of thinking of compound interest as adding on interest each 
year, think of it as multiplying the amount invested (or owed) each 
year by some factor representing the interest. 


The difference between simple interest and compound interest is 
the same as the difference between addition and multiplication. To 
compute simple interest, we add the same amount each year. To 
compute compound interest, we multiply by the same factor each 
year. 


Most interest rate problems can be solved just like other word prob- 
lems: assign a variable and build an equation. In interest rate prob- 
lems, this usually requires using our understanding that compound- 
ing interest is essentially multiplication. 


We can use present value to equate the value of a series of payments 
in the future to a single payment made today. 


Just as with exponential equations, converting all the numbers in a 
logarithm to the same base can make evaluating the logarithm easier. 


Being able to convert an equation from logarithmic form to exponen- 
tial form (and vice versa) is the key to solving a great many problems 
involving logarithms and/or exponents. 


Addition and subtraction of equations are not the only ways to elim- 
inate variables from systems of equations. Multiplication and divi- 
sion of equations can also be used to eliminate variables. 


| REVIEW PROBLEMS 


19.19 


19.20 


19.21 


19.22 
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Find the domain and range of the function g(x) = 7 — 4*. 


1 


Find all values of c such that 6%! = —. 


Find 4*+3 if 2* = 9. 
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x2 


Find all values of x such that 3a = 27. 


REVIEW PROBLEMS 


19.23 Find all values of x such that 27 — 8-2* + 12 = 0. (Source: AHSME) 


19.24 Adisa borrows $5,000 at 14% interest, compounded twice a year. How much does she owe at the 
end of 8 years? 


19.25 Jake invested his whole life savings today in an investment that pays 6% interest, compounded 
annually. In ten years, this investment will be worth $531,402. What is Jake’s life savings today? 


19.26 Rate these 10-year investments from best to worst: 


(a) Receive 10% simple interest for 10 years. 
) Receive 7.5% interest, compounded 4 times a year for 10 years. 
(c) Receive 8% interest, compounded twice a year for 10 years. 


(d) Receive 11% simple interest for the first 5 years, then receive 7% interest, compounded annually, 
for the next 5 years. (The latter interest is paid on the whole value of the investment after the first 
5 years.) 


19.27 Gert invests all of her money at the beginning of 2001. At the end of each year, she checks the 
value of her investment. At the end of what year will she first find she’s doubled her money in each of 
the following cases: 


(a 
(b 


(c) Gert invests all of her money at 5% interest, compounded twice a year. 
( 


) Gert invests all of her money at 5% simple interest. 
) 


Gert invests all of her money at 5% interest, compounded annually. 


d) Gert invests all of her money at 5% interest, compounded monthly. 


19.28 I have just won a lottery that will pay me $1,000,000 in 10 years. A company offers to buy my 
winning ticket today for $300,000. 

(a) If the annually compounded interest rate is 9%, should I take the offer? 

(b) For what annually compounded interest rate is my lottery ticket worth $300,000 today? 
19.29 Suppose the annually compounded interest rate is 8%. Order the following from most valuable 
to least valuable: 

(a) $2,500 paid today. 

(b) $5,000 paid 9 years from now. 

(c) $4,500 paid 8 years from now. 

(d) $4,000 paid 5 years from now. 
19.30 Claire has borrowed $5,000. She will make one payment in 3 years, then another payment in 6 


years. The second payment will be exactly double the amount of the first payment. How much is the 
first payment if the interest rate of the loan is 8.5%, compounded annually? 


Extra! I’m proud to be paying taxes in the United States. The only thing is I could be just as proud for 
Ap half the money. — Arthur Godfrey 
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19.31 Evaluate each of the following: 

(a) log, 243 (c) log, 442 (e) logy 333 

(b) logy} (a) logy 27 (f) log yg 125 v5 
19.32 Find the base n such that log, 4 v2 = 10. 


19.33 Suppose a is a constant and f is a function such that f(x) = log, x. Why can we not have a = 1? 
(In other words, why are we not allowed to let 1 be the base of a logarithmic function?) 


19.34 Find x if log(2x — 7) = 7 


19.35 For how many positive integers b is log, 729 a positive integer? (Source: AMC 12) 


i] Challenge Problems ila 


19.36 If log,(log,(log,(x))) = 2, then how many digits are in x? (Source: AHSME) 


19.37 T invested all of my money in an investment that pays the same annually compounded interest 
rate for 30 years. At the end of the first 10 years, my investment had doubled in value. 


(a) After how many years will my original investment have multiplied by 4 in value? 


(b) If {initially invested $5,000, how much will my investment be worth at the end of the 30 years? 


19.38 Find the domain and range of f(x) = 2log,(x? ~ 4x - 5). 


19.39 Find the domain and range of the function f(x) = 5 a 


19.40 The graphat right is the graph of the equation y = f(x), where 
f(x) = log, (xb) and a and b are constants. Find a and b. Hints: 215 


19.41 If 8% = 27, then what is 427-3? Hints: 66 


x x 


4 
19.42 If pty = 8 and 3y 


then what is the ordered pair (x, y)? (Source: AHSME) 
19.43 


= 243, where x and y are real numbers, 


(a) Evaluate log, 8, log, 16, and log, (8 - 16). 
(b) Evaluate log, 3, log, V3, and log, (3 . v3). 
{c) Do you notice a relationship among log, b, log, c, and log, (bc)? Can you prove it? Hints: 4 


19.44 Alice invests some money at an annually compounded interest rate of r%. Bob invests the same 
amount at a simple interest rate of s%. If their investments are worth the same amount after 10 years, 
then which of their investments is worth more after 11 years? Hints: 58 


19.45% Compute the number of real values of x such that +100 — 4¥ . x98 — x° + 4* = 0. (Source: ARML) 
Hints: 151 
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Extra! 
A> iLL 


CHALLENGE PROBLEMS 


There once was a time in which there were no electronic calculators. Moreover, it wasn’t 
that long ago! It wasn’t until well into the 1970’s that electronic calculators were in 
widespread use. So, how did people do complicated computations before then? 

Many of them used a slide rule. A picture of a slide rule is shown below. The middle 
bar of the slide rule slides between the top and bottom bars. 


In Problem 19.43, you should have seen that log, b+log, c = log, (bc). This relationship 
allows us to turn multiplication problems into addition problems. For example, we have 


log.) 4 + log,)5 = log,, 20. 


Our picture above shows how we can use this property of logarithms to multiply 4 and 
5 using a slide rule. First, we find 4 on row A of the slide rule. We then line up the 1 
on row B with the 4 of row A, and find 5 on row B. We now look at the number on row 
A that’s at the same point as the 5 on row B. (Most slide rules have a plastic slider with 
a line on it to help read the number on row A that matches the appropriate number on 
row B.) The number on row A across from the 5 on row B is 20, so our product is 20. 

But why does this work? Look closely at the markings along rows A and B. Notice 
that the 1 and 2 are not the same distance apart as 2 and 3 are. That’s because the 
markings are spaced using a logarithmic scale rather than a linear scale like the ones 
we use to mark rulers. In other words, the distance from 1 to 5 on row B represents the 
logarithm of 5, not 5 itself. So, when we start from the 4 on row A (which represents 
log, 4), then go forward a distance equal to the distance from 1 to 5 on row B, we are 
adding log,, 5 to log,, 4. As we see above, this sum equals the logarithm of the product 
of 5 and 4. We read off our slide rule that 20 is the number whose logarithm equals the 
sum logy) 4 + log, 5, so we have 5 x 4 = 20. 

What about products of larger numbers? Here again, our logarithm rules help us out. 
We can turn larger products into single digit products. For example, we have 


log 19 531 = log; 9[(5.31)(10")] = log,, 5.31 + log,, 10° = 2 + log,, 5.31. 
So, to multiply 531 x 7421, we have 
log, )(531 X 7421) = log,,531 + log,, 7421 = 2 + log,,5.31 +3 + log, 7.421 
We can now use our slide rule to find that log,) 5.31 + log) 7.421 ~ log,,39.4, so we have 
log,)(531 x 7421) = 5 + log,, 39.4 = logy, 10° + logy, 39.4 = log, [(10°)(39.4)]. 


Therefore, we have 5317421 ~ 3,940,000. It may look like we did a lot of work to find this 
answer, but an engineer who is proficient with slide rules could find an approximation 
for 531 x 7421 faster than you could type it into your calculator! 
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Form ever follows function. - Louis Henry Sullivan 


CHAPTER 2 O a | 
Rs Functions 


20.1 Radicals 


We've already done quite a bit of work with square roots and other roots. All along we’ve assumed 
that when we write yx for a positive number x, we refer to the positive number whose square is x, even 
though there is also a negative number whose square is x. It is this assumption that allows us to call 
f(x) = Vx a function: yx returns one and only one real output for each nonnegative input. 


In this section we explore a variety of problems involving the square root function, as well as other 
roots. 


Problems lg 


Problem 20.1: For each of the following, graph y = f(x). 


(a) f(x) = vx. 
(b) f(x) = Vx. 


(c) f(x) = Ve. 


Find the domain and range of each function. 


Problem 20.2: 
(a) Explain why yx > ¥/x when x > 1. 


(b) Explain why yx < Vx when 0 <x <1. 


i 5 — UE 
Problem 20.3: What are the domain and range of the function f(x) = 2 vx - 3+ 1, assuming the range 
of f can only include real numbers? Graph y = f(x). 
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Problem 20.4: Find all solutions to the equation 
Vx? +9 = 2x - 3. 


Make sure you check that your solutions work! 


Problem 20.5: Find all solutions to the equation V2x + 10--V7-—x= V2x-2. 


The graph of a function helps us understand the function, 80 we start by graphing a few different 
functions involving square root signs. 


Problem 20.1: For each of the following, graph y =, fi (x). 
(a) f(x) = vx. 

(b) fe) = ¥. 

(c) f(x) = Vx. 


Find the domain and range of each function. 


Solution for Problem 20.1: 
y 


Figure 20.1: f(x) = vx Figure 20.2: f(x) = 4x Figure 20.3: f(x) = 4x 


We see that both the domain and range of f(x) = Vx and f(x) = VX are restricted to all nonnegative 
numbers, while the domain and range of f(x) = 4/x are both all real numbers. 


Problem 20.2: 
(a) Explain why yx > ¥x when x > 1. 


| (b) Explain why yx < 4x when 0 <x <1. 


Solution for Problem 20.2: 


(a) Multiplying both sides of x > 1 by x* gives x° > x*. If we take the cube root of both sides of this, 
we get x > Vx’. We want to prove an inequality, yx > /x, that has x on the larger side, so we 
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take the square root of both sides of x > V2. This gives us 


vVx> ie 


To simplify the right side, we use fractional exponents, which gives 


1 
V V2 = ((:2)3)? = @)}8 = @)b a xd = 
Therefore, we have Vx > ¥x, as desired. 


(b) We follow essentially the same steps as with the previous part, except we start with x < 1. 


Multiplying both sides of this by x? gives x9 < x2. Taking the cube root of both sides gives x < Vx2. 
Taking the square root of both sides of this gives 


vx < ¥ Ve. 


We saw above that +f Vx2 = #/x, so we have the desired Vx < ¢/x. 


Notice that in both parts we start from a given inequality (x > 1 in the first part, x < 1 in the second) 
and manipulate this inequality until we have the desired inequality. 


Problem 20.3: What are the domain and range of the function f(x) = 2V¥x~3 +1, assuming the 
range of f can only include real numbers? Graph y = f(x). 


Solution for Problem 20.3: Since the output of f must be real, the input to the square root cannot be 
negative. Therefore, we must have x — 3 > 0. So, we have x 2 3 as our domain, as there are no other 
restrictions on the domain of f. 


Because Vx ~ 3 is nonnegative, we have 2 Vx — 3 > 0. Adding 1 to both sides tells us that 
2v¥x-3+121. 


The left side is f(x), so we have f(x) = 1. There are no other restrictions on the range, so our range is all 
real numbers greater than or equal to 1. 


We can use our knowledge of transforming functions from Section 17.2 to use the graph of y = ¥x 
to produce the graph of y = 2 Vx -—3+1. First, we scale y = yx vertically by a factor of 2 to produce 
y = 2 vx. Then we shift y = 2 -¥x up 1 unit to produce y = 2 yx + 1, then we shift this graph to the right 
3 units to produce y = 2 ¥x —3 + 1. These graphs are shown below: 


y 


20.1. RADICALS 


Now that we have a bit of a feel for how radicals behave, let’s solve a couple equations involving 
them. 


Problem 20.4: Find all solutions to the equation Vx? + 9 = 2x — 3. ) 


Solution for Problem 20.4: What's wrong with this solution: 


Bogus Solution: Because Vx? +9 = x+3,we have x +3 = 2x —3. Therefore, x = 6. 


When we check our work and plug x = 6 back into the equation, we get V45 = 9, which is obviously 
false. Something went wrong. That something is the equation Vx? +9 = x+3. The square of x + 3 is 
(x +3) = x? + 6x +9, not x? + 9, so it is not always true that Vx2+9=x+3. 


In order to get rid of the square root, we square the original equation, which gives 
x49 = 4x7 - 12x49, 
so 3x* — 12x = 0. Factoring gives 3x(x — 4) = 0, so this equation has solutions x = 0 and x = 4. 


Concept: An equation involving square roots can often be solved by isolating the 
(C==3 © square root and squaring the equation. 


However, we must be careful when we do so: 


WARNING! If we square an equation as one of our steps, we must check for 
“S extraneous roots. 


Checking x = 0in the original equation, Vx? +9 = 2x-3, gives V9 = -3, which is not true, so we discard 
x = 0 as extraneous. The solution x = 4 gives ¥25 = 5, so this solution is valid. So, our only solution is 
x= 4. 


Perhaps you're wondering where our extraneous solution x = 0 came from in the last problem. Let’s 
take a look at our steps. Our first step was to square the original equation, which was 


Vx24+9=2x-3. 
When we let x = 0 in this equation, we have 3 = —3, which is obviously not true. However, when we 


square both sides of 3 = —3, we get a true equation: 9 = 9. So, when we square our original equation to 
get x249 = (2x—3)2, we produce an equation that is true for x = 0, even though the original equation is 
not true for x = 0. 


This example shows how the fact that opposites (such as 3 and -3) have equal squares can lead to 
extraneous solutions. So, whenever you square an equation in order to solve it, you must check whether 
or not your solutions are valid. 
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‘Problem 20.5: Find all solutions to the equation V2x + 10--V7—x = V2x - 2. 


Solution for Problem 20.5: We start by squaring to get rid of some of the radicals. On the left side we 
have 


(V2x+10 - V7—x) = (V2x +10) -2-V2e+10 V7—x+(V7—x) 
= 2x+10-2+9(2x + 10)(7-—x)+7-x 
= 17 +x—2V-2x? + 4x +70. 
On the right we simply have (v2x— 2) = 2x — 2, so our equation now is 
17+x—2V-2x?2 + 4x +70 = 2x ~2. 


Now we can isolate the radical, which gives 
2V—2x? + 4x +70 =19-x. 


Squaring this equation gives us 4(—2x? + 4x + 70) = (19 — x). Expanding both sides then gives us the 
equation —8x?2 + 16x + 280 = 361 — 38x + x, and rearranging this results in 


9x? — 54x + 81 = 0. 


Dividing this equation by 9 gives us x* — 6x +9 = 0. Factoring gives (x — 3)? = 0, so our only possible 
solution is x = 3. Substituting x = 3 into the original equation gives us 4 — 2 = 2. Therefore, the only 
solution to the original equation is x = 3. 


ic > 


20.1.1 What are the domain and range of each of the following functions? 


(a) f(x)=v2+x-5 (b) g(x) =-2V3-x+4+7 


20.1.2 Find all solutions to the equation V1 + 8r— Fr = 4. 


20.1.3 If x > 0, then simplify : 


rik (Source: AMC 12) 


x 


20.1.4 Graph the equation y = — Vx - 2. 
20.1.5 If .f2 + Vx = 3, then what is x? (Source: AHSME) 


20.1.6% Solve the equation vx + V¥x4+4=2V4x -5. 


20.2 Absolute Value 


The absolute value of a number can be thought of as its distance from 0 on the number line. For example, 
[5| = 5, because 5 is 5 units from 0 on the number line. The number —5 is also 5 units away from 0 on the 
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number line, so |-5| = 5, as well. 


We can also use absolute value to express the distance between two different numbers on the number 
line. Specifically, the expression |x — y| equals the distance between x and y on the number line. For 
example, we have |6 — (—3)| = 9 because 6 and —3 are 9 apart on the number line. 


_Probiems ite 


Problem 20.6: 
(a) Ifx > 0, then must |x| equal x? Why or why not? 


(b) If x < 0, then must |x| equal —x? Why or why not? 
(c) Graph the equation y = |x|. 


Problem 20.7: In this problem, we graph the equation y = |2x + 5| ~ 3. 


(a) For what values of x is 2x + 5 nonnegative? What linear expression does |2x + 5| — 3 equal for 
these values of x? 


(b) For what values of x is 2x + 5 negative? What linear expression does |2x + 5| — 3 equal for these 
values of x? 


(c) Use your observations in the first two parts to draw the graph of y = |2x + 5] —3. 


Problem 20.8: In this problem, we find all values of x such that 
|2x -9) =5 


in several different ways. 
(a) Method 1: If |2x — 9] = 5, then what are the two possible values of 2x — 9? 


(b) Method 2: For what values of x is 2x - 9 > 0? How can we rewrite the equation when x is in this 
range? What solution does this give? 


(c) For what values of x is 2x — 9 < 0? How can we rewrite the equation when x is in this range? 
What solution does this give? 


(d) Method 3: Why is |x|? = x?? Does this suggest another solution to this problem? 


(e) Method 4: If |2x — 9| = 5, then how far apart are 2x and 9 on the number line? Does this suggest 
yet another solution to this problem? 


Problem 20.9: Consider the function 


F(x) = |x — 3] + [x + 2]. 


(a) What linear expression does f(x) equal if x > 3? 


(b) If -2 < x < 3, then how can we write |x — 3| without absolute value signs? How can we write 
|x + 2| without absolute value signs? How can we write f(x) when x is in this range? 


(c) What linear expression does f(x) equal if x < —2? 
(d) Graph y = f(x). 
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Problem 20.10: Find all solutions to the equation |x + 3] + |2 — 52] = 7. 


Problem 20.11: Graph the equation |x + 1| + |y — 2| =5. 


Problem 20.6: 
(a) Ifx > 0, then must |x| equal x? Why or why not? 


(b) If x <0, then must |x] equal —x? Why or why not? 


(c) Graph the equation y = |xq. 


Solution for Problem 20.6: 


(a) When x is nonnegative, the absolute value of x is just x, since x is x units from 0 on the number 
line. 


(b) When x is negative, we can’t say that |x| = x, because distance must be positive. If x is negative, 
then it is a distance of —x from 0. So, if x is negative, then |x| = —x. 


Important: If x > 0, then |x| = x. If x < 0, then |x| = —z. 


VY | 


(c) When x is positive, f(x) = |x| is exactly the same as f(x) = x. When it 
is negative, f(x) = |x| is exactly the same as f(x) = —x. 


We're ready to graph y = |x|. For nonnegative x (to the right of the 
y-axis), we graph y = x, and for negative x (to the left of the y-axis) 
we graph y = —x. The resulting graph is shown at right. 


Our graph of y = |x| reinforces a very important property of absolute value: 


‘Important: The absolute value of a real number is always nonnegative. 


V 


Now that we can graph y = |x|, let’s try graphing a more complicated equation involving absolute 
value. 


Problem 20.7: Graph the equation y = [2x + 5|— 3. j 


Solution for Problem 20.7: We graphed y = |x| by considering the cases x > 0 and x < 0. These cases 
allowed us to get rid of the absolute value symbol, since |x| = x when x > 0 and |x| = —x when x < 0. We 
try the same thing here. 


First, we have to determine what our cases are. The absolute value of a nonnegative number is 
the number itself, so one case is when the expression inside the absolute value symbol in the equation 
y = [2x + 5| —3 is nonnegative. So, for this case we have 2x + 5 > 0. On the other hand, the absolute 
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value of a negative number is the opposite of the number. Therefore, our other case is when 2x + 5 is 
negative. Now, we’re ready to consider our two cases: 


© Case 1: 2x + 5 is nonnegative. When 2x + 5 > 0, we have x > —5/2. We also have [2x + 5| = 2x +5 
when 2x + 5 > 0,s0 our equation becomes y = 2x +5 —3 = 2x +2. So, when x > —5/2, the equation 
y = |2x + 5| - 3 is the same as the equation y = 2x + 2. 


© Case 2: 2x+5is negative. When 2x+5 < 0, wehavex < —5/2. Wealsohave |2x+5| = —(2x+5) = —2x-5 
when 2x +5 < 0, so our equation in this case becomes y = |2x + 5|-3 = —2x -5-3 = -2x- 8. 
Therefore, when x < —5/2 the equation y = |2x + 5| — 3 is the same as the equation y = —2x — 8. 


Putting these two cases together, we have the graph shown at right. 
For x > —5/2, our graph is the same as the graph of y = 2x + 2, as 
determined above. For x < —5/2, our graph is the same as the graph of 
y= —-2x -8. 


The graph of a function that consists of the absolute value of a linear 
expression, such as f(x) = |x| or g(x) = |2x — 5], always has a V-shape like 
the one shown at right. Notice also that the slopes of the two branches of 
the V are 2 and —2. Our casework above shows why the absolute values 
of the slopes of our two branches must equal the coefficient of x in y = [2x +5|-3. 0 


Important: Whenever you seea V-shaped graph (or an upside-down V), you should 
V think of absolute value. 


Problem 20.8: Find all values of x such that |2x — 9| = 5. | 


Solution for Problem 20.8: We present several solutions. 


Solution 1: Casework. We don’t know how to solve equations with absolute value signs, so we want 
to get rid of them. We know that when 2x — 9 is nonnegative, then [2x — 9] = 2x — 9. When 2x — 9 is 
negative, then |2x — 9| = —(2x — 9). Make sure you see why! We must therefore consider two cases: 


© Case 1: 2x —9 > 0. This occurs when x 2 4.5. When 2x — 9 2 0, our equation is 2x -9 = 5,sox = 7. 
Because 7 is greater than 4.5, our solution x = 7 satisfies the restrictions on x for this case. 


e Case 2: 2x -9 < 0. This occurs when x < 4.5. When 2x —- 9 < 0, we have |2x — 9| = ~—(2x — 9), so 
our equation is —(2x — 9) = 5. The solution to this equation is x = 2. Because x = 2 satisfies the 
inequality 2x — 9 < 0, it satisfies the restrictions for this case. So, it is a valid solution. 


Combining our two cases, we have x = 2 and x = 7 as our solutions. 


Concept: We can often handle problems involving the absolute value of an expres- | 
O==3 _ sion by considering cases corresponding to variable values that make the 
expression negative or nonnegative. | 
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We might also have used casework based on the values of 2x—9 that satisfy the equation. If|2x—9| = 5, 
then 2x —9 must be either 5 or —5, because 5 and —5 are the only numbers that have absolute value equal 
to 5. If 2x -9 =5, then x = 7. If 2x -9 = -5, then x = 2. So, our solutions are x = 2 and x = 7, as before. 
While this approach is easier than our first approach for simple equations like |2x — 9| = 5, we will soon 
see more complex absolute value equations in which our first casework approach is necessary. 


Solution 2: What else must always be positive? Just like absolute value, squares must always be positive. 
So, in an expression like |x2| or |x/*, the absolute value signs are redundant. We can write each as simply 
x*. This gives us the idea of squaring the given equation: 


[2x - 9 = 5%. 
The absolute value sign is now redundant, so we have (2x — 9)* = 5”, which rearranges as 
4x° — 36x + 56 = 0. 


Dividing by 4, then factoring, gives (x — 2)(x — 7) = 0, so our potential solutions are x = 2 and x = 7. 
Because we squared the equation as a step, we go back and check for extraneous solutions. We find that 
both solutions are valid. 


Solution 3: Use the number line. Because |2x — 9| = 5, we know that 2x is 5 units from 9 on the number 
line. There are two numbers that are 5 units from 9 on the number line, 9-5 = 4 and 9+5 = 14. 
Therefore, 2x must equal 4 or 14. Solving 2x = 4 gives x = 2 and solving 2x = 14 gives x = 7. 


See if you can also solve the problem by graphing the function y = |2x — 9}. 


What if we have two absolute value expressions in a function? 


Problem 20.9: Let f(x) = |x —3| + |x +2). Graph y = f(x). J 


Solution for Problem 20.9: We graphed y = |x| by considering separately the cases where the expression 
inside the absolute value is negative and where it is nonnegative. We try the same here. We have three 
cases to consider based on whether x - 3 and x + 2 are both positive, both negative, or one is positive 
and the other negative. We find the boundaries for the cases by locating values of x for which x — 3 = 0 
orx+2=0. These are x = 3 and x = —2. 


¢ Case 1: Both x —3.and x + 2 are nonnegative. This occurs when x > 3. Here, we have 
f(x) = |e - 3) 4+ [x + 2Jax—-34+x4+2=2x-1. 


Another way to look at this is to think of |x — 3] as the distance between x and 3 on the number 
line, and to think of |x + 2| = |x - (—2)| as the distance between x and —2 on the number line. When 
x 2 3,x is x -3 more than 3 and x — (—2) = x + 2 more than —2. So, the sum of the distances from x 
to 3 and to —2 is (x — 3) + (x +2) = 2x -—1. Therefore, if x > 3, we have |x — 3| + |x + 2| = 2x - 1, as 
before. 


© Case 2: Exactly one of x — 3 and x + 2 is negative. This occurs when —2 < x < 3. (Make sure you see 
why.) In this range, x — 3 is negative but x + 2 is not, so 


f(x) = |x — 3) + |v + 2) = -(x-3) 444255. 
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Once again, we can turn to the number line to see why [x — 3] + |x + 2| = 5 when -2 < x <3. When 
x is between —2 and 3, the sum of the distances from x to —2 and to 3 simply equals the distance 
from —2 to 3, which is 5. Therefore, if —2 < x < 3, we have |x — 3| + |x + 2| = 5. 


© Case 3: Both x — 3 and x + 2 are negative. This occurs when x < —2. Here, we have 
f(x) = |x — 3) + [x + 2] = -@ - 3) — (v4: 2) = -2x 41. 


As with the first two cases, we could also have used the number line in this case. 


We graph y = f(x) = |x + 3] + |x - 2] by graphing each of these pieces. 
For x > 3, we graph y = 2x — 1. For -2 < x < 3, we graph y = 5. And for 
x < —2, we graph y = —2x + 1. The result is shown at right. 


One bit of interesting information we can read from our graph is that 
the smallest possible value of f(x) is 5. This is not immediately obvious 
from looking at the equation f(x) = |v +3] +|x—2|.0 


We can graph functions with two absolute value expressions, but how about solving equations with 
two absolute value expressions? 


Problem 20.10: Find all solutions to the equation |x + 3] + [2 ~ 5x| = 7. ra J 


Solution for Problem 20.10: We might try isolating an absolute value expression and squaring, but 
that’s going to get nasty in a hurry. Instead, we use intervals, because they worked when graphing 
an expression similar to our left side. We first note that x + 3 is nonnegative for x > —3 and 2 — 5x is 
nonnegative when 2 ~ 5x > 0,orx < 2. We are now ready to set up our cases. 
e Case 1: x> 2. This makes x + 3 nonnegative and 2 — 5x negative, so our equation is 
x+3+4[-(2-5x)] =7. 
The solution to this equation is x = 1, which satisfies x > 2. So, it meets the restriction of this case. 
© Case 2: -3<5x< zg. This makes both x + 3 and 2 — 5x nonnegative, so our equation is 
X+342-5x=7, 
which gives us x = -}. This meets the restrictions of this case, so it is a valid solution. 
© Case 3: x < —3. This makes x + 3 negative and 2 — 5x nonnegative, so our equation is 
—(x+3)+2-5x =7, 


which gives x = -3, This value does not meet the restriction of this case because -} is not less than 
4 


—3. Therefore, we cannot conclude that x = —-3 is a valid solution to the original equation. (Plug 
x = —# into the original equation and see what happens!) 


Combining all three cases gives us x = 1 and x = —} as our solutions. 
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‘WARNING! When you use casework to solve an absolute value equation, you | 

ey must make sure the solutions you get in each case are among the 
permissible values for that case. One good way to test that you’ve 
done this is to test all your solutions in the original equation. | 


We've graphed functions that are absolute values of expressions, but what if x and y are both inside 
absolute value signs? 


Problem 20.11: Graph the equation |x + 1| + ly — 2] = 5. i , 


Solution for Problem 20.11: Casework has served us well so far with absolute value, so we'll stick with it. 
We consider x and y separately. 


We have |x + 1] = x +1 when x > -1 and |x + 1] = -x-—1 when x < -1. 


We have ly — 2| = y- 2 when y 2 2 and |y — 2| = -(y — 2) = 2-— y when y < 2. 
Now we combine these to produce four cases: 


e x>-l,y 2 2. Our equation then isx+1+y—-2=5,orx+y=6. 
e x>-l,y <2. Our equation then isx+1+2-—y=5,orx—y =2. 
e x<-—l,y>2. Our equation then is -x-1+y—-2=5,or-x+y=8 77 
ex <-1,y <2. Our equation then is -x-1+2-y=5,or-x-y=4.. 
We graph each of the pieces, careful not to go outside the boundaries 


of each case. In the graph at right, the dashed lines y = 2 and x = -1 
divide the plane into the four regions corresponding to our cases. O 


Htxercises lg 


20.2.1 Solve the following two equations. 
(a) {r+3|-7=9. (b) [r+8)+7=4. 


20.2.2 If |x — 2| = p, where x < 2, then which of the following expressions must equal x — p? 
(A)-2 (B)2 (C)2-2p = (D)2p-2 (FE) lap -2| 
(Source: AMC 10) 
20.2.3 Solve the following two equations. 
(a) |6x-7|+3=12 (b) 2|3-5x|=7 


20.2.4 Solve the equation |y — 6| + 2y = 9. 
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20.2.5 Solve the equation |2z — 9] + |z — 3] = 15. 

20.2.6 Graph each of the following on the Cartesian plane. 
(a) y=|x+4| (c) y=|x+4/+|3--{ 
(b) y=|3—4| (d) ly-21<4 


20.2.7 Solve the equation |r? — 57| = 6. 


20.3. Floor and Ceiling 


We have special notation that means “round down”: |x] denotes the greatest integer that is less than or 
equal to x. We call f(x) = |x] the floor function. It is also sometimes called the greatest integer function, 
and sometimes denoted [x]. 


Some examples of the floor function in action are 
[2.3] = 2, 7] =7, [-5.3] = -6. 
That last example merits special attention. 
‘WARNING! Be careful when applying the floor function to negative numbers. 
4a 


a Rounding down doesn’t just mean removing the numbers after the 
decimal point. 


In words, we often say |x] is “the floor of x.” For example, the floor of 2.3 is 2. 


To “round up,” we use the ceiling function, f(x) = [x]. This function returns the smallest integer 
that is greater than or equal to x. So, for example, 


[2.3] = 3, [7] =7, [—5.3] = —5. 
Once again, we have to be careful about negative numbers! 


]Probiems i 


Problem 20.12: Evaluate each of the following: 


(a) 12.7] (a) I 
(b) [3.5] (ce) [39 
() [-2.3] (f) Real (Source: Mandelbrot) 


Problem 20.13: Let f(x) = Lx] and g(x) = [x]. Graph the equations y = f(x) and y = g(x). 


Problem 20.14: For what values of x is [x] = Lx]? 
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Problem 20.15: The notation {x} is sometimes used to denote the fractional part of x, which means | 
the smallest amount that can be subtracted from x to produce an integer. For example, {4.3} = 0.3 and 
{—5.6} = 0.4, since —5.6 is 0.4 more than an integer. Write an equation relating |x], x, and {x}. 


Problem 20.16; In this problem, we compute the number of ordered pairs (x, y) with x > 0 and y > 0 
such that (x, y) satisfies the system of equations 

x+ Ly] = 5.3, 

y+ |x] = 5.7. 


(Source: ARML) 
(a) What does the first equation tell us about the fractional part of x? 
(b) What does the second equation tell us about the fractional part of y? 


a) Solve the problem. 


We start by evaluating the floor and ceiling of a few numbers. 


Problem 20.12: Evaluate each of the following: 


(a) [2.7] (d) (az) 
(b) 13.5] (e) | v39] 
(ec) [-2.3] 9 | \| ves 5|| (Source: Mandelbrot) 


(a) 2.7 rounds down to 2, so [2.7] = 

(b) 3.5 rounds up to 4, so [3.5] = 

(c) The smallest integer that is greater than —2.3 is —2, so —2.3 rounds up to —2. 

(d) We write 123/5 as a decimal to make rounding it easier: 123/5 = 24.6, so [3 = [24.6] = 


(ec) We need to figure out what two integers ¥39 is between to find out how to round it up. Because 
6? = 36 < 39 < 49 = 7”, we know that V39 is between 6 and 7. So, | ¥39| = 7. 


(f) We work from the inside out. First, because 18" = 324 < 345 < 361 = 19°, we have 18 < V345 < 19. 
Therefore, we know that | ¥345| = 18, which means 


i] = Lv]. 


Since 18 is between 42 and 5?, we have 4 < V18 < 5,50 | vi8| =4, 


Important: When it isn’t immediately obvious what the floor or ceiling of a num-| 
Vv ber is, then try to find the two consecutive integers that the number is 
between. __ 
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To further our understanding of the floor and ceiling functions, let’s graph them. 


‘Problem 20.13: Let f(x) = Lx] and g(x) = [x]. Graph the equations y = f(x) and y = 9(x). 


Solution for Problem 20.13: We'll start with y = f(x) = Lx]. We build our graph by considering various 
values of x. For example, for 0 < x < 1, we have f(x) = 0. Then, for 1 < x < 2, we step up to f(x) = 1. 
For 2 < x < 3, we have f(x) = 2. Continuing in this manner, we find that the graph of y = Lx] is a series 
of steps as shown at left below. The open circles indicate lattice points that are not on the graph and the 
closed circles indicate lattice points that are on the graph. The steps continue forever in both directions. 


Figure 20.4: Graph of y = Lx] Figure 20.5: Graph of y = [x] 


We similarly explore y = g(x) = [x]. For 0 < x < 1, we have g(x) = 1. Then for 1 < x < 2, we step 
up to g(x) = 2. Continuing this way, we build the graph at the right above. Notice that this is almost 
a l-unit upward shift of the graph of y = Lx] (but not exactly a 1-unit upward shift: look at the lattice 
points). 


Problem 20.14: For what values of x is [x] = Lx]? j 


Solution for Problem 20.14: Our graphs from the previous problem show that the only values of x for 
which [x] = |x] are the integers. We can also see this by noting that if x is an integer, then [x] = |x| = x, 
but if x is not an integer, then [x] > x > Lx] because we round up to get the ceiling and down to find the 
floor. 0 


The notation [x} is sometimes used to denote the fractional part of x, which is the smallest amount 
that can be subtracted from x to produce an integer. For example, we have {4.3} = 0.3, because 4.3 is 0.3 
more than 4, and {-5.6} = 0.4, since —5.6 is 0.4 more than —6. Notice that we must have 0 < {x} < 1 for 
all real numbers x, because there is always some nonnegative number less than 1 that we can subtract 
from x to get an integer. 


Problem 20.15: Write an equation relating |x], x, and {x}. | 


Solution for Problem 20.15: To get a feel for the problem, let’s try a couple specific values of x. Suppose 
x = 3.14. Then, [xj = [3.14] = 3 and {x} = {3.14} = 0.14. So, we can view [3.14] and {3.14} as breaking 
3.14 into two parts: what we get when we round x down, and what we remove in order to round x 
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down. If we put these parts back together, we get 3.14: 
[3.14] + {3.14} = 3.14. 


Let's see if this works for a negative number, as well. Suppose x = —2.7. Then, we have |—2.7] = -3 
and {—2.7} = 0.3. As we did before, we can assemble these parts to get x back: 


[-2.7] + {-2.7} = -2.7. 


This relationship holds for all x. Because we “round down” to find the floor of x, the floor of x is 
what's left after the fractional part of x is removed. In other words, to find the floor of x, we subtract the 
fractional part of x from x: 

[x] =x {x]. 


Adding {x} to both sides of this equation gives us the relationship we saw in our two examples: 


Lx] + {x} =x. 


Concept: Some problems involving |x| can be tackled by thinking of x as the sum of 
==5 __ its floor and its fractional part: 


| 
| 


x = [x] + {x}. 


Try this tactic on the following problem. 


Problem 20.16: Compute the number of ordered pairs (x, y) with x > 0 and y > O such that we have 


x+ Ly} =5.3, 
y+ Lx] =5.7. 


(Source: ARML) 


Solution for Problem 20.16: We can’t solve this as an ordinary system of linear equations because of the 
floor functions. Instead, we’ll have to think more carefully about what each equation means. We start 
with the first: 

x+y] =5.3. 


This equation tells us that x plus some integer equals 5.3. While this doesn’t tell us x, it does tell us that 
the fractional part of x is 0.3. We can also see this by letting x = Lx] + {x}: 


[x] + {x} + Ly] = 5.3. 


Since |x] and Ly] are integers, the .3 of 5.3 must come from the fractional part of x. Therefore, we have 
{x} = 0.3. (Remember, the fractional part is always greater than or equal to 0 and less than 1. So, for 
example, we can’t have {x} = 1.3.) Letting {x] = 0.3 in our equation above gives us 


Lx) + Ly] =5. 
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Using the same analysis on the equation 
y+ x] =5.7 
tells us that the fractional part of y is 0.7, and that, once again, we have 


IxJ+ Ly] =5. 


Because x and y are positive and their floors are integers, our only solutions to this equation are 


(Lx, Ly) = (0,5); (1,4); (2,3); (3,2); (4,1); G,0). 
Including the fractional parts of x and y gives the six solutions 


(x, y) = (0.3,5.7); (1.3, 4.7); (2.3,3.7); (3.3,2.7); (4.3, 1.7); 6.3, 0.7). 


HtXercises i 


20.3.1 Evaluate each of the expressions below. 


(a) [3.2] (4) [-v23] 
(b) [21.8] (e)x |-¥26 - vB 


oe o VE 


20.3.2 Compute [v1| + | v2| + | v3| tet | vi6]. (Source: AMC 12) 
20.3.3x Use the floor function to write a function f(x) such that the 
graph of y = f(x) for -6 < x < 6is shown at right. Hints: 3 


20.3.4% Find the sum of the three smallest positive solutions to the 
equation x — |x] = ae (Source: MATHCOUNTS) Hints: 145 


20.4 Rational Functions 


We call a function that is the ratio of two polynomials a rational function. Here are some examples of 
rational functions: 


x+4 2-y¥° _ 3244223 -1 


[=a | A ram h(z) rl 
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]Probiems 


Problem 20.17: Solve the equation 


a eT 
a Se 


3x -4 


Problem 20.18: Consider the function f(x) = aoe? 


(a) What is the domain of f? 


(b) Graph the function. As x gets large, what value does f(x) get closer and closer to? Does f(x) 
ever equal that value? What is the range of f? 


(c) What happens to the function as x gets closer and closer to —5? 


Problem 20.19: In this problem we find constants A and B such that 
2x A B 


w—5x¢6 4-3 4-2 
(a) How are the denominators on the right related to the denominator on the left? 
(b) Get rid of the fractions. 


(c) Find A and B either by using the coefficients of x and the constant terms in the equation from 
part (a), or by choosing convenient values of x. 


We start with an equation involving rational functions. 


x 3 


‘Problem 20.17: Solve the equation aP 


x-2 x-5 


Solution for Problem 20.17: We don’t like fractions, so we multiply both sides by (x — 2)(x — 5) to get rid 
of them. The left side of our equation then is 


x =o) = ED , SAE E) = 6 5Y02) + -O), 


+ 
x-2 x-5 


(20-9) (5 x-5 


so our equation is 
(x — 5)(x) + (x — 2)(3) = —1(x — 2)(x — 5). 


Expanding both sides gives 
x? -2x-6=-x* + 7x - 10. 
Rearranging this gives 2x? — 9x + 4 = 0, and factoring gives (2x - 1)(x - 4) = 0. Therefore, our solutions 


are x = 1/2 and x = 4. We do have to check each solution, making sure it doesn’t make a denominator 
in the original problem equal to 0. Both work, so both are valid solutions. 


We can get a feel for rational functions by graphing an example function and examining the graph’s 
behavior. 
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3x-4 
x+50 


Problem 20.18: Consider the function f(x) = 


(a) What is the domain of f? 


(b) Graph the function. As x gets large, what value does f(x) get closer and closer to? Does f(x) 
ever equal that value? What is the range of f? 


_ (c) What happens to the function as x gets closer and closer to —5? 


Solution for Problem 20.18: 


3x - 4 
(a) The domain of f(x) = ~ 5 is all real numbers except —5, because x = —5 makes the denominator 


equal to 0. 


(b) By picking several values for x, we generate the graph of y = f(x) below. 
¥ 


This graph doesn’t clearly tell us what happens beyond the edges of what we’ve plotted. First, 
we investigate what happens when x gets very big or very small. 


x | f(x) x f(x) 
20 2.24 —20 4.27 
50 2.65 —50 3.42 

100 2.82 —100 3.2 
500 2.96 —500 3.04 
1000 2.98 —1000 | 3.02 
10000 | 2.998 —10000 | 3.002 
100000 | 2.9998 —100000 | 3.0002 


It looks like f(x) gets closer and closer to 3 as x gets very large or very small. Does f(x) ever 


reach 3? If so, we must have 
grea 


“+5 
for some value of x. Multiplying this equation by x + 5 gives us 3x + 15 = 3x —4, or 19 = —4. There 
are clearly no solutions to this equation, so there is no value of x for which f(x) = 3. So, the graph 
of f(x) will get closer and closer to the line y = 3, but it will never hit y = 3. Another way to see 
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that we cannot have f(x) = 3 is to let y = f(x), so that 

3x-4 

x+5/ 

then solve this equation for x in terms of y. Multiplying both sides by x + 5 gives xy + 5y = 3x - 4. 


Isolating all the terms with x on one side gives xy — 3x = —by — 4, so x(y — 3) = —5y — 4. Therefore, 
we have 


y= 


_ Sy 7-4 

aa 
Now itis clear that we cannot have y = 3, since this will cause division by 0. Substituting any other 
value of y into this equation produces the corresponding x such that y = f(x). So, this equation 
for x in terms of y also tells us that the range of f is all real numbers except 3. 


A horizontal asymptote of a graph is a horizontal line to which the graph becomes closer and 
closer as x becomes a very large positive number or a very small negative number. In this problem, 
y = 3 isa horizontal asymptote of the graph of y = f(x). 


In the previous part we addressed what happens when as the graph extends horizontally. What 
about the section in the middle where the graph extends vertically? 

Taking a look at our function, 

3x-4 

f(x) = x + 5 f 

We suspect the behavior has something to do with our denominator, since it appears to be hap- 
pening as x gets close to —5, which is where our denominator equals 0. So, we plug in values close 
to x = —5, both above it and below it. 


x | f(x) 
—5.1 | 193 
-5.01 | 1903 

—5.001 | 19003 


We see pretty quickly what’s happening. As x gets closer and closer to —5, the denominator of 
f(x) gets closer and closer to 0. Dividing by a number close to zero is the same as multiplying by 
a very large number. The result is that the magnitude of f(x) is very large when x is close to —5. 

To see why y is large and positive on the left side of —5, y 
but is very negative just to the right of —5, we have to look at HHH 
the numerator and the denominator of our rational function. bet 
When x is near —5, the numerator, 3x — 4, is negative. When 
x is just greater than —5, the denominator, x + 5, is positive, 
so f(x) is negative. However, when x is just below —5, the 
denominator is negative, so f(x) is positive. 


Because the graph of y = f(x) becomes closer and closer 
to the line x = —5 as y becomes very large, we call it a vertical 
asymptote of the graph. 

Asymptotes can be useful in graphing a rational function. 


At right is the graph of y = f(x) with both asymptotes added 
as dashed lines. 


20.4. RATIONAL FUNCTIONS 


Sometimes it’s useful to break a rational function up into a sum of simpler rational functions. 


Problem 20.19: Find constants A and B such that 


2x ee B 
x2-5x4+6 x-3 x-2 


for all x besides x = 2 and x = 3. 
Solution for Problem 20.19: We'd like to get rid of the fractions. We start by factoring the denominator of 
the left side to see what factors we have to multiply by: 


2x _ A B 
(x—3)(x-2)° x-3 x-2' 


We’re relieved to see the factors on the left are the same as those on the right, so we only have to multiply 
by (x — 3)(x — 2), which gives 


eS? = A B ) 
(x-3)x-2) ~ \x-3 = ee 2) 
or 

2x = A(x — 2) + B(x — 3). 
From here, we present two solutions: 


Solution 1: Build a system of equations. Expanding the right side gives 
2x = Ax-2A + Bx-—3B =(A+B)x-2A-3B. 


In order for this equation to be true for all x, we must have the coefficients of x on the right and left 
be the same, so 2 = A+B. Similarly, the constants on both sides of the equation must be the same, so 
0 = —2A — 3B. Solving the system of equations 


A+B=2, 
-2A -3B =0, 
gives A = 6 and B = --4. 


Solution 2: Pick some values of x. The equation 2x = A(x — 2) + B(x — 3) must hold for all x. To find A, 
we choose an x that eliminates B. Namely, we let x = 3, which gives us 2-3 = A(3 - 2) + B@ — 3). Solving 
for A gives us A = 6. Similarly, we let x = 2 to find B = —4. 


Yeah, I like the second method better, too! 0 


That the factors in the denominator of the left side of our original equation in Problem 20.19 are the 
same as those in the denominators of the right isn’t an accident. 


Important: A rational function with more than one linear factor in its denominator 
VY can be broken into a sum of rational functions with those linear factors 
(or powers of those linear factors) in each denominator. The process of 
doing this is called partial fraction decomposition. 
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Don’t worry about the fancy name — as we saw in Problem 20.19, partial fraction decomposition isn’t 
very hard to do. In Section 21.5%, we'll see an interesting use of partial fraction decomposition. When 
you get to the study of calculus, you'll see several more applications. 


Exercises lag 


2x l-x 

20.4.1 Ive th ti =3+ . 
0 Solve eeqduation = 3 =a 
; ; 3 - 2x 

20.4.2 Consider the function g(x) = oT" 


(a) Find the domain of g. 
(b) Find the range of g. 
(c) Find all horizontal and vertical asymptotes of the graph of y = g(x). 
(d) Graph y = g(a). 

x+7 _ A B 
x?-2x-35 x-7 x+5 


20.4.3 Find constants A and B such that 


20.4.4 Consider the function 


ae 3x? — 7x +4 
x2+4y—5 
(a) Factor the numerator and denominator. 
(b) What is the domain of 9? 
3x -4 


in Problem 20.18? 


(c) How does g differ from the function f(x) = x5 


(d) What point must be omitted from the graph of f in Problem 20.18 to produce the graph of g? 
(e) What is the range of 9? 


20.5 Piecewise Defined Functions 


We've described functions as machines that take an input, then produce an output according to some 
rule. We could also imagine a machine that takes an input, but applies different rules to different inputs 
in order to produce an output. We call such a function a piecewise defined function, and to describe 
such a function we must give both the rules we use to produce output, and describe which inputs each 
rule is for. Here is an example of how we usually do so: 


2x ifx <0, 
fea) = { 3x ifx> 0. 


This describes a function that doubles negative inputs and triples positive inputs. Notice that f(x) is not 
defined for x = 0, so 0 is not in the domain of f. 
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[Problems ile 


Problem 20.20: Let 


x+5 ifx<-3, 
f@)=4 2-1 if -3<x<2, 
—x/2 ifx> 2. 
(a) Find f(1), f(9), and f(—12). 
(b) Find f(f(f(f(-12)))). 
(c) For what values of x is f(x) = x? 
(d) Does f have an inverse? 


{e) Graph y = f(x). 


Problem 20.21: 
(a) Write the function f(x) = |x| as a piecewise defined function without using absolute value signs. 
(b) Write the function f(x) = |5 — x] as a piecewise defined function without using absolute value 
signs. 
(c) Write the function f(x) = |-3 — 7x] as a piecewise defined function without using absolute value 
signs. 


Problem 20.22; A function f from the integers to the integers is defined as follows: 


OF n+3 ifnis odd, 
ita) n/2  ifnis even. 


Suppose k is odd and f(f(f(k))) = 27. Find k. (Source: AHSME) 


We start as we have before with new functions: experimenting with and graphing a sample function. 


Problem 20.20: Let 
x+5 ifx<-3, 
f(x)=¢ 27-1 if -3<x<2, 
—x/2 ifx>2. 
(a) Find f(1), (9), and f(-12). 
(b) Find f(f(f(f(-12)))). 


(c) For what values of x is f(x) = x? 


(d) Does f have an inverse? 
Graph y = f(x). 


Solution for Problem 20.20: 


(a) Since 1 is between —3 and 2, we use our middle rule to compute f(1) = 2(1?) —1 = 1. Since 9 > 2, 
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(d) 


(e) 


we use our bottom rule to find f(9) = —9/2, and since —12 < —3, we use our first rule to compute 
f(-12) = -124+5=-7. 

We already found f(—12) = —7, so we have f(f(f(f(—12)))) = fUf(F(-7))). Since -7 < -3, we 
have f(-7) = -7 +5 = -2, so f(f(f(-7))) = fUf(-2)). Since —2 is between -3 and 2, we have 
f(-2) = 2(-2)? -1 = 7, and f(f(-2)) = f(7). Finally, 7 > 2, so f(7) = -7/2. Putting this all together 
gives 


FFF(-12))) = FFA) = FF (2) = f() = -7/2. 


We wish to find the solutions to the equation f(x) = x. First, we check for solutions where x < —3. 
These must satisfy the equation x + 5 = x because f(x) = x + 5if x < —3. There are no solutions to 
the equation x + 5 = x, so there are no values of x such that x < —3 and f(x) = x. 


Next, we check for solutions between —3 and 2. These must satisfy 2x2 ~1 = x because 
f(x) = 2x2 — 1 when -3 < x < 2. Rearranging 2x? - 1 = x gives 2x? — x - 1 = O and factoring gives 
(2x + 1)(x - 1) = 0. The solutions to this equation are x = 1 and x = —1/2, which are both between 
—3 and 2. 


Finally, we look for solutions that are greater than 2. These must satisfy —x/2 = x. The only 
solution to this equation is x = 0, but 0 is not greater than 2. We only have f(x) = —x/2 if x > 2, 
and the only values of x for which —x/2 = x are less than 2, so there are no values of x such that 
x >2and f(x) =x. 

Therefore, the only values of x for which f(x) =x arex = 1 and x = -1/2. 

If f gives the same output for two different inputs, then we know that f does not have an inverse. 
One example of such an output is 1. Because 

f(-1) = 2(-1P -1=1 and fQ) = 201)? -1=1, 
there is more than one value of x such that f(x) = 1, so f does not have an inverse. As we'll see 
below, we can also use the graph of f to quickly see that f does not have an inverse. 


We graph y = f(x) by graphing each of its pieces, using the values of x for which f(x) is defined 
for each piece. 


20.5. PIECEWISE DEFINED FUNCTIONS 


In our graph, the open circles mark points that our graph approaches but never quite reaches, 
and the solid circles mark points that are on the graph. We can clearly see the three pieces of 
our function. We can also sce that this function cannot have an inverse because there are many 
horizontal lines that pass through more than one point on the graph. 


The gaps in our graph indicate that the function is not continuous, which basically means we 
can’t draw the graph of the function without lifting our pencil off the paper. 


Although we haven't written absolute value as a piecewise defined function, we have treated it that 
way when we broke absolute value problems into cases. We can use the piecewise defined function 
notation to indicate these cases. 


Problem 20.21: Write the function f (x) = |-3 ~ 7x] asa piecewise defined function without using 
_absolute value signs. 


Solution for Problem 20.21: Rather than start with such a complicated expression, we get a handle on the 
problem by trying simpler expressions first. 


Concept: Trying simpler versions of a complicated problem can often guide you to 
©==2 ~~ asolution to the problem. 


Let’s try expressing the simplest absolute value function, g(x) = |x|, as a piecewise defined function. 
Our two cases are x > 0 and x < 0. When x 2 0, we have g(x) = |x| = x and when x < 0, we have 
g(x) = |x| = —x. Therefore, we can write 


_f x ifx20, 
B(x) = -x ifx <0. 
Let’s try a slightly harder function, 
h(x) = [5 - xI. 


As before, we use casework. One case consists of the values of x that make the expression inside the 
absolute value nonnegative and the other consists of those values of x that make this expression negative. 


e Case 1:5-—x>0. When 5-x > 0, we have x <5and |5-x|/=5-x. 


© Case 2:5-—x <0. When 5—x <0, we have x > 5and |[5-—x| = -(5-—x) =x-5. 


We can read the pieces of our piecewise defined function directly from these cases: 


5-x ifx <5, 
noo ={ “54% ifx>5. 


Now, we’re ready to tackle the original problem. We split the function into cases based on when 
—-3 — 7x is negative and when it is nonnegative. 
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© Case 1: -3- 7x > 0. If -3-7x > 0, then x < -3, and |-3 - 7x| = -3 - 7x. 


© Case 2:3-—7x <0. If -3- 7x < 0, then x > —3, and |-3 - 7x| = -(-3 - 7x) = 3+ 7x. 


Converting our cases to piecewise defined notation, we have 


-3-—7x ifx< -5, 
f(x) = 


3 
7. if -=. 
347x ifx> 7 


Problem 20.22: A function f from the integers to the integers is defined as follows: 


Gy n+3 ifnis odd, 
v= n/2 ifnis even. 


Suppose k is odd and f(f(f(k))) = 27. Find k. (Source: AHSME) 


Solution for Problem 20.22: In order to find k, we have to “undo” the function three times. First, we need 
to find what inputs can produce 27 as output from f. This means we must find the values of n such that 
f(n) = 27. We must check two possibilities: 


e Case 1: n is odd. If n is odd, then f(n) = 1 +3. So, if m is odd and f(n) = 27, we must have 
n+3 = 27. Solving this gives n = 24. However, 24 is not odd, so there are no odd numbers n such 
that f(7) = 27. 


e Case 2: 1 is even. If nis even, then f(n) = n/2. So, ifm is even and f(m) = 27, then n/2 = 27. Solving 
this gives n = 54. Since 54 is even, we have found a number a such that f(1) = 27. 


Therefore, we have f(54) = 54/2 = 27, so we can “undo” one step. We now seek the odd value of k 
such that 


ff) = 54, 
since we will then have the value of k for which f(f(f(K))) = f(64) = 27. 


Now we must determine how we can produce 54 from f(n). Again, we consider the cases “# is 
odd” and “n is even” separately. This time, both cases provide solutions. The “n is odd” case gives us 
f(51) = 54 and the “n is even” case gives f(108) = 54. So, we now seek values of k such that f(k) equals 
either 51 or 108, since in either case we have f(f(k)) = 54. 


For f(k) = 51, we find that we have no solutions for the “n is odd” piece, because 51 cannot equal 
the sum of 3 and an odd number. The even case gives us f(102) = 51, but we are told that k is odd, so 
we discard this solution. 


Turning to f(k) = 108, we check out the odd case first. Since f(105) = 105 + 3 = 108, and k = 105 is 
odd, we have our desired odd k. (Note we don’t have to check the even case, since we are told that k is 
odd.) Checking our answer, we find that f(f(f(105))) = f(f(108)) = f(54) = 27. 
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HL xercives 


2x+9 ifx <-—-2, 


20.5.1 Let f(x) = 
Ff) eae ifx > —2. 


(a) Find (3). (c) Find all values of k such that f(k) = 3. 
(b) Find f(-7). (d) Does f(x) have an inverse? 


20.5.2 Each graph below is the graph of a function. For each part, define the function as a piecewise 
defined function, then again using absolute value. 


(b) 


20.5.3. Mientka Publishing Company prices its bestseller Where’s Walter? as follows: 


12n, ifl<n<24, 
Cin) =! 11n, if25<n< 48, 
10n, if 49 <n, 


where n is the number of books ordered, and C(n) is the cost in dollars of books. Notice that 25 books 
cost less than 24 books. For how many values of 1 is it cheaper to buy more than n books than to buy 
exactly n books? (Source: AHSME) 


20.5.4 Let 


ax+4 ifx>2, 


fa) ies ifx <2, 


Find a if the graph of y = f(x) is continuous (which means the graph can be drawn without lifting your 
pencil from the paper). 


20.5.5* In Problem 20.21, we wrote a function expressed in terms of absolute value as a piecewise 
defined function. In this problem, we try to reverse this process, taking a function that is expressed as a 
piecewise defined function and expressing it using absolute value instead. Write the function 


oe ee ifx <-3, 


x+5  ifx>-3. 


using absolute value rather than using piecewise defined function notation. 
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20.6 Summary 


We began this chapter by revisiting radicals. After graphing a few sample functions, and determining 
the domain and range of a more complicated function, we turned to equations involving square roots. 


Concept: An equation involving square roots can often be solved by isolating the 
©O== © square root and squaring the equation. 


WARNING!! _ If we square an equation as one of our steps, we must check for) 
= extraneous roots. | 


The absolute value of a number can be thought of as its distance from 0 on the number line. We 
can also use absolute value to express the distance between two different numbers on the number line. 
Specifically, the expression |x — y| equals the distance between x and y on the number line. 


Important: If x > 0, then |x| = x. If x < 0, then |x| = —x. 


V 


Important: The absolute value of a real number is always nonnegative. 


VY 


Important: Whenever you see a V-shaped graph (or an upside-down V), you should 
Vv think of absolute value. 


The expression |x] denotes the greatest integer that is less than or equal to x. We call f(x) = |x| the 
floor function. It is also sometimes called the greatest integer function, and sometimes denoted [x]. 


The function f(x) = f(x) = [x] is called the ceiling function, and it returns the smallest integer that 
is greater than or equal to x. 


The notation {x} is sometimes used to denote the fractional part of x, which means the smallest 
amount that can be subtracted from x to produce an integer. For all real numbers x, we have 0 < {x} < 1. 


WARNING!! Be careful when applying the floor function to negative numbers. | 
2 Rounding down doesn’t just mean removing the numbers after the | 
decimal point. 


Important: When it isn’t immediately obvious what the floor or ceiling of anumber 
Vv is, then try to find what two consecutive integers the number is between. 


We call a function that is the ratio of two polynomials a rational function. 


Graphs of rational functions sometimes contain horizontal or vertical asymptotes. A horizontal 
asymptote of a graph is a horizontal line to which the graph becomes closer and closer as x becomes 
a very large positive number or a very small negative number. Meanwhile, a vertical asymptote is a 
vertical line to which the graph becomes closer and closer as y grows very large or very small. 
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Important: 
V 


A rational function with more than one linear factor in its denominator 
can be broken into a sum of rational functions with those linear factors 
(or powers of those linear factors) in each denominator. The process of 
doing this is called partial fraction decomposition. 


A function that applies different rules to different inputs in order to produce an output is called a 
piecewise defined function. To describe such a function we must give both the rules we use to produce 
output, and describe which inputs each rule is for. Here is an example of how we usually do so: 


2x ifx <0, 


fa)={ 3 ifx > 0. 


This describes a function that doubles negative inputs and triples positive inputs. Notice that f(x) is not 
defined for x = 0, so 0 is not in the domain of f. 


Problem Solving Strategies 


Concepts: 


@= 


e We can often handle problems involving the absolute value of an. 
expression by considering cases corresponding to variable values 
that make expression negative or nonnegative. 


e Some problems involving |x] can be tackled by thinking of x as the 
sum of its floor and its fractional part: x = |x] + {x}. 


| 


e Trying simpler versions of a complicated problem can often guide 
you to a solution to the problem. 


| REVIEW PROBLEMS a 


20.23 Find all solutions to the equation V2 — 3z = 9, 
20.24 Find all values of r such that [3 — 2r| = 7. 


20.25 Find the domain and the range of each of the following functions. 


(a) f(x) = v2x-3 (da) f(x) = Lx] 
(b) f(x) =-3¥8x-1 (ec) f(x) = 2ly-3] +6. 
(c) f(x) =-2Ve—-3 +7. (fx f(x) = 312 Vx +34 4|-7 


20.26 Find all solutions to the equation aj2 - : = -3. 


20.27 Evaluate each of the following: 


(a) |-3I 
(o)  [V109| 


(c) [-54.3] (e) [-¥] 
(d) [|-34.11) (||| v73]]| 
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20.28 Is it true that |[x]] = |x] for all real numbers x? 
20.29 Is it true that | ¥x| = yx for all nonnegative values of x? 


—2x+3 if -7<x<-2, 


20.30 Let h be the function h(x) = ; 
x+4 if -2<x<4. 


(a) Evaluate h(2), h(-1), and h(-4). 
(b) What is the domain of h? 

(c) Graph y = h(x). 

(d) What is the range of h? 


(e)x For what values of x does h(h(x)) exist? 
20.31 Find all values of x that satisfy the equation x = V11— 2x + 4. 


20.32 Graph the equation y = |x + 3| — |x + 9}. 


245, 
20.33 Consider the function g(x) = = — 


(a 
(b 
(c) Find all asymptotes of the graph of y = g(x). 
(d) Graph y = g(x). 


20.34 What is the sum of all real values of x that satisfy the equality |x + 2| = 2|x—2|? (Source: AHSME) 


) What is the domain of g? 
) Find the range of g. 


20.35 For what values of x does [3x] = 6? (Answer using interval notation or with an inequality.) 


20.36 Find all values of r such that [r] + 7 = 12.2. 


4 6 
20.37 Find all solutions to the equation 37 l= 


x= v-x-6 
20.38 Each graph below is the graph of a function. For each part, define the function as a piecewise 
defined function, then again using absolute value. 


20.39 For what real values of x is (1 — |x|)(1 + x) positive? (Source: AHSME) 
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[]|_Challenge Problems _ [iii 


\2x +3) ifx <—-6, 
20.40 Consider the function f(x) = ¢2x* if -6<x<5, 


2-vVx ifx>5. 
(a) Find (3), ff), and f(f(f(3))). (c) Find all values of x such that f(x) = 9. 
(b) For what values of x does f(x) = x? 
t-7 i+2 
20.41 Find all values of f that satisfy 2-2-3 = eee 
20.42 Solve the equation Vx +1+ a 
: Vx +1 60 


20.43 Solve the equation V4x +1 — Vx —11 = V2x - 4. 


20.44 Recall that the expression {x} stands for the fractional part of x. Graph the inequality 1 < 4{x} <3 
on the number line. 


20.45 What are the real values of x that minimize the absolute value of 6x* — 2x? (Source: MATH- 
COUNTS) 


20.46 Evaluate the sum [v1] + |v2| + v3] feet [v49] f [-v50]. 


20.47. Find all solutions to the equation Vx3 — x2 - 10 = x-1. 

2 A, BC 
4 2x24x0 x xtl (x+1)?" 
20.49 If f(x) = |2x — 1], compute all values of x for which f(f(x)) = x. Hints: 138 


20.48 Find the constants A, B, and C such that 


20.50 What is the smallest possible value of |x + 3| + |x — 7|, where x is a real number? Hints: 166 


20.51 Each graph below is the graph of a function. Use absolute value to write a definition of the 
function. 


20.52% If |x —4|+|y — 3] < 4, what is the maximum possible value of 4x + 5y? Hints: 101 
20.53% Describe all solutions to the equation |x — log y| = x + log y. (Source: AHMSE) Hints: 206 


20.54% The graphs of y = —|x — a| +b and y = |x —c| +d intersect at points (2,5) and (8,3). Find a +e. 
(Source: AHSME) Hints: 8, 121 


569 


CHAPTER 20. SPECIAL FUNCTIONS 


20.55x fx and y are non-zero real numbers such that |x| + y = 3 and |x|y + x° = 0, then what integer is 
closest to x — y? (Source: AHSME) 


20.56* Compute the number of real values of x that satisfy the equation |x? -l|- 1 = 2*, (Source: 
ARML) 


Extra! The two real numbers whose squares equal 1 are 1 and —1. We call these the two square 
>i roots of unity. Back on page 352, we introduced plotting complex numbers on the 
complex plane. When we extend the idea of roots of unity to complex numbers, we 
have an elegant geometric result. 
The cube roots of unity are the numbers whose cubes equal 1. These numbers are 
the solutions to the equation 


x =k 
We solve this equation by first subtracting 1 from both sides Im 
to find x* - 1 = 0, then factoring the left side with the differ- 5, 
ence of cubes factorization to find -3 acem el 


(x - 17 +x41)=0. 
Re 
From x — 1 = 0, we have x = 1 as one solution. Applying the 
quadratic formula to x2 +x+1 = 0 gives us the twosolutions — 


te =igi8 and x = Sac When we plot all three solutions 


on the complex plane, then connect them with line segments, we form an equilateral 
triangle! 


Maybe this is a coincidence. Let’s look at the fourth roots 
of unity, which are the solutions to x* = 1. Subtracting 1 
from both sides gives x* - 1 = 0, and factoring this with the 
difference of squares factorization gives (x* — 1)(x* + 1) = 0. 
The solutions to x? -1 = 0 are x = 1 and x = —1. The solutions 
to x* +1 =0are x =iand x = —i. Plotting these four solutions 
to x* = 1 and connecting them with line segments gives us a 
square. 


Let’s do one more. We'll try the sixth roots of unity, 
which are the solutions to the equation x° = 1. Subtracting 1 
gives x° — 1 = 0, factoring as the difference of squares gives 
(x —1)(x° +1) = 0, then factoring the difference of cubes and 
the sum of cubes gives (x — 1)(x? +x + 1)(x+ 1)(x*-x+1) =0. 
From this, we have the six solutions to x° = 1: 


-1-iv3 -1+iv3 _, l-iv3 1+iv3 


L 2 4 2 , s 2 a D 


Plotting these, then connecting them as shown, gives us a regular hexagon. 
This isn’t just a coincidence — whenever we plot the 1 solutions to the equation x” = 1 
(with n > 3), connecting the resulting points forms a regular polygon with n sides. 
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Great things are not done by impulse, but by a series of small things brought together. — Vincent van Gogh 


CHAPTER 
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Sequences & Series 


A sequence is simply a list of numbers, such as 
2,4, 6, 8, 10. 


The sequence above is called a finite sequence because it has a finite number of terms. In other words, 
the sequence ends. Not all sequences end. We use ”...” to indicate that a sequence continues forever: 


2,4, 6,8, 10,... 


Some sequences have obvious patterns, such as 
1,2,3,4,5,6,7,... and 1,2,4,8, 16,32,.... 


In this chapter, we'll study the properties of a couple common examples of sequences that have useful 
patterns. 


When using variables to represent a sequence, we often use the same letter with different subscripts 
to represent the terms. For example, we might represent a sequence with 5 terms as 44, 42,3, 44,45. 


When we add the terms of a sequence, we form a series. Some example series are: 


142434+4454+6+7+8 
2+4+6+8+4+10+12+14 
100 + 99 + 98 + 97+ 96+ 95 + 94 
142+4+4+84164+32+64+4+ 128 


We could evaluate these series by simply performing lots and lots of addition. However, for some 
special types of series, there are much simpler ways to compute the sum. 
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21.1 Arithmetic Sequences 


You probably recognize all of the sequences below, and have no trouble guessing what the next few 
terms are in each: 


1,2,3,4,5,6,7.:. 
2,4, 6,8, 10, 12, 14,... 
100, 99, 98, 97,96, 95, ... 


Each of these is an arithmetic sequence. In an arithmetic sequence, the difference between two 
consecutive terms is always the same. Sucha regular pattern in the sequence makes arithmetic sequences 
relatively easy to understand and analyze. 


[Problems ils 


[Problem 21.1: Consider the sequence 


Sa by Faas) 


in which each term is 4 greater than the previous term. 
(a) Find the sixth, seventh, and eighth terms of the sequence. 


(b) Find a formula for the n'" term of the sequence. 


Problem 21.2: 


(a) Must the fifth term of an arithmetic sequence with at least eight terms always be the average of 
the second and eighth terms? 


(b) Suppose that x, y, and z are in an arithmetic sequence such that y is exactly between x and z 
in the sequence. (In other words, there are just as many terms between x and y as there are 
between y and z.) Must y be the average of x and z? 


—— 


Problem 21.3: The sequence 
4, X1,X2,X3,%4, 18 
\is an arithmetic sequence. In this problem, we find x3. 
(a) How many “steps” must we take to get from the first term, 4, to the last term, 18? 


(b) Use your answer to (a) to determine how large each such step is, and use this to determine x3. 


Problem 21.4: The sum of the second term and the ninth term of an arithmetic sequence is ~4. The 
sum of the third and fourth terms of the same sequence is 4. In this problem, we find the first term of 
the sequence. 


(a) Let the first term be a and the common difference between terms be d, so that the second term 
isa+d. In terms of a and d, what are the third, fourth, and ninth terms? 


(b) Use your answers to part (a) to solve the problem. 
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The pattern in an arithmetic sequence is so simple that we can easily find a formula for all the 
numbers in the sequence. 


| Problem 21.1: Consider the sequence 
i ipl es 
| 


in which each term is 4 larger than the previous term. Find a formula for the n™ term in the sequence. 


Solution for Problem 21.1: The pattern in the sequence is clear, and we can easily generate as many more 
terms as we like: 
-9,-5, -1,3,7,11, 15, 19, 23, 27,31,... 


However, it would be much easier to generate later terms in the sequence if we simply had a formula 
rather than having to generate a huge list. We can find these later terms by considering how many steps 
they are from the first term. For example, to get to the sth term, we start from the first term and take 7 
steps. The diagram below illustrates our forming the sequence by taking steps of 4. 


fens 7 mes Puce 4 _ 
aa are ae Wer “Sige ars al wae 
rr ap 
-10 -9 -8 -7 -6 -5 -4 -3 -2 -1 0 1 2 3 4 5 6 7 8 9 10 11 12 


Rather than adding 4 seven times, we simply note that taking 7 steps of size 4 means adding 7x4 = 28 
to our first term, so the 8" term is —9 + 28 = 19. 


Similarly, to get the n'" term, we start from the first term and take n — 1 rightward steps of size 4 
steps. (Make sure you see why it is n — 1 steps, not n steps.) Since taking n — 1 rightward steps of size 4 
means adding 4(n — 1) to the first term, this takes us to the number 


—9+4(n — 1). 


This gives us our formula for the general term of the sequence. We can plug inn = 1, 2, 3, 4, etc., to 
produce the sequence. Check it and see! 


We call the size of the “steps” between terms in an arithmetic sequence the common difference of 
the sequence. In exactly the same manner as in the previous problem, we can generate a formula for the 
general term of any arithmetic sequence given its first term and its common difference. 


Important: The n'" term of an arithmetic sequence that has first term a and common 


VY difference d is 
= a+(n—1)d. 


We can use this formula to solve nearly any arithmetic sequence problem. However, a simple 
understanding of arithmetic sequences usually leads to an even faster solution. 


Let’s take a look at one property of arithmetic sequences that often simplifies arithmetic sequence 
problems. 
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Problem 21.2: Suppose that x, y, and z are in an arithmetic sequence such that y is directly between 
|x and z in the sequence. (In other words, there are just as many terms between x and y as there are 
| between y and z.) Must y be the average of x and z? 


Solution for Problem 21.2: To get a feel for the problem, we try a specific case. 


Concept: Experimenting with special cases is a great way to develop an understand- 


O=== _ ing of a general statement. 


Suppose x is the 2nd term, y is the 5th term, and z is the 8" term, so that y is directly between x and z in 
the sequence. 


Intuitively, it is clear that y is the average of x and z, since x is three steps before y and z is three steps 
after y. We can prove that y is the average of x and z by letting d be our common difference and noting 
that 


x=y-3d, 
z= y+3d. 
Adding these equations gives x + z = 2y, so (x + z)/2 = y, as desired. 


This example gives us a clear path to proving that if y is directly between x and z in an arithmetic 
sequence, then y is the average of x and z. Let d be the common difference and k be the number of steps 
between x and y. The number of steps between y and z therefore is also k, so we have 


x=y-—kd, 
z=ytkd. 


Adding these equations gives x + z = 2y, so (x + z)/2 = y. Therefore, y is the average of x and z. 


This problem suggests why the average of a group of numbers is also sometimes called the arithmetic 
mean of the numbers. 


Try to solve the following problem first by using the formula we developed earlier, then again using 
your understanding of arithmetic sequences (in other words, without using the formula). 


Problem 21.3: The sequence 
4, X1,X2,X3,%X4, 18 


is an arithmetic sequence. Find x3. 


Solution for Problem 21.3: We offer a “formula” solution and an “intuitive” solution. 
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Solution 1: Use the formula. We are given the first term, so we already know a = 4. We are also given 
the sixth term. Letting the common difference between terms be d, our sixth term gives us the equation 


4+ (6—1)d = 18. 


14 


5° 


Solving this equation gives d = 


We must find x3, which is the fourth term in the sequence. Our 
formula gives 


14) 62 

=4 -l1)d=4 (=) =. 
x3 =4+(4-1) +3 5 5 
Solution 2: Use our understanding of arithmetic sequences. The 18 at the end of the sequence is 5 steps 


from 4. These 5 steps cover a distance of 18-4 = 14, so each step has length . We must take three such 
steps to get from the first term to x3, so 


22 
==. 


x =443( 


Notice that our solutions are essentially the same. 


| WARNING!! Don’t simply memorize the formulas in this chapter. If you take the 

2 time to understand them, you'll be able to solve problems much more 
| quickly with much less likelihood of making a mistake. Also, once 
you understand the formulas, you won’t have to memorize them - 
you'll simply know them. 


And once you do know them, you'll have no difficulty tackling problems like the following one. 


| Problem 21.4: The sum of the second term and the ninth term of an arithmetic sequence is —4. The 
sum of the third and fourth terms of the same sequence is 4. Find the first term of the sequence. 


Solution for Problem 21.4: Letting the first term be a and the common difference be d, we have 


Second term = a+d, 
Ninth term = a + 8d, 
Third term = a+ 2d, 

Fourth term = a + 3d. 


Using these expressions with the given information about sums of these terms, we have the equations 


(a +d) + (a+ 8d) = -4, 
(a + 2d) + (a+ 3d) = 4. 


Simplifying the left hand sides gives the equations 


2a+9d = —4, 
2a+5d = 4. 
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Subtracting the second equation from the first gives 4d = —8, so d = —2. Substituting this into either of 
our equations gives a = 7, so the first term of the sequence is 7. 0 


7 
exercises is 


21.1.1 Consider the arithmetic sequence 1, 4, 7, 10, 13, ... 


(a) Find the 15" term in the sequence. 
(b) Find a formula for the n'* term in the sequence. 


21.1.2. The third term of an arithmetic sequence is 5 and the sixth term is —1. Find the twelfth term of 
this sequence. 


21.1.3 How many terms are in the arithmetic sequence 5, 11, 17, ..., 89? 


21.1.4 When the 171* even positive integer is subtracted from the 219" odd positive integer, the result 
is z. Find z. (Source: MATHCOUNTS) 


21.1.5 In the infinite arithmetic sequence a1, 42, 43,..., we have ag = 2001. If the common difference d 
is an integer, find the minimum value of d so that aj7 > 10000. Hints: 5 


21.2. Arithmetic Series 


When we add a group of consecutive terms of an arithmetic sequence, we form an arithmetic series. 
For example, the series 
1+24+34+4+---+99+4100 


is an arithmetic series. 


[Problems ile 


Problem 21.5: According to legend, the great mathematician Carl Gauss was given the busy-work 
assignment in elementary school of finding the sum of the first 100 positive integers. (Busy work is 
not a recent invention — Gauss was born in 1777.) While the other students scribbled away tediously 
adding and adding and adding, Gauss thought briefly, then wrote down the correct answer. In this 
problem, we re-create the method he allegedly used to find the sum: 


1424+34+44---+99+ 100. 


(a) Write the sum backwards, starting with 100 and ending at 1. 


(b) Add the series you wrote in part (a) to the original series by summing the first terms of each 
series, then summing the second terms of each series, then summing the third terms, and so on. 
Do you see anything interesting in your sums? 


(c) Find the sum 1+2+4+3+---+99+4 100. 
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Problem 21.6: Suppose we have an arithmetic series with first term a, common difference d, and with 
n terms. Use the previous problem as inspiration to prove the following: 


(a) The arithmetic series has sum 


First term + Last term 


(Number of terms) - 5) 


(b) The arithmetic series has sum 
n[2a + (n — 1)d] 
= Sag TP. 


Problem 21.7: Evaluate the following arithmetic series: 
(a) -3-14143454+749411+13415. 
(b) 73+67+61+---+7. 


(c) ear 


Problem 21.8: 
(a) Find a formula for the sum of the first n positive integers. 


(b) For how many positive integers n does 1+ 2+---+n evenly divide 6n? (Source: AMC 12) 


(c) Find a formula for the sum of the first n positive odd integers. (If you can’t find the formula 
right away, find the sum for a few n first and look for a pattern.) 


Problem 21.9: The sum of the first nine terms of an arithmetic sequence is 72. What is the fifth term 


of the sequence? | 


[Problem 21.10: Let 41, 42, ..., a, be an arithmetic sequence with 
a4 +47 +419 = 17 
and 
a4 + 45 +A +°°°+ 412 +413 + a4 = 77. 


In this problem we find the value of k for which a, = 13. (Source: AHSME) 


(a) Solution 1: Use our formulas. Let a, be the first term and d the common difference. Use the given 
equations to find a,, d, and then k. 


(b) Solution 2: Use your understanding of arithmetic sequences. Use the first equation to find a7. Use 
the second to find ay. Then find the common difference and the desired value of k. 


$$ 


Problem 21.5: Find thesum 1+ 2+4+3+---+99 + 100. j 


Solution for Problem 21.5: We could find the sum by hand ... eventually, and we’d probably make an 
error. Instead, we have to find a more clever approach. Looking at the few terms we have written, we 
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see an interesting relationship. The sum of the first and last terms is 
1+ 100 = 101, 

The sum of the second and next-to-last terms is 
2+99=101. 


Continuing, we see that we can pair off terms such that each pair has sum 101. One way we can use this 
observation is to add the series to itself. We let the sum equal S. We write the sum forwards and then 
again backwards, so that when we add, we pair up terms that add to 101: 


S§ = 1 + 2 + 3 + 4 + = + 99 + 100 
+5 = 100 + 99 oe 98 + OF + -) + 2 + 1 
25 = 101 + 101 + 101 + 101 + --- + 101 + 102 


There are clearly 100 terms in the sum on the right, because we are adding 100 numbers. Therefore, we 
have 2S = 101(100), so S = 101(50) = 5050. 


Concept: Some series can be evaluated by combining two copies of the series in a 


O=== clever way. 


With this example under our belts, we're ready to prove some general formulas for arithmetic series. 


Sidenote: The plural of series is series. 


Problem 21.6: Suppose we have an arithmetic series with first term a, common difference d, and 
with n terms. Prove the following: 
(a) The arithmetic series has sum 


First term + Last term 


(Number of terms) - 5) 


(b) The arithmetic series has sum 


n[2a + (n — 1)d] 
a 


Solution for Problem 21.6: Our solution to the previous problem provides a guide. We saw there that we 
can pair off terms such that each pair has sum equal to 


First term + Last term. 
Since there are 1 total terms, there are n/2 pairs of terms, where n is the number of terms in the series. 
Therefore, the sum of all the terms is 


Number of terms 


5) - (First term + Last term). 
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Notice that we can also write this as 


First term + Last term 
(Number of terms) - ———— 
or 


(Number of terms) x (Average of first and last term). 


This explanation is not yet a proof. First, what if there are an odd number of terms? (Hint: What 
term equals the average of the first and last terms in an arithmetic sequence with an odd number of 
terms?) Second, we haven't proved that we can pair off all the terms into pairs with the same sum. 


We take care of both these complaints by looking at our general form for an arithmetic series. We let 
S be our sum, @ be the first term, d be the common difference, and 1 be the number of terms. As before, 
we write our series forwards and backwards: 


SS a + (a+) + + f[a+(n-2)d] + [a+(n-1)d] 
+S [a+(n-l1)d] + [at+(n-2)d] + -:- 4+ (a +d) + a 
25 = [2a+(n-l1)d] + [2a+(n-1)d] + + [2a+(n-1)d] + [2a+(n-1)a] 


In each pair of terms that we add, we are adding the term that is k steps from the beginning, a + kd, to 
the term that is k steps from the end, 4 + (1 — 1 —k)d. The sum of these is always 2a + (n ~ 1)d, no matter 
what k is. Notice that this takes care of showing that the paired off sums are all the same, and of the 
issue of an odd number of terms (the middle term is added to itself). 


There are n terms in our series, so there are terms on the right side of the sum equal to 2S. Therefore, 


we have 
_ nl2a t+ (n — 1)d] 


2 
Because the first term of the series is a and the last is a + (n — 1)d, the expression 2a + (n — 1)d equals the 
sum of the first and last terms. So, we have 


S 


> 7 ‘ 
ee n[2a + 1)d] = ANueibehor toca: First term * Last term 

Important: The sum of an arithmetic series equals ' : 
Y (Number of terms) x (Average of first and last term). 


If the first term is a, the common difference is d, and the number of terms 


is n, we can write this as 


n[2a + (n — 1)d] 
ik ee 


Don’t memorize that last formula! If you understand that the sum of an arithmetic series is the 
product of the number of terms in the series and the average of the first and last terms, you'll be able to 
reproduce the formula quickly whenever you need it. 
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Problem 21.7: Evaluate the following arithmetic series: 
(a) -3-141434+54+74+9411413415. 


(b) 73+67+61+---+7. 


(Ol Slee S =H Seae gona Me 


Solution for Problem 21.7: 


(a) There are 10 terms. The first term is ~3 and the last 15, so the sum is 


-34+15 
2 


(b) We have the first and last term, but we need to figure out the number of terms. The common 
difference is —6. In going from 73 down to 7, we decrease by 73 — 7 = 66, which is 66/6 = 11 
steps of 6 downward. Therefore, there are 12 terms. (Alternatively, we could solve the equation 
73 — 6k = 7 to determine how many steps we must take to get from the first term to the last term.) 
So, our sum is 


-10 = 60. 


- 12 = 480. 


73+7 
2 


(c) The common difference is 


AIN 


1 : : : 
= i: Letting there be n terms in the series, we have 


Qe 


2 +(a-1)(z)=11. 


Make sure you see why we use 1 — 1 in this equation, not n: we take 1 — 1 steps to go from the first 
term to the ' term. Solving this equation gives n = 60, so our sum is 
Z 
au 11 
2 


7 7 

60 = (2 +11). 2 =(Z +11) G0) = 35 + 330 = 365. 
6 2 ~\6 

| 


Problem 21.8: 
(a) Find a formula for the sum of the first » positive integers. 


(b) For how many positive integers n does 1+2+---+n evenly divide 6n? (Source: AMC 12) 


(c) Find a formula for the sum of the first n positive odd integers. 


Solution for Problem 21.8: 
(a) We seek a formula for the sum 
1424+3+4+---+(n—-1)4+n. 


The first term is 1, the last term is n, and there are m terms, so our sum is 


n= 

2 2 
The sum of the first n positive integers is so common that it’s worth knowing and understanding 
this sum well. 


n+l n(n +1) 
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Important: The sum of the first n positive integers is 


V n(n + 1) 
- 
(b) The sum of the first 1 positive integers is n(n + 1)/2, so we seek the number of values of 1 for which 


6n _ —12n 12 


ab) n(nt+ i) ont] 


is an integer (where 7 > 0). Since n + 1 divides 12 only for n = 1, 2,3,5, and 11, there are 5 values 
of n such that the sum of the first 1 positive integers divides 6n. 


(c) Before we find the general sum, let’s explore a little bit: 


1=1, 

14+3=4, 

14+434+5=9, 
14+3454+7=16. 


It sure looks like the sum of the first n positive odd integers is n?. To prove it, we first find the x‘ 
odd integer. The positive odd integers form an arithmetic sequence with first term 1 and common 
difference 2, so the n'® positive odd integer is 1 + 2(n — 1) = 2n — 1. Therefore, the sum of the first 
n positive odd integers is 

1+ (2n-1) 2n 2 


5 TS a ES Tee 


as expected. 


Important: The sum of the first 1 positive odd integers is n?. 


VY 


Now that we know how to find the sum of a basic arithmetic series, let’s apply our knowledge to 
some more interesting problems. 


Problem 21.9: The sum of the first nine terms of an arithmetic sequence is 72. What is the fifth term 
of the sequence? 


Solution for Problem 21.9: We offer two solutions: 


Solution 1: Let a be the first term of the sequence. And, as usual, we let d be the common difference. 


Since there are 9 terms, the first of which is a and the last of which is a + 8d, we have 
oe 9=72. 


Therefore, we have a + 4d = 8. We can’t directly find a or d from this equation. However, we aren’t 
looking for a or d; we're looking for the fifth term. 
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Concept: Keep your eye on the ball. If the problem asks for something more com- 
C2 _spiicated than the value of a specific variable, write an algebraic expression 
for what is sought. 


The fifth term is a + 4d, which we already know is equal to 8. 


Solution 2: Let a be the middle term of the sequence. We know that the terms in an arithmetic sequence 
can be paired so that each pair has an average equal to this middle term. So, we let a be the middle term 
and we let d be the common difference. So, our sequence is 


a—4d,a—3d,a—2d,a-—d,a,a+d,a+t2d,a+ 3d,a+ 4d. 


Now we see the power of letting a be the middle term. We can easily sum these 9 terms because all the 
a’s cancel, leaving 9a as the sum. We are given that this equals 72, so a = 8. The middle term is our fifth 
term, so the desired fifth term is 8. 


Our second solution gives us another clever way to think about arithmetic series. 


Concept: Many arithmetic series problems can be tackled by considering the terms 

C=  telative to one of the middle terms, rather than as a number of steps from 
the beginning term. This tactic is particularly useful when working with 
arithmetic series with an odd number of terms, because the sum of such a 
series equals the middle term times the number of terms. 


Problem 21.10: Let 41, 42, ..., a be a finite arithmetic sequence with 
a4 +a7 +419 = 17 


and 
Q4 +45 +6 +--+: +a@,2 +433 +444 = 77. 


For what value of k does a, = 13? 


Solution for Problem 21.10: We offer two solutions: 


Solution 1: Pound away with the formulas. We can solve this problem by using our formulas blindly. 
The first term of the sequence is a,. Let the common difference be d. Since a4 is 3 terms after a;, we have 
ay = a4 + 3d. Similarly, a7 = a, + 6d and ajo = a, + 9d. Our first equation then becomes 


(a; + 3d) + (a1 + 6d) + (a) + 9d) = 17. 
Simplifying this equation gives 3a, + 18d = 17. 
We can also write all the terms in our second equation in terms of a; and d, and we have 
(a, + 3d) + (a, + 4d) + +++ + (ay +: 12d) + (a, + 13d) = 77. 


There are 11 terms in the series ay + 45 + --- + a4, 80 we have 11 a, terms on the left. Furthermore, adding 
the coefficients of the d terms on the left gives us 
3413 
2 


-11 = 88, 
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so our second equation is now 11a, + 88d = 77. Dividing this equation by 11 gives a, + 8d = 7. 


We therefore have the system of equations 


3a, + 18d = 17, 
ay + 8d = 7. 


We can eliminate a, by subtracting 3 times the second equation from the first, which gives —6d = —4, or 
d = 2/3. Substituting this into either equation above gives a, = 5/3. Therefore, our arithmetic sequence 
starts with 5/3 and increases by steps of size 2/3. The term a, is k — 1 steps after the first term, so the 
value of k such that a, = 13 is the solution to 

5 2 


~ + <(k-1) = 13. 
atat=DS 


The solution to this equation is k = 18. 


Concept: We can often solve problems involving arithmetic sequences or series by 
©O==2 writing equations involving the first term, the common difference, and/or 
_the number of terms. 


Solution 2: Use our understanding of arithmetic sequences. We start with the equation aq + a7 + aig = 17. 
Letting d be the common difference, we note that a4 = a7 — 3d and ajq = 47 + 3d, 80 ag + a7 + ayy = 3az. 
This makes the equation 347 = 17, so a7 = 17/3. 


Similarly, we can write the series in the second equation, 
a4 +a5+464+-°-+412+4134+ 414 = Vi. 


in terms of its middle term, a9. Since there are 11 terms in this series, and their average is ao, the series 
equals 11a9, giving us the equation 1la9 = 77, or ag = 7. 


Since our sequence increases by 7 - % = # in taking the 2 steps from ay to ao, the common difference 


is (4/3)/2 = 2/3. From here we can find the desired k in many ways. One clever way to do it is to note 
that for every 3 steps, the terms in the series increase by 2. To get from a9 = 7 to a, = 13, we need to 
increase by 2 three times. We therefore must take 3 steps three times, for a total of 9 steps past ag. This 
brings us to a1g = 13, so k = 18, as before. 


]_rxercises lg 


21.2.1 Compute the sum of each of the following arithmetic series: 


(a) 214+ 284+35+---+105 


(b) The arithmetic series with first term 7, common difference —3, and 14 terms 


bay ile 
2°6 6 2 


21.2.2. The sum of a 15-term arithmetic series with first term 7 is —210. What is the common difference? 


583 


CHAPTER 21. SEQUENCES & SERIES 


21.2.3. The sum of the first 5 terms of an arithmetic series is 70. The sum of the first 10 terms of this 
arithmetic series is 210. What is the first term of the series? 


21.2.4 Explain why an arithmetic series with an odd number of terms has its sum equal to the number 
of terms times the middle term of the series. 


21.2.5 The sum of 5 consecutive even integers is 4 less than the sum of the first 8 consecutive odd 
positive integers. What is the smallest of the even integers? (Source: AMC 10) 


21.2.6 If the sum of the first 3n positive integers is 150 more than the sum of the first n positive integers, 
then what is the sum of the first 4n positive integers? 


21.2.7 Suppose that the sequence 41, 42, 43,...,@299 isan arithmetic sequence with 4) +42 +-+- +4199 = 100 
and @j91 + @192 +--+: + @299 = 200. What is the value of a2 — a1? (Source: AMC 10) 


21.2.8x The arithmetic mean can be extended to more than just two numbers. The arithmetic mean of 


the numbers @1,42,...,4n iS 
Aa, +Agt+---+ay 


n 


(a) Suppose a, < a2 < +--+ < a,. Why must the arithmetic mean of the numbers 4), 42,...,4% be at least 
ay, but no greater than a;,? 


(b) Suppose a4, 42, ..., 4, is an arithmetic sequence. Show that the arithmetic mean of all the terms in 
the sequence is the same as the arithmetic mean of a, and ay. 


21.3 Geometric Sequences 


Back on page 506 of Section 19.1 we introduced the legend in which a clever girl, Meena, requested a 
special reward from the king. Meena asked that the king place a single grain of rice on the first square 
of her chessboard. She asked that on each day thereafter, the king place on the next square of her 
chessboard twice the amount of rice he had placed on the board the day before. 


The number of grains the king must give Meena on successive days form a geometric sequence: 
1, 9:4, 8 16/99, cs: 


In a geometric sequence, instead of there being a common difference between terms, there is a common 
ratio between terms. That is, after the first term, the ratio between each term and the preceding term is 
always the same. 


[]Proviems ila 


Problem 21.11: Consider the sequence 1.25,2.5,5,10,20,..., in which each term is double the term 
before it. 


(a) Find the sixth, seventh, and eighth terms in the sequence. 


(b) Find an expression for the n** term in the sequence. 


21.3. GEOMETRIC SEQUENCES 


Problem 21.12: Let x, y, and z be real numbers such that 


SLY Znll 


is a geometric sequence. 
(a) Let r be the common ratio between terms. Find x in terms of r. 
(b) Find y and z in terms of r. 
(c) Use your expression for z, together with the last term of the sequence, to create an equation for 
f: 
(d) Find all possible values of r, then use each of these to find all possible values for x, y, and z. 


Problem 21.11: Find a formula for the n'" term of the sequence 


1.25, 2.5,5,10,20,..., 


in which each term is double the term before it. 


Solution for Problem 21.11: We can keep doubling to find more terms: 
1.25, 2.5, 5, 10, 20, 40, 80, 160, 320,.... 


In general, we double the first term 1 — 1 times to get to the n'" term. So, the n'* term is the first term 


times n — 1 twos: 
1.25(2"71). 


The number by which we multiply each term in a geometric sequence to get the next term is called the 
common ratio of the geometric sequence. Just as we can write a general term for arithmetic sequences, 
we can write one for geometric sequences. We follow the same logic as in the previous problem to show: 


Important: A geometric sequence with first term 4 and common ratio r has n"* term 


qr) 


Let’s try using this in a problem. 
Problem 21.12: Let x, y, and z be real numbers such that 


Di, Yj By dl 


is a geometric sequence. Find all possible values of x, y, and z. 


Solution for Problem 21.12: Let r be the common ratio of the sequence. Since we multiply 4 times in 


going from 3 to 27, we must have 
3r? = 27, 
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sor = 9, Taking the square root of this equation gives 7? = +3. Because the terms in our sequence are 
real, we must have 7? = 3, not r? = -3. Taking the square root of 7? = 3 gives 


r=+v3. 


When r = V3, we have the sequence 
3,3 V3, 9,9 V3, 27. 


When r = — V3, we have the sequence 
3, -3 V3, 9, -9 V3, 27. 


These are the two possible geometric sequences. O 


Notice that in the geometric sequence 
3,3 V3, 9,9 V3,27, 


the middle term is the square root of the product of the first and last terms: 


9 = $327). 


Moreover, each of the three middle terms is the square root of the product of the terms adjacent to it. 
For example, the first three terms in the sequence are 3, 3 V3, 9, and we have 


3 V3 = ¥(3)(9). 


This isn’t an accident! 


We call the square root of the product of two numbers the geometric mean of the two numbers. 
Recall that we showed that if a term in an arithmetic sequence is exactly in the middle of two other 
terms in the sequence, then it is the arithmetic mean of the other two terms. Similarly, you'll prove as 
an Exercise that: 


Important: Ifa term in a geometric sequence of positive numbers is exactly in between 
VY two other terms in the sequence, then that term is the geometric mean 
of the other two terms. 


HL txercises leg 
27 


9 
21.3.1 Consider the geometric sequence 3, iar 


co| & 


paae 


(a) Find the eighth term of the sequence. 


(b) Find a formula for the n'* term of the sequence. 
21.3.2 A geometric sequence starts 16, —24, 36, —54. 


(a) What is the common ratio of this sequence? 
(b) If the n" term is —273.375, then what is n? 
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21.3.3 An amoeba is placed in a puddle one day, and on that same day it splits into two amoebas. 
The next day, each new amoeba splits into two new amoebas, and so on, so that each day every living 
amoeba splits into two new amoebas. 


(a) After one week, how many amoebas are in the puddle? (Assume the puddle has no amoebas 
before the first one is placed in the puddle.) 


(b) What is the first day that the puddle is half-full of amoebas if the puddle is exactly completely full 
of amoebas after the amoebas split on the 234 day. 


21.3.4 The fifth and seventh terms of a geometric sequence are 3 and 9. What are all possible values of 
the sixth term of the sequence? 


21.3.5x In this problem we prove that if a term in a geometric sequence of positive numbers is exactly 
between two other terms in the sequence, then that term is the geometric mean of the other two terms. 
Let a1, a2, @3,... bea geometric sequence. 


(a) Let ay_,, an, and 4,44 be three terms in this geometric sequence, so that a, lies exactly between 4y_; 
and ay4, in the sequence. If the first term of this sequence is a,, and the common ratio is r, express 
Ankh) An, AN ayy, in terms of a, and r. 


(b) Use your answer from part (a) to show that Van-K4n+k = An. 


21.3.6k Suppose we allow x, y, and z be nonreal in Problem 21.12; would this allow for more possible 
sequences? 


21.4 Geometric Series 


Just as adding the terms of an arithmetic sequence forms an arithmetic series, adding the terms of a 
geometric sequence forms a geometric series. 


J Proviems ie 


Problem 21.13: In this question we develop a formula for finding the sum of a geometric series with 
first term a, common ratio r, and n terms. We start with a specific series: 


§=14+24+4+8+4+--- +2048. 


(a) By what number can we multiply our equation for S to produce another series with many terms 
in common with the original series? 


(b) How can we combine the series we formed in (a) with the original series in a way that eliminates 
nearly all the terms in the two series? 


(c) Evaluate the series. 


(d) Use the same approach to find a formula for the sum of a geometric series with first term a, 
common ratio 7, and n terms. 
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Problem 21.14: Some geometric series never end. These are called infinite geometric series. Despite 
the fact that these series never end, we can still find the sum of some of them! In this problem we 
| learn how. Consider the geometric series 


(a) Explain why the sum of this series cannot be greater than 1. 


(b) By what number can we multiply the series to create another series that has nearly all of its 
terms in common with S? 


1 
(c) Use part (b) to explain why § = 1- mat 
(d) Evaluate S for n =5, m = 10, and n = 20. (Yes you can use a calculator!) 


(e) Use parts (b) and (c) to explain why 


Problem 21.15: inf 
(a) EvaluateS+1+3 +5 ++". 


(b) Can we evaluate 1+ 1.1 + 1.17 + 1.19 +---? Why or why not? 


Problem 21.16: Find a formula for the sum of an infinite geometric series with first term a and common 
| ratio r, where |r| < 1. Why must we place the |r| < 1 restriction on r? 


flee 
Problem 21.17: Evaluate the sum 4 — 3 + 9° 9 


Problem 21.18: You are probably familiar with writing the fraction 3 as a repeating decimal: 


1 = 
= = 03. 
3 
We place the bar over the 3 to indicate that the decimal has 3’s repeating forever. Similarly, we could 
write the decimal 0.127 to indicate the decimal 
0.12727272727.... 


Notice that the 1 does not repeat, as the bar does not cover it in 0.127. 
(a) Write the value of each of the first 7 decimal places of 0.127 using fractions instead of a decimal. 


(b) Use your understanding of evaluating infinite geometric series to find a fraction equal to 0.127. 


Problem 21.19: Find the value of x for which 1 + x + x7 + 29 +.x44-+-=4. (Gource: Mandelbrot) 
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Problem 21.20: The sum of an infinite geometric series with common ratio r such that |r| < 1 is 15, and 
the sum of the squares of the terms of this series is 45. 


(a) Let the first term of the geometric series be a. Write an equation relating @ and 7. 

(b) What kind of series is the sum of the squares of the terms of the original geometric series? 
(c) Use the information about the sum of the squares to write another equation relating a and r. 
(d) What is the first term of the original geometric series? (Source: AHSME) 


| Problem 21.13: Find the sum of a geometric series with first term a, common ratio 7, and n terms. 


Solution for Problem 21.13: We begin with a simple example, which we hope to use as a guide. Consider 
the geometric series 
$=14+24+4+8+16+---+ 1024 + 2048. 


We might try our term-pairing tactic that worked so well with arithmetic series, but unfortunately that 
quickly fails, as 1 + 2048 is not equal to 2 + 1024. So, we look for other ways to relate the series to itself. 
Each term is 2 times the previous term, so we can multiply S by 2 to create a new series that has many 
terms in common with the original series: 


28 =2+4+8+164+32+4+---+ 2048 + 4096. 


In fact, the series for S and the series for 25 have nearly all their terms in common. Writing one atop the 
other and lining up the terms just begs us to subtract one from the other: 


25 = 


2 + + 2048 + 4096, 
GS exo], wae 2 


4 + 
4 + ++) + 2048. 


8 
8 

When we subtract the second equation from the first, all the terms cancel except the last term of the 
first equation and the first term of the second. This gives us 


25 —S = 4096-1, 
so S = 4095. 


With this solution as a guide, we can find a formula for the sum of an n-term geometric series with 
first term 4 and common ratio r. We multiply the first term by the common ratio 1 — 1 times to reach the 
last term, so our series is 


S=atartar +: tar. 


We multiply this series by r to create another series that has many terms in common with S: 


r§ ar + art +o + ar™ 4+. ar", 
S =a + ar + ar + oe + art, 


Subtracting the second equation from the first gives 


r§ —S =ar" -a, 
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so S(r—1) = a(r" — 1). Dividing by r— 1 gives us our formula. To avoid dividing by 0, we must note that 
we cannot have r = 1. 


Important: A geometric series with n terms, first term a, and common ratio 7 (with 


VY 7y #1) hassum 
a(r" ~ 1) 
ok ee 


If we have an n-term geometric series in which r = 1, the series simply consists of n copies of the first 
term. So, if we call the first term a, the sum is just an. 


Sidenote: Our formula for the sum of a geometric series is related to a few factor- 
SS izations we studied earlier. For example, the expression 1 + x + x7 isa 
geometric series with first term 1 and common ratio x. Using the formula 

we just found, we have 


2 _ xv -1 


l+x+ f 
X+Xx 7 


Multiplying both sides by x—1 gives us the difference of cubes factorization: 
(ltx4x2)(x-1) =2x?-1. 


Similarly, we can view 1 + x as a 2-term geometric series with first term 
land common ratio 1. Using our formula for the sum of a geometric series 
then gives us the difference of squares factorization x?—1=(x-1)(x +1). 

But what about more terms? The expression 


 Pradee cst estate te dul 
is a geometric series with n terms, first term 1, and common ratio x. So, we 


have hd 
Eee a 
xn Pes, 


x-1° 
Multiplying both sides by x — 1 gives us a factorization for x” — 1: 


hab eh A 9 ob 


eo eI Se ee. Pee + dl), 


Extra! The mathematics of uncontrolled growth are frightening. A single cell of the bacterium E. 
ip nap ve COLT would, under ideal circumstances, divide every twenty minutes. That is not particularly 
disturbing until you think about it, but the fact is that bacteria multiply geometrically: one 
becomes two, two become four, four become eight, and so on. In this way it can be shown that in 
a single day, one cell of E. coli could produce a super-colony equal in size and weight to the entire 

planet Earth. 
— Michael Crichton 
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Some geometric series never end. These are called infinite geometric series. Despite the fact that 
these series never end, we can still find the sum of some of them! 


| ey 
| Problem 21.14: Evaluate the infinite geometric series 5 + a + 3 tees, 


Solution for Problem 21.14: We can view our series as starting from 0 on the number line, then taking 
steps to the right of length i, then i, then t and so on. Our first step, 5, takes us half the distance from 
0 to 1. We are therefore 5 away from 1. The next step, iu takes us half the distance from to 1. We’re 
then at 3, which is still + from 1. The next step, 3 covers half the distance from ? to 1. Continuing in 


this way, each step halves our distance from 1. 


Since each step just halves our distance from 1, itappears that we never quite get to 1 and we certainly 
can’t get beyond it. 


It appears that the series 


oe 
2°4°8 


never quite gets to 1. But what number does it equal? 


To answer that question, we start with something that we know how to deal with: a finite geometric 
series. 


‘Concept: When stuck ona problem, compare it to a similar problem you know how 


O==  tosolve. 


Suppose we instead try to find an expression for the sum 


ee ee eee : a 
24" 8 16 QL * Dn 


For small values of 1, it’s easy to evaluate S(m). For example, when n = 1, we only have 1 term in our 
series: S(1) = 4. When n = 2, we have just the first 2 terms, so S(2) = 4 + $ = }. However, for larger 
values of n, it’s a pain to add up all the terms. For example, what is S(20)? 

To find a simpler way to evaluate S(1), we follow the steps from the previous problem. We first 
multiply our equation for S(n) by 2 to get 


1 1 1 1 
2S(n)=1+ st gt tao t pe 


The right sides of our equations for S(7) and 2S(n) have many terms in common. If we subtract our 
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equation for S(n) from our equation for 2S(n), we see that all these common terms cancel: 


1 1 1 1 1 

25(n) = 1 + a ie ee ee 
1 1 1 1 1 1 
— S(n) = 2 4 8 gn-2 Qa-1 Qn 
1 
Sm) = 1 a 


All the terms except 1 and = cancel on the right side, leaving 
Qn 


S() = 1-5, 


Now, we can easily evaluate S(n) for different values of 1. A few such values are shown in the table 
below. (The last two are approximations.) 


nm S(n) 
1|05 
5 | 0.96875 


10 | 0.9990234 
20 | 0.9999990 


We see that the larger n gets, the closer and closer S() gets to 1. Let’s see why. Since 


1 


S(n) = 1-5, 


the value of S(m) cannot ever be larger than 1. However, the value of 3; gets closer and closer to 0 as 1 
gets larger, so S(7) will get closer and closer to 1 as n gets larger. 


If “n is infinite,” meaning our series equal to S(m) never stops, we have our original infinite series, 


. + : + d + 

2 4 8 , 
Moreover, when “’n is infinite,” the value of na is 0,s0 S(n) = 1- a equals 1 when 7 is infinite. Therefore, 
we have 


This explanation omits several details about exactly what we mean by “n is infinite,” but it should 
give you an intuitive understanding why our infinite series has a finite sum. 


‘Sidenote: The details we omitted are some of the beginning steps of calculus. You'll 
SS learn much more about these details in a few years when you study the 
mathematical concept of a limit. 
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Once we know our infinite series has a finite sum, we can find that sum even more quickly using the 
same manipulation we used in Problem 21.13. 


Let our infinite geometric series equal T. We multiply T by 1/2, producing a series that has all of its 
terms in common with T: 


1 st 1 
T 5 3 + a + 8 + i 
Es 2 i Be 
2 4 8 
Subtracting the second equation from the first gives 
ee 
22) 


All the other terms cancel! Therefore, T = 1. 


Let's try a few more examples of infinite geometric series, then find a formula for computing the 
sum of an infinite geometric series. 


Problem 21.15: 


ie AL 
(a) EvaluateS+1+3+5 +77 


(b) Can we evaluate 1+ 1.14 1.17 + 1.19 +---? Why or why not? 


Solution for Problem 21.15: We'll take the same approach as in the previous problem. We'll approximate 
each series with a finite series, then use the result to find the sum of the infinite series. 


(a) We let 


11 1 1 
S(a) =34+14+ 3 a sae + 3H 
Multiplying both sides by 3 gives 
J 1 1 
35m) = 9434145 tees t 52 tat 


If we subtract our equation for S from the equation for 3S, all but two terms cancel and we are left 
with 


Dividing by 2 gives us 


When “1 is infinite,” S(n) becomes our infinite series. Moreover, when n is infinite, the expres- 
sion aha is 0. So, our infinite series equals 9/2 — 0 = 9/2. 


(b) Again, we approximate with a finite series: 


S(n) =14 1.14117 +118 +0541." 
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Multiplying by 1.1 gives us 
1.1S(n) = 1.141.102 41.03 4-0-4107 4 1.07, 


When we subtract our equation for S$ from our equation for 1.1S(), all but two terms cancel, 
leaving 0.1S(2) = 1.1"*1 — 1. Multiplying both sides of this by 10 gives 


S(n) = 10-1.1"*! — 10. 


However, now we have a problem. When n gets large, S(m) just keeps getting bigger and bigger. 
When 1 is infinite, so is S(n)! Therefore, we cannot evaluate 1 + 1.1+1.12+1.1° +--+. Because this 
sum just keeps getting bigger and bigger, we say that it diverges. 


Problem 21.16: Find a formula for the sum of an infinite geometric series with first term a and | 
common ratio r, where |r| < 1. Why must we place the |r| < 1 restriction on r? 


Solution for Problem 21.16: The series we wish to evaluate is 
atar+ar+arte, 

We use our previous two problems as a guide, letting T(1) be the finite series 

n-1 


T(n) =a tartar +ar+---+ar 


This finite geometric series has first term a, common ratio r, and n terms, so we can use our formula for 
the sum of a finite geometric series to give 


As we did before, we evaluate the infinite series by thinking about what happens to T(n) when n is 
infinite. If |r| < 1, then r” becomes 0 when zn is infinite. This is true no matter how close to 1 that r is. 
(Grab your calculator and calculate 0.999100.) So, when |r| < 1 and 1 is infinite, the term ar”/(r — 1) 
equals 0, and we have 


atartar tar 4---=—=—., 


If r = 1, then our infinite series is just a +a+a+---,which we clearly cannot evaluate. Ifr > 1, then 
r" just gets bigger and bigger as n gets larger, so T(n) either keeps getting bigger (if a > 0) or it keeps 
getting smaller (if a < 0). 


Extra! Biographical history, as taught in our public schools, is still largely a history of boneheads: 
tmpiwbimbi ridiculous kings and queens, paranoid political leaders, compulsive voyagers, ignorant generals 
— the flotsam and jetsam of historical currents. The men who radically altered history, the great 

scientists and mathematicians, are seldom mentioned, if at ail. 
— Martin Gardner 
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| Sidenote: Ifr = —1, we have a different problem. Then, our infinite series is 


dt 


a-ata-ata-ata-at+::. 


After 2 terms, the sum is 0, but after 3 terms, the sum is a. After 4 terms, 
the sum is 0 again, and after 5 terms, the sum is a. So, if the series has an 
even number of terms, then the sum is 0. If the sum has an odd number of 
terms, then the sum is a. But our infinite series doesn’t have an even or an 
odd number of terms. 

It turns out that there is no way to define what the sum of this series is, 
and we call such a series an indeterminate series. 

If r < —1, then we have similar problems. Then, as we add more and 
more terms of the series, the sum goes back and forth from being a very 
small negative number to being a very large positive number. So, we can’t 
say whether or not the sum is negative or positive. | 


Once we know that an infinite series does have a sum, we could also use the shortcut we used in our 
last solution to Problem 21.13. We let our infinite series equal S: 


S=atartart+art-::. 


We multiply this equation by r to produce a series that has all of its terms in common with S: 


S = a+ ar + ar +e, 
rS = ar + ar + 


We then subtract, forcing nearly all the terms on the right to cancel and leaving us 
S-—rS =a. 


Factoring out S and dividing by 1 — r gives us: 


Important: The sum of an infinite geometric series with first term a and common 


Vv ratio r, where |r| < 1, is 
a 


5% oN 1l-r 
As we saw earlier, we must include the restriction |r| < 1 because otherwise the geometric series 
cannot be evaluated. An infinite geometric series that we can evaluate is called convergent, and we 
say that such a series converges. On the other hand, an infinite series that grows without bound (for 
example, a geometric series with a > 0 and r > 1) is called divergent, or we just say that it diverges. (If 
an infinite geometric series has a < 0 and r > 1, it also is divergent.) 0 


Let’s try out our new formula. 


Problem 21.17: Evaluate the sum 4 = ; + * = = + 
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Solution for Problem 21.17: We have an infinite geometric series with first term 4. The common ratio 
between the terms is the ratio of the second term to the first, or 


8 
Sa 
4 3 


We have an infinite geometric series with first term 4 and a common ratio with absolute value less than 
1, so we can use our formula to find: 


a cr 
3 9 2 1-(-3) 


Just as we drew a picture on page 591 for an infinite geometric series with a positive ratio, we illustrate 
below the addition of the first few terms of the geometric series with negative ratio from Problem 21.17. 


oe fh ( = o— 
b rd ] 
0 a>. BES 12 «6220-38 ae | 
3 Sr ar ee eS ae were 


The first long dashed arrow on top represents the initial 4. Each subsequent dashed arrow represents 
adding another term in the series. The term after the 4, which is -§, is the longest arrow on the bottom, 
for example. As we add more and more terms, we'll continue to “zero in” on 2. Each positive term we 
add makes our sum a little greater than 2, and each negative term we add makes our sum a little less 
than 2. In either case, we get closer to 2 with each term we add. 


One common application of infinite geometric series is converting repeating decimals to fractions. 
You are probably familiar with writing the fraction 5 as a repeating decimal: 


1 = 
a 0.3. 


We place the bar over the 3 to indicate that the decimal has 3’s repeating forever. Similarly, we could 
write the decimal 0.127 to indicate the decimal 


0.12727272727 .... 


Notice that the 1 does not repeat, since the bar does not cover it in 0.127. 


Problem 21.18: What fraction does 0.127 equal? i 


Solution for Problem 21.18: We start by writing our decimal as the sum of fractions, one fraction for each 
decimal place: 


7 2 7 


= il 
0.127 = — + — + + + 
10. 102 «10% =©104 ~=105 
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We could treat this sum as 1/10 plus two different geometric series, one for the 2’s and one for the 7’s, 
but we can write the sum as a single geometric series by combining pairs of fractions as our repeating 
decimal suggests: 
1 ,27 27 27 
0197 = +m +o t+ 
al 10° 105 107 


Our series is now 4 plus a geometric series with first term ; is and common ratio cat We can use our 
formula to evaluate this series: 


27 
1 i 46 4 oS, 
0.127 = — 224 2s 7 mn 
io * ee 10° 990 10° 110 110° 110 55 


Q2 


We can also find a fraction equal to 0.127 by using a tactic similar to the one we’ve used to develop 
formulas for geometric series in this section. We let 


x = 0.127. 


We multiply this by 100 to give 
100x = 12.727, 


We subtract x = 0.127 from this equation to get 
99x = 12.727 — 0.127 = 12.7 + 0.027 — 0.1 - 0.027 = 12.6. 


Dividing by 99 gives 
126 126 14 7 


~ "99 990 110-55" 


We explore repeating decimals and fractions in much more detail in Art of Problem Solving’s 
Introduction to Number Theory. 


Problem 21.19: Find the value of x for which 1 +. x + x2 +29 +x44.---=4. (Source: Mandelbrot) 


Solution for Problem 21.19: The expression on the left is a geometric series with first term 1 and common 
ratio x. Therefore, we can use our formula to write the sum in a simpler form: 


1 
1-x 


Solving this equation gives x = 3/4. Since |x| < 1, our use of the infinite series formula was valid. 


Concept: Some polynomials are also geometric series. Treating them as such can_ 
O==2 lead to some useful factorizations and manipulations. 


ui a — ie) 


We'll see one of these factorizations in the exercises. Moreover, treating certain polynomials as 
geometric series has amazing applications to counting problems; we’ll explore this when we discuss 
generating functions in Art of Problem Solving’s Intermediate Counting & Probability. 
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Problem 21.20: The sum of an infinite geometric series with common ratio r such that |r| < 1 is 
15, and the sum of the squares of the terms of this series is 45. What is the first term of the series? 
(Source: AHSME) 


Solution for Problem 21.20: We start by converting the words to math. We let the first term be a, so that 
we are given 


1S =atartartart, 
= 4+0P +a +arret---. 


Both of these series are infinite geometric series, with common ratio r in the first series and r* in the 
second. Since |r| < 1, we know that |r?| < 1, too. Therefore, we can use our formula on each series: 


45 = ——. 
1-r 


We first get rid of the fractions by multiplying both equations by the denominators on their right sides: 
1501-1) =a, 
45(1 — 17) =a. 


From here we can solve the system of equations in a variety of ways. For example, squaring the first 
equation gives us a* = [15(1 — r)* = 225(1 — r)?, and factoring the left side of the second equation gives 
45(1-r)(1 +n) =a. Equating these two expressions for a? gives us 


45(1 —r)\(1 +1) = 225(1 - 7)’. 


We divide both sides by 1 — r to get 
45(1 + r) = 225(1 - 7). 


Solving this equation gives r = z, Substituting this into 15(1 — r) = a then gives us a = 5. 


Concept: We can often solve problems involving geometric sequences or series by 
©Q=s2 = writing equations involving the first term, the common ratio, and/or the 
_number of terms. _ 


I Exercises a 


21.4.1 Compute the sum of each of the following geometric series: 


fa) -1-349-97=81 4049-729 (c) 100+10+14+014+0.01+-- 
(b) 3-64+12-24448—--. +768 (d) 8-645 - Sa 


21.4.2 Find a simple expression equal to 1 + 2+ 27 + 23+ 244---4+2". 
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21.4.3. In each part below, find the fraction that is equal to the given decimal. 
(a) O04 (b) 0.273 (c) 0.635 (d) 0.881 


21.4.4 Each term in the sequence 4; = 1, a2 = 0.2, a3 = 0.04, ag = 0.008, ... is obtained by doubling the 
previous term and then shifting the decimal point one place to the left. What is the sum of all the terms 
in the sequence? (Source: Mandelbrot) 


21.4.5x Find all values of x that satisfy x = 1—x +x? -23 +x4-2 +--+. (Source: HMMT) 


21.5* Telescoping 


Some old telescopes consisted of a series of concentric tubes such that each tube was a little smaller than 
the one before it. Telescopes were designed this way so that the tubes could be collapsed together, one 
tube inside the next, to allow the telescopes to be reduced to the length of a single tube. 


We can collapse some series in a similar way! 
> 


Problem 21.21: Evaluate the expression (1000 — 998) + (998 — 996) + (996 — 994) +--+ + (334 — 332). 


Problem 21.22; In this problem we evaluate the sum 
1 1 1 1 1 1 1 


ea ee SS SSS ar + + , 
3V2+4 44+V14 V14+2V3 2V3+V10 V10+2V2 2V2+V6 vV6+2 


(a) Rationalize each denominator. 


(b) Evaluate the sum. 


3.4 5 6 39 «640 
Problem 21.23: Evaluate the product I x 3 x 3 x i ane 4 37 x 33° 


PTS aa 

1:2 2:3 3:4 4-5 99 - 100° 

(a) Find the sum of the first two terms, the first three terms, and the first four terms. Do you see a 
pattern? 


Problem 21.24: In this problem we evaluate the sum 


(b) Find a formula for the n“ term in the series. Confirm that your formula gives 3 when n = 2 
and ed when n = 6. 

(c) In the Problem 20.19, we expressed the rational function 2x/(x? — 5x + 6) as a sum of rational 
functions with linear denominators. Do the same for the rational function you created in part 
(b). 

(d) Use your answer to (c) to show why the pattern you found in part (a) always works. Find the 
given sum. 
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Problem 21.21: Evaluate the expression 


(1000 — 998) + (998 — 996) + (996 — 994) + --- + (334 — 332), 


Solution for Problem 21.21: Since 1000 — 998 = 2, 998 — 996 = 2, and so on, we could view the sum as 
adding a bunch of 2’s together. But how many? Before we dive into counting the number of 2’s in the 
sum, let’s take a different look at the series. We see that our expression has both —998 and +998. It also 
has both —996 and +996. This suggests grouping the numbers ina different way: 


1000 + (—998 + 998) + (996 + 996) + (-994 + 994) + --- + (—334 + 334) — 332. 


Except for the first and last terms, all the terms in this sum are 0. So, our expression equals 1000 — 332 = 
668. O 


Our solution above shows why we call such a series “telescoping.” Just as some old telescopes 
consist of a bunch of tubes that can be collapsed to the size of a single tube, we can also collapse the sum 


1000 + (—998 + 998) + (—996 + 996) + (-994 + 994) +--+ + (-334 + 334) — 332 
from a bunch of terms to just a couple: 1000 — 332. 
Let’s try a few more examples of telescoping series. 


‘Problem 21.22: Evaluate the sum 


1 1 1 1 1 1 1 
4 ” + 4 + 
3V¥24+4 4414 V14+2V3 2V34+V10 V10+2V2 2V2+V6 v6+2 


Solution for Problem 21.22: We start by writing each fraction with a rationalized denominator. For 
example, 
1 1 32-4 _ 32-4 32-4 
3V¥2+4 3v2+4 32-4 18-16 z 


Doing the same for all terms in our sum yields 


3v2-4 4-vl4 vV14-2v3 2vV3-v10 vVi0~2vV2 2V2-ve vo-2 
+ + + ————_—_ + ——__ + — t+ 


2 2 2 2 2 2 2 


All the terms in the numerators except for the first and last cancel with terms in other numerators, 


leaving 
3V2-2 
2 


as our sum. 


Sums are not the only time we get to break out our telescope. 


56 39 40 


3.4 
Problem 21.23: gy ee oe 
toblem 21.23: Evaluate the product 1% g%a%q% % o7 X58 
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Solution for Problem 21.23: After writing the whole product as a single fraction, then canceling like mad, 
there’s not a whole lot left: 
BXAXBXBX--- x 38x 39x40 39x 40 


= ——— = 780. 
1X2xBx4Ax---x 36x 37x38 1x2 ot 


Concept: Products involving many fractions often telescope. 


O== 


Sums involving fractions often telescope also, but sometimes we have to do a little work to see how. 


Meg _, WNeyge Se eh earl 
Pa 2-5: 5-4 5 99 - 100’ 


Problem 21.24: Evaluate the sum 


Solution for Problem 21.24: Adding this series up term-by-term is going to take forever. We'll need to 
find a more clever approach. We start by adding shorter series that have the same form, such as 


1,1 _2 
1 3.3 
Maybe we'll find a pattern: 

oe oe ee ee 
1-2 2:3 3:4 #23 3:4 — 4’ 
ag 1 : 1 3 1 4 
1-2 2-3 3-4 4-5 4°4-5 5’ 
Fe Eg gt 8 ee 2 
1:-2°2-3 3-4 4-5 56 5 56 6 


Concept: Simplifying a problem and looking for patterns is a great way to learn 
©Q==s ‘more about the problem. 


It looks like we have a pattern, and if we had to guess, we’d guess that 


a 
1-2°2-3°3-4 4.5 99-100 100° 


But how would we prove it? 
First, we write down the general statement we want to prove: 


1 4 1 i 1 ‘. 1 baat 1 tit 
1-2 2-3 3-4 4-5 n-(w4+1) n+l 


Concept: When trying to prove that a pattern exists, write a general form that rep- 


O== _ resents the pattern. 
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We wish to find the sum of a bunch of fractions of the form 


i 
k(k + 1)’ 


and we think this sum equals Ay: In other words, we have a bunch of rational expressions that sum 
to a rational expression with a simpler denominator. Back on page 559, we studied partial fraction 
decomposition, which gave us a way to write an expression like WED in terms of simpler expressions. 


We follow Problem 20.19 as a guide, and guess that the denominators of these simpler rational 


expressions are k and k + 1: 
1 AB 


k(k+1) k k+l 
We must find A and B. Multiplying by k(k + 1) gives 


1=A(k +1) + BR. 


Letting k = 0 tells us A = 1, and letting k = —1 tells us that B = —1. So, we find that 


Our sum is therefore 


(; 5) +(5 =) +(5 3)+(j a\e--4(- 1 

1 2) \2 3)°\3 4) \4 SF no on+1)° 

Time for the telescope! The negative fraction in each term except the last cancels with the positive 
fraction in the next term, leaving only 


1 on 
n+1 n+l 


1_ 
1 
Our original sum has 99 terms, so we let n = 99 in n/(n + 1) to find that our sum equals 99/100. 0 


HL Exercises 


21.5.1 Evaluate the expression 


(751 — 745) + (748 — 742) + (745 — 739) + (742 — 736) +--+ + (499 — 493) + (496 ~ 490). 


21.5.2 Find the smallest integer n for which the sum of the integers from —25 to n (including —-25 and 
n) is at least 26. 


(1002 - 992)(100? — 982)(1002 — 972) --- (1002 - 12) 
(992 ~ 982)(992 — 972)(992 — 962) --. (992 — 12) 


21.5.4% Evaluate the sum 


21.5.3x Simplify 


3 5 7 


P22 22 72° 


(Source: HMMT) Hints: 71, 98 
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21.6 Summary 


A sequence is simply a list of numbers, such as 
1,2,3,4,5, 6. 
When we add the terms of a sequence, we form a series, such as 
14243444546. 


If a sequence or series has a specific number of terms, it is finite. If a sequence or series continues forever, 
it is called infinite. 


In an arithmetic sequence, the difference between two consecutive terms is always the same. This 


difference is often called the common difference of the sequence. 


Important: The n" term of an arithmetic sequence that has first term a and common 


Vv difference d is 


at(n-1)d. 


Important: If a term in an arithmetic sequence is exactly in between two other terms 


Vv in the sequence, then the term in the middle is the average of the two 
other terms. 


When we.add a group of consecutive terms of an arithmetic sequence, we form an arithmetic series. 
Important: The sum of an arithmetic series equals 
y (Number of terms) x (Average of first and last term). 


If the first term is a, the common difference is d, and the number of terms 
is n, we can write this as 


n[2a + (n —1)d] 
a eee A 


| Important: The sum of the first n positive integers is 


n(n +1) 
2 = 


and the sum of the first 7 positive odd integers is n?. 


In a geometric sequence, instead of there being a common difference between terms, there is a 
common ratio between terms. That is, after the first term, the ratio between each term and the preceding 
term is always the same. 
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Important: A geometric sequence with first term a and common ratio r has n'* term 
=1 
ars 


We call the square root of the product of two numbers the geometric mean of the two numbers. 


Important: If a term in a geometric sequence of positive numbers is exactly in be- 
Y tween two other terms in the sequence, then that term is the geometric 
mean of the other two terms. 


When we add the terms of a geometric sequence, we form a geometric series. 


Important: A geometric series with n terms, first term a4, and common ratio 7 (with 


Vv r #1) has sum 
a(r” — 1) 
pal 


Important: The sum of an infinite geometric series with first term a and common 


Y ratio r, where |r| < 1, is 
a 


Bee 


A series is called a telescoping series when many of the terms in the series cancel with other terms 
in the series in a way that greatly simplifies evaluating the series. 


WARNING! Don’t simply memorize the formulas in this chapter. If you take the 
“ time to understand them, you'll be able to solve problems much more 
quickly with much less likelihood of making a mistake. Also, once 
you understand the formulas, you won’t have to memorize them —| 

you'll simply know them. 


Problem Solving Strategies 


Concepts: e Experimenting with special cases is a great way to develop an un- 
O=S= derstanding of a general statement. 


e Some series can be evaluated by combining two copies of the series 
in a clever way. 


e Keep your eye on the ball. If the problem asks for something more 
complicated than the value of a specific variable, write an algebraic 
expression for what is sought. 


Continued on the next page. . .| 
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Concepts: ... continued from the previous page 


O=s 


e We can often solve problems involving arithmetic sequences or series 
by writing equations involving the first term, the common difference, 
and/or the number of terms. 


e Many arithmetic series problems can be tackled by considering the 
terms relative to one of the middle terms, rather than as a number 
of steps from the beginning term. This tactic is particularly useful 
when working with arithmetic series with an odd number of terms, 
because the sum of such a series equals the middle term times the 
number of terms. 


e When stuck ona problem, compare it to a similar problem you know 
how to solve. | 


e Some polynomials are also geometric series. Treating them as such 
can lead to some useful factorizations and manipulations. 


e Wecan often solve problems involving geometric sequences or series 
by writing equations involving the first term, the common ratio, 
and/or the number of terms. 


e Products involving many fractions often telescope. 


e Simplifying a problem and looking for patterns is a great way to 
learn more about the problem. 


e When trying to prove that a pattern exists, write a general form that 
represents the pattern. 


[Review PROELEMS il 


21.25 If the fourth term of an arithmetic sequence is 200 and the eighth term is 500, what is the sixth 
term? 


21.26 If the fourth term of a geometric sequence of positive numbers is 200 and the eighth term is 800, 
what is the sixth term? 


21.27 If the second term of an arithmetic sequence is —7 and the fifth term is 16, then what is the 
fourteenth term? 


21,28 If the second term of a geometric sequence of real numbers is —2 and the fifth term is 16, then 
what is the fourteenth term? 


21.29 Find the sum of each of the following arithmetic series: 


2 ool 1 
(a) 24+5+4+8+4+-:-4+101 (b) Ot ig ig eet lS 
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21.30 Find the sum of each of the following geometric series: 
(a) 12-340.75-0.1875+:-- (b) 64+18+544+---+ 1458 
21.31 


(a) What is the sum of the first 50 positive integers? 
(b) The sum of the first k positive integers is 990. What is k? 


21.32 Anarithmetic series with 10 terms has 4 as its second term and —7 as its ninth term. What is the 
sum of the series? 


21.33 Compute 1—2+3-4+5-6+---+99—100. (Source: MATHCOUNTS) 


21.34 An infinite geometric series has common ratio —1/2 and sum 45. What is the first term of the 
series? 


21.35 Write the two repeating decimals 0.72 and 0.6336 as fractions. 


21.36 Find an infinite sequence of real numbers that is both an arithmetic and geometric sequence. Are 
there any other such sequences? 


21.37 What is the sum of all integers x that satisfy -5 < — < 10, where 7 ~ 3.14159? (Source: UNCC) 


als 


21.38 Let C be the sum of the first 100 positive even numbers and let D be the sum of the first 100 
positive odd numbers. Calculate (C + D)/(C - D). 


21.39 The sum of seven consecutive odd integers is 273. What is the largest of the integers? 


21.40 A geometric sequence has common ratio r and the n'" term is b. Find an expression for the first 
term of the sequence in terms of r, n, and b. 


21.41 Arubber ball is dropped from a 100 ft tall building. Each time it bounces, it rises to three-quarters 
its previous height. So, after its first bounce it rises to 75 ft, and after its second bounce it rises to 3/4 of 
75 ft, and so on forever. What is the total distance the ball travels? 


[I|_Challenge Problems ig 


21.42 The sequence 1, 4, b is both a geometric and an arithmetic sequence. Must a = b = 1? 


21.43 Compute 900 — 841 + 784 — 729 + ---+36-—25+16—9+4-1. (Source: MATHCOUNTS) 
aise s + : tenet i 
1-3 2-4 3:5 98 - 100° 

1 


(a) Notice that each fraction in the sum has the form {py for some positive integer n. Find constants 
A and B such that 


21.44 In this problem we evaluate the series 


1 A B 


+ : 
nn+2) n n+2 


(b) Use your answer to part (a) to find the desired sum. 


606 


CHALLENGE PROBLEMS 


21.45 Sasha arranges the counting numbers in a triangle by writing 1 at the apex, then writing 2 and 
3 on the second row, then 4, 5, and 6 on the third row, and so on. What is the sum of the first and last 
integers on the seventeenth row? (Source: Mandelbrot) Hints: 185 


21.46 Rather than writing out series like 
2+4+6+8+10+---+100, 


we often instead use the y" symbol. For example, we can write the sum above as simply 


The “i = 1” below the y, and the 50 above it tell us that 7 ranges from 1] to 50 in our sum. For each of 


these values of i, we evaluate the 27 expression that comes after a We then add all the results: 


50 
Vii = 2-142-242-34-+-+2-50, 
i=1 


Here are a couple more examples: 


7 
Vi Gi+ 4) =(B-3 +4) +(3-444)+(3-54+4)+(3-644)+8-744), 
i=3 

9 2 

Yi = 423 +284 25 + 29427 +28 42? 

i=2 


The y symbol is capital Greek letter sigma, and is sometimes called the summation symbol. 


10 


(a) Evaluate Ye 5). 


i=1 


72 
(b) Evaluate >, 5. 


i=l 


7 
(c) Evaluate y" 3! 
i=l 
(d)x To indicate that a sum continues forever, we put the “infinity” symbol co atop the y Evaluate 
the sum 


oo 


3! +5! 
x gf 


i=0 


(Source: Mandelbrot) Hints: 197 


fey) 
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21.47x The first four terms in an arithmetic sequence are x + y, x — y, xy, and x/y, in that order. What 
is the fifth term? (Source: AMC 12) Hints: 96 


21.48 Consider the non-decreasing sequence of positive integers 1,2, 2,3,3,3,4,4,4,4,5,5,5,5,5,...,in 
which the n" positive integer appears n times. What is the the 19934 term? (Source: AHSME) 


21.49 The number 210 can be written as the sum of consecutive integers in several ways. 


(a) When written as the sum of the greatest possible number of consecutive positive integers, what is 
the largest of these integers? (Source: MATHCOUNTS) 
(b) What if we allow negative integers in the sum; then what is the greatest possible number of 
consecutive integers that sum to 210? 
21.50 Find a formula, in terms of n, for the sum of the first n terms of the sequence 


1,142,1424+27,14+24+274+2),... 


(Source: AHSME) Hints: 51 
n(n +4) 


(n + 2) 
the product of all thirteen of these fractions. (Source: Mandelbrot) Hints: 170 


21.51 Consider all the fractions of the form 


for which n is a positive integer less than 14. Find 


21.52 Suppose x, y, zis a geometric sequence with common ratio r and x # y. If x, 2y, 3z is an arithmetic 
sequence, then what is r? (Source: AHSME) Hints: 217 


21.53% In this problem we derive a formula for the sum of the first n perfect squares. Let n be a positive 
integer, and let S = 17 + 27 +37 +---+ n°. 
(a) Prove that] +3+4+5+4+---+(2k-1) =k. 
(b) Use part (a) to show that S = (1)(n) + (3)(7 — 1) + (5)(# -— 2) +--+ + (2n — 1)(1). Hints: 23 
(c) Show that 2S = (2)(1) + (4)(2) + (6)(3) +--+ + (2)(n). 
n(n + 1)(2n + 1) 
6 


21.54x If@and bare the roots of 11x? — 4x — 2 = 0, then compute the product: 


(d) Add the equations in part (b) and (c) to conclude that $ = . Hints: 219 


(l+atata+---)\1+b+e+e+---). 


(Source: ARML) Hints: 76 


21.55% Suppose x satisfies x? + x? + x + 1 = 0. What are all possible values of x* + 2x3 + 2x + 1? (Note: 
x need not be a real number!) (Source: HMMT) Hints: 103 


21.56% I have just borrowed $200,000 from the bank to buy a house. The interest on the loan is 6%, 
compounded monthly. To pay back the bank, I will give them $x after 1 month, then another $x at the 
end of every single month for a total of 360 months (30 years). What is x? (Yes, you can use a calculator!) 
Hints: 137,195 


21.57* Evaluate the sum a + 2 + El + Es + 
21 2 23 24 
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Extra! The Fibonacci sequence is one of the most famous sequences in mathematics. The first 
imine two terms of the Fibonacci sequence are 0 and 1. Every term after that is the sum of the 
two preceding terms. So, the Fibonacci sequence begins: 


0,1,1,2,3,5,8, 13, 21,34, 55,89, 144,.... 


We call the numbers in this sequence Fibonacci numbers. We often refer to specific 
terms of the sequence with F;, where the subscript / tells us which term we want. By 
convention, we take Fp = 0 and F; = 1,s0 Fp = 1, F3 = 2, Fg = 3, F5 = 5, and so on. We 
can use this notation to write an equation that represents the general rule satisfied by all 
terms after the first two: 

Fy = Fut + Fy-2. 


There are many interesting patterns in the Fibonacci numbers. For example, look what 
happens when we add consecutive Fibonacci numbers, starting from the beginning of 
the sequence: 


041+1+2=4, 

0414+142+3=7, 
0+14+1+2+3+5=12, 
04+14+14+2+34+5+8=20. 


Each sum is 1 less than another Fibonacci number! This isn’t a coincidence; see if you 
can figure out why this happens. 

Here’s another one. Consider the square of a Fibonacci number, such as 5? = 25. 
Now, consider the product of the two numbers adjacent to this Fibonacci number in the 
sequnce: 3-8 = 24. The results, 25 and 24 differ by 1. Maybe that’s a coincidence. Let’s 
try another one. We have 8 = 64 and 5 - 13 = 65; these differ by 1, as well. Let’s try one 
more. We have 34° = 1156 and 21-55 = 1155. Yep, they differ by 1. See if you can figure 
out why this pattern occurs. Then, see if you can find more interesting relationships 
among the Fibonacci numbers. 

The Fibonacci sequence is more than just a curiosity. It appears frequently in mathe- 
matics. Here is an example of a problem in which the Fibonacci numbers appear: 


Jake climbs a flight of 1 stairs. With each stride he climbs either 1 stair or 2 
stairs. So, for example, to climb 15 stairs, he might climb 1 stair 15 times to 
get to the top, or he might climb 2 stairs 3 times, then 1 stair 7 times, then 2 
stairs once to get to the top. In terms of n, in how many different ways can 
Jake climb all the way to the top? 


We start off trying simple cases for n. If n = 2, there are 2 ways for Jake to climb the 
stairs: one 2-stair stride or two 1-stair strides. If n = 3, there are 3 ways: 1+2,1+1+1, 
or2+1. Ifn = 4, there are5 ways: 1+1+1+1,14+1+4+2,1+2+1,2+1+41,2+2. Ifwe 
keep going, we find 8 ways for n = 5, 13 ways for n = 6, 21 ways for n = 7, and so on. 
Our answers are all Fibonacci numbers! But why? 
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Reason is man’s faculty for grasping the world by thought, in contradiction to intelligence, which is man’s ability 
fo manipulate the world with the help of thought. — Erich Fromm 


CHAPTER 2 2 as | 
Rees Manipulations 


In this chapter we explore a few common algebraic manipulations. 


22.1 Raising Equations to Powers 


We’ve squared equations involving radicals, such as Vx + 3 = 8, to get rid of the square root signs. In 
this section we tackle more problems in which raising an equation to a power is useful. 


J Proviems ie 


Problem 22.1: Suppose x + - = 7. In this problem we find x? + = 


(a) We are given an equation with x and + raised to the first power. We want to evaluate an 
expression with both of these raised to the second power. What can we do to the given equation 
that will produce both an x? and a 4 term? 


(b) Use your suggestion to part (a) to find x* + ~. 


Problem 22.2: In this problem we simplify the expression 6 + V11+-6- Vil. 


(a) Let the expression equal x. What can we do to get rid of some of the square roots in the resulting 
equation? 


(b) Solve the problem. 


Problem 22.3: Given a +b = 20 and a? + b? ='800, find a? + b?. 
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1 1 
Problem 22.1: Suppose x + — =7. Find ro 
x 


Solution for Problem 22.1: We might start off by finding x. We get rid of the fractions in the equation by 
multiplying by x, which gives us x? + 1 = 7x. Rearranging this equation gives us x? —7x +1 = 0. Solving 
this equation with the quadratic formula yields 


eo 2B NO=4 _ 7435 


2 2 


We could continue with this, but squaring that expression for x, then taking the reciprocal of that square, 
is going to be ugly. We look for a nicer way. 


We want to evaluate an expression with x? in it. We have an equation with x. So, we square the 
equation we have in order to get an equation with squares in it: 


4\2 
(x+=) a7 
x 
2 


1 1 1 
Expanding the left side gives (x + =] =x? 42-x-=+4 == 42+ 


=, SO we have 
x Xx x 


1 
VP +245 =49, 
x’ 


1 
It worked! Subtracting 2 from both sides gives us 2+ — =47. 


cae 
Problem 22.2: Simplify 6+ Vil + 6 - vil. 


Solution for Problem 22.2: The square roots already have us thinking about squaring. Moreover, the 
expressions 6 + V11 and 6 — V11 are radical conjugates, so their product won’t have a square root sign. 
But we don’t have an equation to square... 


However, we can create one. We let the whole expression equal x: 


paaei ae V6 - vil. 


Extra! Consider the 8-pointed star shown at left. Place the numbers 
‘apis | through 16 in the circles such that each number is used 
once, and such that all eight sums formed by adding four 
numbers that are in a straight line (horizontally, vertically, or 
diagonally) are the same. 
Source: Mathematical Carnival by Martin Gardner 
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We wish to find a simpler expression for x. We start by squaring both sides: 


(6+ Vit + \o- vii) 


=(Yorvn) +2vo+ vinyls vi «(ys via) 
= 6+ Vil +2 (6+ VI1\(6- Vil) +6 - Vi1 


=12+2V36-11 
= 12 +2(5) 
= 22, 


Since x must be positive, we have x = V22 as our answer. 


Concept: Some numeric expressions can be most easily simplified by setting the 
O=== expression equal to a variable and manipulating the resulting equation. 


Sometimes we have to use our knowledge of special factorizations in conjunction with squaring or 
cubing equations. 


| Problem 22.3: Given a+b = 20 and a@° + b? = 800, find a? + b?. j 


Solution for Problem 22.3: We seek an expression involving squares, so we start by squaring a + b = 20, 
which yields 
a* + 2ab +b = 400. 


Unfortunately, we have that annoying 2ab in our way. How are we going to get rid of that? 


| Concept: “When stuck ona problem, ask yourself what information you haven’t used 


| O=ae yet. 


We haven't used the equation a° + b° = 800. Thinking about how we can use cubes to get information 
about squares, we remember our sum of cubes factorization: 


(a + b)(a* — ab + b*) = 800. 


Since a + b = 20, we have 


Now we have a system of equations we can use to find a? + b?: 


a? + 2ab + b? = 400, 
a’ —ab+b* = 40. 


Adding twice the second equation to the first gives 3a? + 3b* = 480, so a? + b? = 160. 
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Exercises il 


1 
22.1.1 Suppose a + = 3. 
79,4 a 4, i cena oN ae 
(a) Finda’ + > (b) Find a* + a (c)* Find a’ + |. Hints: 77 
a a a 


22.1.2 I’m thinking of two numbers. The sum of my numbers is 14 and the product of my numbers is 
46. What is the sum of the squares of my numbers? 


22.1.3 Simplify 7 - V13- V7 + V13. 
22.1.4% Simplify the expression V2 +V5+ a2 — V5. (Source: HMMT) Hints: 130 


22.2 Self-similarity 


In this section, we consider expressions such as 


[ 
\20 i fn 4/90 > Sen, 


But before we evaluate this expression, we first have to figure out what this expression means. The ”--- 
in this expression means that the expression continues forever. To get some idea what such a number 
might be, we consider what happens if we stop the string of 20’s after just a few. We find: 


u 


V20 = 4.47214, 


20 — V20 = 3.94054, 


‘lt 


20 20 = 4.00743, 


20 — ¥/ 20 — ¥20 — V20 ~ 3.99907, 


20 — \j20 — y 20 — ¥20 — V20 ~ 4.00012. 


We appear to be getting closer and closer to 4. If we have a finite number of 20’s, the expression will 
never exactly equal 4. However, as we increase the number of 20’s, the expression closes in on 4. In 
fact, although we can never equal 4 with a finite number of 20’s, we can get arbitrarily close to 4. When 
we put “---” in the expression to indicate that the 20’s continue forever, we mean, “As the number of 
20’s gets larger and larger, what number does the expression approach?” In mathematical terms, this 
concept is referred to as a limit, which you will study much more when you reach calculus. 
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=< > 


Problem 22.4: In this problem, we evaluate 


20 - 20 - 20 - V20—--:. 


{a) Set the expression equal to x. What else in the resulting equation equals x? 
(b) Find x. 


Problem 22.5: Consider the expression 


il 


1+-:-- 
(a) Set the expression equal to x. What else in the expression equals x? 


(b) Find x. 


Problem 22.4: ‘Simplify 


20 - 20 - y20 - V20----. 


Solution for Problem 22.4: We start by setting the expression equal to x: 


ee 20 y20 9/20 V20 =, 


We might try squaring the equation, but that will only get rid of one radical: 


2 = 20 — yf20 — x00 —Vi0= = 


We could keep on squaring, but there’s no end to the radicals, so squaring can never get rid of them 
all. However, we recognize that nasty radical expression in the second equation: it’s equal to x! So, we 


substitute 
x= 20 --20- /20- v20--- 
into 
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which gives 
x? =20-x. 


Rearranging this equation gives x? + x —20 = 0, and factoring gives (x +5)(x—4) = 0. Since x must clearly 


be positive, we have 
Die ee 


Notice that we could have seen this substitution even before squaring. We have 


x= \\20 = 20 =4/20 = 054, 


Notice that the underlined portion of the right aside above is itself equal to x, so we can write x = V20 — x. 
We then square this equation and solve for x. 0 


20 - x20 - 420 -V== 


self-similar because portions of the number equal the number itself. 


We call the number 


[ Concept: We can often evaluate self-similar numbers by setting them. equal toa 
C= == variable, then substituting that variable in for the appropriate equivalent 
portion of the number. 


Continued fractions offer one particularly rich field of self-similar numbers. Here’s an example of 
one: 


‘Problem 22.5: Evaluate P* 


1+ 


Tee 


We look for where x recurs in the right side, and we see that the entire denominator of the massive 
fraction equals x. So, we have 

6 

x=14+-. 


CHAPTER 22. SPECIAL MANIPULATIONS 


2 2 


Multiplying this equation by x gives x = x + 6, and rearranging gives x 
yields (x — 3)(x + 2) = 0. Since x must be positive, we find that x = 3. O 


—x-6=0. Factoring then 


One way we can check our answers when evaluating self-similar expressions is to stick our answers 
back into the expression and see if we have a true mathematical statement. For example, to check the 
statement 


20 20 20- V20----=4, 


we substitute 4 in for the underlined portion of the right side, since we are trying to test if this equals 4. 


This gives us 
v20-4=4, 


which is a true statement. Notice that we could also substitute 4 in later in the repeated square root 


expression: 
4/20 4/20 20 ¥20 = y20- V30-4 = V20=4 = 4, 


We can also do this with continued fractions. To check if our continued fraction in Problem 22.5 does 
equal 3, we substitute 3 in for the denominator (which equals this expression). This gives us 


1+ =14+55=3, 


as expected. 


One important item we’ve overlooked in this study of self-similar expressions is that we've assumed 
that each of these expressions has a value. Proving this requires considerably more advanced mathemat- 
ics than we’ve studied so far, but you should now have some intuition for how to evaluate a self-similar 
expression that has a value. 


ce ~ 
22.2.1 Evaluate (2 + yi2 + y12 +V12+---. 
1 


22.2.2 Evaluate 3+ 


34+ 
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1 
22.2.3 Solve the equation x + —=— = 2x. 
x+ 
xX+- 
1 
22.2.4x Evaluate 1+ . Hints: 128 
1+ 
2 
1+ 
2 
1+ 
; 2 
a 
14+-:- 


22.3 Symmetry 


An expression with more than one variable is called symmetric if swapping any pair of the variables 
doesn’t change the expression. For example, x + y +z is symmetric because we can swap any two of x, y, 
and z, and the resulting expression is still x + y + z. However, x + 2y is not symmetric, because swapping 
x and y then gives y + 2x, which is not the same as x + 2y. 


Some systems of equations also exhibit symmetry in the variable portions of those equations. For 
example, consider the system 


3Sw+xty+z=20, 
wt+3x+y+z=6, 
w+x+3y+z= 44, 
w+xty+3z=2. 


If we change any two of the variables, the four left sides will still be 
SW+XtYtZ, WH3XtYtZ, WH+XF+3Y+2z, Wt+XtY+3z, 


only they'll be in a different order. 


In this section we explore methods of exploiting these symmetries. 


=a > 


Problem 22.6: In this problem we solve the system of equations 


Sw+x+y+z= 20, 
w+3x+y+z=6, 
w+xt+3y+z= 44, 
w+xtyt+3z=2. 


(a) Combine all the equations in a way that quickly allows you to find the sum of all four variables. 


(b) Use your sum from part (a) to find the value of each variable. 
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Problem 22.7: Orion, Amadea, and Atlas are each thinking of a positive number. The product of 
Orion’s number and Amadea’s number is 27. The product of Amadea’s number and Atlas’s number 
is 72. The product of Orion’s number and Atlas’s number is 6. 
(a) Assign variables for each of the numbers. Write three equations representing the given infor- 
mation. 
(b) Upon hearing the given products, Yalli says she knows the product of all three numbers, without 
even knowing the numbers. Orion, Amadea, and Atlas are shocked to find out that Yalliis right. 
What is the product of their numbers, and how did Yalli figure it out? 


Sandor then determines each of the numbers Orion, Amadea, and Atlas are thinking of. How? 


We start by solving the problem we exhibited in the introduction. 
Problem 22.6: Solve the system of equations below: 


3w+x+y+z= 20, 
wt+3xty+z=6, 
w+x+3y+z= 44, 
w+xtyt3z=2. 


Solution for Problem 22.6: We could plow ahead with substitution and elimination, but the symmetry of 
the left sides makes us wonder if another method is possible. We see that if we can evaluate x + y + 2, 
we can find w from 3w +x +y+z = 20, Similarly, if we find the sum of any three variables, we can find 
the fourth variable using the appropriate equation. Thinking about sums of the variables, we see that 
adding all the equations together will give us 6 times the sum of all the variables: 


O(wt+xty+z)=204+64+4442=72. 


Therefore, we have 
w+xtytz=12. 


We can use this sum to quickly find w, x, y, and z. 


Subtracting w+x+y+z = 12 from 3w+x+y+z = 20 gives us 2w = 8,so w = 4. Similarly, subtracting 
w+x+y+z = 12 from each of the other three original equations gives us 


2x = —6, 
2y = 32, 
2z = —10. 
Solving these equations gives us x = ~3, y = 16, and z = —5. So, our solution to the system of 


equations is (w,x, y,z) = (4,-3, 16, -5). 


The key step in our solution is adding all the equations together. 
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|Concept: Systems of equations that have symmetry can often be solved by sree arr a 4 
| O= == © all the equations at once. 


Addition isn’t the only useful way to combine equations. 


| Problem 22.7: Orion, Amadea, and Atlas are each thinking of a positive number. The product of | 

Orion’s number and Amadea’s number is 27. The product of Amadea’s number and Atlas’s number 
|is 72. The product of Orion’s number and Atlas’s number is 6. Find the number each person is 
| thinking of. 


Solution for Problem 22.7: We first turn the words into math. We assign variables. 


Let r be Orion’s number. 
Let m be Amadea’s number. 
Let t be Atlas’s number. 


Our given information then is 


rm = 27, 
mt = 72, 
tr =6. 


We have a symmetric system, so we try adding the equations: 


rm +mt-+tr= 105. 


Well, that didn’t help much. Fortunately, addition isn’t the only way we can combine equations. We 
see that if we knew the product of all three numbers, we could then use our equations to find the three 
numbers. Moreover, multiplying all three equations will give us a product that incudes each variable 
twice: 

(rm)(mi)(tr) = (27)(72)(6), 


or 
(rmt)? = (27)(72)(6). 


We take the square root to find rmt, taking the positive square root since the numbers are positive: 


rmt = (27)(72)(6) = V36 - 24 = 3° - 2? = 108. 
We can divide this equation by each of the original three equations in turn to find our three numbers: 


rmt _ 108 
rm 27” 


sot = 4. Similarly, r = (rmt)/(mt) = 108/72 = 3/2 and m = (rmt)/(rt) = 108/6 = 18. O 
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HL tNercises 


22.3.1 Find the solution to the following system of equations: 


atb+c+d=9, 
atb+cte=-3, 
a+bid+e=14, 
at+c+d+e=15, 
b+c+dt+e=-17. 


22.3.2 Ifa=1,b =10,c = 100 and d = 1000, what is the value of 
(a+b+c—d)+(a+b—c+d)+(a-—b+c+d)+(-at+b+c+d)? 
(Source: AHSME) 
22.3.3 If i 3, i 8, and Bs i then what is aa 
y Zz w 2 x 


22.3.4 Sixty marbles are placed into boxes A, B, C, D, and E. Together boxes A and B contain 24 marbles. 
Together boxes B and C contain 15 marbles. Together boxes C and D contain 18 marbles. Together boxes 
D and E contain 30 marbles. How many marbles are in box A? (Source: MATHCOUNTS) 


22.4 Summary 


Problem Solving Strategies cs 


| Concepts: ° Raising both sides of an equation to a power r can be a | powerful, 
O== problem solving technique. 
| 


e Some numeric expressions can be most easily simplified by setting , 
the expression equal to a variable and manipulating the resulting: 
equation. 


e When stuck ona problem, ask yourself what information you haven’ t 
used yet. | 


e We can often evaluate self-similar numbers by setting them equal 
to a variable, then substituting that variable in for the appropriate | 
equivalent portion of the number. 


e Systems of equations which have symmetry can often be solved by' 
combining all the equations at once. 
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REVIEW PROBLEMS 


i) REVIEW PROBLEMS > 


2 4 
22.8 ea 


rT r 
22.9 Find the value of 12 - 12-—vl12—----. 
22.10 Evaluate3 + a 
3+ 
10 
3+ 
3+ af 
3+- 


22.11 Find p,q, 7, and s if 
p+qtr—s=32, 
ptg-r+s=13, 
p-qtrt+s=-l14, 
—p+gt+r+s=21. 


22.12 Simplify via -5V3 + Vu +53. 


22.13 Three married couples are at a party. Each person at the party chooses a number. Then, each 
person adds three times his or her spouse’s number to the sum of the numbers chosen by the other five 
people. The six sums thus produced are 43, 51, 61, 32, 81, and 52. What is the largest number chosen? 


22.14 Ifa+la=b+2=c+3=d+4=a+b+c+d+5, then finda+b+c+d. (Source: AMC 12) 


22.15 Suppose a, b, and ¢ are positive real numbers satisfying the system of equations 


a*bc* = 32, 
abc! = 8, 
abc? = 2. 


What is the value of abc? 


22.16 Suppose A, B, and C are three numbers for which 1001C—2002A = 4004 and 1001B+3003A = 5005. 
What is the average of A, B, and C? (Source: AMC 10) 


22.17 The two sides of a right triangle that form the right angle are called the legs of the triangle. The 
other side is called the hypotenuse. The area of a right triangle equals half the product of the lengths 
of its legs. The Pythagorean Theorem tells us that the square of the length of the hypotenuse equals the 
suum of the squares of the lengths of the legs. 


Suppose the sum of the lengths of the legs of a certain right triangle is 18 and the area of the triangle 
is 37. What is the length of the hypotenuse of this triangle? 
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[J Challenge Problems li 


22.18 Evaluate 1+ 
2+ 


8 


yee 
2 pees 


22.19 If (x,y) isa solution to the system xy = 6and x*y+xy?+x+y = 63, find x? + y? (Source: AHSME) 


22,20 Consider the equation x* + 4x + 1 = 0. 


(a) Find the sum of the roots of the equation. 
(b) Find the sum of the squares of the roots of the equation. 


(c) Find the sum of the cubes of the roots of the equation. 


22.21 Find the real value of n for which the system of equations 


nx+y=1, 
ny+z=1, 
x+nz=1, 


has no solutions. (Source: AHSME) 


22,22 If the areas of three sides of a rectangular box are 24, 32, and 36, then what is the volume of the 
box? 


22.23 Ifa? — 6? = 120 anda —b = 3, then what is ab? 


22.24 Suppose x? + - = 9, Find all possible values of x + a Hints: 80 


2 
22.25 Notice that, in Problem 22.4, we found that (x + 1) = x24 a +2,s0 if we let A =x+ 1 and 
B= x? +4, then B = A? —2. 
(a) Let C = x° + 5. Expand (x + })°, and use the result to show that C = A? - 3A. 
(b) Let D=x4+ oe Can you find a way to express D in terms of A? Hints: 124 
(c)x LetE =x? + a Can you find a way to express E in terms of A? Hints: 190 
(d)x Can x” + 4, be expressed in terms of x + A for any positive integer n? Prove your answer. 


Hints: 55 


22.26 Simplify the expression 3 + a Hints: 67 


2+ 2 


1 
3 
ae ere 
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22.27 Write the expression 2 + 
2+ 


in the form a + b-¥c, where a, b, and c are integers. 


Hints: 143 


22.28 Jayne wants to write a math problem for her school’s math competition. She wants to write a 
problem like Problem 22.2, in which the contestants are asked to simplify an expression of the form 


a+ Vo+ ya—Vb, 


where a and bare integers. She wants to pick a and b for her contest such that the answer to the problem 
is the square root of an integer. Which of the following must be true of her choice of a and b: 


(A) a>b (C) aand bare perfect squares 


(B) a? — bisa perfect square (D) a* +b? isa perfect square 


22.29 On the next problem on the contest, Jayne wants to write a problem that asks contestants to 


simplify the expression 
ree 


(a) Find 4 different values of b that Jayne could choose so that the answer to the question is an integer. 


(b)x What must be true in general about b in order for the answer to be an integer? In other words, 
can you come up with a rule that, if b satisfies the rule, then the answer is an integer? Hints: 122 


(c)* Determine the largest integer n with n < 4,000,000 for which 4/n + aln+Yn+--- is an integer. 
(Source: ARML) 


(d)x Suppose that the expression 1/4+.4/a+./a+ Va+---equalsa positive integer. Does the expres- 


sion i —4/a— Ja --Va—--- also equal an integer? Hints: 208 


22.30 Show that if a is positive, then 


a 
a+\atyatVa+---=1+——~_—. 


1+ 


Hints: 13 


22.31% If x, y, and z are positive numbers satisfying x + ji =4,y+4=1,andz+} = %, find the value 
of xyz. (Source: AMC 12) Hints: 220 
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22.32% Simplify 


22.33% Simplify the sum ? 18 +5 V13 + Vis -5 13. Hints: 94, 159 


22.34*x Ashley, Betty, Carlos, Dick, and Elgin went shopping. Each had a whole number of dollars to 
spend, and together they had $56. The absolute difference between the amounts Ashley and Betty had 
to spend was $19. The absolute difference between the amounts Betty and Carlos had was $7, between 
Carlos and Dick was $5, between Dick and Elgin was $4, and between Elgin and Ashley was $11. How 
much did Elgin have? (Source: AHSME) Hints: 205 


22.35x The number V104 v6 + 468 V10 + 144 ¥15 + 2006 can be written asa V2 +5 V34c¢ V5, where 4, 
b, and c are positive integers. Find abc. (Source: AIME) Hints: 164 


22.36* Itis known that 7 + 7 + 2 tens x Given this fact, determine the exact value of 


(Source: Mandelbrot) Hints: 228 


Extra! This book is only the beginning of your studies in algebra. In the next algebra text in the 
inp nepi Art of Problem Solving series, Intermediate Algebra, we'll be applying the concepts we 
learned in this text to more challenging problems. We'll also explore many new powerful 

problem solving tools, including: 


The Rational Root Theorem 


Vieta’s Formulas 


Advanced Factorization Techniques 


e Mathematical Induction 


Classical Inequalities 
e Logarithmic Identities 
e 4 Notation 


e ...and more! 


Intermediate Algebra will be available at waw.artofproblemsolving.com by the end of 
2007. 


624 


HINTS TO SELECTED PROBLEMS 


1 
i 
rt 
tT 

anenena 


T 
COOP yr 


44 


ry 


Hints to Selected Problems 


. Let x be the distance Ginny skates and y be the distance she walks. How far does Jenna walk? How 


far does she skate? For how many hours does Ginny skate? Build some equations in terms of x 
and y. 


. You can turn the 5 — x into x — 5 by multiplying both sides by —1. 


. Start with the graph of y = g(x), where 9(x) = Lx]. How do you have to transform this function to 


produce the graph in the problem? 


. Let x = log, b, y = log, c, and z = log, (bc). Use exponential notation. 
. In terms of d, how far is ag from a7? 


. What is the vertex of the original parabola? Of the new parabola? How does the “shape” of the 


original parabola compare to that of the new parabola? What do your answers to these tell you 
about a, h, and k in the equation whose graph is the new parabola? 


. For how long does the bee fly? 


. Method 1: substitute the two intersection points into both equations. Combine the two equations 


with c and d to eliminate d. 


. Draw a picture. 
. Rearrange the equation so that you can factor both sides. 


. Letw =a+biandz=c+di, where a, b,c, and d are real numbers. Find expressions for all the terms 


in the equalities we must prove. 


. Square roots in exponents are tough to deal with, but fractions in exponents aren’t so scary. 


. Let x equal the expression on the left. Find x in terms of a. Then, do the same thing with the 


expression on the right. Notice anything interesting about your expressions for x in terms of a? 


. In the distributive property, a(b + c) = ab + ac, we can let a be an expression, like, say, x + 1. 
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That expression looks like the quadratic formula turned upside down. 


What point must be on the first line (in other words, how can you get rid of the B)? What point 
must be on the second line? 


Make the coefficient of r* equal to 1. 

Square them both. 

Let y be Walter’s age in 1994. In what year was Walter born? 

Can you find other ways to express the left sides of the equations? 


Let c be the amount of coffee Angela drank, m be the amount of milk she drank, and n be the 
number of people in the family. Write two equations based on the information in the problem. 


Whenever Al arrives, what fraction of the candy that he finds there is left after he takes his portion? 
Whenever Bert arrives, what fraction of the candy that he finds there is left after he takes his 
portion? 


If we write each square as the sum of odd numbers as described in part (a), for how many of the n 
squares will 1 be among the odd numbers in the sum? For how many of them will 3 be among the 
odd numbers in the sum? 


Factor r’s + rs*. 
Suppose (x — y + 2)(3x + y — 4) = 0. Is it possible for both x — y + 2 and 3x + y — 4 to be nonzero? 


Turn the words into math. Let the common y-intercept be (0,6) and the two x-intercepts be (c, 0) 
and (4,0). 


How much of each candle is left after the candles have burned for t hours? 


Try some examples! Pick points P and Q. Try r = 1 in your formula from the first part. Then, try 
increasing ra little; where is the point that your formula gives you? 


How far from the finish line does Sunny pass Windy? 

How have we gotten rid of fractions before? 

Compare f*(x) to f(x). Notice anything interesting? If you don’t, then you should find f*(x) again. 
What formula from the text does Va? + 9 look like? 


How long would it take for Wilma to drive to the train station from where she picks up Zuleica 
when Zuleica is early? 


If the roots are integers, then what must be true about the discriminants of the two equations? 
What is the “slope” of the wire? 


If Harold and Charlie run for the same amount of time, what fraction of the distance covered by 
Harold will Charlie cover? 
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Suppose you follow the first hint for all the absolute value information in the problem. What 
happens if you add all the left sides of these equations? 


Evaluate the quadratic for y = 0 and for y = 3. 
Find the x-coordinates of the endpoints. 
Use the equation for 1 : k to find an expression for k. 


Write both expressions with fractional exponents. To what power should we raise both in order to 
get rid of the fractional exponents? 


Find each of the variables in terms of b. 


Draw a picture. Imagine there are two men, one who runs towards the train and one who runs 
away from the train. Where is the man who runs away from the train when the other man reaches 
an end of the tunnel? 


Write an expression for how much money Stan has in his bag. What could make this expression 
equal to a whole number of dollars? 


Before multiplying by 3x + 5, ask yourself what happens if 3x + 5 is negative. 


Find fractions x and y such that 3* < 3¥8 < 3¥. Choose your fractions well enough, and you'll be 
able to show what two consecutive integers 3 ¥3 must be between. 


What factorization does the expression in the problem resemble? You may want to factor more 
than once! 


We can take the reciprocal of both sides of an equation to get another equation. 

Deal with x and the constants separately. 

Get rid of the fractions! 

What kind of series is each term in the sequence? Can you find an expression for each term? 


Turns those words into equations. Let the current cost be c and the selling price be p. Write an 
equation with c, x, and p. Then, write an equation to represent the situation after the cost changes. 


Complete the square. 

What can you do to both sides of the equation to get rid of the 3 in the denominator? 
What is (x"-1 + 1) (x + 4)? 

Focus on the trees that are not eucalyptus trees. 

What must the product of the numbers in the blanks be? 


Let A(x) be the amount of money Alice has after x years and B(x) be the amount of money Bob has 
after x years. Consider the graphs of y = A(x) and y = B(x). For what values of x do these graphs 
intersect? 
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How far does the front of the train move in 3 minutes? 
How can we tell if the roots of a quadratic are real? 


What is the ratio of the number of seconds that pass on Cassandra’s watch to the number of seconds 
that pass in real time? 


Let a, b, and c be the number of days Anne, Bob, and Carl, respectively, need to demolish the 
building alone. Build 3 equations. 


What value is x not allowed to be? 
What happens when x is nonnegative? When x is negative? 


LuAnn has the right quadratic and linear terms, so what do her roots have in common with the 
roots of the correct quadratic? 


What is 2*? 

Let x equal the continued fraction. Where in the continued fraction do you see x again? 

Let s be Sunny’s rate. In terms of m and s, at what rate does Moonbeam catch up to Sunny? 
What is F(G(1))? 


What number do you get when you erase the 5 from the end of the number 10n + 5? (Your answer 
to this hint should be in terms of n.) 


How are odd numbers related to perfect squares? 

Let x = { inax? + bx +c = 0. Whatis y? 

Look closely at your result from the previous part! 

The left sides of the first two equations are equal. What does setting them equal give you? 
Let k = 1125(10°"*1) to simplify the algebra. 


What types of series are the expressions in parentheses? (And how can you quickly find ab and 
a+b?) 


Expand (x + y)°. 


What is the ratio of the distance B runs between their first two meetings to the distance B runs 
between the start and their first meeting? 


Think of the equation as a quadratic in x. What is the sum of the roots? 
Let x + 4 =r. Square both sides. 
Imagine all three run at the same time. Where is Charlie relative to Harold when Vic finishes? 


Write the desired expression with a common denominator. Then, use the given equation. 
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. The square of what binomial gives us an x4 term and a 4y/ term, plus one extra term? 
. Let the whole expression equal x. Where within that expression do you see x again? 


. Consider the graph of y = x? — x — 1. Where is the graph above the x-axis? Where does it intersect 


the x-axis? 


. How can you combine x + y and x — y to get x? To get y? 
. Try factoring! (Of course, you'll need some imaginary numbers. . .) 


. What train leaves Atlanta earliest among those that our 1 p.m. New York-to-Atlanta train passes? 


What such train leaves Atlanta latest? 


. Note that ab = a(10 — a) and cd = c(10 — cc). Does graphing the quadratic y = x(10 — x) help? 
. Let g(x) = x? + bx + ac. How are f(x) and g(x) related? 

. How are the denominators of the two terms on the left side related? 

. Solve for n in terms of c. 

. The expression on the left looks a lot like the distance formula! 

. Let the whole thing equal x. How do you get rid of cube roots? 

. Consider two cases: 3x + 5 > 0 for the first and 3x + 5 < 0 for the second. 


. Use the first three terms to find y in terms of x. (Remember, a sequence is arithmetic if the difference 


between each term and the term before it is always the same.) 


Is there a power of two, 2, near 2°! and a power of three, 3°, near 3*°, such that 2? is easy to compare 
to 3°? 


Notice that 2? - 1? = 3 and 3? - 2? = 5and.... 

Solve the equation for a. What happens if you put that value of a into the original equation? 
Complete the square. 

Graph the inequality. Tip: it looks a lot like an equation we graphed in the text. 


Suppose the minute hand now points at m. Find expressions for the minute at which the hour hand 
pointed 3 minutes ago, and the minute at which the minute hand will point 6 minutes from now. 


The expression 1 + x + x* + x? is a geometric series. What is its sum? 
: india 1.19 
Method 1: Can you find 5 + 5 and 5, ;? 
Can you cut up the remaining figure and rearrange it to form a rectangle? 


Another messy denominator — how can you take care of that? 


Choose values of x to substitute into F(x + 1) = F(x) + F(x — 1). Choose values of x that let you use 
what you know about F(1) and F(4). 
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What values of x satisfy the inequality? What values does P have for these values of x? 


Taking square roots of big numbers is tough. Make a substitution and try solving the problem 
algebraically. 


Suppose we want to multiply A by a fraction to get B. In terms of A and B, what fraction will do 
the job? 


What direction does the parabola open? What is the vertex of y = ax? + bx +c in terms of a, b, and c? 
If we increase x by 5, by what value must we increase y to leave 3x — 5y unchanged? 


Which variable looks easiest to eliminate to reduce the problem to a system of 3 equations with 3 
variables? 


Ever worked with a spig or a spoog? Me neither. Build conversion factors to find the ratio of a 
spug to a spig. 


There are two conditions for k to be the maximum value of x + y. First, x + y must not be able to 
equal any value higher than k. Second, x + y must be equal k for some values of x and y. 


Does the flagpole really matter? 
Method 2: Rationalize the denominator. 


Compare the equation you produced in the previous part to the equation in Bob’s textbook. How 
are they related? Why are they related this way? 


What happens if we input f 0 g into the function g7! o f-!? 
Can you find other ways to express the left sides of the equations? 


Using only those two points and the coefficients of x in the two equations, can you graph the two 
equations? Can you use your graph to find a and c? 


Let x equal the expression. Find a quadratic equation involving x and b. For what values of b is it 
possible to factor this quadratic? 


Which is larger, 28° or 359? 

Find B? in terms of x and in terms of A. 

Let (a + bi)? = i. Expand the left and write a system of equations. Solve for a and b. 
How long will it take for them to meet for the first time? 


After you make that substitution, you should have a pretty scary expression under the square root 
sign. As for how to deal with it, what happens when you square a quadratic? 


Evaluate the denominator of the continued fraction. 


How is the graph of y = f(—x) related to the graph of y = f(x)? How is the graph of y = f(-x + 2) 
related to the graph of y = f(—x)? 
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Let x equal the number in the problem. We want to get rid of the cube roots. What does x? equal? 


We haven’t dealt with three variables before. But we have dealt with similar expressions in 2- 
variable inequalities. Specifically, what can we say about x* + y* and xy? Or x? + z? and zx? 


First compare V2 and ¥3. What is the smallest positive integer a such that ( ¥2)* and (V3)? are both 
integers? 


Notice that the quadratic 7 + 57 — 24 is on both sides. If we bring all the terms to the left side, how 
can we factor? 


While Sunny runs x meters, how far does Windy run? 
Is the extra term from the first hint a perfect square? 


Suppose the common values they get from their quadratics are k, for x = 1, ko for x = 2, and kg for 
x = 3. Can you find the coefficients of Joel’s quadratic in terms of the k;’s? 


What is the present value of $x paid 1 month from now? 2 months from now? n months from now? 


Write an expression for f(f(x)). What cases should we consider to get rid of the innermost absolute 
value signs? Then do you have equations you can handle? 


Start slow. What’s f(2)? How about f(4)? 


Let r and s be the roots. Write equations for r +s and rs in terms of a, b, and c. What can you do to 
r+s to produce r* and s?? 


Can we manipulate any of the three given equations to include a convenient difference of squares? 


Write each side as a complex number in terms of a and b. Build a system of equations by considering 
the real and imaginary parts of both sides. 


Is there any part of the whole continued fraction that you do know how to evaluate? 


Show that the graph includes (3,0). What is the slope between any other point on the graph and 
(3,0)? 


What if |x] = 0? If Lx] = 1? If Lx] = 2? 


We've dealt with getting expressions out of denominators, and we've dealt with radicals. Here we 
have both of these complications. Deal with them one at a time! 


At what minute is the hour hand pointing when the time is m minutes after 1 o’clock? 


That f(1/x) term is annoying. What happens if we let x = 1/z in the equation? Can you combine 
the new equation with the original one to eliminate the f(1/x) terms? 


Let the tens digit of my number be t and the units digit be u. What is an expression in terms of f 
and u that equals the value of my number? 


Both 63 and 33 are close to a power of 2. 
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Factor and graph. 


That V3 in the coefficient of the linear term is a big hint! Can you write 9 as the product of two 
numbers that contain V3? 


Factor the two quadratics (in terms of r and s). 
82 is close to 81. 


Let N = 10a + b. 


ath o- 49 


Which is easier to deal with, ©" or 457 


How can you factor the numerator of the left side? 
Can you find the sum and the product of the roots of the new quadratic? 
What is (a + b)?? Notice that a2b + ab? = ab(a + Bb). 


Let y = ax” + bx +c, and suppose the graph of this equation intersects the x-axis. What does y equal 
for the two points where the parabola intersects the x-axis? In terms of a, b, and c, what are the 
values of x that make y take on this value? In terms of a, b, and c, what is the vertex of the parabola? 


There are two such points. One is on RS, and we can find that point as we solved a similar problem 
in the text. Where is the other one? 


Let a = 2c. 


We need to get an x into the fraction. Solve the equation involving x for a in terms of x and b. How 
can you use the result with the fraction you need to express in terms of x? 


After squaring, you should be able to build equations for ab, bc, and ac. How can you combine all 
three equations to get abc? 


The ratio of what two quantities must remain constant? Let x be the population in 1996 and build 
an equation. 


Thinking about graphs helped us learn how to minimize quadratic expressions. 


How far apart are the two discriminants? Does this limit what numbers the discriminants could 
possibly equal? 


Isolate the square root. 
What is 9(ax)? 


Write out the first few terms and the last few terms. Don’t multiply anything out. See anything that 
cancels? 


Again, try some examples. Letr = 0 in your formula. Then, decrease it a little; where is the resulting 
point? 


Let k = G(1). Find two expressions for F(k). 
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Don’t forget that x, y, and z are integers. Can two of the squares possibly be nonzero? 


Solve the equation for x in terms of a, then use your illegal value of x from the previous part to 
find the “illegal” value of a. Try substituting this value of a back into the equation: do you see why 
there is no solution for x? 


Method 2: Suppose x = ; What values of y will satisfy the equation that results when we make 
this substitution in the given equation? 


Combine your equations to find + + + + +. What does this expression represent? 


Add the given equations. Can you factor both sides of the result? Next, subtract the second given 
equation from the first. Can you factor both sides of the result? 


Suppose f*(x) fits the pattern you found. Then, what is f*(x)? Use this expression for f*(x) to find 
an expression for f**t!(x). 


In the process of solving the problem, we started with the equation g(f(x)) = x. So, any x that 
satisfies this function is in the domain of f and the range of g. We know what g is. What is its range? 


What does the fact that the parabola meets the x-axis on opposite sides of the y-axis tell us about 
the roots of ax? + bx +c = 0? 


The quadratic formula still works when the coefficients are not real. 


Note that V2 = Vi 

How are lawn size and mowing time related? How are mower speed and mowing time related? 
What must we divide the sum of x and y by to get the sum of the reciprocals of x and y? 

How many integers have been used in the first 17 rows? 

What is f(—4)? 


Consider the strategy that worked on the previous problem; what binomial can we square to 
produce a 2 term and a 1 term? 


Simplify the equation; let a = r* + 3r. 

The last denominator factors! 

Find DA in terms of x and in terms of E and C. How will this give you E in terms of A? 
What values of x and y give us f(1,0) on the right side of the given equation? 

What fraction of Albert’s bread came from Dick? 


By which of a, b, c, and d should you multiply the first equation, and by which should you multiply 
the second equation, to be able to easily eliminate the y terms from the resulting equations? 


Remember the distributive property: a(b + c) = ab + ac. What if a is a whole expression, like x + 7? 
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When we add the present values of all the payments, what sort of series do we form? What must 
this sum equal? 


First think of the effect on the force of doubling each mass, then think of the effect of tripling the 
distance between the bodies. What happens when you put these effects together? 


Write out the first few terms. Group the terms with 3’s together and group the terms with 5’s 
together. 


Let y = f(x). 
Use area. What is the area of the whole figure? 


Let the endpoints be A and B and the alleged midpoint be M. Show that M is on AB and that 
AM = MB using tactics from the text. 


Are there powers of 2 and 5 that are both easy to compare and near the two numbers we want to 
compare? 


The first part is there for a reason! Let x be the middle number. 

What is the distance between (0,0) and (4,3)? 

Can you write the expression 4/16y without having the 16 inside the radical? 

Note that if |A — B] = 19, then A — B = 19 or A— B = —19. Write this as A — B = +19. 
What two cases must you consider in order to get rid of the absolute value? 


Try simplifying the expression in the parentheses first. What must the expression in the parentheses 
equal in order for the whole expression to be minimized? 


Let x be the first expression and y be the second. Find both in terms of a using the quadratic formula. 
How are x and y related? 


Simplify both fractions first! 


Suppose the tires doubled in radius between the two trips. What would happen to the distance 
shown on the instrument panel? (Remember, the car still thinks the tires have a radius of 15 inches 
on the return trip!) 


Think of the problem as mixing x mL of a 20% acid solution and y mL of a 100% acid solution to 
get 180 mL of a 30% acid solution. 


. Let x = €/w. Rewrite the equation in terms of x. Don’t forget that € and w are always positive! 
. Tackle 1/2 < n/(n + 1) and n/(n + 1) < 99/101 separately. 
. Can you factor anything out of the last two terms? 


. Find two points that the graph passes through. Substitute these into y = f(x) to get two equations. 
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Turn words into equations. Let the man’s rate in still water be r and the rate of the current be c. 
Build two equations. 


Write y and z in terms of x and r. Then use that arithmetic sequence. 

Find a cube near 7,999,999,999. 

Find a clever way to combine each term from the series in part (a) with a term in part (b). 
The left-hand sides are symmetric. What happens if you multiply them? If you add them? 


After taking care of the denominators, what happens if you put all the Vx + 1 terms on one side 


“and the Vx — 1 terms on the other? 


Find the slope of K. You then know the slopes of both lines, and you can identify two points on 
each line. Write some equations. 


Solve the linear equation for x in terms of y and substitute the result in the other equation. This 
should give you a quadratic in y (and have some k’s among the coefficients). If the graphs meet at 
exactly one point, how many solutions does this quadratic have? Can you use this information to 
write an equation for k? 


Solve for x in terms of a. 


Why must every vertical line pass through no more than 1 point on the graph of y = f(x)? Why 
must every horizontal line pass through no more than 1 point on the graph of y = f(x)? 


Let Andy’s lawn’s area be A and Carlos’s mower speed be c. Find the other areas and mower speeds 
in terms of A and c. 


Expand (a + bi)? and (a — bi)’. See anything interesting? 


Let the desired expression be S. Solve the given equation for S. Take a good look at the result: can 
you find S again in this expression? 


Complete the square in x and y. 


Can you cancel out a bunch of terms in the product? 
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interval notation, 245, 408 

inverse functions, 448-453 
graphing, 483-487 

inverse proportion, 171-173 

irrational numbers, 2, 339 


joint proportion, 173-178 


lattice points, 191 
limit, 592, 613 
line segment, 194 
linear algebra, 136 
linear equations 
graphs of, 189-226 
multi-variable, 104-131 
one-variable, 58-79 
two-variable, 104-126 
linear programming, 255-260 
lines 
graphs of, 189-226 
logarithmic scale, 539 
logarithms, 526-534 
base, 527 
common, 528 
natural, 528 


magnitude, 190, 352 
Mandelbrot Competition, vii 
Mandelbrot set, 492 
MATHCOUNTS, vii 

matrix, 135 

mental math, 18, 304 
midpoint, 206 

monic polynomial, 494, 503 
multiplicity, 277 


natural logarithms, 528 
negative, 2 
nondegenerate, 401 
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nonnegative, 2 
nonpositive, 2 
nonstrict inequalities, 233 
number line, 189 
numbers 
complex, 338-352 
imaginary, 338-352 
irrational, 2, 339 
rational, 2, 338 
real, 2 


operations, 3, 458-460 
order of, 3-5 

optimization, 253-261 

order of operations, 3-5 

ordered pair, 105, 190 

ordinate, 191 

origin, 190 


parabolas, 385-396 
axis of symmetry, 386 
vertex, 387 
parallel lines, 219 
parameter, 115, 218 
parity, 284 
partial fraction decomposition, 559 
Pascal's Triangle, 312 
percents, 154-163 
perpendicular, 194 
perpendicular lines, 219, 223 
piecewise defined functions, 560-565 
Plato, 189 
point-slope form, 211 
polynomials, 493-505 
positive, 2 
present value, 523 
principal, 513 
problem solving, iii 
proof by contradiction, 338 
proportion, 168-188 
direct, 168-171 
inverse, 171-173 
joint, 173-178 
Pythagoras, 338 
Pythagorean Theorem, 192, 194 
Pythagoreans, 338 


INDEX 


quadrants, 191 
quadratic equations, 353-384 
quadratic formula, 366-373 
quadratic optimization, 420-427 
quadratics, 267-304 
factoring, 274-288 
general form, 366 
graphing, 385-405 
inequalities, 406-411 
standard form, 389 
sum and product of roots, 288-292 


radicals, 540-544 

radius, 396 

range, 432 

rate problems, 177-184 
rational functions, 555-560 
rational numbers, 2, 338 
rationalized denominators, 325-329 
ratios, 138-147 

real axis, 352 

real numbers, 2, 339 

real part, 343 

repeating decimals, 596-597 
resources, V 

Richter magnitude scale, 529 
right angles, 223 

right triangle, 194 

roots, 275 

roots of unity, 570 

Rule of 72, 530 


self-similarity, 613-617 

sequences, 571-609 
arithmetic, 572-576 
finite, 571 
geometric, 584-587 

series, 571-609 
arithmetic, 576-584 
convergent, 595 
divergent, 595 
geometric, 587-599 
telescoping, 599-602 

sets, 408 

sigma, 607 


Simon’s Favorite Factoring Trick, 329-333 


simple interest, 513 
slide rule, 539 
slope, 200 
slope-intercept form, 216 
squares of binomials, 305-313 
standard form 
of a circle, 397 
of a line, 211 
of a quadratic, 389 
sirict inequalities, 233 
subscripts, 195, 494 
substitution, 108-112 
sum of cubes, 320-325 
summation symbol, 607 
symmetric property of equality, 22 
symmetric systems of equations, 617-620 
systems of equations, 104-131 


tangent, 405 

telescoping series, 599-602 

terms, 33 

transitive property of equality, 28 
Trivial Inequality, 240, 416-419, 431 


UNCC, viii 
union, 408 


variables, 1, 7, 32 
dummy, 432 

vertex, 387 

vertical asymptote, 558 

vertical line test, 469 


word problems, 117-122 


x-axis, 191 
x-coordinate, 191 
x-intercept, 214 


y-axis, 191 
y-coordinate, 191 
y-intercept, 214 


Zeno of Elena, 246 
zeros, 275 
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